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Introduction

Wel come to Dis ci pline in Child
Care. This course is de signed
for adults who teach or care for

young chil dren.

The most com pel ling fea ture of an early 
child hood fa cil ity that par ents no tice
when they are shop ping for care for
their chil dren is the level of chil dren’s
con tent ment. Are the chil dren happy or
cry ing? Are the chil dren en joy ing their
day or are they quar rel some and ir ri ta -
ble?

It is not dif fi cult to fig ure out which at -
mo sphere par ents pre fer for their chil -
dren’s care. One is ideal, the other hor -
ri fy ing.

It is en tirely pos si ble for teach ers and
care givers to pro vide the ideal—a
pleas ant, pos i tive at mo sphere in which
chil dren will hap pily en joy their day.
To do so, teach ers and care givers must
be guided by two principles:

• Most discipline problems can be
prevented if adults understand
children’s needs and provide
ways for these needs to be met.
Adults are partners in most of
children’s “misbehavior.”

• Mistakes are inevitable; everyone 
makes them. Mistakes that
children make in the course of
their development should be
viewed as opportunities to learn,
not as misbehavior to be
punished.

The les sons in this course are based on
these two guid ing prin ci ples.

Les son 1 dis cusses the mean ing of “dis -
ci pline.” Les son 2 ex am ines chil dren’s
needs and goals. Les son 3 dis cusses a
va ri ety of strat e gies and pro ce dures
that work to meet chil dren’s needs and
some that should be avoided. Les sons
4, 5, and 6 pres ent ar ti cles by sev eral
child de vel op ment spe cial ists that dis -
cuss var i ous aspects of positive
guidance.

How to Do This Course

This course is de signed for in de pend ent 
study.

Ad van tages of a self-instruction
course

• You don’t have to leave your
home to attend classes.

• You can work on the course
whenever you choose, not just
when a class happens to meet.

• The articles you must read are
reprinted in this course. You
don’t have to go to a library to
find them.

• You can work as fast or as
slowly as you want to.

• You can spend as much time on
every lesson as you need to.

This course can be read di rectly on your 
com puter and/or printed on your
printer.

This course has sev eral fea tures to help
you be your own teacher.

Learning Objectives

Each les son be gins with learn ing ob jec -
tives. Read these be fore you read the
les son. They will help you fo cus on the
im por tant points of the les son.

Activities

Les sons 1 and 2 each in clude an Ac tiv -
ity de signed to help you ap ply the ideas
in this course to your work as an early
child hood pro fes sional. At the end of
Les son 3, you will be asked to an swer
ques tions about these Ac tiv i ties. Your
an swers should then en tered in the On -
line Quiz for this course.

Self Checks

Each les son has True/False Self Check
ques tions with an swers pro vided. An -
swer these ques tions, and check your
an swers. Re-read any sec tions of the
les son that gave you trou ble.
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The Care Courses
School Honor Code and

Policy

All work must be done by the
stu dent whose name is on the
ac count where the en roll ment
code was ac ti vated.

Care Courses can not grade
course work or is sue a cer tif i -
cate un less the stu dent has
agreed to and ac knowl edged
agree ment cer ti fy ing that all
course work, in clud ing quiz zes
and ac tiv i ties (if any), was done
solely by that stu dent. Honor
Code certification is done at the
time of on line quiz com ple tion .

Care Courses re serves the right
to in ves ti gate and re quire fur -
ther doc u men ta tion from the
stu dent to de ter mine whether
quiz or ac tiv ity an swers are the
stu dent's own work. In the event 
Care Courses in its sole dis cre -
tion de ter mines that the
coursework is not the stu dent's
own work, no cer tif i cate will be
is sued, and other re me dial ac -
tion may be taken.



Lesson Quizzes

Each les son ends with a Les son Quiz.
Please read each les son two times be -
fore at tempt ing its quiz. Once you have
fin ished read ing each les son, re turn to
My Courses within your Ac count at
www.CareCourses.com and open your
course to ac cess the On line Quiz for the 
les son.

You must make a score of at least 70%
on each Quiz in or der to re ceive credit
for this course. If your score is less than
70% on any quiz, you will be given a
sec ond chance to re-read the ma te rial
and redo the ques tions. Fail ing the sec -
ond time will re sult in no cer tif i cate.
Please read the course con tent care fully 
be fore at tempt ing the quiz zes. We want 
you to get the best pos si ble grade you
can!

The les sons are not de signed to be hard. 
The ques tions are not de signed to be
tricky. Read all of each les son and think 
about what it says. If you have trou ble, 
please con tact us. We're al ways happy
to help! 

800-685-7610, 9 a.m–5 p.m. ET, M-F
or

info@CareCourses.com

Happy Studying!

The ar ti cles re printed in this course
are from the mag a zines Young
Chil dren, pub lished by the Na -

tional As so ci a tion for the Ed u ca tion of
Young Chil dren (NAEYC), and Child
Care In for ma tion Ex change (now
renamed Ex change), pub lished by Ex -
change Press.

Young Chil dren, which is pub lished ev -
ery two months, con tains a great deal of 
help ful in for ma tion for teach ers and
care givers.

If you are not al ready a mem ber of
NAEYC, you are en cour aged to join.
Mem ber ship in cludes a sub scrip tion to
Young Chil dren (6 is sues per year). For
mem ber ship in for ma tion, tele phone
NAEYC of fices at 1-800-424-2460, or
visit the NAEYC website at
www.naeyc.org. Is sues of Young Chil -
dren are also avail able in many pub lic
li brar ies.

Ex change, also pub lished ev ery two
months, is an other ex cel lent source of
in for ma tion for early child hood pro fes -
sion als, es pe cially di rec tors and other
ad min is tra tors.

Con tact Ex change Press at 800-221-
2864 for sub scrip tion in for ma tion.
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Lesson 1

What Is Discipline?

Learning Objectives

In Les son 1 you will learn:

• the different meanings of
discipline

• the meaning of discipline that is
most appropriate when dealing
with children

• what is meant by positive
guidance

• the importance of helping
children develop self-discipline

• the relative merits of prevention
and intervention

• the importance of modeling
appropriate behavior for children

• the role of reinforcement in
children’s learning process

• what punishment accomplishes

• the importance of the caregiver
and teachers in the early
childhood facility environment

*      *      *

Les son 1 Pre view

Cir cle the let ter of the best an swer(s)
for each of the fol low ing items.

1. Discipline is

a. the process of straightening out 
a child who has behaved badly.

b. helping a child learn
responsibility for his or her
actions.

c. the process of changing a
child’s attitude.

d. punishment.

2. Effective discipline begins with

a. love.

b. a clear understanding of what
the child needs to learn.

c. a clear understanding of what
can be expected of children at a 
particular age.

d. clear goals for the child’s
behavior.

3. Discipline should

a. provide punishment that the
child will remember.

b. make the child afraid to repeat
the bad behavior.

c. provide a learning opportunity
for the child.

d. make the child afraid of the
adult who is doing the
disciplining.

4. The most effective method to teach 
a child self-discipline is to

a. make the child do what he or
she is told.

b. set limits and at the same time
respect the child.

c. be strict with the child.

d. threaten the child.

5. Good children

a. do not need discipline.

b. need to develop a sense of
responsibility.

c. are usually the ones who have
been punished the most
severely in the past.

d. are the ones who let adults
make most decisions for them.

6. The most important aspect of an
early childhood facility's
environment is

a. the size of the rooms.

b. the condition of the
playground.

c. the toys and educational
equipment.

d. what the caregivers do and
how they interact with the
children.

7. In order to ensure that children
will repeat appropriate behaviors,
adults should

a. spank them when they fail to
act in the appropriate way.

b. leave them alone when they are 
behaving appropriately.

c. give them attention when they
behave appropriately.

d. call their attention to
inappropriate behavior.

*      *      *

Keep the ideas addressed in these
Lesson Preview items in mind as you

work through this lesson.
Notice if you change your mind about

which answers are correct as you
study this lesson.

These Les son Pre view items will be
an a lyzed at the end of this les son.

*      *      *
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Activity 1

Pur pose:  To iden tify dis ci pline tech -
niques that you ex pe ri enced as a school 
child and eval u ate their ef fects

Think back to the teach ers you had
dur ing your own school days.
Which teacher do you re mem ber

the most fondly? What is the first thing
you re mem ber about this teacher? How
did this teacher make you feel about

your self? Which teacher do you re -
mem ber the most un pleas antly? How
did this teacher make you feel about
yourself?

Se lect one of your for mer teach ers, ei -
ther one that you re mem ber fondly or
one that you re mem ber un pleas antly. In 
the space pro vided be low, write as
many things as you can re mem ber
about how this teacher treated you and
how she or he made you feel about
your self.

You may re mem ber more spe cific
things about this teacher as you work
through the les sons of this course. If so, 
re turn to this sec tion and write down
what you re mem ber.

If you need ad di tional space, use your
own pa per.

In the Ac tiv i ties sec tion at the end of
this course, you will be asked to re view
what you have writ ten here and an swer
some ques tions about this teacher.
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Do I Have to Go to
Work Today?

Most morn ings Pam Wil son
dreaded go ing to work at the
early child hood fa cil ity where she 
cared for tod dlers. She liked most
of her co work ers and en joyed
some of the chil dren, but the be -
hav ior prob lems of many of the
chil dren were driv ing her crazy.
She hated the whin ing and squab -
bling that seemed to al ways be
go ing on. She was tired of dis ci -
plin ing mis be hav ing chil dren.

If she did n’t have to do any dis ci -
plin ing, Pam thought she would
en joy her job. It seemed that she
was al ways tell ing the same chil -
dren to stop do ing the same bad
be hav ior. When she lost her tem -
per and yelled at the chil dren, she
felt es pe cially bad. She re ally did -
n’t like hav ing to pun ish the chil -
dren, and be sides, she had n’t
found any pun ish ment that
seemed to do any long-term good. 
If she could n’t find more ef fec tive
dis ci pline tech niques than what
she had been us ing, Pam was
think ing about quit ting her job.

Pam Wil son’s story is not un com mon.
The con cept of dis ci pline when as so ci -
ated with chil dren is of ten sur rounded
by neg a tive feel ings. Many teach ers
(and also many par ents) re port that dis -
ci pline is the big gest chal lenge they
face. For many, dis ci pline is a dis cour -
ag ing and frus trat ing prob lem. Some
teach ers have even given up teach ing
be cause their prob lems with dis ci pline
were more un pleas ant than they wanted 
to endure.

*      *      *

The New Neighbor

Ev ery one in Pam Wil son’s apart -
ment com plex was cu ri ous about
the new ten ant in 11-D. She had
been out of town most of the time
dur ing the six months since she
moved in, and when she was at
home, she stayed pretty much to
her self. Ac cord ing to the name
tag on the mail box, the oc cu pant
of 11-D was Ju dith Nel son, but
most of the other ten ants re ferred
to her sim ply as 11-D. Only two
peo ple in the en tire com plex had
ever met Ju dith Nel son, and most
of the other ten ants al most never
saw her.

One af ter noon as Pam pulled into
her park ing space, the mys te ri ous
Ju dith Nel son was walk ing up the
side walk car ry ing two large bags
of gro cer ies.

“May I help you carry those?”
Pam asked with a smile. “I’m
Pam from 8-E.”

“You came along at just the right
time. I’m Ju dith Nel son, but my
friends call me Judy,” 11-D said,
re turn ing Pam’s smile.

Pam took one of the gro cery bags
while Judy un locked her apart -
ment door.

“Come on in,” Judy in vited. “I’m
so glad to fi nally have a chance to
meet a neigh bor. Could you stay
and have a cup of tea with me?”

Pam fol lowed Judy into the
kitchen to de posit the gro cery
bags on the ta ble.

“It’s nice to have a chance to
chat,” Pam told her neigh bor.

“Peo ple here must think I’m a
her mit!” Judy laughed. “The
week af ter I moved in, I left for a
con cert tour. And since I’ve been
home, I’ve had a very heavy prac -
tice sched ule learn ing two new
con cer tos.”

“That’s a beau ti ful pi ano,” Pam
re marked as Judy filled the ket tle.

“Thanks,” Judy re plied. “That
pi ano is my life. Here, have a
seat,” Judy of fered.

Pam was fas ci nated by Judy’s ca -
reer as a con cert pi a nist. The two
talked about the many places
Judy had trav eled.

“You must be very tal ented,” Pam 
told her new friend.

“A mu si cian starts with tal ent,”
Judy re plied, “but it takes an
enor mous amount of hard work
and dis ci pline to de velop that tal -
ent and be suc cess ful. I stud ied
mu sic in col lege and then spent
four years at a con ser va tory in
Eu rope. I’ve worked with a lot of
won der ful teach ers. Some of them 
had ca reers much greater than
mine. The most im por tant les sons
they taught me were to be lieve in
my self and to set goals for my self
and de velop self-dis ci pline—to
make rules for my self and then
fol low those rules. With out self-
con fi dence and self-dis ci pline, I
would never have had a suc cess -
ful ca reer.”

Dis ci pline cer tainly does n’t mean the
same thing to Ju dith Nel son as it does to 
Pam Wil son. For Pam, dis ci pline is a
neg a tive and un suc cess ful ex pe ri ence;
the frus tra tions it causes are driv ing her
from her job. For Ju dith Nel son, how -
ever, dis ci pline is a pos i tive con cept.
She de scribed dis ci pline as an es sen tial
fac tor in her suc cess as a con cert pi a -
nist. In fact, she said that self-dis ci pline 
was one of the most im por tant things
her teach ers had taught her.

*      *      *

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 1 3



Discipline in Child
Care

Is there any re la tion ship be tween dis ci -
pline as it re lates to young chil dren and
dis ci pline as it re lates to Ju dith Nel -
son’s ca reer? Just what does dis ci pline
mean, anyway?

Defining Discipline

When we look in the dic tio nary, we
find that the word dis ci pline has more
than one mean ing. The 10th edi tion of
Merriam-Web ster’s Col le giate Dic tio -
nary pro vides the fol low ing
definitions:

As a verb, dis ci pline is de fined as

(1) to pun ish or pe nal ize for the sake
of dis ci pline;

(2) to train or de velop by in struc tion
and ex er cise, es pe cially in self-
con trol;

(3) (a) to bring (a group) un der con -
trol, as in “to dis ci pline troops,”

(b) to im pose or der upon, as in “se -
ri ous writ ers dis ci pline and re fine
their writ ing styles.”

As a noun, dis ci pline is de fined as

(1) pun ish ment;

(2) train ing that cor rects, molds, or
per fects the men tal fac ul ties or
moral char ac ter;

(3) (a) con trol gained by en forc ing
obe di ence or or der,

(b) or derly or pre scribed con duct
or pat tern of be hav ior,

(c) self-con trol;

(4) a rule or sys tem of rules gov ern ing
con duct or ac tiv ity.

Clearly, the con cept of dis ci pline has
more than one mean ing.

Dis ci pline de fined as pun ish ment (def i -
ni tion 1) has a strong neg a tive con no ta -

tion. This is in sharp con trast to the def -
i ni tion of dis ci pline as train ing (def i ni -
tion 2), which has a much more pos i tive 
con no ta tion than pun ish ment. The most 
pos i tive as pect of the con cept of dis ci -
pline as train ing is the em pha sis on the
de vel op ment of self-con trol, that is,
dis ci pline that co mes from within the
individual.

Dis ci pline de fined as bring ing a per son 
or group un der con trol (def i ni tion 3a)
is cer tainly less neg a tive than dis ci pline 
de fined as pun ish ment, yet since this
type of dis ci pline is ex ter nally im -
posed, it is far less pos i tive than dis ci -
pline de fined as train ing in the de vel op -
ment of self-con trol. Note that
def i ni tion 3b, “to im pose or der upon, as 
in ‘se ri ous writ ers dis ci pline and re fine
their writ ing styles,’” is the re sult of
dis ci pline defined as training in self-
control.

Which Definition Is Best?

What does all this mean to teach ers and
care givers?

The var i ous def i ni tions of dis ci pline
pres ent a ma jor di lemma for many
teach ers. Most teach ers de sire a “well
dis ci plined class room” in which there
is or der and co op er a tion and in which
chil dren be have ac cord ing to cer tain
rules and show con sid er ation for the
rights of oth ers. Achiev ing this ideal
class room, whether in an early child -
hood fa cil ity, kin der gar ten, el e men tary
school, or high school, is of ten a
teacher’s night mare. It is the point of
view of this course, how ever, that dis ci -
pline does not have to be a neg a tive,
trou ble some, un happy ex pe ri ence for
teach ers—or for chil dren. If teach ers
opt for the def i ni tion of dis ci pline as
teach ing or train ing, es pe cially train ing 
in the de vel op ment of self-con trol, the
goal of a pleas ant, well dis ci plined
class room is well within their reach.
We call this con cept of dis ci pline pos i -
tive guidance.

Tes ti fy ing be fore the Sub com mit tee on
El e men tary, Sec ond ary, and Vo ca -
tional Ed u ca tion of the U.S. House of
Rep re sen ta tives Com mit tee on Ed u ca -
tion and La bor re cently, Dr. Wil liam

Wayson, pro fes sor of ed u ca tional pol -
icy and lead er ship at Ohio State
Uni ver sity, re ported on a re search
study of 500 schools that were noted for 
their pro duc tive, well-dis ci plined
learn ing en vi ron ments. He stated that
good schools func tioned dif fer ently
than bad schools:

• They taught people in the school
to work together to solve
problems.

• They found ways to make all
students feel that they belonged
in the school and that it was
theirs.

• Their rules and procedures
promoted self-discipline.

• They improved curriculum and
instruction in order to reach,
interest, and challenge more
students.1

Dr. Wayson con cluded that “Teach ing
self-dis ci pline must be seen as the most
im por tant pur pose of school ing, vi tal to 
the fu ture of the in di vid ual and to the
pres er va tion of a free so ci ety.”2

Speak ing at the same Hear ings, Dr.
Irwin A. Hyman of the Na tional Cen ter
for the Study of Cor po ral Pun ish ment
and Al ter na tives in the Schools, Tem -
ple Uni ver sity, stated:

A ma jor prob lem in deal ing with
school dis rup tion in Amer ica is
that we tend to turn re flex ively to
pun ish ment as a so lu tion. In fact,
most Amer i cans con sider pun ish -
ment and dis ci pline as syn on y -
mous. They fail to re al ize that
dis ci pline, es pe cially in a de moc -
racy, should be de pend ent on stu -
dents’ de vel op ing in ter nal ized
con trols. There is a large body of
the ory and re search which in di -
cates that the most ef fec tive dis ci -
plin ary tech niques oc cur within a
frame work of con cern for in di vid -
ual rights. … Stu dents need to
per ceive school as rep re sent ing a
fair and just sys tem. … Is there
any one here, who as a school
child did n’t want to feel good
about him self or her self, did n’t
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want to be ap pre ci ated, did n’t
want to be com pe tent, and did n’t
want to be treated fairly? Well, I
guar an tee that, with very few ex -
cep tions, ev ery stu dent in Amer -
ica has the same feel ings.3

*      *      *

In the fol low ing ar ti cle, Da vid Elkind
com pares two dis tinctly dif fer ent ap -
proaches to dis ci pline. Dr. Elkind is

a pro fes sor of child de vel op ment at
Tufts Uni ver sity in Medford, Mas sa -
chu setts, and author of The Hur ried
Child, All Grown Up and No Place to
Go, and Miseducation.

In struc tive Dis ci pline
Is Built on
Un der stand ing

by Da vid Elkind

My dic tio nary gives two ma jor
def i ni tions for the term dis ci -
pline. One of these is "train ing

that de vel ops self con trol, char ac ter or
or der li ness, and ef fi ciency." The other
is "treat ment that cor rects and pun -
ishes." These def i ni tions start from two
quite dif fer ent con cep tions of the child
and of childrearing. The first be gins
with the idea that chil dren are born nei -
ther so cial nor anti-so cial and have to
be trained to ac quire the rules and rou -
tines of healthy in ter per sonal ex -
change. In con trast, the other def i ni tion
starts off with the idea that chil dren
come into the world with anti-so cial
pre-dis po si tions (orig i nal sin, if you
will) that have to be ex tin guished. One
idea of childrearing and dis ci pline is,
there fore, in struc tive; it is a mat ter of
teach ing chil dren so cial skills and at ti -
tudes. The other con cep tion of
childrearing and dis ci pline is pu ni tive,
a mat ter of stamp ing out mis be hav ior
through pun ish ment.

The dif fer ence in our start ing con cep -
tions of dis ci pline is im por tant be cause
it de ter mines how we look at, and treat,
what we as adults la bel mis be hav ior.
First of all, and most im por tantly, when 
we view dis ci pline as a learn ing ex pe ri -

ence we will look at so-called
mis be hav ior as an op por tu nity for in -
struc tion. Sec ondly, we will also ap pre -
ci ate that dis ci pline pres ents a cre ative
chal lenge for which there are no ready-
made so lu tions, only a num ber of pos si -
bil i ties. Fi nally, when we view dis ci -
pline as a teach ing mo ment, we will
also ap pre ci ate that chil dren learn dif -
fer ently at dif fer ent age lev els and that
we need to ad just our in struc tion ac -
cord ingly. We can not teach in fants and
young chil dren about prej u dice in the
same way that we would ap proach this
is sue with ad o les cents. In struc tive dis -
ci pline is de vel op men tally ap pro pri ate.

From an in struc tive dis ci pline per spec -
tive, there fore, a child who hits an other
child pres ents a prob lem to be solved,
not a be hav ior to be pun ished. Why did
one child hit the other? Was the hit ting
a re sponse to prov o ca tion, to frus tra -
tion, to envy, or was it a re sponse to
some thing go ing on at home? Only
when we un der stand the child's ac tion
more fully, can we en gage in mean ing -
ful pos i tive in struc tion. The ma jor
draw back with in struc tive dis ci pline is
that it takes time. Yet some times we
need to in vest time in or der to save
time. If we un der stand why a child en -
gages in a par tic u lar form of be hav ior,
we have a good chance of pre vent ing it
and there fore not hav ing to deal with it
in the fu ture.

If, on the other hand, we think of dis ci -
pline as pu ni tive, our fo cus will be lim -
ited to find ing the kinds of pun ish ment
most ef fec tive in get ting rid of the un -
de sir able be hav ior. From this stand -
point, the chal lenge is to find the pun -
ish ment which best fits the crime. A
pu ni tive dis ci pline ap proach as sumes
that you can per ma nently stamp out
mis be hav ior with out ex plor ing the
causes of these ac tions. Like wise, in as -
much as causes are not in cluded in the
pun ish ment equa tion, there is no need
to think about age dif fer ences. Both
chil dren and ad o les cents can be pun -
ished by de priv ing them of some priv i -
lege, ac tiv ity, or prized pos ses sion.

The use of pun ish ment does in deed en -
sure that some form of learn ing takes
place. Yet it is not al ways clear what

chil dren learn when they are pun ished.
They may well learn that some thing
bad will hap pen to them if they don't
be have in a cer tain way. But if the
causes of their mis be hav ior are not ad -
dressed, they may well cre ate their own
sub rou tines to by-pass the lim its they
tested or the rules they broke. A child
who is de prived of her snack for hit ting
an other child will only be made an grier
at the pun ish ment. In all like li hood she
will find ways to hit the other child
when no one is look ing or in ways that
can not be readily de tected. For many
chil dren, pun ish ment in and of it self be -
comes a cre ative chal lenge, a sort of
dare to find ways of in dulg ing in the
pun ish able be hav ior with out be ing
caught.

An ex am ple may help to make the dif -
fer ence be tween the two ap proaches
con crete. Sup pose a child is act ing up
and dis turb ing the other chil dren. If we
take the pun ish ment per spec tive we
might use the time out tech nique and
put the child in an other room or in an
area away from the other chil dren. Pre -
sum ably this re moval will teach the
child to be less dis rup tive in the fu ture.
If, on the other hand, we take an in -
struc tive po si tion, we might have a time 
in (1). That is, we might sit with the
child and try to find out why she is up -
set. It might be the case that the child
had a right to be an gry, that he was ex -
cluded from a play group, was called a
name, or was pushed. Once we have an
idea of why the child was trou bled, we
have a much better chance of help ing
him to calm down and to re join the
group. In the time out, a child learns
that her feel ings are ig nored and, there -
fore, of no value. A child given a time
in, on the other hand, learns that his
feel ings are im por tant and will be at -
tended to. Which child is more likely to
act out again?

Please un der stand, I am not say ing that
pun ish ment is never to be used. I am
say ing that it has to be used thought -
fully and in such a way that it does n't
back fire. The most ef fec tive pun ish -
ment is that which im me di ately fol lows 
the deed and is in trin sic to it. A child
who touches a hot stove will get
burned, and that pun ish ment will teach

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 1 5



him to be care ful around the stove in the 
fu ture.

Un for tu nately, so cial sit u a tions are not
that straight for ward, and a child can
hurt an other child phys i cally or psy -
cho log i cally with out ex pe ri enc ing any
im me di ate guilt or anx i ety him self.
And, the child may not un der stand the
causes of his or her mis be hav ior. That
is where in struc tive, non-pu ni tive dis -
ci pline co mes in. Such dis ci pline helps
chil dren ap pre ci ate both the causes and
the con se quences of their ac tions. In -
struc tive dis ci pline is the most ef fec -
tive, and pos i tive, way to teach chil dren 
healthy so cial in ter ac tions.

Ref er ence

(1) Weininger, O. (1998). T.I.P.S. Time In
Parenting Strat e gies. Binghamton, NY:
S. Freud Ro ma nian Trans la tion & Pub li -
ca tions.

Copy right © 2015 by Ex change Press, 1-
800-221-2864. Re printed by per mis sion.

Self Check 1.1.   True/False

___ 1. Ac cord ing to the dic tio nary,
dis ci pline means to bring a group
un der con trol.

___ 2. Ac cord ing to the dic tio nary,
dis ci pline means to pun ish or pe -
nal ize.

___ 3. Ac cord ing to the dic tio nary,
dis ci pline means to train or de -
velop by in struc tion.

___ 4. All the def i ni tions of dis ci -
pline mean about the same thing.

___ 5. An other term for teach ing or
train ing in self-dis ci pline is pos i -
tive guid ance.

___ 6. The point of view of this
course is that dis ci pline will al -
ways be a teacher’s night mare.

(1. T,  2. T,  3. T,  4. F,  5. T,  6. F)

Cor rect State ments for False
Self-Check Items

Items 4 and 6 of Self Check 1.1 are
false. Please read the fol low ing cor rect
state ments.

4. The var i ous def i ni tions of dis ci -
pline are very dif fer ent. Dis ci pline as
teach ing or in struc tion seeks to un der -
stand the rea sons be hind the child's be -
hav iors and help chil dren

• un der stand these rea sons,

• ap pre ci ate the con se quences of
their ac tions,

• find ac cept able ways to solve
prob lems, and

• meet their needs.

This type of dis ci pline helps chil dren
de velop self-con trol. Pun ish ment does
none of this.

6. This course em pha sizes pos i tive
guid ance—dis ci pline as teach ing.
From this per spec tive, dis ci pline is not
a teacher's night mare but a pos i tive way 
to help chil dren learn ac cept able be -
hav ior and de velop self-con trol.

Teach ers who are skilled in the use of
pos i tive guid ance can avoid most dis ci -
pline "prob lems." The re main der of this 
course ex plores pos i tive guid ance—
dis ci pline as teach ing—in clud ing strat -
e gies to en sure that your days with chil -
dren are en joy able—for you and the
chil dren.

Discipline as Teaching

Many teach ers have proven in their
own class rooms that pos i tive teach ing
tech niques pro duce chil dren who are
well-man nered, have self-con trol, and
are a plea sure to be around. These
teach ers have shown that pos i tive
teach ing tech niques pre vent dis ci pline
prob lems from de vel op ing. What se -
crets do these teach ers know?

Secret #1:  Prevention is
better than intervention

Dr. Wayson’s re search found that good
schools, that is, schools with pro duc -
tive, well-dis ci plined learn ing en vi ron -
ments, “em pha sized pos i tive and pre -
ven tive, rather than pu ni tive,
prac tices.”4

Pre ven tion means be ing pre pared. Pre -
ven tive prep a ra tion in cludes pre par ing
the class room, the play ground, the toys
and other equip ment, ap pro pri ate ac tiv -
i ties, even pre par ing your self.

Pre ven tive prep a ra tion also in cludes
teach ing chil dren the skills they need in 
or der to act re spon si bly and ex er cise
self-con trol. Chil dren need to know
what is ex pected of them in all sit u a -
tions.

Adults must be es pe cially care ful to
teach chil dren what is ex pected of them 
in sit u a tions that are new to the child.
Role-play ing and pre tend play are ex -
cel lent ways to teach chil dren in ter per -
sonal skills that they need to act re spon -
si bly and ex er cise self-con trol.

For sev eral weeks Yolanda, an
only child, had been talk ing about 
the new baby that her fam ily was
ex pect ing. Carol, Yolanda’s
teacher, sensed that Yolanda was
both happy and dis mayed. So
Carol helped Yolanda role-play,
some times us ing dolls and some -
times in volv ing other chil dren.
Some times Yolanda played
Mother and used dolls for her self,
her fa ther, and the new baby.
Some times Yolanda played the
new baby and other chil dren
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played Mother, Fa ther, and
Yolanda.

At first Carol helped Yolanda and
the other chil dren get started by
ask ing ques tions and help ing
them ar tic u late the rules for deal -
ing with a baby, but for the most
part she let the chil dren’s ideas
and imag i na tions guide their
role-play ing.

Most of the chil dren were well
aware that ba bies should be han -
dled gently. In ter est ingly, when
Yolanda played the role of her
mother, she was eas ily able to ar -
tic u late that she still cared for
Yolanda. Carol was sure that
Yolanda’s mother had al ready
dis cussed this is sue with her
daugh ter.

Role-play ing helped Yolanda to
in ter nal ize what she had heard
and ac cept her new po si tion in
her fam ily. Soon this be came a
game that sev eral of the chil dren
en joyed. Carol’s role then was to
pay close at ten tion on the side -
line, ready to help if needed.

Teach chil dren very clearly the rules
you ex pect them to fol low. Teach rules
in con text at the time chil dren need
them. Chil dren won’t re mem ber rules
given to them out of con text, and giv ing 
them a lot of rules at a time will only
con fuse them.

On a rainy day Carol brought a
large ball in doors for the tod dlers 
in her care to play with in the
class room. As she be gan to roll
the ball on the floor, she told
them, “We can play with this ball
in doors to day be cause we can’t
go out doors. See how nicely it
rolls on the floor? In doors, we
keep the ball on the floor. Throw -
ing the ball is for out doors.”

Then, in or der to re in force the
rule and make sure that the chil -
dren un der stand it, she asked
some of the chil dren to tell her the
rule: “Where do we keep the ball
in doors, Ray? … That’s right, On
the floor. Jack, where do we keep

the ball in doors? … Right! On the
floor.”

Young chil dren need to be re minded of
rules fre quently. Do this in a re spect ful, 
teach ing man ner, not a lec tur ing or nag -
ging man ner. Les son 3 fo cuses on pos i -
tive teach ing tech niques that help pre -
vent dis ci pline prob lems from
de vel op ing.

Secret #2:  Children learn
by doing

It is of ten said that the les sons we learn
the best are those we learn the hard
way. This is true. Chil dren, like ev ery -
one else, learn from ex pe ri ence.

Self-dis ci pline is a mat ter of mak ing
choices. Chil dren must have prac tice in
mak ing choices in or der to learn to
make good choices. Think of chil dren’s 
mis be hav ior as an op por tu nity for them 
to learn.

Secret #3:  Children do
what they are taught to do

It is im por tant to note that this does not
nec es sar ily mean that chil dren do what
they are told to do. Chil dren, es pe cially
young chil dren, are taught at least as
much—prob a bly more—by what
teach ers and care givers do, how these
adults re act to them, and how these
adults in ter act with them as they are
by what the adults say to them. This is
true for at least two rea sons. First, chil -
dren im i tate what adults do and say.
Sec ond, chil dren re peat be hav ior that is 
re in forced by adults’ ac tions.

Children Are Imitators

Chil dren are great im i ta tors; they im i -
tate adults’ ac tions and also their at ti -
tudes. Chil dren who see the adults
around them smil ing and laugh ing and
be ing happy are likely to smile and
laugh and be happy. Chil dren who see
the adults around them quar rel ing and
yell ing are likely to quar rel and yell.

Chil dren who know that adults re spect
them will re spect them selves—and the
adults. Chil dren who know that adults

ex pect them to do well will be lieve in
them selves. Chil dren who are spo ken
to in a pos i tive way will re spond in a
pos i tive way.

Chil dren who are hugged or lov ingly
pat ted by adults are likely to in ter act in
a sim i lar man ner with other chil dren.
Chil dren who are hit, slapped, pinched,
or oth er wise phys i cally “dis ci plined”
by adults, or who see adults hit ting,
slap ping, pinch ing, or oth er wise phys i -
cally at tack ing other chil dren, even as a
means of “dis ci pline,” are likely to hit,
slap, pinch, or use other phys i cal ag -
gres sion in their in ter ac tions with other
chil dren.

Know ing that chil dren learn from the
adult ex am ples they ob serve, good
teach ers make sure that they model ap -
pro pri ate ac tions and at ti tudes for chil -
dren. Chil dren can learn many of the
skills they need in or der to act re spon si -
bly and ex er cise self-con trol by ob serv -
ing ap pro pri ate be hav ior in the adults
around them.

Children Repeat Behavior
That Is Reinforced

Chil dren re peat ac tions that are re in -
forced by adults. This does not mean
that chil dren re peat only those ac tions
ap proved of by adults. It also does not
mean that chil dren will nec es sar ily dis -
con tinue those ac tions that adults tell
them to stop.

Tan gi ble “re wards” (such as stick ers,
candy, toys, or priv i leges) are not ap -
pro pri ate re in force ment. At ten tion
from the teacher or care giver is the
most ap pro pri ate—and the most pow -
er ful —re in forcer of a child’s be hav ior.

In their book, Teach ing Be hav ior to In -
fants and Tod dlers, Bernice Stew art
and Julie Vargas stress that young chil -
dren re spond best to plea sur able so cial
in ter ac tions such as “eye con tact,
smiles, be ing talked to, re ceiv ing hugs,
kisses, or be ing cud dled.”5

It is log i cal to con clude, then, that ap -
pro pri ate be hav ior—be hav ior that you
want the child to con tinue—should re -
ceive your at ten tion. In ap pro pri ate be -
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hav ior—be hav ior that you want the
child to stop—should not re ceive your
at ten tion.

Know ing that chil dren learn to re peat
be hav ior that is re in forced by adult at -
ten tion, good teach ers make sure that
they re in force chil dren’s ap pro pri ate
be hav ior rather than their in ap pro pri ate 
be hav ior.

Let’s look at some ex am ples.

Carol is teach ing a small group of 
tod dlers an i mal names. She
places a box of toy an i mals on the
floor and asks the chil dren to sit
down around the box and take
turns se lect ing an an i mal and tell -
ing its name.

“Jane, you may be first,” Carol
says.

Jane picks up a cow then holds it
up and says “cow.”

“That’s right, Jane. That’s a cow. 
What sounds do cows make?”
Carol asks.

“Moo,” the chil dren cho rus.

“Juan, would you like to be
next?” Carol asks.

Juan reaches into the box and se -
lects a pig. As he holds it up for
the group to see, Bob grabs a
horse from the box and holds it up
near Carol’s face and yells
“horse.”

Carol now has a choice. Juan has be -
haved ap pro pri ately. He is fol low ing
the rules of the group by tak ing his turn. 
Bob’s be hav ior is dis rup tive to the
group and ir ri tat ing to Carol. Which
child should Carol rec og nize? How
should she deal with Bob’s dis rup tion?
Re mem ber that adult at ten tion re in -
forces chil dren’s be hav ior.

In the fol low ing sec tion we will ex am -
ine four pos si ble ways that Carol might
re spond:

Choice #1

Carol says, “Stop that, Bob. It’s
not your turn yet. Let Juan show
his an i mal. What an i mal is that,
Juan?”

Choice #2

Carol says, “Yes, Bob, that’s a
horse. Now put it down and wait
your turn. Juan, what an i mal are
you hold ing?”

Choice #3

Carol says, “Go sit at the ta ble,
Bob. Why can’t you be have?
Now, Juan, what an i mal are you
hold ing?”

Choice #4

Carol ig nores Bob and in stead
looks di rectly at Juan and asks,
“What an i mal are you hold ing,
Juan?”

The first three choices all give Bob at -
ten tion and thereby re in force his dis -
rup tive be hav ior. Bob wants and needs
at ten tion; this is a to tally ap pro pri ate
de sire. How ever, his man ner of seek ing 
at ten tion is not ap pro pri ate. If Carol is
to teach Bob self-dis ci pline, she must
not re in force his in ap pro pri ate be hav -
ior. She must in stead help him re place
his in ap pro pri ate be hav ior with ap pro -
pri ate be hav ior.

Carol se lects choice #4 be cause she
wants to help Bob stop his dis rup tive
be hav ior. Now, let’s see what hap pens
next.

“A pig,” Juan re plies, hap pily.

“What sound does a pig make?”
Carol asks the group.

“Oink, oink,” the chil dren cho -
rus.

Carol has kept watch on Bob out
of the cor ner of her eye. He seems
sur prised that he got no at ten tion
from her when he stuck the horse
in her face. He sits down, still
hold ing the horse, and when she

asks the group what sound a pig
makes, Bob joins in the group’s
an swer.

Be fore Bob makes an other dis -
rup tive move, Carol turns to him
and says, “Bob, would you like to
choose an an i mal from the box
now?”

Bob stands up, then bends down
to the box and takes a dog, drop -
ping back into the box the horse
he had been hold ing.

While he was still be hav ing ap -
pro pri ately, Carol asks, “What
an i mal is that, Bob?”

“A dog,” Bob says hap pily.

“What sounds do dogs make?”
Carol asks the group as she gently 
touches Bob’s shoul der.

The chil dren, in clud ing Bob,
make bark ing sounds. Carol
smiles at Bob as he par tic i pates
ap pro pri ately in the group ac tiv -
ity.

It may not sur prise you to learn that
Bob fre quently gives Carol prob lems.
He seems to al ways want at ten tion, and
the ways in which he goes about get ting 
that at ten tion are usu ally dis rup tive.

Carol’s choice not to ac knowl edge Bob 
when he grabbed the horse out of turn
but rather to give her at ten tion to Juan,
who was be hav ing ap pro pri ately, gave
Bob’s in ap pro pri ate be hav ior no re in -
force ment. How ever, Carol stayed very 
much aware of what Bob was do ing and 
gave him at ten tion as soon as he was
be hav ing ap pro pri ately. She re in forced
his ap pro pri ate be hav ior first by giv ing
him the next turn to se lect an an i mal
from the box, then by an ap prov ing
touch, and fi nally by an ap prov ing
smile. By giv ing Bob at ten tion for good 
be hav ior, Carol is help ing him re place
in ap pro pri ate be hav ior with ap pro pri -
ate behavior.

Stew art and Vargas em pha size the im -
por tance of tim ing in the re in force ment
pro cess and also rec om mend pre plan -
ning in or der to “in crease the chances
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that chil dren will be have ap pro pri ately
in the first place.”6 They cite the ex am -
ple of a care giver, Ruth, help ing a 3-
month-old baby, Lori, who was new to
the day care fa cil ity, set tle in. Ruth’s
phi los o phy was that if she con sis tently
at tended to ap pro pri ate be hav iors,
those would be the be hav iors that the
baby would learn.7 Here is an ac count
of what Ruth did and why:

Know ing that Lori would be hun -
gry when she awoke from her nap, 
Ruth had the baby’s bot tle ready
and stood by Lori’s crib when she
first heard Lori stir. As soon as
Lori moved her fist to ward her
mouth, Ruth placed the nip ple
into the baby’s mouth and picked
her up. Lori’s hun ger was sat is -
fied and she did n’t have to cry to
get fed.

Ruth waited un til Lori drank
about half of her bot tle and had
burped be fore chang ing Lori’s di -
a per thus avoid ing the pos si bil ity
of mak ing Lori cry from hun ger.

As Ruth changed Lori, she smiled
at her and talked softly to her
while Lori was re laxed and
happy. When Lori looked as
though she were go ing to fuss,
Ruth stopped talk ing and looked
away from Lori’s eyes. Im me di -
ately when Lori’s ex pres sion re -
laxed, Ruth smiled at her, softly
called her name, and con tin ued to 
talk to her as she fin ished the di a -
per ing. Ruth at tended only to
Lori’s happy, co op er a tive move -
ments. These were the only move -
ments that Ruth re in forced. Ruth
was help ing Lori learn to re lax
and en joy dress ing. Later on, she
will re in force other co op er a tive
be hav iors to help Lori be come a
co op er a tive and in de pend ent
dresser.

Ruth talked softly to Lori as she
fin ished feed ing her, then put her
in a baby car rier to rest for a
while so she would n’t spit up.
Ruth con tin ued to give Lori at ten -
tion af ter she put her down. She
held up a small, col or ful toy,

which Lori grasped. Ruth’s
con tin u ing at ten tion kept Lori’s
ap pro pri ate be hav ior re in forced
un til Lori took the toy and be gan
gen er at ing her own re in force -
ment.

Ruth avoided en ter tain ing Lori
with the toy. In stead, she let Lori
ex plore the toy on her own. This
re in forced ac tive rather than pas -
sive be hav ior.

Ruth placed Lori where she could
see the other ba bies and con tin -
ued to look at her, smile at her,
and talk to her of ten. Ba bies love
watch ing other ba bies. This plus
Ruth’s in ter mit tent at ten tion pro -
vided re in force ment for Lori’s
happy be hav ior.

By us ing prop erly timed re in force ment, 
Stew ard and Vargas ex plain, adults can 
shape chil dren’s be hav ior so that ap -
pro pri ate be hav ior re places in ap pro pri -
ate be hav ior. If in ap pro pri ate be hav ior,
such as whin ing, has al ready been re in -
forced in a child, change may come lit -
tle by lit tle. Some times the adult must
watch the child very closely to catch the 
mo ment of ap pro pri ate be hav ior for re -
in force ment. Ig nor ing in ap pro pri ate
be hav ior will not in it self stop that be -
hav ior. Ap pro pri ate be hav ior must be
built to take its place.

Carol has taught the chil dren in
her care that throw ing sand is not
al lowed. Sue and Ann are play ing
in the sandbox. Each child has a
shovel and a sieve. They play hap -
pily for a time, then Sue takes a
hand ful of sand and throws it into
Ann’s face. Ann be gins to cry.

Carol now has a choice. Ann is hurt and 
cry ing. Sue has be haved in ap pro pri -
ately. Carol does not want to re in force
Sue’s be hav ior, but she wants to make
sure Sue knows that this be hav ior is not 
al lowed and why such a rule must be
fol lowed.

Let’s look at four pos si ble ways that
Carol might re spond:

Choice #1

Carol picks Sue up and sternly
says, “Throw ing sand is not al -
lowed. When you throw sand in
some one’s face, it hurts. Tell Ann
you are sorry.” Then Carol at -
tends to Ann.

Choice #2

Carol takes Sue’s toys away from
her and says, “Don’t throw sand,
Sue. When you throw sand it may
get in some one’s face. That
hurts.” Then Carol at tends to
Ann.

Choice #3

Carol says, “Get out of the
sandbox, Sue. If you are go ing to
throw sand, you can’t play in the
sandbox any more.” Then Carol
at tends to Ann.

Choice #4

Carol goes im me di ately to Ann,
picks her up, and wipes sand off
Ann’s face as she says to Ann,
“I’m sorry Sue threw sand in your 
face. That must have re ally hurt.
We’ll go wash your face with cool
wa ter. That should make you feel
much better.”

Then Carol says to Sue, “Sue, you 
can’t play in the sandbox any -
more to day. But you can come
help Ann get the sand off her
face.”

The first three choices all give Sue im -
me di ate at ten tion and thereby are likely 
to re in force her in ap pro pri ate be hav ior. 
Carol se lects choice #4. This ac tion
avoids re in forc ing Sue’s in ap pro pri ate
be hav ior and also teaches Sue some
other valu able les sons.

• By turning her attention
immediately to the child whom
Sue has hurt, Carol focuses Sue’s 
attention on the unpleasant
consequence of throwing sand.
Sue is learning one of the social
consequences of inappropriate
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behavior: others sympathize with 
the victim.

• By allowing Sue to help Ann
recover, Carol is helping Sue
learn to empathize, that is, to
identify with the feelings the hurt 
person is experiencing. This is a
difficult concept that takes a long 
time for children to learn. Carol’s 
action also gives Sue a chance to
redeem her self-esteem by
making up for her hurtful
behavior. Rather than simply
sending Sue a message that she is 
a bad child for hurting Ann,
Carol is sending the message that 
Sue made a mistake but that now
she has a chance to make up for
it with a helpful deed. This is a
lesson in taking responsibility for 
your own actions.

• By taking Sue away from the
sandbox, Carol is teaching Sue
that she loses a privilege when
she breaks the rules of fair play.

Carol had al ready taught her class
sandbox safety rules, but be cause they
are young chil dren, they need fre quent
re mind ers of rules. Carol de cided that it 
would be a good idea to re view a va ri -
ety of safety rules with the chil dren ev -
ery day be fore they go out doors.

The next day be fore the chil dren
go out to play, Carol gath ers them 
to gether and asks, “Who can tell
me an im por tant safety rule when
we play out doors?”

Brian sug gests, “Don’t stand in
the swings.”

“Right, Brian. Sit when you
swing.” Carol agrees.

Sev eral other chil dren of fer other
rules.

Then Carol says, “Sue, can you
tell me an im por tant safety rule
for play ing in the sandbox?”

“Don’t throw sand,” Sue re plies.
“Throw ing sand might hurt some -
one.”

“That’s right, Sue,” Carol smiles
and touches Sue on the arm.
“What can we do with the sand?”

“Shovel it and sift it,” Sue tells
her.

When none of the other chil dren men -
tioned the rule about not throw ing sand, 
Carol in volved Sue di rectly by ask ing
her spe cif i cally for a rule for the
sandbox. If an other child had of fered
this, Carol could have in volved Sue by
ask ing her why the rule was im por tant.
Note that even though the chil dren state 
rules as “don’ts,” Carol made sure a
pos i tive state ment was also made: “Sit
when you swing. Shovel and sift sand.”

By re in forc ing the sandbox safety rule
to the en tire class in the con text of re -
view ing a va ri ety of safety rules for
out door play, Carol kept the dis ci pline
pro cess a learn ing ex pe ri ence rather
than a pun ish ment ex pe ri ence for Sue.
Sue is much more likely to re mem ber
the rule when taught in this way than if
she were pun ished for her ac tion. This
teach ing ex pe ri ence is one step in the
pro cess of build ing co op er a tive be hav -
ior and help ing Sue to learn to think of
how her ac tions will af fect oth ers.

In the fu ture, Carol will be care ful to
no tice Sue when she is play ing co op er -
a tively with other chil dren and re in -
force that be hav ior in or der to help Sue
re place in ap pro pri ate be hav ior with ap -
pro pri ate be hav ior.

What Does
Punishment
Accomplish?

At the hear ings be fore the U.S. House
Sub com mit tee on El e men tary, Sec ond -
ary, and Vo ca tional Ed u ca tion men -
tioned ear lier in this les son, Henrietta
Hemmesch, a school so cial worker
with ex ten sive ex pe ri ence, stated,
“With re gard to dis ci pline in the
school, it has been my ex pe ri ence that
dis ci pline [in the] form of pun ish ment
is not ef fec tive in remediating a stu -
dent’s prob lem.”8

Pun ish ing a child for in ap pro pri ate be -
hav ior may stop the be hav ior in the
short run, but pun ish ment as a form of
dis ci pline does not ac com plish any
pos i tive, long-term goals. Pun ish ment
has many se ri ous neg a tive con se -
quences.

The 10th edi tion of Merriam-Web ster’s 
Col le giate Dic tio nary de fines pun ish -
ment as “suf fer ing, pain, or loss that
serves as ret ri bu tion.”

Pun ish ment is some thing that is car ried
out by a more pow er ful per son against a 
less pow er ful per son. Chil dren know
that they are less pow er ful than adults.
This power dif fer en tial is the source of
many con flicts be tween adults and chil -
dren. How ever, chil dren will ac cept
this dif fer en tial in power sta tus more
hap pily, and with less re bel lion, if they
sense that adults in charge re spect
them. Pun ish ment does not show re -
spect. Pun ish ment is con de scend ing.
You can not ex pect co op er a tion from
chil dren whom you treat in a
condescending manner.

Pun ish ment fo cuses on what a child did 
wrong rather than guid ing the child to -
ward ap pro pri ate or right be hav ior.
Pun ish ment does not help the child un -
der stand what ap pro pri ate be hav ior is.
Pun ish ment does not fos ter feel ings of
be long ing or en cour age the child to de -
velop re spon si ble be hav ior. Rather,
pun ish ment en cour ages re sent ment and 
re bel lion in chil dren. Pun ish ment of ten
causes chil dren to see adults as unfair
and untrustworthy.
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Gen eral Rules

1. Give at ten tion to chil dren
when they are be hav ing well.

2. Ig nore in ap pro pri ate
be hav ior.

3. Watch chil dren closely to
no tice ap pro pri ate be hav ior
and be ready to re in force it.

4.  Build ap pro pri ate be hav ior to 
re place in ap pro pri ate
be hav ior.



Pos i tive guid ance helps chil dren de -
velop con struc tive be hav ior. Pun ish -
ment en cour ages de struc tive be hav iors
such as ag gres sion, dis hon esty, or with -
drawal.

Pos i tive guid ance builds self-es teem
and helps chil dren de velop self-con trol. 
Self-es teem in cludes a per son's feel ings 
of

• acceptance,

• power and control,

• virtue and moral worth, and

• competence.

To gether, these four di men sions of
peo ple’s self-eval u a tion de ter mine
their sense of their own worth and im -
por tance as in di vid u als and how con fi -
dent they are in their own abil i ties to
suc cess fully meet life’s chal lenges—to
per se vere, take re spon si bil ity, achieve,
be ac count able for them selves, act re -
spon si bly to ward oth ers, and make a
dif fer ence to their en vi ron ment.

Pun ish ment hu mil i ates the child and
fos ters a neg a tive self-im age. Feel ing
hu mil i ated is not likely to make a child
want to do better.

Chil dren who have been dis ci plined
through pos i tive guid ance learn to
make de ci sions on the ba sis of what
they con sider right. Chil dren who are
dis ci plined by pun ish ment learn to
make de ci sions out of fear that they
might get caught.

Importance of
Teachers and
Caregivers

The sin gle most im por tant as pect of the
early child hood fa cil ity en vi ron ment is
what the adults do and how they in ter -
act with the chil dren. The sin gle most
im por tant fac tor in teach ing chil dren is 
the adult’s at ti tude and man ner. Stew -
art and Vargas stress the im por tance of
the “mo ment to mo ment in ter ac tion be -
tween care givers and in fants” in the
child’s be hav ioral de vel op ment. This
in ter ac tion, they point out, af fects chil -
dren’s “gen eral out look on life, the way 

they in ter act with oth ers, and what and
how much they learn.”9

All adult-child in ter ac tions should
be han dled pos i tively. Adults
must ap proach each en coun ter

with re spect for the child, con sid er ing
the sit u a tion from the child’s point of
view, al ways tak ing care to pro tect and
build the child’s self-con cept.

Self Check 1.2.   True/False

___ 1. Tak ing steps to pre vent dis ci -
pline prob lems from oc cur ring is
better than re ly ing on in ter ven tion
skills.

___ 2. Pre ven tive prac tices in clude
prep a ra tion of the class room, the
play ground, and the toys and ed u -
ca tional equip ment.

___ 3. Role-play ing is a good way to
teach chil dren in ter per sonal skills.

___ 4. Chil dren re mem ber rules best
when the rules are pre sented in
con text.

___ 5. Chil dren are more likely to do
what they are told to do than what
they ob serve adults around them
do ing.

___ 6. Chil dren may im i tate adults’
ac tions, but adults’ at ti tudes and
ideas are usu ally too com plex for
chil dren to im i tate.

___ 7. At ten tion from the teacher or
care giver is the most pow er ful re -
in forcer of a child’s be hav ior.

___ 8. When a child is dis rup tive, it
is im por tant for the adult to im me -
di ately speak to that child and
point out the in ap pro pri ate be hav -
ior.

___ 9. Giv ing a child a chance to
make up for a hurt ful ac tion helps
pro tect the child’s self-es teem.

___ 10. Young chil dren need to be re -
minded of rules of ten.

___ 11. Pun ish ing chil dren for mis be -
hav ing is the most ef fec tive way to
teach them self-dis ci pline.

___ 12. Pun ish ment en cour ages de -
struc tive and neg a tive be hav iors,
such as ag gres sion, dis hon esty, or
with drawal.

___ 13. The most im por tant as pect of
an early childhood fa cil ity's en vi -
ron ment is what the teach ers or
care givers do and how they in ter -
act with the chil dren.

___ 14. Pos i tive guid ance only works
for good chil dren.

(1. T,  2. T,  3. T,  4. T,  5. F,  6. F,  7. T,  8. F,
9. T,  10. T,  11. F,  12. T,  13. T,  14. F)

Cor rect State ments for False
Self-Check Items

Items 5, 6, 8, 11, and 14 of Self Check
1.2 are false. Please read the fol low ing
cor rect state ments.

5. Just the op po site is true. Chil dren
are more likely to im i tate what they see
you do than fol low what you say.

6. Young chil dren are very much
aware of adults' at ti tudes and ideas.
They im i tate these just as they im i tate
adults' ac tions.

8. Chil dren re peat be hav iors that are
re in forced. Giv ing a dis rup tive child
im me di ate at ten tion re in forces the dis -
rup tive be hav ior. Giv ing at ten tion to
chil dren who are fol low ing the rules
shows ev ery one what ac tions will get
the teacher's at ten tion.

In ad di tion, call ing at ten tion to a child's 
dis rup tive be hav ior in front of the
group serves to hu mil i ate the child.
This will not en cour age fu ture co op er a -
tive be hav ior.

11. Pos i tive guid ance, not pun ish -
ment, helps chil dren de velop self-con -
trol and self-dis ci pline.

14. Pos i tive guid ance can work for all
chil dren. Pos i tive guid ance avoids the
neg a tive and harm ful prac tice of la bel -
ing chil dren as "good" or "bad."
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An a lyz ing the Pre view

Go back and re-read the Les son 1
Pre view items. See if the an swers
you be lieve are best now are the

same as the an swers you chose be fore
you stud ied this les son. The para graphs 
be low ex plain which an swers are best
and dis cuss why the other an swers are
in ap pro pri ate.

Item 1 lists four pos si ble def i ni tions
of dis ci pline:

• the process of straightening out a 
child who has behaved badly,

• helping a child learn
responsibility for his or her
actions,

• the process of changing a child’s
attitude, and

• punishment.

Ac cord ing to the dic tio nary, all of these 
an swers could be con sid ered cor rect. In 
deal ing with chil dren, how ever, we
must be con cerned with which def i ni -
tion is most ap pro pri ate to achieve the
goal of help ing the child build a pos i -
tive self-con cept and de velop self-
discipline.

An swer b is the best an swer and the
only one that fully meets this cri te rion.
An swer d, “pun ish ment,” will pro duce
the op po site re sult. Both an swers a,
“straight en ing out a child who has be -
haved badly,” and c, “the pro cess of
chang ing a child’s at ti tude,” ap proach
the child from a neg a tive point of view
and im ply a pro cess of punishment.

Item 2. An swer a is the clear choice
for Item 2. De fin ing goals is im por tant,
and teach ers do need a clear un der -
stand ing of what chil dren need to learn
and what can be ex pected of chil dren at
par tic u lar ages. How ever, chil dren can -
not be de ceived about adults’ at ti tudes
to ward them. With out love, pos i tive
guid ance—ef fec tive dis ci pline—can -
not take place.

Item 3. The an swer to Item 3 de pends
on the end re sult sought. A teacher who
wants to im press upon chil dren how
bad their be hav ior is might choose an -
swer a, “Dis ci pline should pro vide
pun ish ment that the child will re mem -
ber.”

A teacher whose end re sult is a child
who makes be hav ioral de ci sions out of
fear could choose an swer b, “Dis ci pline 
should make the child afraid to re peat
the bad be hav ior,” or per haps an swer a.

A teacher whose aim is to “show the
child who is boss” might choose an -
swer d, “Dis ci pline should make the
child afraid of the adult who is do ing
the dis ci plin ing.”

Only an swer c, “Dis ci pline should pro -
vide a learn ing op por tu nity for the
child,” will help a child build self-es -
teem and de velop self-con trol.

Item 4. An swer d, “Threaten the
child,” may suc ceed in stop ping un de -
sired be hav ior in the short-run, but
threats will not teach a child self-dis ci -
pline.

An swers a, “Make the child do what he
or she is told,” and c, “Be strict with the
child,” im ply force, which will also not
have long-term pos i tive re sults. 

The most suc cess ful method to teach a
child self-dis ci pline is to set lim its and
at the same time re spect the child (an -
swer b).

Item 5. All chil dren need dis ci pline,
de fined as pos i tive guid ance. All chil -
dren, even “good” chil dren (those who
don’t cause adults any trou ble) “need to 
de velop a sense of re spon si bil ity” (an -
swer b).

Sub mis sive chil dren let adults make
most de ci sions for them (an swer d).
Sub mis sive should not be con fused
with “good.” When not in the pres ence
of a con trol ling adult, sub mis sive chil -
dren may be have in very in ap pro pri ate
ways be cause they have not de vel oped
self-dis ci pline. 

Sub mis sive chil dren are easy prey for
other con trol ling peo ple, whether
adults or other children.

Those chil dren “who have been pun -
ished the most se verely in the past” (an -
swer c) will be the ones with the most
se vere be hav ioral prob lems and usu ally 
also psy cho log i cal problems.

Item 6. With out a doubt, the most im -
por tant as pect of an early child hood fa -
cil ity's en vi ron ment is what the teach -
ers and care givers do and how they
in ter act with the chil dren (an swer d).

The size of the rooms is im por tant. Too
many chil dren in cramped space can be
cha otic. It is also im por tant for play -
grounds to be safe and in good con di -
tion and for the early child hood care fa -
cil ity to be equipped with ap pro pri ate
toys and other ed u ca tional equip ment.
But chil dren in the most beau ti ful and
spa cious fa cil ity with the most up-to-
date toys and ed u ca tional equip ment
can not build self-es teem and de velop
self-dis ci pline un less the adults who
teach and guide them use positive
guidance techniques.

Item 7. At ten tion from an adult is the
best re in forcer of a child’s be hav ior.
There fore, an swer c is cor rect. An swer
b is the op po site of giv ing a child at ten -
tion. Call ing at ten tion to in ap pro pri ate
be hav ior (an swer d) will not re in force
ap pro pri ate be hav ior. Be cause this ac -
tion gives at ten tion to chil dren when
they be have in ap pro pri ately, it re in -
forces the in ap pro pri ate be hav ior.
Spank ing (an swer a) is a source of adult 
at ten tion and thus may ac tu ally re in -
force the be hav ior for which the child is 
be ing spanked. Nei ther call ing at ten -
tion to in ap pro pri ate be hav ior nor
spank ing of fers the child a re place ment
for the in ap pro pri ate acts.

*      *      *
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In the re main ing les sons of this
course you will learn more about
chil dren’s needs and goals and ways

in which you, the teacher, can help
them achieve these needs and goals.

*      *      *

Endnotes for Lesson 1

1. Hear ings be fore the Sub com mit tee 
on El e men tary, Sec ond ary, and
Vo ca tional Ed u ca tion of the Com -
mit tee on Ed u ca tion and La bor,
House of Rep re sen ta tives, Ninety-
Eighth Con gress, Sec ond Ses sion,
Jan u ary 23, 24, 1984, p. 53.

2. Ibid., p. 127.

3. Ibid., p. 55.

4. Ibid., p. 51.

5. Bernice Stew art and Julie Vargas,
Teach ing Be hav ior to In fants and
Tod dlers (Spring field, Ill.: Charles 
Thomas, Pub lisher, 1990), p. 131.

6. Ibid., p. 131.

7. The fol low ing ac count is sum ma -
rized from pages 131–139 in ibid.

8. Hear ings be fore the Sub com mit tee 
on El e men tary, Sec ond ary, and
Vo ca tional Ed u ca tion of the Com -
mit tee on Ed u ca tion and La bor,
p. 163.

9. Stew art and Vargas, Teach ing Be -
hav ior to In fants and Tod dlers,
p. 5.

Lesson 1 Quiz

Please read Les son 1 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 2

What Children Need

Learning Objectives

In Les son 2 you will learn:

• the relationship between
misbehavior and children’s
attempts to meet their needs

• why young children’s obnoxious
and inappropriate behavior
should not be considered naughty

• effective ways to help children
feel that they belong

• the importance of fostering a
sense of belonging in young
children

• the importance of building self-
esteem in young children

• the importance of a sense of
security to young children

• the basic behavioral capabilities
of children at various ages

• the importance of having fun

• ways to help children cope with
reality

• the importance of appropriate
adult models

• some things children don’t need

*      *      *

Lesson 2 Preview

Cir cle the let ter of the best an swer(s)
for each of the fol low ing items:

1. In attempting to meet their needs,
young children frequently behave
in ways that are

a. naughty.

b. irritating.

c. inappropriate.

d. obnoxious.

2. Which teacher/caregiver behavior
is effective in helping children feel 
that they belong?

a. eye contact.

b. verbal expressions of
appreciation.

c. hugs and pats.

d. smiles.

3. Which is the best way to build
self-esteem in young children?

a. Praise them for a task done
well.

b. Value them just for who they
are.

c. Point out their mistakes.

d. Praise children for good
behavior.

4. Which of the following give
children a sense of security?

a. knowing that someone is in
charge and cares enough about
them to keep them safe

b. having control of their own
lives

c. being treated fairly

d. structure and predictability in
their day-to-day lives

5. Children have an internal sense of
right and wrong

a. beginning at about one year
old.

b. beginning at about eighteen-
months old.

c. not until they reach age two.

d. beginning during the preschool 
years (ages three to five).

6. Having fun

a. is a major need for children.

b. is a waste of valuable time.

c. will make the day more
agreeable for children.

d. is a major need for adults.

7. Children’s perception of reality is

a. the same as adults’ perception
of reality.

b. what is real to them.

c. of little importance to the adult.

d. the basis of their behavioral
decisions.

*      *      *

Keep the ideas addressed in these
Lesson Preview items in mind as you

work through this lesson.
Notice if you change your mind about

which answers are correct as you
study this lesson.

These Les son Pre view items will be
an a lyzed at the end of this les son.

*      *      *
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Activity 2

Pur pose:  To help you rec og nize dis ci -
pline tech niques that you use and eval -
u ate their ef fec tive ness

Se lect one child in your care, pref er -
a bly one who pres ents some dis ci -
pline prob lems for you. Write the

child’s first name and age on the line
pro vided below. 

Closely ob serve this child’s be hav ior
over a pe riod of sev eral days. On each
of the num bered lines be low (1 through
5) briefly re cord an in ci dent in which
this child pre sented a be hav ior prob lem 
while in your care.

Fol low ing each be hav ior that you note,
briefly de scribe how you han dled the
in ci dent. If pos si ble, the in ci dents you
re cord should be scat tered over a pe riod 
of two or more weeks.

Al ter nate Pro ce dure: If you are not
cur rently teach ing or car ing for chil -
dren, you may write about in ci dents
you ex pe ri enced in the past or in ci dents 
you have ob served in volv ing some
other teacher. If you need ad di tional
space, use your own pa per.

In the Ac tiv i ties sec tion at the end of
this course, you will be asked to an swer 
some ques tions about what you have
writ ten about this child.
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Ac tiv ity 2: Child’s Name Age:

1.

2.

3.

4.

5.



Traf fic seemed un usu ally slow
as Carol drove to work Mon -
day morn ing. “Must be an

ac ci dent up ahead,” she thought
as she inched along. Af ter she had 
gone a few more blocks, she dis -
cov ered the trou ble. Some
wooden crates had fallen onto the
street, forc ing the two usu ally
smooth flow ing north-bound
lanes of traf fic to merge into one
lane to pass the ob struc tion. Most
driv ers seemed to be in a rush,
and Carol sensed a def i nite ab -
sence of friendly driv ing. “Not an
ac ci dent yet,” Carol thought,
“but an ac ci dent wait ing to hap -
pen.”

Ar riv ing sev eral min utes late at
the early child hood fa cil ity where
she worked, Carol be gan her
work day feel ing a bit flus tered.
Carl, a new boy in her class, had
ar rived just ahead of her. She had
re ally wanted to be there to greet
him when he came. Carl had vis -
ited the class with his mother one
day last week. He was a bois ter -
ous child who clam ored for at ten -
tion, and Carol sensed that his
self-es teem was low.

Now that the weather had turned
warm, the chil dren at Carol’s
cen ter spent the first half hour of
the day play ing out doors. Lynn,
who worked in the cen ter’s of fice,
was su per vis ing Carol’s class
when she ar rived.

“Traf fic!” Carol moaned to Lynn.

“I’m glad that’s all it was,” Lynn
laughed. “I was afraid you were
sick or some thing. Nor mally I like
be ing with your class, but I think
you have a tor nado here to day.
The new boy, Carl! He’s go ing to
be a hand ful. I’m glad I don’t
have to start my week deal ing
with him.”

“I was afraid this would hap pen
when I met him last week,” Carol
whis pered as Lynn turned to go
back to the of fice. She knew that
Carl would be a chal lenge.

“A be hav ior prob lem wait ing to
hap pen!” Carol thought to her -
self. “Still, this is n’t as bad as sit -
ting in a line of slow traf fic. At
least in this case I have an idea
what to do!”

Carol, an ex pe ri enced early child -
hood teacher, sensed from Carl’s
man ner and be hav ior that his

needs were not be ing met. Carl also
sensed that his needs were not be ing
met. He was us ing ev ery strat egy that
he knew to cor rect this sit u a tion, al -
though he had no clear un der stand ing
of what his needs were, much less how
to ap pro pri ately and ef fec tively meet
them.

An un der stand ing of what chil dren
need is cru cial to a adult’s abil ity to
pro vide good care and pos i tive guid -
ance. Even the most well-mean ing
adult will not be suc cess ful with out an
un der stand ing of children’s needs.

This les son will dis cuss some of young
chil dren’s most im por tant needs. As
you read each sec tion of this les son,
you will prob a bly be come aware of
many ways in which chil dren’s var i ous
needs are in ter re lated. In meet ing one
need, the adult will likely be meet ing
other needs as well.

Chil dren be have in ways that they be -
lieve will lead to the sat is fac tion of
their needs. How ever, chil dren have
very lit tle ex pe ri ence. They know when 
a need is not be ing met, al though they
prob a bly do not know why this is the
case, and they cer tainly have a very
lim ited un der stand ing of how to turn a
need-not-met sit u a tion into a need-met
situation.

Chil dren’s “mis be hav ior” is more cor -
rectly per ceived as their in ap pro pri ate
at tempt to meet a very ap pro pri ate
need. Teach ers and care givers who rec -
og nize this, and who know the needs
that chil dren are try ing to sat isfy, can
avoid the un happy cir cum stance of
think ing of chil dren as their
adversaries.

What Children Need

Belonging

Chil dren are so cial be ings. They live
and act and re act in a so cial con text.
Their great est need is to feel that they
be long—that they con nect with the
peo ple around them and that they are a
sig nif i cant part of their so cial
environment.

At ten tion, af fec tion, and ap pre ci a tion
from adults—par ents, care givers,
teach ers—give chil dren the feel ing of
be long ing. Young chil dren who do not
get the at ten tion they need, and thus do
not feel that they be long, will en gage in
what ever be hav iors they be lieve will
work to gain a sense of be long ing.
“What ever be hav iors they be lieve will
work” in cludes many be hav iors that
adults find ob nox ious and in ap pro pri -
ate. For ex am ple, some young chil dren
who are not get ting the at ten tion they
need whine, and if whin ing works, that
is, if whin ing is re in forced with adult
at ten tion (see Les son 1), they will con -
tinue to whine when they want at ten -
tion. Such chil dren are not bad. Their
be hav ior may be ob nox ious and in ap -
pro pri ate, but it is not naughty be hav -
ior. These chil dren do not need to be
rep ri manded or pun ished. They need to
re place their in ap pro pri ate be hav ior
with ap pro pri ate behavior. They can do 
this with the positive guidance of
caring adults.

At ten tion, af fec tion, and ap pre ci a tion
can be shown ver bally and nonverbally, 
such as by eye con tact, winks, smiles,
pats, and hugs.

State ments such as the fol low ing are
pow er ful ver bal as sur ances of ac cep -
tance:

“I like be ing with you.”

“Your smile makes me feel
happy.”

“You’re spe cial to me.”

“I’m glad you are in my class.”

“Your laugh sounds like mu sic to
me.”
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“I re ally en joy read ing sto ries to
you.”

“It’s fun to clean up the room with 
so many good help ers.”

“I’m glad you feel happy. That
makes me feel happy, too.”

“Thank you for co op er at ing.”

“I’m sorry if what I said hurt your 
feel ings. I did n’t mean to do
that.”

“It’s im por tant to me for you to be 
safe.”

Self-esteem

Closely re lated to chil dren’s need to be -
long is their need to feel worth while—
that the peo ple around them be lieve
them to be im por tant just for who they
are. This need is not met when chil dren
are made to feel that their value rests on
whether they know what to do in a cer -
tain sit u a tion or whether they be have in
a cer tain way.

Help ing chil dren de velop pos i tive at ti -
tudes to ward them selves en cour ages
co op er a tion. Show ing trust in and re -
spect for chil dren brings two re wards:
chil dren will re cip ro cate with trust in
and re spect for the adult, and they will
also view them selves as trust wor thy
and worthy of respect.

Chil dren have an over whelm ing ten -
dency to live up to adults’ ex pec ta tions. 
This phe nom e non is called the self-ful -
fill ing proph ecy. Chil dren whose teach -
ers be lieve that they are ca pa ble will
feel ca pa ble and be ca pa ble. Chil dren
whose teach ers ex pect them to fail are
likely to fail.

Pos i tive statements such as the fol low -
ing dem on strate faith in chil dren:

“Keep try ing, Sue. You can do it.”

“I have faith in you.”

“You’re mak ing real prog ress.”

“You seem to be en joy ing your -
self.”

“It makes me happy to see you
work ing so well.”

“Would you like for me to show
you? Then you can try it.”

Negative state ments such as the fol low -
ing do not show trust in or re spect for
chil dren. They erode rather than build
chil dren’s self-es teem. These state -
ments are ex tremely hurt ful to chil dren:

“Can’t you do any thing right?”

“Here, let me do it. You’ll just
make a mess.”

“You’ll never learn.”

“What a mess!”

“Why can’t you get it right?”

“Do you think you will ever un -
der stand this?”

“That does n’t look much like a
dog.”

Adults can help chil dren de velop a pos -
i tive self-con cept by dem on strat ing that 
they care about the child, no mat ter
what the child does.

State ments such as the fol low ing con -
vey how you feel about a child’s be hav -
ior. They pre serve the child’s self-es -
teem be cause they do not at tack the
child as a per son. State ments such as
these im ply that you trust the child to
take your state ment and act on it:

“I can’t al low you to hurt John.”

“You need to stop bang ing the
ham mer on the ta ble.”

“Please don’t stand on the
couch.”

“I don’t like for you to shout so
close to my ears.”

“Your mark ing on the wall made
me feel an gry.”

State ments such as the fol low ing at tack 
the child as a per son and erode the
child’s self-es teem. They do not dem -
on strate trust in the child’s abil ity to
change the in ap pro pri ate be hav ior.
These state ments are ex tremely hurt ful
to children:

“You make me sick.”

“You are a bad (or naughty) boy/
girl.” 

“Shame on you.”

“Stop act ing like a baby.”

“Don’t be stu pid.”

“You’re so clumsy.”

Neg a tive state ments such as these dis -
cour age chil dren and fos ter feel ings of
hope less ness. Chil dren be lieve the
things adults say about them. Chil dren
who are told they are bad or stu pid or
clumsy will adopt this self-im age. Chil -
dren who be lieve them selves to be in -
ca pa ble are not likely to achieve.

If you want chil dren to value them -
selves, treat them as valu able peo ple. If
you want chil dren to feel ca pa ble, treat
them as ca pa ble in di vid u als. Give them
many op por tu ni ties ev ery day to be
suc cess ful. If you want chil dren to love
them selves, cre ate a lov ing en vi ron -
ment for them. Giv ing your at ten tion to
chil dren—let ting them know that you
care enough to be with them—nurtures
their self-esteem.

Competence

Chil dren need to ex pe ri ence suc cess.
Be liev ing that they are com pe tent and
know ing that they can do at least some
things well nur tures self-es teem.

Adults can help chil dren feel com pe tent 
by giv ing them op por tu ni ties to suc -
ceed. When chil dren mas ter a skill at
one level, help them set new goals to
chal lenge their own skill level. Chil -
dren’s goals should be re al is tic and
based on their own skill level, not on
some ab stract no tion of what a child of
a cer tain age should be able to achieve.
At any given age, chil dren have widely
dif fer ing abil i ties and lev els of ac com -
plish ment. An achieve ment that rep re -
sents a cause for cel e bra tion for Don at
age four may have come easily to Mary
at age three.

A child should only com pete with her -
self or him self. Com pe ti tion be tween
chil dren does not build self-es teem. In -
stead, it pro duces anx i ety. Com par ing
chil dren with each other can fos ter feel -
ings of “I’m not good enough.” Help
each child iden tify at least one area in
which he or she can ex cel. Some chil -
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dren will be good at many things, but
all chil dren can be good at something.

Chil dren’s goals should prog ress in
small steps. This helps en sure suc cess.
It is far better for a child to feel suc cess -
ful by achiev ing a sim ple goal than to
feel frus trated by striv ing for a goal that 
is too dif fi cult. Al low chil dren plenty of 
time to en joy each suc cess be fore chal -
leng ing them to a new level. Rec og nize
and show ap pre ci a tion for small im -
prove ments. Your joy in chil dren’s ac -
com plish ments height ens their own
sense of joy and pride and con firms
their feel ings of com pe tence.

“I see that you can tie your shoes
better this week than you could
last week, Ray!”

You can al most see Ray beam ing. How
dif fer ent he would feel if he heard in -
stead, “Dan learned to tie his shoes a
long time ago. Do you think you’ll ever
get it, Ray?”

Self Check 2.1.   True/False

___ 1. Adults who mean well are
usu ally able to pro vide ef fec tive
pos i tive guid ance whether or not
they have an un der stand ing of chil -
dren’s needs.

___ 2. Most chil dren have a very
clear sense of how to ful fill their
own needs.

___ 3. Chil dren need to feel that they
be long.

___ 4. Chil dren au to mat i cally have a
feel ing of be long ing, re gard less of
the way in which they are treated.

___ 5. At ten tion, af fec tion, and ap -
pre ci a tion from adults help chil -
dren feel that they belong.

___ 6. The best way to build chil -
dren’s self-es teem is to praise their
abil ity to do a task well.

___ 7. When adults ex pect chil dren
to do well, chil dren usu ally live up
to these ex pec ta tions.

___ 8. Chil dren need to know that
they are val ued no mat ter what
they do.

___ 9. Neg a tive state ments that at -
tack a child as a per son en cour age
the child to do better next time.

___ 10. Chil dren feel good about
them selves when they know the
adult cares enough to spend time
with them.

___ 11. An adult can en cour age a
child to try harder by tell ing him
that what he did was stu pid.

___ 12. Com pe ti tion be tween young
chil dren helps build their self-es -
teem.

___ 13. The de vel op ment of al most all 
chil dren who are not hand i capped
pro gresses at about the same rate.

___ 14. Chil dren do best when adults
set very high goals for them.

___ 15. An adult’s joy in chil dren’s
ac com plish ments height ens their
own sense of joy and pride and
con firms their feel ings of com pe -
tence.

(1. F,  2. F,  3. T,  4. F,  5. T,  6. F,  7. T,  8. T,
9. F,  10. T,  11. F,  12. F,  13. F,  14. F,  15. T)

Cor rect State ments for False
Self-Check Items

Items 1, 2, 4, 6, 9, 11, 12, 13, and 14 of
Self Check 2.1 are false. Please read the 
fol low ing cor rect state ments.

1. A well-mean ing at ti tude is not
enough to pro vide ef fec tive pos i tive
guid ance for young chil dren. The adult
must un der stand chil dren's de vel op -
men tal needs and the cir cum stances
sur round ing each in di vid ual child's be -
hav ior.

2. Be cause chil dren have very lit tle
ex pe ri ence, they have very lim ited un -
der stand ing of how to turn a need-not-
met sit u a tion into a need-met sit u a tion.
To learn ap pro pri ate ways to meet their
needs, chil dren need guid ance from un -
der stand ing adults.

4. Chil dren's sense of be long ing is di -
rectly re lated to how they are treated.

6. Ac tions and at ti tudes that as sure
chil dren that they are val ued for who
they are, not for what they know or do,
build chil dren's self-es teem.

Also, positive state ments of en cour age -
ment that rec og nize a child's efforts and 
dem on strate faith in the child work
better than praise.

9. Chil dren are dis cour aged by neg a -
tive state ments that at tack the child as a
per son. Such state ments cause chil dren
to feel that they are not valu able or
worth while and that the adult does not
have con fi dence that they can  learn a
skill or ac com plish a task.  Neg a tive
state ments do not en cour age chil dren to 
try harder or to im prove their be hav ior.

11. Tell ing a child he is stu pid causes
the child to be lieve he is stu pid and to
have less, not more, con fi dence in him -
self—to be lieve he is inca pa ble, not ca -
pa ble.

12. Com pe ti tion be tween chil dren
pro duces anx i ety, not con fi dence or
feel ings of self-worth. Chil dren should
only com pete with them selves.

13. All chil dren, in clud ing nor mally-
de vel op ing chil dren, de velop at their
own in di vid ual rate. And each in di vid -
ual child de velops in some areas more
quickly than in other ar eas.  The un der -
stand ing adult views each child as a
unique individual—ca pa ble in his or
her own unique ways and valu able for
him self or her self.

14. Chil dren's prog ress oc curs in
small, sim ple  steps, and chil dren need
plenty of time to prac tice each new skill 
and en joy each ac com plish ment be fore
mov ing on. Proovide many age-ap pro -
pri ate learn ing op por tu ni ties for chil -
dren, and let chidlren set their own
goals. Set ting "high" goals for chil dren
will dis cour age them. Rec og nize and
show ap pre ci a tion for the child's ef -
forts. And re mem ber that what may
seem like a small and in sig nif i cant step
to an adult may be a very big step in the
eyes of the child.
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Security

Chil dren need a sense of se cu rity. They
need sup port ive adults who will keep
them safe and of fer con sis tent pos i tive
guid ance.

Safety

Chil dren need to know that some one is
in charge and that some one cares
enough about them to keep them safe.
Se cu rity co mes from know ing that a
car ing adult will not al low them to hurt
them selves or oth ers. Chil dren also
need the con fi dence that a car ing adult
will help them re gain con trol when
their emo tions or be hav ior are out of
con trol.

Dr. Law rence Balter points out that be -
hav ior adults see as mis chief or even
de fi ance is of ten young chil dren’s way
of test ing their se cu rity net. “A fif teen-
month-old [who] breaks away from
your grip and runs wildly up the street,
want ing des per ately for you to run af ter 
him and then screams with glee when
you do … [has an] emo tional need for
you to scoop him up pro tec tively in
your arms. It be comes a game in which
he is re as sured that he can not get away
from you.”1

Structure

Struc ture and pre dict abil ity in chil -
dren’s day-to-day lives help them feel
se cure. Chil dren like rou tines. Bernice
Stew art and Julie Vargas tell of an early 
child hood facility that played the same
two “morn ing ar rival” songs (The Side -
walks of New York and the Winnie the
Pooh song) con tin u ally ev ery morn ing
be tween 7:00 AM and 9:00 AM. Par ents
told the staff that even the very youn -
gest chil dren learned to rec og nize these 
songs and re acted fa vor ably when ever
they heard them, even in con texts other
than the early child hood facility. One
baby, whose morn ing had been hec tic
and fret ful, stopped cry ing and be gan
bab bling and clap ping his hands as
soon as he heard the mu sic from the
cen ter’s park ing lot.2

Young chil dren who have been be hav -
ior prob lems at home have some times
set tled down no tice ably af ter en ter ing
nurs ery school with its more struc tured
en vi ron ment. Teach ers and caregivers
can pro vide struc ture and pre dict abil ity 
for the chil dren in their care by

• providing a particular place for
each child’s personal items

• keeping toys and other
equipment in particular and
clearly marked places

• establishing and maintaining a
daily schedule

This does not mean that you can never
vary from your sched ule. Some times
spe cial cir cum stances call for vari a -
tions. When you do feel that it is ap pro -
pri ate to change the sched ule, how ever, 
dis cuss this at some length with the
chil dren ahead of time.

Teach ers and caregivers can help chil -
dren feel se cure by set ting and con sis -
tently en forc ing lim its and rules. Les -
son 3 dis cusses ef fec tive rule set ting
and enforcement.

Treat ing chil dren fairly helps them feel
se cure. Be sure that the lim its and rules
you set are fair. If a rule that you have
made turns out to be un fair or un wise,
change it. Ex plain to the chil dren that
af ter giv ing the mat ter some thought
you have de cided that the new rule is
better. If you make a mis take or over re -
act, apol o gize. This pro vides chil dren a
model for tak ing re spon si bil ity for their 
own ac tions. Apol o giz ing is not a sign
of weak ness. It takes a strong per son to
ad mit that she or he is wrong.

Never lie to chil dren. Their abil ity to
trust you is im por tant to their sense of
se cu rity. By al ways tell ing the truth,
you are also mod el ing hon esty for
them.

Independence

It is nat u ral for chil dren to wig gle and
move about, to make noise, to ex plore
their world and in dulge their cu ri os ity.
Chil dren need space in which they can
do all of these things with out be ing told
“Don’t.” All of the things that chil dren
do all day are im por tant to the de vel op -
ment of their sense of in de pend ence.
Les son 3 will dis cuss ways in which
teach ers and care givers can pre vent
dis ci pline prob lems from de vel op ing
by pro vid ing ap pro pri ate space for chil -
dren to be chil dren and feel in de pend -
ent.

Power

Chil dren need to feel pow er ful. They
need op por tu ni ties to make sim ple
choices and de ci sions. They need to
feel con fi dent that when they ask for
what they need their re quest will be
taken se ri ously. They need to feel that
they are in con trol of their own lives.
This does n’t mean that chil dren need—
or want—com plete con trol of their
lives. Too much power would, of
course, over whelm them, caus ing in se -
cu rity, frus tra tion, fear, and in ap pro pri -
ate be hav ior. Chil dren’s need for
power must be bal anced with their need 
for lim its. 

Becoming a Separate
Individual

Tod dlers’ ma jor job is to be come an in -
di vid ual sep a rate from their par ents.
This nat u ral move to ward greater in de -
pend ence can also be seen in the day
care en vi ron ment. Limit-test ing be hav -
ior “co mes with the age”; it is a nat u ral
and nec es sary func tion of be ing two.
Adults can help tod dlers suc cess fully
achieve the in de pend ence of thought
and ac tion that they so stead fastly seek
by re spect ing the child and pro vid ing
kind yet firm positive guidance.
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Self Check 2.2.   True/False

___ 1. Know ing that some one is in
charge and that some one cares
enough about them to keep them
safe helps chil dren feel se cure.

___ 2. Chil dren feel more se cure
when they are con fi dent that a car -
ing adult will help them re gain
con trol when their emo tions or be -
hav ior are out of control.

___ 3. Chil dren find se cu rity in the
struc tured en vi ron ment of nurs ery
school.

___ 4. If adults make a rule that is un -
fair they should change it.

___ 5. An early child hood fa cil ity in
which chil dren must con stantly be
told “Don’t do that” is prob a bly
not a well-planned place.

___ 6. Chil dren need to feel both se -
cure and in de pend ent.

___ 7. Tod dlers are too young to be
en trusted with de ci sion-mak ing.

___ 8. Limit test ing is a nec es sary
job for tod dlers.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,  7. F,  8. T)

Cor rect State ment for False
Self-Check Item

Item 7 of Self Check 2.2 is false. Please
read the fol low ing cor rect state ment.

7. Tod dlers' ma jor job is to be come
an in di vid ual sep a rate from their par -
ents. As toddlers be gin  the pro cess of
de vel op ing in de pend ence, they need
many op por tu ni ties to prac tice mak ing
de ci sions.

Of course, the choices that tod dlers are
given must be ap pro pri ate to their age.
But these choices and de ci sions must
have mean ing to the in di vid ual child.
Practice mak ing small de ci sions helps
pre pare the child for mak ing larger de -
ci sions in the fu ture.

Age-Appropriate
Expectations

Young chil dren are dif fer ent from
adults in more than just their size.
Among other things, they have less un -
der stand ing of how things work, less
aware ness of dan gers, less self-con trol,
less mem ory ca pa bil ity, less sense of
right and wrong. What adults ex pect
from them, then, should re flect their
capabilities.

Ba bies (birth to 18-months) have no in -
ner sense of right and wrong and no re -
li able self-con trol. They can not re sist
temp ta tion and should not be ex pected
to obey ver bal in struc tions. Dis ci pline
is not ap pro pri ate at this age. Be hav ior
can be shaped by ig nor ing in ap pro pri -
ate be hav ior and re in forc ing
appropriate behavior.

Tod dlers (18-months to three years)
also have no in ner sense of right and
wrong and no re li able self-con trol. Al -
though their lan guage abil ity is de vel -
op ing rap idly, they have poor judg -
ment, an un re li able mem ory for rules,
and can not re li ably re sist temp ta tion.
Re in force ment tech niques are still ef -
fec tive. Dis trac tion and sub sti tut ing al -
ter na tive ac tiv i ties are also ef fec tive at
this age. Nat u ral and log i cal con se -
quences may be ef fec tive with tod dlers
in some cases. Power struggles should
be avoided.

Dur ing the pre school years (three to
five years), chil dren de velop more self-
con trol, are able to re mem ber and con -
form to rules more re li ably, and are
better able to con nect ac tions to con se -
quences. Pre school ers are less self-cen -
tered and are be gin ning to be able to see 
the world from an other per son’s point
of view. They are be gin ning to de velop
an in ner sense of right and wrong. Pre -
school ers re spond well to ex pla na tions
of rules and can better un der stand nat u -
ral and log i cal con se quences than when 
they were younger.

Safe Play Areas

The ar eas in which chil dren play—in -
doors and out doors—should not con -
tain ob jects that are harm ful to the chil -

dren or ob jects that the chil dren are for -
bid den to touch.

Young chil dren do not have ei ther the
mem ory or the self-con trol to avoid
touch ing or grab bing ob jects that they
find in ter est ing. It is chil dren’s job to
be cu ri ous and to learn by ex plor ing
their en vi ron ment. It is the adult’s job
to make sure their en vi ron ment is safe
for their ex plo ra tions. Chil dren are not
be ing “bad” when they get into things.
They are just being children.

Fun

Chil dren need to have fun. They need
to laugh. So do adults. A young child
who is squeez ing mashed po ta toes
through her fin gers or wip ing pea nut
but ter in her hair or on her high-chair
tray is do ing so be cause this is fun. She
is also dis cov er ing. By ex plor ing her
world in this way, she is learn ing a
great deal about the phys i cal qual i ties
of var i ous sub stances. Her ac tions may
cre ate a mess for the adult to clean up,
but it is not naughty be hav ior. She does
not need to be rep ri manded or pun -
ished.

The adult can limit the amount of mess
cre ated at meal time by giv ing the child
small amounts of food at a time and
only as much as she is hun gry for. Then
pro vide other op por tu ni ties for the
child to squeeze and smear mushy sub -
stances—fin ger paints, wet sand, mud
pies, and such.

Hav ing fun to gether helps chil dren feel
that they be long. Take time to laugh
and have fun with chil dren, laugh ing
with them and not at them, of course.
En joy silly and messy ac tiv i ties with
them. Look at the funny side of things
that happen.

Once when my sis ter and her fam ily
were vis it ing in our home, my young
daugh ter told me with con sid er able de -
light, “I re ally like aunt Con nie. She’s
just as silly as we are!”

Laugh at your self when you make a
silly mis take. Don’t take your self too
se ri ously. This shows chil dren that you
ac cept your self as worth while even
when you make a mis take. Such be hav -
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ior on your part will help them learn not 
to take them selves too se ri ously.
Cheer ful ness cre ates a pos i tive en vi -
ron ment for learn ing and cor rect ing be -
hav ior. Fun and laugh ter will make the
day more agree able for the chil dren and
for you.

Maria was try ing to mas ter the
use of scis sors, but most of her at -
tempts pro duced ob jects with one
or more miss ing parts. See ing that 
Maria was be com ing up set with
her self when she cut the legs off a
pa per horse, Carol said to her,
“Well, you won’t have to climb so
high to get on that horse now!”

Maria light ened up a bit. Then she 
smiled and said, “Yes, and he can
eat up all the hay that’s on the
ground.” Then, still smil ing,
Maria took an other copy of the
horse pic ture and tried again.

Self Check 2.3.   True/False

___ 1. Ba bies can not be ex pected to
com ply with ver bal re quests.

___ 2. Tod dlers will usu ally obey if
you clearly ex plain to them which
be hav ior is right and which is
wrong.

___ 3. Most two-year-olds have
fairly well de vel oped self-con trol.

___ 4. Once you have taught most
two-year-olds a rule, you can usu -
ally rely on them to obey it.

___ 5. Be tween the ages of three and
five, most chil dren re spond well to
ex pla na tions of rules for be hav ior.

___ 6. Be tween the ages of three and
five, most chil dren de velop a fairly 
good un der stand ing of nat u ral and
log i cal con se quences.

___ 7. Chil dren who play with their
food should be pun ished.

___ 8. Hu mor and laugh ter helps
chil dren to not take them selves too
se ri ously.

___ 9. When adults have fun with
chil dren they help give chil dren a
sense of be long ing.

___ 10. Cheer ful ness cre ates a pos i -
tive en vi ron ment for learn ing.

(1. T,  2. F,  3. F,  4. F,  5. T,  6. T,
7. F,   8. T,   9. T,  10. T)

*      *      *

Cor rect State ments for False
Self-Check Items

Items 2, 3, 4, and 7 of Self Check 2.3 are 
false. Please read the fol low ing cor rect
state ments.

2. Tod dlers have no in ner sense of
right and wrong, no re li able self-con -
trol, and poor judg ment. It is not re al is -
tic to ex pect tod dlers to "obey" based
on an ex pla na tion of right and wrong.

3. Real self-con trol does not de vel op
un til the pre school years—three to five
years of age.

4. Tod dlers have an un re li able mem -
ory for rules and can not re li ably re sist
temp ta tion. 

7. It is chil dren's job to be cu ri ous and 
ex plore things in their en vi ron ment.
This ex plo ra tion may in clude the
child's food. Play ing with food is not a
pun ish able of fense. En sure that chil -
dren have plenty of op por tu ni ties to ex -
plore ob jects with a wide va ri ety of tex -
tures, col ors, etc. at times other than
meal time. 

Give the child a small amount of food at 
a time. Feed chil dren only when they
are hun gry.

Reality

It is chil dren’s job to learn about their
world and how it works. If they do this
job well, they will try many, many
things. Some times they will “get it
right” the first time; some times their at -
tempts will re sult in be hav ior that is in -
ap pro pri ate, that is, be hav ior that needs
to be replaced.

Chil dren’s per cep tion of re al ity is not
the same as adults’ per cep tion of re al -
ity. Nev er the less, their re al ity is what is 
real for them, and this is the re al ity on
which their be hav ioral de ci sions are
based. It is the adult’s job to help chil -
dren learn about re al ity while keep ing
them safe. This is a grad ual pro cess that 
re quires much lov ing kind ness. The
teacher or care giver can help chil dren
best by un der stand ing their re al ity and
see ing prob lem sit u a tions from the
child’s point of view.

Experiencing Unpleasant
Realities

One im por tant bit of re al ity chil dren
ex pe ri ence is that they can’t al ways
have their own way.

Two-year-old Bob wants a truck
that Jim is play ing with. Bob is
very fond of this truck and be -
lieves that since he wants it he
should have it. His nat u ral in cli -
na tion is sim ply to take the truck.
What will Bob do?

Bob could try grab bing the truck from
Jim, in which case Jim might give up
the toy will ingly. Or Jim might cry, hit
Bob, bite Bob, hit Bob with the truck,
or some com bi na tion of these or other
ac tions that Bob would prob a bly find
dis tress ing. Bob needs to de velop a
better way of sat is fy ing his need.

Bob has other choices, al though he
prob a bly does not know what they are.
At two years old, it is nat u ral that Bob
should think that if he sees a truck and
wants the truck he should be able to
take the truck. This is a two-year-old’s
re al ity. Chil dren at this age do not un -
der stand that ev ery one does not share
their ver sion of reality.
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The adult’s most help ful re sponse
would be, “I know you want to play
with the truck, but Jim has it now. Find
an other toy.”

Learn ing that they can’t al ways have
their own way is a very dif fi cult bit of
re al ity for chil dren to learn, not be cause 
they are self ish, but be cause it re quires
them to see the world from some one
else’s per spec tive. Young chil dren first
see the world only from their own per -
spec tive. They are the cen ter of their
world. Learn ing to see the world from
some one else’s per spec tive is a dif fi cult 
pro cess that oc curs grad u ally over a
long pe riod of time. Chil dren can learn
this bit of re al ity more eas ily, and more
hap pily, if their needs for be long ing,
for be ing valued, and for security are
met.

What Bob does the first time he is faced 
with a sit u a tion such as this may not be
an ap pro pri ate way for him to act on a
per ma nent ba sis. That does n’t mean
that Bob is bad or that his ac tion is
naughty. It sim ply means that Bob’s
grasp of re al ity and his method of sat is -
fy ing his needs are still in a de vel op ing
state.

But what about the sec ond and third
and sub se quent times Bob is faced with
a sim i lar sit u a tion? What Bob con tin -
ues to do will de pend on the un der -
stand ing of re al ity that he is taught, in -
ten tion ally and un in ten tion ally, by the
words and ac tions of adults around
him.

Adults can help chil dren while they are
learn ing by

• providing enough desirable toys
for each child in the group;

• being watchful to ensure that
each child has access to a
desirable toy;

• distracting children by
substituting another toy;

• not ridiculing or punishing
children who cry from
frustration. Learning to deal with 
disappointment is difficult.
Children need understanding, not 
an attack on their self-esteem.

• reinforcing appropriate behavior
when it is happening;

• ignoring inappropriate behavior
while building appropriate
behavior to take its place (see
Lesson 1).

Feelings

Feel ings, es pe cially an gry and hos tile
feel ings, are an other hard bit of re al ity
that chil dren need help cop ing with.

Feel ings are real. Ev ery one has a wide
range of feel ings. Chil dren need to be
re as sured that all their feel ings, happy
feel ings and un happy feel ings, even
un pleas ant and hos tile feel ings, are le -
git i mate, and that they are not the first
ones to feel the way they do.

Chil dren, just like ev ery one else, are
en ti tled to their feel ings. They need
guid ance in learn ing to rec og nize and
un der stand their feel ings. It is es pe -
cially im por tant that no feel ings, par tic -
u larly strong neg a tive feel ings, be la -
beled bad or ugly. Chil dren sim ply
need to learn to ex press feel ings of an -
ger and hos til ity in appropriate ways.

Adults can help chil dren by

• being honest about their own
feelings,

• modeling constructive ways to
express feelings,

• recognizing and accepting
children’s feelings,

• allowing children to express their 
feelings, and

• helping children find
replacements for inappropriate
expressions of strong negative
feelings.

Ad mo ni tions such as “Don’t be afraid,” 
or “You’re too big to be afraid of that,”
or “Only ba bies get scared in the dark”
are not help ful to a fear ful child. In -
stead, ask, “Would you like to tell me
what is mak ing you feel afraid?” Then
talk through the fear ful cir cum stance
with the child, as sur ing the child that
she or he is not the only per son ever to
feel this way. It is par tic u larly help ful if

you re late a sim i lar ex pe ri ence of your
own.

If the child is un able or un will ing to tell
you the source of his or her fear, try
mak ing a guess: “Could it be that the
dark ness makes you afraid? Lots of
chil dren feel that way.” If your guess is
wrong, the child will let you know. Per -
haps af ter you have made a wrong
guess the child will feel like tell ing you
the right an swer. If not, guess again. Be
cer tain that your ques tion is stated in
such a way that the child does not feel
ac cused. “You’re afraid of the dark,
aren’t you?” is NOT an ap pro pri ate
way to phrase your ques tion. Such a
state ment im plies shame and is hu mil i -
at ing to the child.

An ger is an es pe cially trou bling and
frus trat ing feel ing for chil dren. An ger
can make any one feel help less, es pe -
cially chil dren. It is nat u ral for chil dren
to turn first to an ac tion that re stores
their sense of power.

If the child’s an ger stems from a frus -
tra tion that can be rem e died, try to iden -
tify the source and take what ever steps
are pos si ble to elim i nate the frus trat ing
cir cum stance.

Chil dren will nat u rally feel an gry when 
they are scolded, shamed, be lit tled, ig -
nored, or oth er wise treated in a pu ni tive 
or hu mil i at ing man ner. Adults nat u -
rally feel an gry un der such cir cum -
stances, too. An ger is a le git i mate re ac -
tion here. The rem edy is to re move the
source of the frus tra tion. Chil dren
should never be treated in such neg a -
tive ways. Scold ing, sham ing, be lit -
tling, ig nor ing, or oth er wise hu mil i at -
ing chil dren serves no pos i tive pur pose.

Of ten an ger stems from an in ter per -
sonal con flict. In this case, re spect each
child’s right not to like cer tain oth ers.
Chil dren can not be forced to get along
with ev ery other child, and they should -
n’t be forced to play with some one they
don’t like. In such a cir cum stance, an
ap pro pri ate re sponse would be:

“You and Judy aren’t get ting
along very well. Per haps you
don’t like Judy. You don’t have to
play with her. But you may not
hurt her ei ther.”
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Don’t tell chil dren not to be an gry or
for bid them to ex press their an ger. In -
stead pro vide pos i tive guid ance to help
them find healthy and ap pro pri ate ways 
to ex press how they feel:

“It seems that you’re an gry be -
cause Jim took your ball. But I
can’t let you hurt him. Use your
words to tell him how you feel.”

Appropriate Adult Models

Chil dren need adults to model ap pro -
pri ate be hav iors. Teach ers and
caregivers who are them selves dis ci -
plined, who are con sis tent and rea son -
able, en cour age chil dren to de velop
these same traits in them selves. Re -
mem ber that when what you do and
what you say are not the same, chil dren
are far more likely to copy what they
see you do than they are to do what you
tell them to do.

Chil dren need adults to model self-con -
trol. Teach ers and caregivers must
avoid los ing con trol and ver bally lash -
ing out at chil dren. When you are too
up set to deal calmly with a sit u a tion,
say some thing like:

“I’m very up set be cause of what
you did. We need to talk about it.
But let’s wait un til we both calm
down.”

Such a state ment ad dresses the child’s
be hav ior, not the child’s self. It is
teacher's and care givers’ pro fes sional
re spon si bil ity to learn and fol low pos i -
tive ways of deal ing with children.

Children whose basic needs are met,

who feel that they belong and see themselves as

significant, worthwhile, lovable, capable, powerful people

feel good about themselves.

They are pleasant for adults to be with.

These children will not need to misbehave

in order to satisfy their basic needs.
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Chil dren Learn What They Live

If children live with criticism, they learn to condemn.

If children live with hostility, they learn to fight.

If children live with fear, they learn to be apprehensive.

If children live with pity, they learn to feel sorry for themselves.

If children live with ridicule, they learn to feel shy.

If children live with shame, they learn to feel guilty.

If children live with encouragement, they learn confidence.

If children live with tolerance, they learn patience.

If children live with praise, they learn appreciation.

If children live with acceptance, they learn to love.

If children live with approval, they learn to like themselves.

If children live with recognition, they learn it is good to have a goal.

If children live with sharing, they learn generosity.

If children live with honesty, they learn truthfulness.

If children live with fairness, they learn justice.

If children live with kindness and consideration, they learn respect.

If children live with security, they learn to have faith in themselves and in
those about them.

If children live with friendship, they learn that the world is a nice place
in which to live.

– Dor o thy Law Nolte
(Reprinted with per mis sion.)



Self Check 2.4.   True/False

___ 1. When chil dren are ex plor ing
their world to learn about it, they
are bound to en gage in in ap pro pri -
ate be hav ior.

___ 2. Chil dren’s per cep tion of re al -
ity is the same as adults’ per cep -
tion of re al ity.

___ 3. It is nat u ral for two-year-olds
to think that they should have
what ever they want just be cause
they want it.

___ 4. Most two-year-olds can un -
der stand a sit u a tion from some one
else’s view point if an adult takes
the time to ex plain it.

___ 5. A two-year-old who grabs a
toy from an other child is be ing
naughty and should be scolded.

___ 6. It is wrong for chil dren to feel
an gry.

___ 7. An adult can help a child deal
with fear by say ing, “You’re too
big to be afraid of that.”

___ 8. If a child has dif fi culty ar tic u -
lat ing a feel ing, it is help ful to ask,
“Could it be …?”

___ 9. Be ing scolded, shamed, be lit -
tled, ig nored, or oth er wise treated
in a pu ni tive or hu mil i at ing man -
ner en gen ders an ger.

___ 10. Chil dren should be ex pected
to play with all the other chil dren,
re gard less of how they feel to ward
them.

___ 11. Adults can en cour age chil dren 
to de velop self-dis ci pline by be ing
dis ci plined them selves.

___ 12. If what adults tell chil dren to
do and what those adults them -
selves do are not the same, chil -
dren will most likely fol low what
they are told.

(1. T,  2. F,  3. T,  4. F,  5. F,  6. F,  7. F,  8. T,
9. T,  10. F,  11. T,  12. F)

Cor rect State ments for False
Self-Check Items

Items 2, 4, 5, 6, 7, 10, and 12 of Self
Check 2.4 are false. Please read the fol -
low ing cor rect state ments.

2. Chil dren have very lim ited ex pe ri -
ences of the world, and thus their per -
cep tion of re al ity is not the same as that
of adults. Nev er the less, chil dren's per -
cep tion of re al ity is real to them, and
this is the “re al ity” on which their be -
hav ioral de ci sions are made.

It is the re spon si bil ity of the adult to
strive to un der stand the in di vid ual
child's per cep tion of re al ity and to
guide the child in pos i tive ways to a
better un der stand ing of re al ity while
keep ing the child safe. This grad ual
pro cess re quires much lov ing kind ness.

4. Learn ing to see the world from
some one else's view point is dif fi cult
for young chil dren. This skill is well
be yond the abil ity of two-year-olds. By
stat ing the other child's point of view,
adults can help chil dren be gin to learn
this skill.

5. A two-year-old who grabs a toy
from an other child needs guid ance to
learn a more ac cept able way to meet his 
needs. Scold ing does not teach him a
better method or ap pro pri ate be hav ior.

6. An ger is a nor mal hu man emo tion,
and chil dren are en ti tled to their feel -
ings just like ev ery one else.

7. Tell ing a child "You're too big to
be afraid of that" does noth ing to help
the child deal with fear. Ac knowl edge
the child's right to her/his emo tions.
Talk with the child about the child's
fears. As sure chil dren that ev ery one
has fears. Help chil dren learn more
about things that frighten them.

10. Chil dren should be ex pected to
treat all the other chil dren with re spect,
but no child should be forced—or even
ex pected—to play with an other child.
Al low chil dren to make their own
choices of play mates.

12. When an adult's words and ac tions
are not the same, the child will much
more likely fol low the adult's ac tions
than the adult's words.

What Children Don’t
Need

Teach ers who un der stand what chil -
dren need are less likely to treat chil -
dren in ways that harm them. Still, it is
im por tant for teach ers and care givers to 
un der stand what chil dren don’t need.

Criticism

Chil dren who are crit i cized by adults
will crit i cize them selves. Crit i cism
teaches chil dren that there is some thing 
lack ing in them—that they are not good 
enough. Crit i cism makes chil dren feel
in com pe tent, not competent.

Guilt

Chil dren need op por tu ni ties to feel suc -
cess ful, not to feel guilty that they have -
n’t suc ceeded. They need to learn ap -
pro pri ate be hav ior, not to feel guilty
that they have n’t learned. Guilt dis -
cour ages chil dren. It is hard to be mo ti -
vated to do better when one feels
discouraged.

Shame

Sham ing and be lit tling hin der a child’s
emo tional growth. Shame hu mil i ates. It 
is hard to feel com pe tent or en cour aged
when one is shamed or hu mil i ated.
Shame does not teach chil dren any -
thing that is positive.

Embarrassment

Em bar rass ment dev as tates chil dren’s
self-es teem. Avoid ask ing ques tions or
mak ing state ments that will em bar rass
chil dren. Be aware of chil dren’s sen si -
tiv i ties. Re spect their privacy.

Hostility

It is not pos si ble for a teacher or care -
giver to like ev ery child. Per son al ity
con flicts are in ev i ta ble. How ever,
adults must re mem ber that they are re -
spon si ble for their own feel ings to ward
each and ev ery child. They are also re -
spon si ble for the way they treat ev ery
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child. Un der no cir cum stances is it ever
per mis si ble for a teacher or care giver to 
treat a child with hos til ity.

If you have an un lik able child in your
class, first re al ize that the child and the
be hav ior are not the same. Once you
have sep a rated the child from the be -
hav ior, an a lyze the prob a ble causes for
the trou ble some be hav ior. Ex am ine
your own in ter ac tions with the child to
de tect any self-ful fill ing proph e cies.
You may be sur prised to find that the
in sights you gain al ter your feelings
toward the child.

A pro fes sor with whom I stud ied in
grad u ate school many years ago coun -
seled teach ers to “dis arm your en e -
mies.” Dif fi cult chil dren ex pect you to
rep ri mand them, be short tem pered
with them, or treat them harshly. Do the 
un ex pected. Force your self to treat the
child whom you dis like kindly and re -
spect fully. You will likely be sur prised
at the dif fer ence this makes in that
child’s be hav ior. This can be an ex -
tremely effective tactic.

Self Check 2.5.   True/False

___ 1. Chil dren who are crit i cized
are likely to feel that they are not
good enough.

___ 2. Chil dren who are crit i cized by 
adults will be crit i cal of them -
selves.

___ 3. Feel ing guilty for mis be hav ior 
en cour ages chil dren to im prove
their be hav ior.

___ 4. Chil dren feel hu mil i ated when 
they are shamed.

___ 5. Shame is a pow er ful mo ti va -
tor for im prov ing be hav ior.

___ 6. Ev ery teacher and care giver
should be able to like ev ery child.

___ 7. “Dis arm your en e mies” means 
to do what chil dren do not ex pect.

___ 8. Treat ing a child with hos til ity
is ac cept able when the child is re -
ally bad.

___ 9. A child who is rid i culed is
likely to be come shy.

___ 10. A child who lives with shame
learns to feel guilty.

___ 11. Treat ing chil dren fairly helps
them de velop a sense of jus tice.

___ 12. Giv ing chil dren en cour age -
ment helps de velop their sense of
con fi dence.

___ 13. Mod el ing shar ing in your in -
ter ac tions with chil dren helps them 
de velop gen er os ity.

___ 14. Liv ing with hon esty helps
chil dren de velop truth ful ness.

___ 15. Chil dren who are crit i cized
of ten learn to crit i cize and con -
demn oth ers.

___ 16. Treat ing chil dren with kind -
ness and con sid er ation helps them
learn to re spect oth ers.

(1. T,  2. T,  3. F,  4. T,  5. F,  6. F,  7. T,  8. F,
9. T,  10. T,  11. T,  12. T,  13. T,

14. T,  15. T,  16. T)

*      *      *

Cor rect State ments for False
Self-Check Items

Items 3, 5, 6, and 8 of Self Check 2.5 are 
false. Please read the fol low ing cor rect
state ments.

3. Feel ings of guilt dis cour age chil -
dren. This does noth ing to help them
im prove their be hav ior. In struc tion
from a car ing adult re gard ing ac tions
that are ac cept able will en cour age chil -
dren to im prove their be hav ior.

5. Shame hu mil i ates. Shame makes
chil dren feel in com pe tent and dis cour -
aged. Shame teaches noth ing that is
pos i tive.

6. It is not re al is tic to ex pect any adult 
to like ev ery child. This does not mean,
how ever, that ev ery adult should not be
ex pected to treat ev ery child with re -
spect. Try to sep a rate your feel ings
about the child's be hav iors from your
feel ings about the child. This of ten
makes a sig nif i cant dif fer ence in the
way you feel about the child.

8. Treat ing a child with hos til ity is
never ac cept able, re gard less of the
child's ac tions. Labeling the child as
"bad" is not help ful, ei ther. 

*      *      *

Endnotes for Lesson 2

1. Law rence Balter, Who’s In Con -
trol? (New York: Po sei don Press,
1988), p. 42.

2. Bernice Stew art and Julie S.
Vargas, Teach ing Be hav ior to In -
fants and Tod dlers (Spring field,
IL: Charles Thomas, 1990), pp.
214–215.
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Analyzing the Preview

Go back and re-read the Les son 2 Pre view items. See if the an swers you be lieve are best now are the same as the an swers you
chose be fore you stud ied this les son. The para graphs be low ex plain which an swers are best and dis cuss why the other an -
swers are in ap pro pri ate.

Item 1. In at tempt ing to meet their
needs, young chil dren fre quently be -
have in ways that are in ap pro pri ate (an -
swer c). These ac tions are of ten ir ri tat -
ing and ob nox ious to adults (an swers b
and d), but they are not naughty (an -
swer a).

Ba bies and tod dlers do not have an in -
ter nal sense of right and wrong. Dur ing
the pre school years (three to five), chil -
dren be gin to de velop an in ter nal sense
of right and wrong.

Item 2. All of the an swer choices fos ter 
a sense of be long ing. Adult at ten tion,
af fec tion, and ap pre ci a tion, whether
ver bal or non ver bal, are all ef fec tive
ways for adults to help chil dren feel
that they belong.

Item 3. The best way to build self-es -
teem in chil dren is to value them just
for who they are (an swer b). Chil dren
need as sur ance that they are val ued no
mat ter what they do.

Prais ing chil dren for a task done well
(an swer a) or prais ing chil dren for
good be hav ior (an swer c) im ply that
their value rests on what they do, not on 
who they are. Ei ther may ac tu ally lower 
chil dren’s self es teem by en gen der ing
the feel ing that they are not good
enough when their per for mance does
not meet your standards.

Point ing out their mis takes (an swer c)
will erode, not build their self-es teem.
Com pli ment them for their ef forts and
pro vide pos i tive guid ance to help them
im prove their skill level.

Item 4. Know ing that some one is in
charge and cares enough about them to
keep them safe (an swer a) gives chil -
dren a sense of se cu rity. So does be ing
treated fairly (an swer c) and hav ing
struc ture and pre dict abil ity in their day-
to-day lives (an swer d).

Chil dren need to have some con trol
over their own lives. How ever, they can 
only cope with con trol in small
amounts. Hav ing some con trol over
their own lives con trib utes to young
chil dren’s need to de velop in de pend -
ence, but hav ing con trol of their own
lives is not a ma jor con trib u tor to their
sense of security.

Item 5. Chil dren be gin to de velop an
in ter nal sense of right and wrong dur -
ing the pre school years (ages three to
five) (an swer d). Even then, how ever,
this sense is not re li able.

In fants (birth to eigh teen-months) (an -
swer a) and tod dlers (eigh teen-months
to three years) (an swers b and c) have
no in ter nal sense of right and wrong.

Item 6. Hav ing fun is a ma jor need for
chil dren (an swer a) as well as for adults 
(an swer d). Hav ing fun will cer tainly
make the day more agree able for chil -
dren and for adults (an swer c).

Any one who be lieves that hav ing fun is 
a waste of valu able time (an swer b)
should def i nitely not be an early
childhood pro fes sional.

Item 7. Chil dren’s per cep tion of re al ity 
is not the same as adults’ per cep tion of
re al ity. There fore, an swer a is in cor -
rect.

But chil dren’s per cep tion of re al ity is
what is real to them (an swer b), and it is
the ba sis of their be hav ioral de ci sions
(an swer d).

It is of great im por tance for teach ers
and care givers to un der stand and con -
sider chil dren’s per cep tion of re al ity as
they help chil dren learn and de velop,
mak ing an swer c incorrect.
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Lesson 2 Quiz

Please read Les son 2 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 3

What Works, What Doesn’t

Learning Objectives

In Les son 3 you will learn:

• the importance of having many
positive teaching techniques
from which to draw in order to
meet children’s varied needs

• the benefits of showing respect
for children

• the importance of having time for 
children

• effective ways to talk with
children

• ways to prevent inappropriate
behavior by talking with children

• effective ways to give children
compliments and encouragement

• why DOs are better than
DON’Ts

• the importance of giving children 
choices

• how to effectively communicate
rules to children

• the value of giving children
explanations 

• why adults should talk to babies

• effective ways to remind children 
of rules

• effective ways to enforce rules

• why physical punishment is both
ineffective and dangerous

*      *      *

Lesson 3 Preview

Cir cle the let ter of the best an swer(s)
for each of the fol low ing items:

1. Having time for children means

a. spending time getting to know
and understand each child.

b. showing that you are interested 
in children by noticing what
they are doing.

c. listening to children without
interrupting them.

d. carrying on spontaneous
conversations with children.

2. Spontaneous conversations with
children

a. are effective ways to teach
children valuable behavioral
guidelines.

b. make children feel important.

c. can help prevent discipline
problems.

d. are a good way to introduce
and reinforce a variety of
concepts to children.

3. Information-seeking questions

a. generally result in longer, more 
complex answers than known-
answer questions.

b. give children some control of
the conversation.

c. are not very useful for young
children because they have
very little information to share.

d. are a good way to extend
conversations between teacher
or caregiver and children.

4. Which of the following statements
provides encouragement to
children?

a. “What a good child you are!”

b. “That’s a very hard job. It takes 
a lot of practice.”

c. “What great progress you’ve
made!”

d. “You cleaned the table so
nicely!”

5. Two-year-old Mary has started to
crayon on the wall. Mrs. A wants
Mary to crayon on paper, not on
the wall. Mrs. A's most effective
response would be:

a. “Crayon on the paper, Mary.”

b. “Don’t crayon on the wall,
Mary.”

c. “Stop that, Mary.”

d. Slap Mary’s hand and say,
“No, no.”

6. Which of the following is an
appropriate choice to give
children?

a. “Do you want to take a nap
now?”

b. “Would you rather skip or
walk to the park?”

c. “Which book shall we read
today?”

d. “Do you want a sandwich for
lunch?”
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7. Mrs. A has asked the children to
put away the toys before they go
outdoors. As they begin putting on 
their coats, Mrs. A notices that
they have left the block tower
standing. Mrs. A's best response is:

a. “I thought I told you to put
away your toys. You’ll have to
obey better than that or you
can’t go outdoors to play.”

b. “Not so fast there. The play
area isn’t cleaned up yet.”

c. “Can’t you children hear? I
said I want the play area clean.
Now, go finish the job.”

d. “You did a great job cleaning
up the cars and airplanes. And
that’s a terrific tower. I don’t
blame you for not wanting to
take it down. But we’ll need
that space for other things later
today. Would you like to take a 
photo of the tower before you
put the blocks away?”

8. Telling an eight-month-old baby,
“Sally doesn’t like for you to pull
her hair. It hurts. So I don’t want
you to pull her hair. If she pulled
your hair, it would hurt you, too.”

a. is silly since the baby isn’t old
enough to know what you are
saying.

b. won’t help. Instead, slap the
baby’s hand.

c. may encourage hair pulling.

d. won’t stop the baby’s behavior, 
but such an explanation
combined with gently
removing the child’s hand is a
worthwhile first step in helping 
a child learn good judgment.

9. When adults tell children that they
are bad, children

a. expect themselves to live up to
this label.

b. try very hard to be good.

c. develop better self-discipline.

d. may lose hope.

10. Which of following reminders is
helpful to children?

a. “The rule is: crayons stay
indoors.”

b. “Do you remember where the
crayons stay?”

c. “I thought I said to leave those
indoors.”

d. “Take those crayons back in
the room. They don’t belong
outdoors.”

11. Logical consequences are often
better than natural consequences
because

a. they teach children more
clearly what happens when a
rule is not followed.

b. natural consequences are often
too dangerous.

c. children are not old enough to
understand natural
consequences.

d. natural consequences take too
much of a teacher's or
caregiver’s time.

12. Allowing children to help with
tasks in the early childhood facility

a. is usually more trouble than it
is worth.

b. usually results in frustration for 
everyone.

c. helps children feel that they
belong.

d. encourages children to
cooperate.

13. Physical punishment

a. reinforces positive guidance.

b. is usually effective in
permanently stopping
undesired behavior.

c. teaches fear and submission.

d. teaches children self-discipline.

14. Authoritarian control

a. helps children develop self-
discipline.

b. reinforces positive guidance.

c. encourages cooperation.

d. can crush a child’s will.

Help chil dren de fine,
un der stand, and de velop
pos i tive char ac ter traits

At group or cir cle time, talk with
chil dren about the char ac ter traits
they would like a friend of theirs

to have—friendly, kind, shar ing, plays
fair, etc. So licit ideas from the chil dren, 
con trib ut ing sug ges tions your self only
if they need help get ting started. State
traits in a pos i tive way if pos si ble. Keep 
a list of these traits.

Then on a weekly or bi weekly ba sis,
tell the chil dren “Once upon a time”
sto ries about fic ti tious chil dren who
dem on strate each trait, are learn ing to
do so, or are in volved in a prob lem sit u -
a tion in which the trait is ap pro pri ate.
You might vary the rou tine by us ing an -
i mal char ac ters some times.

Use in ci dents sim i lar to the chil dren’s
own ex pe ri ences to which they can eas -
ily re late, but be care ful not to make any 
story so close to any one child’s sit u a -
tion that he or she feels sin gled out. The 
char ac ters in your sto ries should be or -
di nary chil dren who face or di nary di -
lem mas, not super heroes. Use hu mor
when ap pro pri ate, but don’t make fun
of chil dren’s prob lems.

As you tell a story, in volve the chil dren
by ask ing ques tions such as, “What do
you think Ken did next?” “How do you
think Maria would feel if Ken did
that?” “Can you think of an other way
Ken could have re acted?” “Which child 
is be ing a good friend?” “Which child
would be fun to play with?” “Which
child would you like to have for a
friend?” “Which child would you like
to be like?”

Let the chil dren role-play and act out
the sto ries.

This ac tiv ity will help chil dren un der -
stand the so cial sig nif i cance of in ap -
pro pri ate be hav iors and iden tify pos i -
tive ways of han dling var i ous
situations.

Pos si ble sit u a tions you might in clude
in your sto ries: a child picks on youn -
ger chil dren, calls other chil dren
names, pushes, grabs toys from other
chil dren. Sto ries that in clude older chil -
dren and adults who have both good
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and bad traits will help chil dren re al ize
the con tin u ing sig nif i cance of var i ous
traits. Help chil dren set goals for the
traits they want to de velop in them -
selves. This will help them be come
aware of the mean ing and sig nif i cance
of self-discipline.

*      *      *

In her book A Very Prac ti cal Guide to 
Dis ci pline with Young Chil dren,
Grace Mitch ell writes, “Dis ci pline is

the slow, bit-by-bit, time con sum ing
task of help ing chil dren see the sense in
act ing in a cer tain way.”1

Teach ing re quires mo ment-by-mo ment 
de ci sions be cause teach ing is a dy -
namic un der tak ing. Good teach ing is
not sim ply find ing and fol low ing the
“best” cur ric u lum. A teacher must be
con stantly aware of what is go ing on in
the class room (or on the play ground)
and be able to re spond ap pro pri ately to
chang ing sit u a tions. A good teacher
will have many pos i tive teach ing tech -
niques from which to draw in or der to
meet chil dren’s var ied needs and thus
prevent misbehavior.

What Works

Teach ers who un der stand chil dren re al -
ize that chil dren’s goals are pretty
much the same as teach ers’ goals. The
first part of this les son will fo cus on
sev eral pos i tive teach ing tech niques
that can help both teach ers and chil dren 
achieve their goals. Each of these tech -
niques is based on re spect ing the child.

Respect the Child

Re spect ing the child means treat ing the
child like an im por tant, val ued, worth -
while in di vid ual. Re spect ing the child
helps to build the child’s self-es teem.
Re spect ing the child means so lic it ing
the child’s co op er a tion in a re spect ful
man ner, hon or ing the child’s au ton -
omy, and avoid ing in tim i da tion. Chil -
dren who are in tim i dated feel robbed of 
their self-re spect and are likely to feel
resentful.

Neg a tive dis ci pline, that is, pun ish -
ment, does not show re spect for the
child. The pur pose of pun ish ment is to
show the child that he or she is wrong.
Pun ish ment serves to hu mil i ate the
child. Pun ish ment erodes the child’s
self-es teem. Pos i tive guid ance, which
re spects the child, builds self-esteem.

Each of the fol low ing tech niques dis -
cussed in this les son is based on re -
spect ing chil dren.

Have Time for Children

A teacher’s phys i cal pres ence with
chil dren does not au to mat i cally mean
that she or he is pre pared to have time
for the chil dren. A teacher who is fo -
cused pri mar ily on fol low ing a set cur -
ric u lum or is sim ply try ing to get
through the day will not have time for
chil dren in the way that they need.
Teach ers who do not have time for the
chil dren will likely have to con tend
with mis be hav ior on the part of at least
some of the chil dren in their care. Hav -
ing time for chil dren is a pos i tive teach -
ing tech nique and a way to prevent
misbehavior.

Hav ing time for chil dren means

• spending time getting to know
and understand each child,

• showing that you are interested
in children by noticing what they
are doing,

• listening to children without
interrupting them,

• carrying on spontaneous
conversations with children.

Talk with chil dren, not at them. Talk ing 
with chil dren does not mean lec tur ing
them. Be un der stand ing and re spect ful,
not crit i cal, be lit tling, sar cas tic, or ac -
cus ing. Chil dren can sense hos til ity,
even in your tone of voice. A calm hu -
man voice is very com fort ing to chil -
dren, even infants.

Sit at chil dren’s eye level and make eye
con tact as you speak with them. Re in -
force their own eye con tact by smil ing

or say ing “I like to see your eyes look -
ing at me.” But don’t de mand that
chil dren make eye con tact with you.

Good teach ers and care givers make
sure that they spend mean ing ful time
with each child. Good teach ers and
care givers also show chil dren, by their
ac tions and their words, that they value
the time they spend with them. This
does not mean that a teacher or care -
giver will al ways be able to spend time
with a child ex actly when that child
wants it. Dr. Eliz a beth Stimson sug -
gests that you grant the child in fan tasy
what you can not grant in ac tu al ity and
make sure to make time for the child as
soon as pos si ble.2

“Oh, Jamie, I wish I could come
with you right now, but I can’t. I
have to stay here and fin ish my
work with these chil dren. It would 
be just won der ful if I could be
with you, would n’t it? But I can’t.
In a few min utes we can have
some time to gether.”3

Dr. Stimson cau tions that adults should
not say “I wish I could” to chil dren any
more of ten than is ab so lutely nec es -
sary. Used in fre quently and when un -
avoid able, how ever, this tech nique is
far better than sim ply say ing, “No” to
chil dren want ing your at ten tion when
you are busy.

Spontaneous Conversations

Spon ta ne ity is a cru cial in gre di ent to
good teach ing. Car ry ing on a sim ple,
spon ta ne ous con ver sa tion with chil -
dren is an im por tant adult ac tiv ity.
Some adults find this easy to do; oth ers
must cul ti vate this art. Chil dren feel im -
por tant when adults talk with them.
Giv ing chil dren at ten tion in this way
enhances their self-esteem. 

Spon ta ne ous, in for mal con ver sa tions
are ideal ways in which to in tro duce
and re in force a va ri ety of con cepts to
chil dren, in clud ing be hav ioral guide -
lines. Chil dren are very re cep tive to
rules pre sented in the course of an in -
for mal, spon ta ne ous con ver sa tion.
Con ver sa tions are a good discipline
prevention measure.
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Carol took Snow ball, a rab bit that 
she had brought to the class room
that morn ing, from her cage and
sat down on the floor with Rob ert, 
Bob, Sue, and Ann. As Carol
gently stroked the rab bit’s fur, she 
told the chil dren, “This is Snow -
ball.”

“Ohhh,” the chil dren said, wide
eyes fixed on the rab bit.

“Is she a kitty cat?” Sue asked.

“Where did she come from?”
Rob ert asked.

“Snow ball is a rab bit. I bought
her at the pet store yes ter day,”
Carol re plied.

“Is that her nose?” Ann asked,
point ing to Snow ball’s nose, but
keep ing her hand well away from
the an i mal.

“Yes, that’s her nose. And see
how long her ears are?” Carol
said.

“Can she hear?” Ann asked.

“Yes,” Carol told her, “Just like
we can hear with our ears.”

“Will you take her home at
night?” Bob asked.

“Only for the week end,” Carol
told him. "She lives in that cage
on the ta ble. She’s go ing to live in
our class room now. She can stay
here at night. But I’ll take her
home with me on the week end
when we don’t have school. Her
fur is very soft. She likes for her
coat to be stroked very gently.
Would any one like to pet Snow -
ball?"

Sue ex tended her hand ten ta -
tively. Carol took Sue’s hand in
her own and helped Sue gently
touch Snow ball. “That’s the way.
Very gently,” Carol said softly,
her voice re in forc ing the gen tle -
ness of the strokes.

“Would you like to pet Snow ball,
Ann?” Carol asked. Carol pro -
ceeded to help each child touch
then stroke Snow ball as she an -
swered their many ques tions
about the class’s new pet.

The nat u ral, friendly con ver sa tion be -
tween Carol and the chil dren taught the
chil dren many things in ad di tion to
facts about rab bits. Carol talked with
the chil dren as equals; she was not con -
de scend ing. When Sue mis tak enly
guessed that Snow ball was a cat, Carol
sim ply stated that Snow ball was a rab -
bit. She treated all the chil dren’s ques -
tions with the same re spect that she
would have treated ques tions from her
adult friends. She en cour aged their nat -
u ral cu ri os ity and al lowed them to ex -
plore a new phe nom e non at their own
pace. In in ter ac tions such as this in
which chil dren ex pe ri ence be ing val -
ued by adults, chil dren learn to value
them selves. This is a nec es sary element 
in the development of self-control.

Information-Seeking
Questions

In for mal, spon ta ne ous con ver sa tions
with chil dren are not lim ited to sim ply
ask ing chil dren what are some times
called known-an swer ques tions. “What
is the rab bit’s name?” is a known-an -
swer ques tion. Such ques tions alone
can not sus tain a con ver sa tion. More
ben e fi cial are in for ma tion-seek ing
ques tions that share con trol of the
conversation with children.

Re search ers Barbara Tizard and Mar tin 
Hughes re port that in typ i cal teacher-
child con ver sa tions in which the
teacher asks the child known-an swer
ques tions, teach ers speak more than
three times as many words as do the
chil dren.4 In con trast, re search ers
Dwight Rog ers, Cathleen Waller, and
Mar i lyn Perrin found that in teacher-
child con ver sa tions based on in for ma -
tion-seek ing ques tions, teach ers and
chil dren con trib uted ap prox i mately the
same num ber of words in a typ i cal ex -
change.5

In for ma tion-seek ing ques tions show
that you are in ter ested in what the chil -
dren are doing:

“Where are the peo ple on your
train go ing?” Carol asked Al,
who had placed sev eral small
wooden peo ple in a toy train car
and was push ing the car along a
make-be lieve track. Guided by
Al’s an swer, Carol then ex tended
the con ver sa tion by ask ing other
ques tions such as, “Are the peo -
ple a fam ily?” “Is this their first
time to ride a train?”

“Are the an i mals go ing some -
where?” Carol asked Cindy and
Rob ert, who were putt ing clothes
on sev eral stuffed an i mals.
“They’re go ing on a pic nic,”
Cindy re plied. “In the park,”
Rob ert added. “What are they go -
ing to eat at the pic nic?” Carol
asked.

“Tell me about your pic ture,”
Carol said to Jeff, who had
brought a pic ture he had drawn to 
show her.

In car ry ing on an in for mal, spon ta ne -
ous con ver sa tion with chil dren, the
teacher should:

• encourage children to initiate and 
direct conversations,

• listen to what children say
without interrupting,

• use bits of information provided
by the children to help them
extend their conversation,

• share personal anecdotes and
ideas with the children.

Rog ers, Waller, and Perrin note that in -
for mal, spon ta ne ous con ver sa tions pro -
mote lan guage de vel op ment to a
greater ex tent than known-an swer
ques tions be cause they en cour age chil -
dren to talk at length and “to for mu late
for them selves con cepts and ideas
with out fear of be ing judged.”6 By pro -
vid ing learn ing ex pe ri ences that en -
hance a child’s self im age, in for mal,
spon ta ne ous con ver sa tions be tween
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teach ers and children help to prevent
misbehavior.

Talking Through Problems

Chat ting with chil dren helps them de -
velop their lan guage skills and learn to
put their feel ings into words. Adults
can en hance this pro cess by ask ing
chil dren ques tions that help them ex -
pand their sen tences and their ideas.
Talk ing sit u a tions through with chil -
dren also helps them deal with
problems better.

“It hurts,” Ann said, start ing to
cry.

“What hap pened?” Carol asked
kindly, gently touch ing the knee
that Ann was hold ing. Carol lis -
tened while Ann be gan to de -
scribe her en coun ter with a chair.

“I bumped my knee,” Ann said.

“Did you fall down?” Carol
asked.

“I fell over that chair.” As Ann
talked, her cry ing ta pered off to a
slight whim per.

“Did any thing else get hurt?”
Carol asked.

Ann stopped cry ing as she ex am -
ined her other leg and her arms.
“I don’t think so,” she told Carol,
“Just my knee.”

“Well, lit tle knee,” Carol said,
“Would you like an ice pack?”
Carol asked, look ing at Ann’s
knee. “Ice helps keep bumps from
swell ing,” she ex plained to Ann.

Ann put her ear to ward her knee
as she told Carol, “It said, Yes.”

As Carol went to get an ice pack,
she said, “I don’t know what we
can do for the chair. How badly
did it get hurt? Do you see a
bruise on it?” she asked.

Ann looked up from her knee, then 
moved to pick up the chair over
which she had trip ped. “I think

it’s OK,” she said. “I don’t see
any blood.” Then she laughed. “I
did n’t know a chair could get
bruised!”

Carol gave Ann her spe cial lit tle
wrin kled-nose smile that she al -
ways used when she made a joke.

Carol’s quick in ter ven tion helped Ann
stop cry ing al most be fore she be gan.
Ann found it more com fort ing to talk
about her in jury than to cry about it.
Carol’s in ter est and at ten tion made Ann 
feel good about her self be cause she re -
al ized she was im por tant in Carol’s
eyes.

Carol’s man ner showed Ann that she
took her ac ci dent se ri ously. Re al iz ing
that Ann un der stood this, Carol de cided 
to use hu mor to help Ann deal with her
hurt. Chil dren re spond well to hu mor in 
such cir cum stances when they sense
that the adult re spects them and is not
mak ing fun of them.

Ann’s in jury was not se vere. In cases
where an in jury pro duces great pain, or
when the in jury is cou pled with great
frus tra tion, fear, or an ger, the child may 
not be able to stop cry ing so eas ily.
How ever, cry ing is of ten more of a plea 
for com fort than a re ac tion to in tense
pain or a re lease of trou bling emo tions.
By cry ing, the child is say ing, “I’ve just 
ex pe ri enced a cri sis. I need some ex tra
sup port right now. I need com fort. I
need at ten tion. I need to know that
things will be all right again.”

Tell ing an in jured child to “Stop cry -
ing” or “Act like a big girl/boy” or that
“It can’t hurt all that bad” is in ap pro pri -
ate, re gard less of how in sig nif i cant the
in jury ap pears. Such state ments tell the
child, “Your cri sis is n’t im por tant to
me” and of fer the child no com fort. In -
stead, they im ply, “You re ally aren’t
hurt badly enough to cry.” Only the
child knows how much it hurts, how
fright ened or frus trated or an gry he or
she is, and if tears are needed.

Chil dren can learn that cry ing is not the
only method or the pre ferred method of
ask ing for com fort and at ten tion, but it
is un likely that you can suc cess fully
com mu ni cate this to them in so many

words. In stead, use words and ac tions
to pro vide an al ter na tive to tears. Be
avail able to each child when ever cri ses
oc cur. Pro vide com fort ing touch in
what ever way is ap pro pri ate to the
child’s age and the cir cum stances. Be -
gin talk ing with the child, ask ing
“What hap pened,” lis ten ing to how the
child feels, and help ing the child talk
through the cri sis. Take the child’s
point of view seriously.

A few days af ter her knee-meets-
chair cri sis, Ann fell on the play -
ground, scrap ing both knees. She
picked her self up and ran im me di -
ately to Carol, who be gan mov ing
in Ann’s di rec tion when she saw
her fall.

“I fell down,” Ann be gan, not
even wait ing for Carol to ask her
what had hap pened. She reached
up for Carol’s hand and held it
tightly.

“Did you trip over some thing?”
Carol asked.

Ann pulled Carol to ward the site
of her ac ci dent, point ing to the
spot where she fell. There were no 
toys or other ob jects there. “I
think there was a bump in the
sand here,” Ann said.

“Maybe the sand rose up to trip
you,” Carol sug gested. Carol
knelt down to ex am ine Ann’s
knees. “Ev ery one stum bles and
falls now and then. When I was a
child I fell down a lot. My knees
were al ways skinned. My Daddy
al ways said he thought I was try -
ing to fly.” Then she gave Ann a
big hug. “Let’s go wash these
knees off."

“Can I have an ice pack?” Ann
asked.

“Sure,” Carol re plied. “But we’ll 
need two ice packs to day! Let’s
see. Was it your right knee you
bumped on the chair on Mon day?
Do you think maybe your left knee 
just wanted to see what kind of a
big deal an ice pack is?”
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Con ver sa tion, com bined with com fort -
ing touch, pro vides sat is fy ing sup port
to a child in cri sis. Once Ann had this
ex pe ri ence, she opted for this method to 
deal with fu ture cri ses. Some time later
Carol over heard Ann tell ing an other
child who scraped his knee, “It’ll be
OK. Go tell Carol about it.”

Talk ing with chil dren is an ef fec tive
strat egy for deal ing with most prob lem
sit u a tions. Chil dren be gin the dif fi cult
task of un der stand ing their frus tra tions, 
fears, anx i eties, and an ger as they learn
to put these feel ings into words. As
chil dren see that they can cap ture the
adult’s at ten tion with their words, they
dis cover that their words are a source of 
power. The in ter per sonal in ter ac tion of
con ver sa tion is it self a source of plea -
sure to chil dren, so when this be hav ior
se cures for them the at ten tion they
need, they have no rea son to resort to
misbehaving to get attention.

Talk ing with chil dren em pow ers them.
It helps them un der stand their feel ings
and en cour ages them to take re spon si -
bil ity for their behavior.

Conflict Situations

Spon ta ne ous con ver sa tion is a use ful
and ef fec tive strat egy for deal ing with
con flict sit u a tions.

Bob had worked for a long time
build ing a tower with blocks.
Then he had to go to the bath -
room. While he was gone, Sue and 
Ray took some blocks from his
tower to use in their own play.
When Bob re turned from the
bath room and found his tower
torn down, he was very up set. He
went to Sue and Ray’s build ing
and be gan knock ing it down.

“Bob’s ru in ing our build ing,”
Ray shouted.

Carol took Bob by the hand and
led him to a ta ble where they both
sat down. She be gan by ask ing
Bob, “Tell me about what hap -
pened.” Then she lis tened to
Bob’s ex pla na tion and con sid -
ered the sit u a tion from his point
of view.

“I think I’d feel an gry if that hap -
pened to me,” Carol told Bob. “Is
that how you feel? An gry?”

“Yes,” Bob said, much calmer by
now.

“Some thing sim i lar hap pened to
me just last week,” Carol told
Bob. “I brought a stack of red pa -
per to school to use for the bul le -
tin board, but by the time I was
ready to make the bul le tin board,
some of the other teach ers had
used the red pa per for art pro -
jects. I felt an gry.”

“Did you tell them?” Bob asked.

“No,” Carol said. “I had n’t told
them I planned to use the pa per
for some thing spe cial. So they
did n’t know. They did n’t in tend to
ruin my bul le tin board.”

“What did you do?” Bob asked.

“I used dif fer ent col ors of pa per,” 
Carol said with a smile. “And the
bul le tin turned out OK, don’t you
think? In fact, I think it may look
better with lots of col ors in stead
of just red.”

“Why don’t you talk to Ray and
Sue about how you feel,” Carol
sug gested. “Maybe they did n’t
know you were com ing back to
your tower.”

Carol walked with Bob over to
where Ray and Sue were sort ing
through the jum ble of blocks.
Carol’s hand on Bob’s shoul der
helped him feel more calm. “I did -
n’t want my tower torn down,”
Bob started. “It made me an gry.”

“But you were n’t there,” Sue
said. “We needed more blocks for
our build ing.”

“Then you messed it all up,” Ray
chimed in. “That made us an gry,
too.”

“I’m sorry,” Bob said.

“I think we can find enough
blocks for ev ery one,” Carol sug -

gested. Then she added, “Why
don’t we all work to gether and
build an other tower.”

“OK,” Bob agreed. “This one
will be re ally tall.”

The shared ex pe ri ence of in for mal con -
ver sa tions is a ma jor as set when con -
flict sit u a tions do arise. If chil dren
know the adult will lis ten to them, they
will more eas ily talk about the con flict
sit u a tion. Then af ter the adult has lis -
tened to them, they will more eas ily lis -
ten to the adult’s point of view.

Carol guessed how Bob was feel ing
then asked if this was cor rect. She did -
n’t tell him how he was feel ing. This is
very im por tant. Some times chil dren re -
act dif fer ently to sit u a tions than adults
think. It may ap pear that a child is an gry 
when the child is ac tu ally fright ened. It
is help ful for the adult to help chil dren
ver bal ize their feel ings. How ever, you
show much more re spect for chil dren if
you ask them rather than tell them how
they feel.

Carol’s de ci sion to tell Bob about her
own sim i lar ex pe ri ence con firmed to
him her gen u ine in ter est in how he was
feel ing. It showed him that his feel ings
were nor mal and helped give him con -
fi dence that his sit u a tion was not hope -
less. Carol’s ex pe ri ence mod eled an al -
ter na tive way to in ter pret and handle a
potential conflict.

Carol chose to sup port Bob by her pres -
ence when he went to tell Sue and Ray
how he felt. No tice that she sug gested
he “talk with them.” She left the choice
of what he would say to him. She did n’t 
tell him to say he was sorry. The best
way for chil dren to learn how to apol o -
gize is by role-play ing and from ob -
serv ing adult be hav ior, not when the
child is in a con flict situation.

As it hap pened, when Ray and Sue told
Bob how an gry they felt about him ru -
in ing their build ing, Bob spon ta ne ously 
told them he was sorry. But an apol ogy
that does not come from within a child
is mean ing less. In fact, tell ing or forc -
ing a child to apol o gize can harm the
child be cause it teaches that one’s ob li -
ga tion for one’s mis deeds can be ful -
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filled by words alone, whether or not
one is truly sorry.

A friend’s child, who was ex pe ri enc ing 
se vere stress and feel ing very pow er -
less, once spoke to me in a par tic u larly
rude way. His mother was hor ri fied and 
im me di ately or dered the child to tell me 
he was sorry. The child stead fastly re -
fused. He felt com pelled to hold onto
the only power he felt he had at the
time—power over how he felt. The
con flict be came a bat tle of wills: the
mother re fused to al low the child to
move from his chair un til he had apol o -
gized. The child sat for al most twenty
min utes. Then he mut tered, gig gling, a
most un con vinc ing, “I’m sorry.” The
only thing he had learned from the in ci -
dent was that ut ter ing cer tain words,
how ever insincerely, would stop his
punishment.

En cour ag ing chil dren to talk about
what hap pened and how they felt about
it will help them un der stand their own
ac tions as well as the con se quences of
their ac tions. This tech nique is also
much more likely to elicit gen u ine feel -
ings of re gret for mis deeds than a de -
mand for an apology.

A Simple Alternative

In A Very Prac ti cal Guide to Dis ci pline 
with Young Chil dren, Grace Mitch ell
re lates the ex pe ri ence of a teacher,
Rosalie, with a four-year-old “who
could scream lon ger and louder than
any other child I have ever known. One
day I put on my most con cerned, so lic i -
tous ex pres sion and of fered him a glass
of wa ter. I ex pected that he might dash
it out of my hand but in stead, with a
sur prised look he ac cepted it and
gulped it down. Since he could n’t swal -
low and scream at the same time, I had a 
chance to talk. ‘Your throat must re ally
hurt,’ I said, sooth ingly. ‘Now you just
have a nice drink and it will feel better.
As soon as you have fin ished we will
go find a car rot for Pe ter Rab bit.’ It
worked! That time and the next, and the 
next. My mo ment of joy came when I
saw José open his mouth and start to
scream. Sud denly he stopped—went
over to the sink and got his own drink
of wa ter.”7

Rosalie’s ac tions showed re spect for
José. She took the time to re late to him
in a pos i tive, en cour ag ing way. By us -
ing her in ge nu ity, she found a way to
talk with him in spite of his scream ing. I 
be lieve that José must have felt very
good about him self when he was able to 
in ter rupt his own urge to scream and
sub sti tute a drink of wa ter all by
himself.

Self Check 3.1.   True/False

___ 1. Re spect ing chil dren means
treat ing them like im por tant, val -
ued, worth while in di vid u als.

___ 2. Re spect ing chil dren means
avoid ing in tim i da tion.

___ 3. Pun ish ment hu mil i ates chil -
dren and erodes their self-es teem. 

___ 4. It is un re al is tic to ex pect a
busy teacher or care giver to have
time to de vote to each child.

___ 5. Hav ing time for chil dren helps 
pre vent mis be hav ior.

___ 6. Spon ta ne ous con ver sa tions
with chil dren are not worth the ef -
fort un less teach ers find this easy
to do.

___ 7. Known-an swer ques tions are
more ap pro pri ate to use with
young chil dren than in for ma tion-
seek ing ques tions.

___ 8. Try ing to talk through a prob -
lem with chil dren is not a very ef -
fec tive way to give them com fort.

___ 9. Chil dren who cry ev ery time
they get hurt are usu ally just
spoiled.

___ 10. When a child hurts some one
else, the adult should de mand that
the child apol o gize. 

(1. T,  2. T,  3. T,  4. F,  5. T,  6. F,
7. F,  8. F,  9. F,  10. F)

Cor rect State ments for False
Self-Check Items

Items 4, 6, 7, 8, 9, and 10 of Self Check
3.1 are false. Please read the fol low ing
cor rect state ments.

4. No teacher should be re spon si ble
for so many chil dren that he/she does
not have time to give each child in di -
vid ual at ten tion.

6. Spon ta ne ous con ver sa tions with
chil dren are a very im por tant adult ac -
tiv ity. A teacher who does n't find this
easy must work to de velop this skill.
Talk with chil dren about the ev ery day
things that go on in the class room. Your 
fo cused at ten tion on the child and your
in ter est in what the child is do ing are
what is im por tant.

7. Open-ended, in for ma tion-seek ing
ques tions that share con trol of the con -
ver sa tion be tween adult and child are
the best way to keep a con ver sa tion go -
ing. Such ques tions give chil dren op -
por tu ni ties to use vo cab u lary, for mu -
late con cepts, and ex press their ideas.

8. Talk ing through prob lems with
chil dren shows chil dren that you care
about their prob lems. It gives chil dren a 
chance to ex press how they are feel ing.
Chil dren find both of these ex pe ri ences
com fort ing. Talk ing through prob lems
mod els an al ter na tive to cry ing and
other emo tional out bursts.

Talk ing through prob lems with chil -
dren also helps chil dren learn prob lem-
solv ing skills that they can later use on
their own.

9. Chil dren cry be cause of pain, fear,
frus tra tion, and/or an ger. Only the child 
knows how he/she feels and if tears are
needed. Help chil dren learn al ter na -
tives ways to deal with trou ble some
times.

10. Apol o gies are mean ing less un less
they are the child's idea. A child should
never be forced or even urged to apol o -
gize. Model the pro cess of apol o giz ing
for chil dren, but do not re quire or even
tell them to apol o gize. Help children
un der stand how oth ers feel when they
do some thing hurt ful.
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Encourage Children

En cour age ment helps chil dren feel that
they be long. Chil dren who have a
strong sense of be long ing feel much
less need to mis be have. En cour age -
ment is the op po site of crit i cism. Chil -
dren who are crit i cized be come dis -
cour aged and mis be have.

En cour age ment sees the glass half full;
crit i cism sees the glass half empty. En -
cour age ment calls at ten tion to how
much chil dren have done, not how
much they have not done.

Chil dren find en cour age ment in com -
pli ments that re fer to spe cific ac tions
and place value on ef fort or a job well
done. Such state ments tell chil dren that
they are ca pa ble:

“You cleaned the blocks up
nicely.”

“What great prog ress you’ve
made. Come stand over here and
just see how much better this
room looks!”

“You’ve put a lot of puz zle pieces
in place.”

“Ty ing your shoes is very hard. It
takes a lot of prac tice. You’re do -
ing better ev ery day.”

Avoid state ments such as “You’re a
good girl/boy” that place value on the
child’s abil ity to sat isfy vague, ex ter -
nally de fined, au thor i tar ian stan dards.
This sort of praise is not ef fec tive en -
cour age ment. If a child can be eval u -
ated as a “good” and ac cept able per son
in one in stance, they can be eval u ated
as a “bad,” un ac cept able per son in an -
other. Chil dren tend to see “good” as an 
all-or-noth ing eval u a tion. The child
who is learn ing to tie his shoe will not
feel that he has done a “good” job un til
he has com pletely mas tered the task.
This leads to dis cour age ment, es pe -
cially if the process is a slow one for
him.

In her book Par ents, Please Don’t Sit
On Your Chil dren, Clare Cherry points
out other forms of praise that are not en -
cour ag ing to chil dren:8

• Children can sense when
compliments are not sincere.
Insincere compliments do not
encourage children.

• Children are overwhelmed by
gushy, overstated praise.

• Compliments often repeated for
the same accomplishment lose
their value. Children may
become so tired of hearing the
same compliments that they
prefer to stop the action being
complimented.

• Compliments should not be used
to trick children or coax
something out of them.

En cour age ment is not the same thing as 
re wards. Giv ing chil dren re wards is not
pos i tive guid ance. Giv ing chil dren re -
wards teaches them to ex pect re wards.
It takes the re spon si bil ity to choose ap -
pro pri ate be hav ior away from chil dren.
Chil dren should choose ap pro pri ate be -
hav ior be cause this choice makes them
feel good about them selves, not in
order to get a reward.

Give Children Choices

Giv ing chil dren choices about what
they do helps sat isfy their need for a
sense of power and con trol. Giv ing
chil dren choices also makes them more
co op er a tive. Give chil dren a choice
only when you in tend to ac cept their
answer.

Choices should be stated sim ply and
clearly.

“Do you want to have your snack
at the ta ble in doors or on the
porch?”

“Which book shall we read
first?”

“Would you rather play with puz -
zles or clay?”

Self Check 3.2.   True/False

___ 1. En cour age ment helps chil -
dren feel that they be long.

___ 2. Chil dren who are crit i cized
be come dis cour aged.

___ 3. Crit i cism helps pre vent mis -
be hav ior.

___ 4. En cour ag ing state ments fo cus 
on the child’s ef forts and be hav ior, 
not the child’s self.

___ 5. Tell ing chil dren they are good 
is an ef fec tive way to en cour age
them.

___ 6. Re wards pro vide chil dren ef -
fec tive en cour age ment.

___ 7. Giv ing chil dren choices about
what they do gives them a sense of
con trol over their lives.

___ 8. When chil dren are given
choices, the adult must be pre pared 
to ac cept what ever they choose.

(1. T,  2. T,  3. F,  4. T,  5. F,  6. F,  7. T,  8. T)

Cor rect State ments for False
Self-Check Items

Items 3, 5, and 6 of Self Check 3.2 are
false. Please read the fol low ing cor rect
state ments.

3. Crit i cism dis cour ages chil dren and 
in vites mis be hav ior. It does not teach
chil dren better ways to meet their
needs.

5. Tell ing chil dren they are "good"
places value on the child ac cord ing to
an ex ter nally de fined stan dard. This is
not en cour age ment. Chil dren are en -
cour aged by state ments that re fer to
spe cific ac tions and com mu ni cate to
chil dren that they are ca pa ble.

6. Re wards teach chil dren to ex pect
re wards. This is not ef fec tive en cour -
age ment. Chil dren are en cour aged by
sin cere and spe cific state ments that rec -
og ni ze their ef forts and ac tions.
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Communicate Rules
Clearly

Set ting and con sis tently en forc ing fair
lim its and rules helps chil dren feel se -
cure. As you read in Les son 2, chil dren
need to know that some one cares
enough about them to keep them safe.
Rules also make the child’s world more 
pre dict able.

Be sure chil dren un der stand ex actly
what you ex pect of them. Give chil dren
very clear, pos i tive rules. Use clear,
short sen tences stated when pos si ble in
a pos i tive way. Fo cus chil dren’s at ten -
tion on what they should DO rather
than on what they should avoid. “Do”
state ments work much better than
“Don’ts.” Tell ing chil dren “Don’t”
does not help chil dren learn to ex er cise
good judg ment and make rea soned de -
ci sions. Also, “Don’t” does n’t tell chil -
dren what they can do.

“Color on the pa per” works
better than “Don’t color on the
wall.”

“Roll the ball on the floor” works
better than “Don’t throw the ball
in doors.”

Be gin your di rec tions with the ac tion
word you want done.

“Sit in the swing.”

“Roll the ball on the floor.”

“Ride the tri cy cle on the side -
walk.”

Show chil dren ex actly what you ex pect
of them.

“These toys (show the chil dren
which ones) are for the sandbox.

Keep these toys (show which
ones) out of the sand."

In clude an ex pla na tion of the rea sons
for the rule. This shows re spect for chil -
dren and makes it eas ier for them to
com ply. Ex pla na tions also help chil -
dren learn to make choices based on
reason.

“Ride the tri cy cles on the side -
walk. The street is for cars, and
the yard is muddy.”

“Keep the scis sors in this box
when you’re not us ing them.
These scis sors don’t have sharp
points, but I want to be sure they
don’t cut or pinch any one.”

“Sit on the couch. Feet go on the
floor. That way the couch will stay 
clean and nice.”

Af ter you have stated the rule, ask the
chil dren to tell you the rule.

“Ray, where do you ride the tri cy -
cles? … That’s right. On the side -
walk. Can you tell me why?”

“Sue, what’s the rule for the
couch?”

“We SIT on it!” Sue says proudly.

“Where do our feet go?”

“On the FLOOR. We don’t want
dirt on the couch,” Sue ex plains.

Ask for the rule in a way that elic its a
pos i tive state ment when pos si ble. If
chil dren an swer with a neg a tive state -
ment (“Don’t ride in the street.”), re -
state the rule in the pos i tive: “That’s
right. Ride the tri cy cles on the
sidewalk.”

Let ev ery child who wants a turn re peat
the rule to you. This might seem un nec -
es sar ily rep e ti tious to older chil dren,
but young chil dren en joy be ing able to
say it them selves. And if they say it
them selves, they are much more likely
to remember it.

Stating Rules to Babies

Dr. Law rence Balter rec om mends
calmly stat ing rules of be hav ior along
with ex pla na tions of why these rules
are nec es sary to ba bies even be fore
they are able to un der stand what you
are say ing. In this way you “lay the
ground work for the de vel op ment of
judg ment and em pa thy later on.”9

As you gently but firmly re move
one-year-old Da vid’s hand from
Sally’s hair, say, “Sally does n’t
like for you to pull her hair. It
hurts her. So I don’t want you to
pull Sally’s hair. If Sally pulled
your hair, it would hurt you, too.”

Eigh teen-month-old Billy breaks
away from your hand and runs to -
ward the curb. As you bring him
back, say, “Come back and walk
with me on the side walk. The
street is for cars. Cars go very fast 
and might not be able to stop. You
might get hit. I don’t want you to
be hurt.”

Dr. Balter ex plains, “These ra tio nal ex -
pla na tions and ver bal ex er cises in
sound judg ment will be vir tu ally in -
com pre hen si ble to the small child, who
is in ca pa ble of heed ing good ad vice.
But if such com mu ni ca tion be comes
part of that child’s in ter nal di a logue,
the pay off may be enor mous later when 
she is first learn ing to make her own
good judg ments.”10

Dr. Balter cau tions that tell ing very
young chil dren “No” can “stim u late the 
child to pro ceed fur ther with the ac -
tion.”11

 In fants must be phys i cally re -
moved from dan ger. They do not yet
have the self-con trol to re sist touch ing
in ter est ing ob jects. It is also un re al is tic
to ex pect tod dlers to obey ver bal in -
struc tions. As Dr. Balter points out,
they do not yet have “re li able amounts” 
of mem ory or self-con trol.12

Teach New Children Your
Rules

On three-year-old Sam’s ini tial
ori en ta tion visit to the early child -
hood fa cil ity, Carol showed him
where the chil dren’s coats were
hung, where the bath room was,
and told him that in this class
when chil dren needed to go to the
bath room they did n’t need to ask
per mis sion, but only one child
should be in the bath room at a
time. On Sam’s first day at the fa -
cil ity, Carol met him at the door,
walked with him to the coat area,
showed him which hook was his,
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and talked with him as he hung his 
coat. Then she asked him if he re -
mem bered where the bath room
was and walked there with him.
“Re mem ber, you can go to the
bath room any time you need to,
but if some one else is us ing it,
wait un til they are out.” “I re -
mem ber,” Sam told her, “only
one per son in the bathroom at a
time.”

Don’t as sume a child who is new to
your care knows gen eral safety rules.

When Carol first showed Sam
around the cen ter’s play ground,
she chat ted with him about his fa -
vor ite play equip ment. “Do you
like to swing?” she asked, no tic -
ing by the smile on Sam’s face
that this was likely to be his fa vor -
ite play ground ac tiv ity. “Lots of
the chil dren like to swing,” she
told him. “That’s why we have so
many swings. We want ev ery one
to have a good time here. We want 
ev ery one to be safe, too. You can’t 
have much fun if you get hurt.
That’s why we sit in stead of stand
on the swing seats.” Carol went
on to ex plain the cen ter’s other
safety rules for the swing area,
mak ing sure to state each rule in a 
pos i tive way. Af ter Sam had
swung for a few min utes, Carol
ex tended her hand and said,
“Now let’s go see the sandbox.”
She showed Sam all around the
play ground, ex plain ing the safety
rules as he got acquainted with
each area.

Reminders

Young chil dren for get rules eas ily; they 
need fre quent re mind ers. Re mind ers
should never be neg a tive, sar cas tic, an -
gry, threat en ing, hos tile, or ac cus ing.
Both your fa cial ex pres sion and your
tone of voice should as sure chil dren
that you trust and respect them.

Ann and Sue had been draw ing
pic tures with cray ons just be fore
it was time to go out doors. Af ter
the girls put the pa per and crayon
box away, each grabbed a hand -

ful of cray ons and started for the
door. Carol leaned down and
stated just above a whis per and in
a friendly, non-ac cus ing man ner,
“The rule is: cray ons stay
indoors.”

Re mind ers may also be stated in the
form of a ques tion, asked, of course, in
a friendly, non-ac cus ing voice:

“Do you re mem ber where the
cray ons stay, girls?”

Name the ac tion that the chil dren
should be per form ing by us ing the noun 
form of the ap pro pri ate verb. This form
is called the ger und and ends in ing.
Walk ing, sit ting, help ing, lis ten ing are
ger unds. For ex am ple, if an adult saw a
child start ing to stand up in the swing,
she would sim ply say “Sit ting” in a
pleas ant voice. Clare Cherry sug gests
this tech nique in Par ents, Please Don’t
Sit On Your Kids. Ms. Cherry says that
her fa vor ite ger und re minder is “play -
ing nicely” stated ca su ally but def i -
nitely to chil dren whose co op er a tive
be hav ior has be gun to de te ri o rate. She
notes that these two words work much
better than nag ging or lec tur ing.13

Non ver bal re mind ers are fre quently
more ef fec tive than spo ken re mind ers.
If you are sure the child knows the rule
but may have ei ther for got ten it mo -
men tarily or had a lapse of good judg -
ment, a look, per haps com bined with a
funny face, may be enough to re store
the child’s mem ory or self-control.

Af ter al most three weeks in
Carol’s class, Sam was set tling in
very well. One day when the chil -
dren were play ing out doors, Sam
started to stand up on a swing
seat. Just then he looked at Carol,
who was stand ing nearby. Carol
thought, “Sam prob a bly for got
the rule about sit ting on the swing
seats un til he started to stand. Or
per haps he re mem bered the rule,
but the urge to stand was over -
pow er ing.” So in stead of rep ri -
mand ing him, she looked him in
the eye and gave him a funny
smile that said, “Oops! Did you
for get?” Smil ing back at Carol,
Sam immediately sat down.

Ms. Cherry rec om mends sev eral non -
ver bal re mind ers:

• nodding your head,

• catching a child’s eye from
across the room,

• smiling as you gently shake your
head,

• touching gently on the shoulder
or arm,

• holding your index finger up
while cocking your head slightly
toward the finger.14

Self Check 3.3.   True/False

___ 1. Fair lim its, con sis tently en -
forced, help chil dren feel se cure.

___ 2. Lim its and rules must be very
clearly com mu ni cated to chil dren.

___ 3. Tell ing chil dren “Don’t” is
not as ef fec tive as tell ing them
what they should do.

___ 4. Ask ing chil dren to re peat
rules only con fuses them.

___ 5. Ex plain ing rules of be hav ior
to ba bies is a waste of time be cause 
they can not com pre hend what you
are say ing.

___ 6. Tell ing very young chil dren
“No” of ten stim u lates them to pro -
ceed fur ther with the ac tion.

___ 7. Tod dlers can not be ex pected
to re mem ber rules and obey them.

___ 8. It is most ef fec tive to teach
chil dren a rule in the con text in
which it is to be ap plied.

___ 9. Giv ing chil dren ex pla na tions
for rules en cour ages co op er a tion.

___ 10. Chil dren who for get rules eas -
ily aren’t re ally try ing.

___ 11. “Walk ing” or “Sit ting” said in 
a friendly voice is an ef fec tive way
to re mind chil dren of rules.

___ 12. Non ver bal re mind ers are fre -
quently more ef fec tive than spo -
ken re mind ers.

(1. T,  2. T,  3. T,  4. F,  5. F,  6. T,  7. T,  8. T,
9. T,  10. F,  11. T,  12. T)
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Cor rect State ments for False
Self-Check Items

Items 4, 5, and 10 of Self Check 3.3 are
false. Please read the fol low ing cor rect
state ments.

4.  Stat ing rules them selves helps
chil dren take own er ship of the rules.
Ask ing chil dren to re peat rules al lows
the teacher to be sure they have un der -
stood the rules and helps chil dren re -
mem ber the rules.

5. Stat ing rules and rea sons to ba bies
even be fore they can un der stand what
you are say ing mod els the pro cess of
in ter nal di a log that is the foun da tion of
good de ci sion mak ing. This lays the
ground work for the de vel op ment of
judg ment and em pa thy later on.

10. Young chil dren do not have good
mem o ries for rules. They for get rules
eas ily and need fre quent re mind ers.
This is a nat u ral and nor mal oc cur rence
in early child hood. Adults should never 
be neg a tive, an gry, sar cas tic, hos tile, or 
ac cus ing when chil dren for get rules.
Never threaten a child who for gets
rules. Chil dren need a lot of rep e ti tion
and re mind ing be fore they are able to
re mem ber rules. Help them learn.

*      *      *

Let Children Help Make
the Rules

When pos si ble, let the chil dren help
make rules. This gives them a feel ing of 
con trol over their lives.

Chil dren feel good about them selves
when they can con trib ute to the group.
This gives them a strong sense of be -
long ing. Let ting chil dren help make
rules gives them prac tice in de ci sion-
mak ing. This is an im por tant step in
their pro cess of be com ing ef fec tive de -
ci sion-mak ers. Chil dren are also more
will ing to fol low rules that they have
helped make.

Use Natural or Logical
Consequences to Enforce
Rules

En force lim its with nat u ral or log i cal
con se quences, mak ing sure that the
con se quences are not pu ni tive. Con se -
quences that are pu ni tive (in tended to
pun ish) en gen der re sent ment and re bel -
lion, not learn ing. Nat u ral con se -
quences are those that fol low au to mat i -
cally from a par tic u lar be hav ior. The
nat u ral con se quence of touch ing a hot
stove is be ing burned. The nat u ral con -
se quence of run ning into the street is
be ing hit by a car. The nat u ral con se -
quence of leav ing a toy in the rain is
hav ing it ru ined. Nat u ral con se quences
for dan ger ous be hav iors are, of course,
not ap pro pri ate. How ever, for some be -
hav iors, nat u ral con se quences teach
chil dren a great deal about their world.

Mary is care less and cuts the
head off a pic ture of a teddy bear
she wants to put on the bul le tin
board. There are no more teddy
bear pic tures, so she will have no
teddy bear for the bul le tin board.

Mary does not need to be scolded or
told to be more care ful. She has ex pe ri -
enced a nat u ral con se quence that will
help her learn to be more care ful when
cut ting.

Log i cal con se quences re late to the par -
tic u lar be hav ior and are easy for chil -
dren to un der stand.

“If you don’t want to stop throw -
ing sand, you can play some where 
else in stead of the sandbox.”

This is a log i cal con se quence be cause it 
de nies the child the priv i lege of play ing 
in the sandbox. De ny ing a child some -
thing that is un re lated to the in ap pro pri -
ate be hav ior is not a log i cal con se -
quence.

State con se quences in a calm, mat ter-
of-fact man ner. Chil dren should per -
ceive con se quences as a choice for
which they are re spon si ble, not as a
threat. Know ing they have a choice en -
cour ages com pli ance.

Carol had ar ranged for the chil -
dren to go to swim ming les sons
af ter nap time. The chil dren were

very ex cited, and some did n’t
want to waste time nap ping. But
she knew that chil dren who did
not have a nap would be too tired
to be have well for the rest of the
af ter noon.

When the chil dren gath ered in the 
cir cle area for their af ter-lunch
story, Carol ex plained the rule
and its rea sons clearly. When she
told them that any one who did not
have a nap would not be al lowed
to go to swim ming les sons, sev -
eral chil dren groaned.

The story Carol told that day was
about go ing to swim ming les -
sons—about putt ing on swim ming 
suits, rid ing on the school bus,
and meet ing the swim ming
teacher. Carol’s story also told
about two chil dren who re fused to 
take their nap and who had to stay 
at the early child hood fa cil ity
when ev ery one else went to swim.

“Why could n’t these chil dren go
swim ming?” Carol asked the
group.

“They did n’t have a nap,” the
chil dren told her.

“That’s right. They did n’t fol low
the rule. What will hap pen if you
don’t have a nap to day?” Carol
asked.

“We won’t go swim ming,” the
chil dren an swered.

Then Carol asked the chil dren to
go lie down on their cots. She was
un der stand ing when they needed
a lit tle ex tra time to set tle down to
sleep and sang softly to them for
sev eral min utes un til it ap peared
that ev ery one had dozed off. Sud -
denly Ann sat up right on her cot,
said, “Af ter nap, swim ming,”
then lay down and went to sleep.

Carol pre vented an un happy af ter noon
for her self and the chil dren by choos ing 
an ap pro pri ate con se quence and mak -
ing sure the chil dren un der stood the
rule, its rea sons, and its con se quences.
The chil dren knew from past ex pe ri -
ence that when Carol said she would
en force a rule she meant it.
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Ex pect chil dren to test lim its. This is
part of their job. It is one way in which
they try out their own con trol of their
lives and build their sense of in de pend -
ence. Chil dren who feel in se cure may
test your lim its to see if you re ally care.
When chil dren learn that the lim its are
firm, that is, when you con sis tently en -
force the lim its, they will be more likely 
to abide by them.

Involve Children in Limit
Enforcement

In volv ing the child in the limit-en force -
ment pro cess is usu ally ef fec tive.

• Give reminders. Reminders give
children the chance to enforce
the limit themselves.

• Ask the child to tell you the rule.

One day Sam was over whelmed
by his de sire to stand up in the
swing. Carol went to Sam, and as
she took him out of the swing she
asked him, “Do you know why
I’m tak ing you out of the swing?”

“Yes,” Sam said.

“Tell me why,” Carol con tin ued.

“Be cause I stood up in it,” Sam
told her.

“That’s right,” Carol re plied.
“Our rule is to sit in the swing.
Now you must do some thing else
for the rest of to day’s play ground
time. To mor row you may try the
swing again.”

The pro cess of in volv ing the child in
the limit en force ment pro cess has sev -
eral val ues. First, the adult can learn if
the child knows and un der stands the
rule. By cor rectly an swer ing Carol’s
ques tion, Sam showed that he knew
that stand ing in the swing was not al -
lowed. Hear ing him self re peat the rule
fur ther re in forced it, and its log i cal
con se quence, in his mind. Had he not
known the rule, Carol could have
retaught him. By in volv ing Sam in the
limit en force ment pro cess, Carol
showed re spect for him and made it
clear that she was not ar bi trarily pun -
ish ing him.

Give Directions One at a
Time
Giv ing chil dren a lot of di rec tions at a
time will only con fuse them. They may
re mem ber one thing you tell them, but
they cer tainly will not re mem ber the
en tire set.

It was a warm spring day, and
Denise had de cided to let the chil -
dren in her day care class eat
their mid morn ing snack out doors. 
She told the chil dren to put the
puz zles back on the shelf, wash
their hands, pick up their snacks
from the ta ble, and go sit on the
porch. Then she went to the porch
to wait for the chil dren, watch ing
through the screen door to see
who obeyed and who did n’t.

As the chil dren made their way
out to the porch, Denise said,
“Amy, you did n’t put your puz zle
away. You can’t eat your snack
un til you obey. Put your snack
down and go put the puz zle away
now. Tom, did you wash your
hands? No, I did n’t think so. You
can’t have your snack un til your
hands are clean. Jim, where’s
your snack? And why did n’t you
dry your hands? If you chil dren
can’t do better than this, we can’t
have our snack out doors any -
more.”

Denise had set the chil dren up for
fail ure.

Carol had the same plan as
Denise. How ever, she knew that it 
would be con fus ing to the chil -
dren if she gave them mul ti ple di -
rec tions in a sin gle sen tence. The
chil dren would n’t un der stand
what was ex pected of them, and
both she and they would feel frus -
trated at the re sult ing chaos.

So Carol gave the di rec tions one
at a time and helped the chil dren
com plete that in struc tion be fore
she told them the next step.
Carol’s class en joyed a happy
mid morn ing snack on the porch,
and the chil dren felt con fi dent
about their abil ity to un der stand
and carry out their teacher’s in -
struc tions.

Allow Children to Help

Help ing cre ates a strong sense of be -
long ing. The helper jobs you ex pect of
chil dren should be mean ing ful yet
within the child’s ca pa bil ity.

Show ing ap pre ci a tion for a child’s
help ful acts re in forces the child’s sense
of self-worth and en cour ages con tin u -
ing co op er a tion. Young chil dren are
more in ter ested in the pro cess of do ing
a task than they are in the per fec tion of
the out come. They are en cour aged
when you rec og nize their ef forts. Your
ap pre ci a tion should fo cus on what the
child did.

“Thank you for putt ing the books
away.”

“It was very help ful to me that you 
cleaned the paste off the ta ble.”

Tantrums

Tan trums can pres ent a spe cial prob lem 
for teach ers and care givers. Chil dren
some times use tan trums and other ir ri -
tat ing be hav ior in an at tempt to ma nip -
u late adults.

Adults’ re sponse to tan trums must
clearly com mu ni cate to chil dren that
the adult is in charge and will not be
ma nip u lated. Ig nore tan trums. Do not
make eye con tact with the child, do not
yell at the child, do not try to talk the
child out of the tan trum, do not let the
child feel that her or his be hav ior is dis -
turb ing you in the least.

Talk to chil dren only af ter they calm
down. Help them un der stand the feel -
ings that caused the tan trum. This
shows the chil dren that you value them, 
but that you are still in charge.

Problems Outside School

Dr. Wil liam Wayson, whose tes ti mony
be fore a U.S. House of Rep re sen ta tives
Sub com mit tee was cited in Les son 1,
noted that schools with pro duc tive,
well-dis ci plined learn ing en vi ron -
ments, “em pha sized pos i tive and pre -
ven tive, rather than pu ni tive, prac -
tices.”15

 He re ported that most of the
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prob lems which cause dis rup tive be -
hav ior in class rooms “arise from fac -
tors sur round ing the stu dent … [not
from] con di tions found in the in di vid -
ual stu dent.”16

Harm ful “fac tors sur round ing chil -
dren” such as hos tile school en vi ron -
ments, au thor i tar ian teach ers, and poor
teach ing prac tices can be pre vented by
teach ers and care givers who un der -
stand and at tend  to chil dren’s needs and 
use pos i tive guid ance. But many chil -
dren are also sub ject to harm ful con di -
tions outside of school.

Henrietta Hemmesch, a school so cial
worker with ex ten sive ex pe ri ence, told
the House Sub com mit tee:

I would es ti mate that in over 90%
of the cases of stu dents who have
been re ferred to me be cause of
be hav ior prob lems there have
been other sig nif i cant un der ly ing
prob lems for the stu dent. Dur ing
my as sess ments, I’ve found these
stu dents to be ex pe ri enc ing, for
ex am ple, feel ings of loss or re jec -
tion, poor self-con cept, dif fi culty
cop ing with a re cent par ent di -
vorce or sep a ra tion, abuse from a 
par ent or step-par ent, or hav ing a 
dif fi cult time learn ing be cause of
a learn ing dis abil ity or less than
av er age ac a demic abil ity. For
these stu dents to be dis ci plined or
pun ished con sis tently or fre -
quently in the school would only
add to the emo tional pain these
stu dents are al ready try ing to
deal with for them selves.17

Ms. Hemmesch told of a par tic u lar boy
who was ex pe ri enc ing an ger and re jec -
tion be cause of nu mer ous losses in his
life, in clud ing the loss of friends left
be hind when he moved from an other
state and the loss of his step-mother,
whom he loved.

This boy was not able to cope with 
his emo tional pain and so was ex -
plod ing with an ger in the class -
room when the stresses just
be came too much for him to han -
dle. Dis ci plin ing him … was not
ef fec tive; it only added “fuel to
the fire,” so to speak. … What this 

stu dent needed was sup port ive
coun sel ing to help him deal with
his feel ings re gard ing the re cent
losses and not con tin ued dis ci -
pline.

Ms. Hemmesch re ported that with reg -
u lar sup port from the school coun selor
and con tact be tween school coun selor
and stu dent’s fa ther, this child made
mean ing ful prog ress “in con trol ling his 
an ger in the class room and ap pears to
be more set tled down.” She em pha -
sized that “we need con tact with the
stu dent’s home and par ents to fa cil i tate
com mu ni ca tion and remediation of be -
hav ior prob lems a stu dent ex hib its in
the school en vi ron ment.”18

Keep in reg u lar con tact with chil dren’s
par ents. If you no tice a change in chil -
dren’s be hav ior, talk it over with their
par ents as soon as pos si ble. Work with
them to help the chil dren han dle what -
ever prob lems they are experiencing.

Self Check 3.4.   True/False

___ 1. Help ing make rules gives chil -
dren a feel ing of con trol over their
lives.

___ 2. Be ing al lowed to help make
rules en cour ages chil dren’s co op -
er a tion.

___ 3. Nat u ral con se quences are ap -
pro pri ate when the sit u a tion does
not in volve dan ger.

___ 4. Log i cal con se quences are too
com plex for most chil dren to un -
der stand.

___ 5. Chil dren who feel in se cure of -
ten test lim its to see if you re ally
care.

___ 6. Giv ing chil dren re mind ers
gives them the chance to en force
limit them selves.

___ 7. Rules and their con se quences
are re in forced in chil dren’s minds
when they hear them selves re peat
them.

___ 8. By age three, chil dren should
be able to re mem ber and obey a
string of sev eral di rec tions.

___ 9. Chil dren are more in ter ested
in the out come of a task than in the
pro cess of do ing the task.

___ 10. Show ing ap pre ci a tion for a
child’s help ful acts re in forces the
child’s sense of self-worth.

___ 11. The adult’s best re sponse to a
tan trum is to give in to what the
child wants.

(1. T,  2. T,  3. T,  4. F,  5. T,  6. T,  7. T,  8. F,
9. F,  10. T,  11. F)

Cor rect State ments for False
Self-Check Items

Items 4, 8, 9, and 11 of Self Check 3.4
are false. Please read the fol low ing cor -
rect state ments.

4. Log i cal con se quences are di rectly
re lated to ac tions and thus easy for chil -
dren to un der stand.

8. Three-year-olds are not able to re -
mem ber and fol low a string of sev eral
di rec tions. Af ter chil dren are eas ily
able to ac cu rately fol low one di rec tion,
try giv ing two di rec tions at a time. Re -
peat both di rec tions, and ask the chil -
dren to re peat the di rec tions back to
you. If nec es sary state the sec ond di rec -
tion again (al ways in a kind, help ful
voice) af ter the first has been ac com -
plished.

In this way you can help chil dren learn
to keep in mind more than one di rec tion 
at a time.

Re mem ber ing and fol low ing mul ti ple
di rec tions is a com plex skill that takes
time and prac tice to mas ter.

9. Adults tend to fo cus on the out -
come; chil dren are more in ter ested in
the pro cess. This is how they learn. No -
tice and ex press ap pre ci a tion for their
ef forts.

11. Adults should never give in to a
tan trum. Ig nore tan trums. Talk to the
child only af ter he/she has calmed
down. Help the child un der stand the
feel ings that caused the tan trum. Talk
with the child about ways that the
child's needs can be met in an ac cept -
able man ner. Your ac tions should show 
that you value the child but that you are
still in charge and will not be ma nip u -
lated by a tan trum.
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Summary of Positive
Guidance Techniques

Just about ev ery in ter ac tion be tween
adults and chil dren has an ef fect on
chil dren’s be hav ior and can be used as
a means of pos i tive guid ance, ei ther di -
rectly or in di rectly. Pos i tive guid ance
shows re spect for chil dren and helps
chil dren learn to man age their own be -
hav ior.

Di rect Guid ance

The ways adults speak and act with
chil dren are means of di rect guid ance.
These in clude adults’

(1) vocal techniques,

(2) physical directions,

(3) language, and

(4) proximity control.

Fol low ing are some ex am ples of how
to use each of these as a means of pos i -
tive guid ance.

(1) Vo cal Tech niques of Pos i tive
Guid ance

• Speak in a well mod u lated voice. 
Use in flec tions ap pro pri ate to the 
mes sage.

• Speak dis tinctly.

• Be cor rectly ar tic u late.

• Speak loudly enough for the
far thest child to hear.

• Use correct gram mar.

• Re flect words, phrases, and
sen tences ap pro pri ate for the
chil dren’s age or de vel op men tal
lev els.

• Speak in a rate that is nei ther too
fast nor too slow.

• Be pleas ant to lis ten to.

• Speak in a nat u ral, unaf fected
voice.

• Speak in a respectful,
noncondescending manner.

• Avoid baby talk.

(2) Phys i cal Di rec tions of
Guid ance

• Get down on the child’s level
and close enough to his ears that
he can hear you well.

• Maintain eye con tact with the
child through out the
con ver sa tion.

• Let your face and voice tell the
child that what you are say ing or
do ing is im por tant or in ter est ing
and fun.

(3) Lan guage Tech niques

• Use short, sim ple sen tences or
di rec tions.

• Put the child’s feel ings into
words.

• Say the ob vi ous.

• Ev ery thing has a name—use it.

(4) Prox im ity Con trol

• Sit near po ten tial in ter ven tion
sit u a tions.

• Move among the chil dren.

• Be aware of po ten tial child/child
in ter ac tion groups form ing if the
com bi na tions seem un de sir able.

• Use a gen tle touch to soothe and
calm a child with out us ing
words.

Indirect Guidance

Chil dren’s en vi ron ment also has an in -
flu ence on their be hav ior. The en vi ron -
men tal fac tors of the early child hood
fa cil ity—space, ac tiv i ties, sched ules,
equip ment, and staff, as well as chil -
dren's home and fam ily, can have ei ther 
a pos i tive or a neg a tive in flu ence on
young chil dren. Con sider the fol low ing 
pos i tive or neg a tive fac tors.

(1) Or ga ni za tion of space

Pos i tive in flu ence

• Space is organized to give
enough room for children to
move  about with out in ter fer ence

• Learning areas are well-de fined
with clear paths or traf fic lanes

Neg a tive in flu ence

• Not enough room

• Chil dren dis turb each other

• Paths and learn ing ar eas are not
well-defined

(2) Pro gram ac tiv i ties

Pos i tive in flu ences

• Plan to meet in di vid ual needs

• Offer a bal ance of fa mil iar and
new experiences

Neg a tive in flu ences

• No advance planning

• Too much or too little stimulation

• Custodial care rather than
enrichment program

(3) Daily sched ule

Pos i tive in flu ence

• Enough time allowed for
activities and transition periods

• Alternate active and quiet periods

Neg a tive in flu ence

• Too much or too little time
scheduled for particular activities

• Active and quiet periods not
alternated, causing fatigue or
overstimulation

(4) Equip ment

Pos i tive in flu ence

• Adequate amount and
appropriate selection of
equipment and materials
provided

• Equipment and materials match
individual and group needs

Neg a tive in flu ences

• Equipment and materials
inadequate in quantity, quality,
and variety
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(5) Staff

Pos i tive in flu ences

• Number of qualified staff is
appropriate for the number of
children enrolled

Neg a tive in flu ences

• Too few qualified staff for the
number of children enrolled

(6) Chil dren’s home and fam ily

Pos i tive in flu ences

• Strong family ties

• Adequate parenting with values
and limits well defined

• Good communication between
home and early childhood facility

Neg a tive in flu ences

• Family crises related to health,
housing, money, and/or
communication

• Values and limits not well
defined

• Little stimulation for child

• Poor communication between
home and early childhood facility

Use Reasoning Control,
not Power Control
Power con trol is a means of con trol ling
chil dren’s be hav ior by ex ert ing some
form of power over the child ei ther by
ac tions or by threats. Power con trol in -
cludes yell ing at chil dren, tell ing them
to do some thing “be cause I say so,” de -
ny ing priv i leges, us ing phys i cal force,
and us ing or threat en ing to use phys i cal 
pun ish ment.

Rea son ing con trol means tell ing chil -
dren why they should be have in a cer -
tain way.

Chil dren re spond better and also re -
mem ber in struc tions and rules better
when they are given rea sons for a rule
or re quest.

“Carry your coat over your shoul der
like this so it does n’t get dirty” com -
bines a pos i tive state ment with a rea son 
and thus works better than “Don’t drag
your coat on the floor.”

What Doesn’t Work

Les son 1 pointed out that while pun ish -
ment may stop un de sired be hav ior in
the short-run, it has very neg a tive long-
term ef fects. Pun ish ment tears down
rather than builds self-es teem.

Re mem ber: Self-es teem in cludes chil -
dren's sense of their own worth and im -
por tance as in di vid u als and how con fi -
dent they are in their own abil i ties to
suc cess fully meet life’s chal lenges—to
per se vere, take re spon si bil ity, achieve,
be ac count able for them selves, act re -
spon si bly to ward oth ers, and make a
dif fer ence to their en vi ron ment. Pun -
ish ment de stroys chil dren's con fi dence
in their abil ity to meet life's chal lenges.

This sec tion will dis cuss sev eral spe -
cific dis ci pline tech niques com monly
used by teach ers that are not only in ef -
fec tive but that fre quently re sult in
worse be hav ioral prob lems and emo -
tional prob lems in children.

Physical Punishment

Spank ing, slap ping, hit ting, pinch ing,
and other phys i cal pun ish ment are in ef -
fec tive in build ing ap pro pri ate
behavior.

Most states’ reg u la tions now ex pressly
pro hibit all forms of phys i cal (cor po ral) 
pun ish ment. Cor po ral pun ish ment is
gen er ally un der stood to mean any pun -
ish ment in flicted di rectly on the child’s
body. All early child hood pro fes sion als 
must know their own state’s laws and
reg u la tions re gard ing cor po ral pun ish -
ment and fol low their state’s pro hi bi -
tions. The box to the right ti tled “What
Is Cor po ral Pun ish ment?” lists spe cific
ac tions that are spe cif i cally pro hib ited
in var i ous states’ reg u la tions and that
we feel should never ever be used as
pun ish ments for chil dren of any age.

A few states’ reg u la tions al low teach -
ers or care givers to spank chil dren
within spe cific guide lines. For ex am -
ple, one state al lows care givers to
spank chil dren over 5 years of age with
an open hand on the child’s but tocks if
the care giver has the par ents’ writ ten
per mis sion. (Of course, even if a state

al lows spank ing and a par ent gives per -
mis sion, that same par ent might be very 
up set if a teacher or care giver ac tu ally
does spank the child.)
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What Is Cor po ral Pun ish ment?

The fol low ing be hav iors are in -
cluded in the def i ni tion of cor po ral
pun ish ment and pro hib ited in many
states’ reg u la tions:

spank ing,

bit ing,

shak ing,

jerking,

slap ping,

spatting,

swatting,

hitting,

striking with hand or instrument,

beating,

punching,

rough handling,

thumping,

popping,

shoving,

twist ing,

squeez ing,

pinching,

pushing,

kicking,

hair pulling,

ear pulling,

tying or binding,

taping or obstructing a child’s
mouth,

de mand ing ex ces sive phys i cal
ex er cise,

demanding prolonged lack of
movement or motion,

demanding strenuous or bizarre
postures,

compelling a child to eat or have
in the child’s mouth or on the
child’s lips soap, foods, hot
spices, lemon juice, vinegar,
or other substances



In states that pro hibit phys i cal pun ish -
ment, the use of such pun ish ments
could re sult in a teacher or care giver
los ing her reg is tra tion or li cense. In any 
state, if a child is hurt by use of phys i cal 
pun ish ment, the teacher or care giver
could be sued by the child’s par ents or
charged with child abuse.

But, what ever reg u la tions your state
has and how ever you or the par ents feel 
about phys i cal pun ish ment, the fact is
that it does n’t work. Phys i cal pun ish -
ment does not change chil dren’s be hav -
ior in a pos i tive di rec tion. Prob lem-
solv ing tech niques such as spank ing,
hit ting, pinch ing, or bit ing only teach
chil dren to hit or pinch or bite. Phys i cal
pun ish ment does n’t make chil dren feel
good about them selves. It does n’t build 
chil dren’s self-con fi dence. It does n’t
teach chil dren ap pro pri ate be hav iors.
Phys i cal pun ish ment has no ben e fits
to you or to the child.

Even if your state does al low some form 
of phys i cal pun ish ment, we strongly ad -
vise against it. Phys i cal pun ish ment is
al ways an un wise prac tice. Phys i cal
pun ish ments have neg a tive, harm ful
con se quences for chil dren of any age.

Many child ad vo cates be lieve that
phys i cal pun ish ment should never be
used by par ents or other adults un der
any cir cum stance. Phys i cal pun ish ment 
is the op po site of pos i tive guid ance.
South Af rica is the only ma jor in dus -
trial na tion in the world be sides the
United States that still per mits phys i cal
pun ish ment in schools. At least eleven
states in the United States and many in -
di vid ual school dis tricts in the re main -
ing states have now out lawed physical
punishment in the schools.

Dr. Wil liam Wayson, pro fes sor of ed u -
ca tional pol icy and lead er ship at Ohio
State Uni ver sity, whose tes ti mony be -
fore the U.S. House of Rep re sen ta tives
Sub com mit tee on El e men tary, Sec ond -
ary, and Vo ca tional Ed u ca tion was
cited in Les son 1, stated that stud ies of
cor po ral pun ish ment show that it is
“used over and over with the same stu -
dents, dem on strat ing a lack of ped a -
gog i cal ef fect.”19

 Writ ing about the na -
tional PTA’s res o lu tion op pos ing

phys i cal pun ish ment in schools, Joan
Ball notes that while “the punch ing of
an adult is con sid ered as sault and bat -
tery, the punch ing of a child is said to
be dis ci pline.”20

Phys i cal pun ish ment teaches fear and
sub mis sion, not self-dis ci pline. Phys i -
cal pun ish ment fos ters re sent ment and
re bel lion rather than in ner con trol.
Phys i cal pun ish ment mod els for chil -
dren a vi o lent method of get ting what
you want; it does not teach chil dren any 
pos i tive prob lem-solv ing skills. Writ -
ing in the pro fes sional jour nal In struc -
tor, Melinda Tuhus states that us ing
force “over some one who can’t fight
back con trib utes to feel ings of pow er -
less ness, when what schools should be
about is em pow er ing kids.”21

 In ad di -
tion, she notes, phys i cal pun ish ment re -
ally does n’t work. In deed, many of the
chil dren in ter viewed by Ms. Tuhus re -
ported “that chil dren who are pad dled
‘don’t stop be ing bad.’”22

Bob Keeshan, host of TV’s “Cap tain
Kan ga roo” pro gram for nearly 30
years, writes that phys i cal pun ish ment
“does not achieve its stated goal of the
es tab lish ment and pres er va tion of dis -
ci pline in the class room to cre ate an en -
vi ron ment for learn ing. … [Phys i cal
pun ish ment] has no pos i tive per ma nent
ef fects. … It has many neg a tive ef fects. 
It teaches vi o lence as an ap pro pri ate so -
lu tion to prob lem solv ing. It teaches
this les son to the chil dren be ing beaten
and to peers even when the beat ing
takes place out side their pres ence.”23

Keeshan re calls that the teacher in his
own el e men tary school who had the
worst rep u ta tion for cru elty be cause of
her fre quent use of a heavy wooden
ruler on her stu dents was also noted for
hav ing a par tic u larly un ruly, cha otic
class room. “I can’t re mem ber what I
learned there. I must have learned
some thing other than the cru elty of vi o -
lence,” he writes.24

In a po si tion pa per urg ing the ban ning
of phys i cal pun ish ment in child care,
schools, and other ed u ca tional set tings
in the United States, the As so ci a tion for 
Child hood Ed u ca tion In ter na tional em -
pha sizes that or ga ni za tion’s com mit -
ment to the be lief that “child care and

ed u ca tive set tings should be mod els of
ap pro pri ate be hav ior to ward the young, 
and [that] there is con sid er able psy cho -
log i cal and med i cal ev i dence that cor -
po ral pun ish ment im pairs the de vel op -
ment of chil dren into so cially
re spon si ble adults and in ter feres with
the pro cess of learn ing.”

Chil dren have been se ri ously and
some times per ma nently in jured by
even rel a tively mild phys i cal pun ish -
ment “when they jerk away and the
blow lands off tar get, or when they fall
against the sharp edge of some ob ject.
Eyes, ears, and brains may be per ma -
nently dam aged as a re sult of pad dling.
Whip lash in ju ries may re sult from
shak ing. In ju ries from blows to the
chest and ab do men are life threat en ing.
Bones are eas ily frac tured and even the
slight est whack may pro duce a jolt to
the brain through the bony spi nal col -
umn and spi nal cord, re sult ing in sig -
nif i cant swell ing or bleed ing.”26 Re -
search ers Tay lor and Mau rer have
pub lished a thor ough anal y sis of the
serious medical effects of physical
punishment.

The psy cho log i cal ef fects of phys i cal
pun ish ment are just as harm ful as the
phys i cal ef fects. Ac cord ing to an ar ti cle 
in Psy chi at ric News, these psy cho log i -
cal effects include:

• loss of self-esteem,

• increased anxiety and fear,

• impairment of ego functioning,

• feelings of helplessness and
humiliation,

• stifled relationship with others,

• aggression and destruction at
home and at school,

• self-destructive behavior, often
culminating in suicidal gestures,

• limited attention span and
hyperactivity in school, leading
to deficient academic
performance.27

Re search by A. Mau rer and J.S.
Wallerstein found a di rect re la tion ship
be tween phys i cal pun ish ment in early
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child hood and de lin quency later in the
in di vid ual’s life.28

In light of the over whelm ing ev i dence
that phys i cal pun ish ment does not
achieve any pos i tive goal and in fact
pro duces nu mer ous and se ri ous neg a -
tive re sults, the good teacher will avoid
any and all dis ci pline tech niques that
in volve physical punishment.

Other Discipline Practices
to Avoid

Phys i cal pun ish ment is not the only
form of pun ish ment that is in ap pro pri -
ate and harm ful to chil dren.

Other dis ci plin ary prac tices that should 
be strictly avoided in clude:

(1) Ver bal or other psy cho log i cal
abuse, which in cludes yell ing; shout -
ing; name call ing; rid i cule; pro fan ity;
sham ing; re jec tion; mak ing be lit tling,
de rog a tory, or sar cas tic re marks about
a child or a child’s fam ily; lan guage or
ac tions that hu mil i ate, em bar rass,
frighten, or ter ror ize a child; 

An adult who re sorts to yell ing or
scream ing at chil dren usu ally does so
out of frus tra tion. Chil dren can sense
when adults have lost con trol, and they
also ex pe ri ence anx i ety. Young chil -
dren of ten be come fear ful when adults
yell or scream at them. With time, chil -
dren learn to ig nore or tune out adults
who yell or scream at them.

(2) Threat en ing a child in any way,
in clud ing ac tual or im plied threats of
phys i cal pun ish ment, threat en ing with
the loss of love of any per son, or threat -
en ing with pun ish ment by a de ity;

Some adults use threats to as sert their
con trol over chil dren. Au to cratic, au -
thor i tar ian con trol lacks re spect for
chil dren. By at tempt ing to crush a
child’s will, it en cour ages chil dren to
at tempt to cir cum vent the au to cratic
adult’s power. Chil dren feel there is no
other way to ex ert their own power but
by sneak ing be hind the au thor i tar ian
adult’s back.

Au thor i tar ian con trol does not en cour -
age co op er a tion, build self-es teem, or
help chil dren de velop self-con trol. In -
stead it en gen ders ei ther re sent ment
and re bel lion or pas sive sub mis sion.
Re bel lion may cre ate a de sire for re -
venge and lead to ir re spon si ble acts.
Sub mis sive, pas sive chil dren never de -
velop ini tia tive of their own.

Chil dren want and need to feel pow er -
ful. At the same time they want very
much to please adults. But they want to
do things that adults ap prove be cause
they choose to do so, not be cause they
are given no choice.

(3) Pun ish ment as so ci ated with
bath room pro ce dures in clud ing pun ish -
ment for soil ing, wet ting, or not us ing
the toi let; forc ing a child to re main in
soiled or wet cloth ing; forc ing a child to 
re main on the toi let; re strict ing the use
of a toi let or other bath room fix ture; or
forc ing a child to clean up af ter
toileting ac ci dents;

(4) With hold ing food, wa ter, light,
warmth, cloth ing, or med i cal care as a
pun ish ment;

(5) Forc ing a child to eat or drink
against the child’s will;

(6) Pun ish ment for not sleep ing dur -
ing nap/rest time; with hold ing sleep or
rest; or re quir ing a child to go to a cot,
mat, crib, bed, or other sleep ing or rest
fa cil ity as a pun ish ment;

(7) Forc ing a child to stand or sit fac -
ing a wall or a cor ner;

(8) Iso la tion or con fine ment in an
en closed area, in clud ing iso lat ing or
con fin ing a child in a dark room, a
closed room, a locked room, a closet, a
box, or an un su per vised area;

(9) Phys i cal, me chan i cal, or chem i -
cal re straint as pun ish ment;

(10) Ne glect of chil dren’s needs;

(11) Sub ject ing a child to any form
of pun ish ment by an other child;

(12) Seek ing or ac cept ing pa ren tal
per mis sion to use any form of pun ish -

ment pro hib ited by the teacher/care -
giver’s state or listed in this sec tion.

The prac tices listed above are spe cif i -
cally pro hib ited by most states’ reg u la -
tions.

We rec om mend that all teach ers and
care givers pro vide par ents with a writ -
ten state ment that ex plains the fa cil ity’s 
pos i tive guid ance tech niques and as -
sures par ents that their chil dren will not 
be sub jected to any form of phys i cal
pun ish ment or other harm ful prac tices.
Some states re quire that teach ers/care -
givers give par ents such a state ment.

Labeling

La bel ing is an other prac tice that should 
be avoided. While la bel ing may not be
thought of as a means of dis ci pline,
many adults use this tech nique to con -
trol chil dren’s be hav ior.

Chil dren try very hard to live up to their 
par ents’ and teach ers' or care givers’ ex -
pec ta tions. Whether la beled “good” or
“bad,” chil dren ex pect them selves to fit 
their la bel.

The harm done to the child la beled
“bad” is ob vi ous. State ments such as
“You al ways do such and such,” “Why
can’t you ever be good?” “You’ll never 
get it right,” or “You never lis ten” de -
stroy a child’s hope.

Chil dren la beled “good” are also
harmed. They tend to feel guilty when
they do some thing that they feel will
dis please adults. Guilt is an un healthy
and un happy feel ing that in ter feres
with nor mal de vel op ment and emo -
tional growth.

Time Out

One com mon neg a tive prac tice that
adults should avoid is the use of Time
Out. Many adults see Time Out as a
valu able non-vi o lent method of dis ci -
plin ing mis be hav ing chil dren. Al -
though many care givers, teach ers,
and par ents to day ap par ently be lieve
this state ment, it is sim ply not true.
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Time Out is ac tu ally an ex tremely poor
strat egy. It is likely to fos ter hos til ity,
re sent ment, and per haps even de fi ance
in the child. Chil dren’s be hav ior that
adults con sider “bad” is re ally ev i dence 
of some prob lem the child is ex pe ri enc -
ing. In stead of ban ish ing the child to
Time Out, adults should look for the
rea sons be hind chil dren’s in ap pro pri -
ate be hav ior and use pos i tive strat e gies
to rem edy prob lems.

Early child hood spe cial ist Dr. Maxine
Ed wards Cornwell has the fol low ing to
say about Time Out:

Many care givers use the time-out
chair to day as a non-vi o lent
method of dis ci plin ing mis be hav -
ing chil dren. It has re placed the
dunce cap in the cor ner and the
nose in the cir cle on the black -
board as a gen er ally ac cepted
way of get ting chil dren to think
about their be hav ior.

The fact is that the time-out chair
is ef fec tive in buy ing some quiet
time for a care giver. That’s about
all it does pos i tively. Neg a tively,
it makes chil dren acutely aware of 
who the “bad kids” are (they’re
al ways in The Chair). Chil dren do 
not sit there and think about what
they did or what they should have
or should not have done. If they
think about them selves at all, it’s
with an “I’m bad; they don’t like
me and I don’t like them ei ther so
there” at ti tude.

A better choice is re moval from
the scene of the bat tle to spend a
few min utes with a care giver who
can lov ingly dis cuss the prob lem
with the child. This does not iso -
late chil dren or la bel them “bad”
but serves a better pur pose—
teach ing chil dren to get along
with each other. We do not learn
to get along with each other in the
time-out chair.

*      *      *

If you have used Time Out as a method
of dis ci pline, con sider how ef fec tive
this strat egy has been. How of ten is the
same child sent to Time Out? Has Time
Out boosted chil dren’s self-es teem?
Made chil dren more co op er a tive? Re -
sulted in pos i tive changes in chil dren’s
be hav ior? Chances are your an swers to
these ques tions do not sup port the con -
tin ued use of this tech nique.

If you ever feel ab so lutely com pelled to 
send a child to Time Out, con sider this a 
red flag. Find pos i tive ways to help this
child so that you will never have to re -
sort to us ing Time Out a sec ond time
for this child.

Self Check 3.5.   True/False

___ 1. Phys i cal pun ish ment is an ef -
fec tive way to build good be hav -
ior.

___ 2. Many states do not al low
teach ers or care givers to spank
chil dren un der the age of 5.

___ 3. Phys i cal pun ish ment is the op -
po site of pos i tive guid ance.

___ 4. Phys i cal pun ish ment teaches
fear and sub mis sion, not self-dis ci -
pline.

___ 5. Phys i cal pun ish ment mod els
for chil dren a vi o lent method of
get ting what you want.

___ 6. Phys i cal pun ish ment helps
chil dren learn pos i tive prob lem-
solv ing skills.

___ 7. Chil dren who are spanked
usu ally stop be ing bad.

___ 8. Yell ing or scream ing at chil -
dren causes them to be come fear -
ful.

___ 9. Au thor i tar ian con trol fos ters
co op er a tion.

___ 10. Chil dren try very hard to live
up to the la bels adults ap ply to
them.

(1. F,  2. T,  3. T,  4. T,  5. T,  6. F,
7. F,  8. T,   9. F,  10. T)

Cor rect State ments for False
Self-Check Items

Items 1, 6, 7, and 9 of Self Check 3.5 are 
false. Please read the fol low ing cor rect
state ments.

1. Phys i cal pun ish ment does noth ing
to build good be hav ior. In stead, it in -
creases chil dren's anx i ety and fear, im -
pairs their ego func tion ing, causes feel -
ings of help less ness and hu mil i a tion,
loss of self-es teem, and ag gres sive and
self-de struc tive be hav ior.

6. Chil dren learn prob lem-solv ing
skills from rea son ing and other pos i tive 
guid ance tech niques. Phys i cal pun ish -
ment is the op po site of pos i tive guid -
ance.

7. Spank ing and other phys i cal pun -
ish ment does not change chil dren's be -
hav ior in a pos i tive di rec tion. Such
tech niques teach chil dren to hit or
pinch or bite. 

9. Au thor i tar ian con trol fos ters ei ther 
re sent ment and re bel lion or pas sive
sub mis sion.  Re bel lion may cre ate a de -
sire for re venge and lead to ir re spon si -
ble acts. Sub mis sive, pas sive chil dren
never de velop ini tia tive of their own.
Pos i tive guid ance shows re spect for the 
child, teaches ap pro pri ate be hav iors,
and fos ters co op er a tion.
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In the fol low ing ar ti cle, early child -
hood spe cial ist Ka ren Stephens gives 
tips to help teach ers se lect and use

ap pro pri ate pos i tive guid ance tech -
niques.

Break ing Our
Im pulses: Shift ing
Gears to Pos i tive
Dis ci pline

by Ka ren Stephens

Hav ing trou ble find ing pos i tive
ways to deal with neg a tive be hav -
iors? Dif fi cult be hav iors can

stump even the most sea soned teach ers. 
But take heart, here's some food for
thought!

If you stum ble in your early at tempts to
shift gears to pos i tive dis ci pline, don't
give in to dis cour age ment! No one
tech nique works ef fec tively with ev ery
child. In fact (just to com pli cate mat -
ters), you're not even guar an teed that
one tech nique will work with the same
child twice in a row! Chil dren are stub -
bornly in di vid ual, and that's what
makes them so in ter est ing to be around! 
Be com ing skilled in pos i tive guid ance
re quires ex pe ri ence as well as train ing.
Give your self plenty of both, and you
will be come ad ept at pos i tively man ag -
ing chil dren's be hav ior.

When ad dress ing be hav ior prob lems,
ex am ine what a child can learn from the 
sit u a tion. Fo cus on the be hav iors you
hope will oc cur as the re sult of ap pro -
pri ate guid ance. To ef fec tively do this,
you must main tain self-con trol. This
will help you keep a clear head which
will aid in prob lem solv ing. Look at the
prob lem from the child's point of view
as well as from your own. This may
shed light on the cause for the in ap pro -
pri ate be hav ior. The child's mo ti va tion
may also help de ter mine the type of
guid ance tech nique you will use.

Fol low ing are typ i cal sce nar ios ob -
served in early child hood set tings.
Names have been omit ted to pro tect the 
in no cent (and the guilty). All are ex am -
ples of teacher be hav ior that fo cus

more on pun ish ing, threat en ing, or de -
mean ing chil dren than on sup port ing
their so cial, emo tional, or in tel lec tual
growth.

As you read each sce nario, an a lyze why 
the teacher's re ac tion may be det ri men -
tal in terms of child de vel op ment. Af ter
do ing this, read the sug gested al ter na -
tives for teacher be hav ior. Why would
their use be more ben e fi cial to chil -
dren? Try to think of other ways to pos -
i tively han dle each sit u a tion. There is
never only one right way to guide chil -
dren's be hav ior. In fact, cre ativ ity is a
great as set when us ing pos i tive dis ci -
pline!

Sce nario 1

It's a half hour be fore lunch. The
chil dren have been in side all
morn ing. De spite fre quent re -
mind ers to "Stop get ting out of
your chairs," 14 three-year-olds
have been up and down, in and
out, and all around their chairs
dur ing an art pro ject. They wan -
der aim lessly, bump ing into each
other caus ing out bursts of tears
when ever some one's paint cup is
top pled. Sev eral chil dren play
chase around the area and end up 
push ing each other onto the floor. 
(This is not a pretty sight.) The
teacher fi nally has enough and
tells the chil dren they be haved
badly dur ing the art ac tiv ity so
they will not get to play out side
that day. She then tells the chil -
dren to sit down and put their
head on the ta ble for 20 min utes.
(%$#@^&!)

Al ter na tives to try:

Fo cus on PREVENTION. Plan an art
ac tiv ity that will keep the chil dren's at -
ten tion. (This will re quire re view ing art 
re source books.)

Con duct art ac tiv i ties in smaller
groups than 14. Per haps a vol un teer
can be re cruited so the class can be di -
vided into two small groups. One group 
could be play ing out side while the
other par tic i pates in the art pro ject. 

Plan a more bal anced daily sched ule
so large mo tor ac tiv i ties can be of fered
ear lier in the morn ing. Young chil dren
need am ple op por tu nity to ex pend en -
ergy through move ment.

Ex press your feel ings and clearly
state ex pec ta tions. "I'm frus trated
when you don't lis ten to my words. I ex -
pect you to sit in your chair while do ing
your art pro ject."

State op tions. "If you choose not to
com plete an art pro ject, you may clear
your space and qui etly read a book un til 
it is time to go out side."

Em pa thize: "Seems like you kids have
a lot of en ergy to day. You'll be glad
when it's time to go out side! We are al -
most fin ished with this ac tiv ity."

Sce nario 2

Three five-year-olds re peat edly
stand in the way as Amanda (also
five) tries to drive her Big Wheel
around the trike path. A teacher
storms over to the chil dren and
says, "You know better than that.
Do you al ways have to be such
bul lies? Go sit in your cubbies un -
til you can be have the way you
should."

Al ter na tives to try:

Rec og nize this is typ i cal be hav ior for
five-year-olds. An a lyze the sit u a tion
for the learn ing op por tu ni ties it holds.
En cour age Amanda to stand up for her -
self: "Amanda, it must be frus trat ing to
have them block your path. Can you tell 
them how you feel about it?" Stand
nearby to sup port Amanda in com mu -
ni cat ing her feel ings. (Your mere pres -
ence will en sure that the chil dren lis ten
to her.)

Re in force Amanda's po si tion: "Chil -
dren, the trike path is for wheeled toys.
The grassy area is for peo ple to stand
on."

Pro vide in for ma tion: "You three
could get hurt if you stand in front of
mov ing Big Wheels. Your bod ies will
be safer in the grassy area." 
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Pose a rea son able con se quence: "If
you choose to tease Amanda, I will ask
you to find an other play area. Amanda
does not de serve to be teased."

Sce nario 3

Out of the cor ner of his eye, the
teacher sees four-year-old Cindy
hit Jerome with a block and then
knock his build ing down. The
teacher yells across the room,
"Cindy, tell him you are sorry. Go 
on, tell him." Cindy re mains si -
lent. "All right, if you aren't go ing
to say it, you'll just have to sit
down un til you do. It's go ing to be
a long time be fore your mother
picks you up."

Al ter na tives to try:

Tell Cindy she needs to lis ten to
Jerome's feel ings about his block build -
ing be ing knocked down. Stand nearby
as Jerome tries to ex press him self.

Mat ter of factly state the func tion of
the play ma te ri als: "Cindy, the blocks
are for build ing. You may not hit other
peo ple with them."

Sug gest ways for Cindy to make
amends: "I ex pect you to help Jerome
pick up the blocks from his build ing.
When you aren't an gry any more,
Jerome might like to hear if you are
sorry."

Prompt Cindy on self-con trol: "If you 
are an gry with Jerome, you may use
your words to tell him. I want all chil -
dren to be safe in our class room, so you
may not use blocks to hit oth ers."

State con se quences: "Cindy, if I can't
trust you not to hit with blocks, you will 
lose the priv i lege of play ing in the
block area this morn ing." (And, yes,
you can use a big word like priv i lege
with some fours. They learn what it
means through con text.)

Sce nario 4 

Dur ing free-play two schoolagers 
be gin hav ing a tug-of-war over a
red crayon. The teacher en ters

and takes the crayon away,
say ing, "If you can't play nicely,
nei ther of you will get to use the
red crayon."

Al ter na tives to try:

Pro vide in for ma tion: "If you need
more cray ons, all you need to do is ask
me for more."

Ini ti ate prob lem solv ing: "Sounds
like there is an ar gu ment here. Who can 
tell me what the prob lem is?" In this
case, the prob lem was both chil dren
wanted to draw an ap ple tree and
needed the red crayon. Once the prob -
lem was iden ti fied, the teacher moved
onto brain storm ing op tions. The chil -
dren gen er ated sev eral op tions: split the 
crayon in two; trade back and forth pe -
ri od i cally; get more red draw ing uten -
sils, i.e. red pen cil or marker; etc. Once
op tions were iden ti fied, the chil dren
reached con sen sus re gard ing the best
so lu tion. In this case, the so lu tion was
to use green, yel low, AND red for ap -
ples since the fla vor ful fruit co mes in
three dif fer ent col ors! Now that's cre -
ative prob lem solv ing!

Sce nario 5

An thony, a two-year-old, pulls
Jessica's hair. The teacher
sharply grabs An thony's hand,
smacks it in an ex ag ger ated slap -
ping mo tion, and re peats, "Bad
boy, bad boy. An thony is be ing a
bad boy."

Al ter na tives to try:

Show em pa thy for Jessica FIRST:
Kneel be side Jessica. Hold her close if
pos si ble. Rub her head gently and say,
"I'm sorry you are up set. It re ally hurts
when your hair is pulled."

To model com pas sion, ex plain
Jessica's re ac tion to An thony: "An -
thony, look at Jessica's face. She has
tears on her cheeks. It re ally hurts when 
you pull her hair. It's not okay to pull
peo ple's hair."

Re di rect be hav ior. "An thony, you
may not pull Jessica's hair. It hurts her.

Here, if you want to pull on some thing,
you may use this play dough. It
stretches long when you pull on it." 

An tic i pate: If An thony is a no to ri ous
hair puller, try to iden tify the times of
day, or the sit u a tions, which are most
likely as so ci ated with hair pull ing. Su -
per vise him VERY care fully at those
times. En cour age him to en gage in sol i -
tary ac tiv ity if he shows signs of over -
load ing from too much peer in ter ac tion
or frus tra tion.

Sce nario 6

Pre schooler Miranda has been
re minded to put on her coat; re -
gard less, she still goes out side
with out it. The teacher re sponds,
"You get back in there and get
that coat on! Why are you be ing
such a space ca det to day? If you
don't get your coat right now, I'm
go ing to tell your daddy to night.
He'll give you what for if you don't 
lis ten to me."

Al ter na tives to try:

Re state ex pec ta tions: "Miranda, I ex -
pect you to get your coat on now. It is
not a choice whether you wear a coat or
not. When it is this chilly, you must
wear a coat."

State rea sons for the rule: "Miranda,
when you don't wear a coat in chilly
weather you are more likely to get sick.
I want you to be well. I ex pect you to go 
in side and put on your coat."

Ex press your feel ings: "Miranda, I'm
re ally tired of re mind ing you to get
your coat. I feel like you are ig nor ing
me, and it makes me feel un im por tant.
Now, it is your re spon si bil ity to go in
and put on your coat be fore com ing
out side to play."

En force a con se quence: "Miranda, if
you don't wear a coat, you will not be
al lowed to play out side."

At tempt to prob lem solve: "Miranda,
I'm won der ing why you don't want to
wear your coat. Is it hard to put on? Is
the zip per bro ken? Is it too tight?" If
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this is the case, work to rem edy the sit u -
a tion.

Sce nario 7 

Dur ing mu sic time, four-year-old
Mar gue rite wig gles around and
tries to crawl un der a nearby ta -
ble. The teacher pleads with her,
"Pleeease be have, Mar gue rite. If
you don't sing along, you'll just
have to go home. I think I'll ask
the sec re tary to call your mommy
right now."

Al ter na tives to try:

Re di rect and gen er ate en thu si asm:
"Mar gue rite, would you be the leader in 
our next song? It's a march ing song!"

State lim its: "Mar gue rite, dur ing mu -
sic we sit around the red cir cle. You
may not climb un der the ta ble."

Try pre ven tion: Go to the li brary and
find some new songs and fingerplays so 
chil dren are not bored with the same
old ones.

Be spe cific: "Mar gue rite, I ex pect you
to be have. That means your body
should be sit ting up straight and your
eyes should be look ing at me."

Sce nario 8

En er getic An gelic and Vlad are
run ning around the room, gig -
gling as they try to tag each other. 
The teacher says, "Quiet down,
you two. Quit act ing like a cou ple
of wild an i mals."

Al ter na tives to try:

Make a non-judg men tal ob ser va -
tion: "It seems like you two have a lot
of en ergy to run off to day. Where is a
better place to do that?" 

Be tol er ant: "It's fun to chase each
other some times."

Pro vide choices: "I know you are hav -
ing fun, but I'm afraid you might bump
into a ta ble edge while run ning in side.

Would you like to play tag out side or
climb on the in door climb ing gym?"

Be come in volved: "Hey, I'd love to
play chase, too. Let's go out side where
we'll have more room!"

*      *      *
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Be come aware of your
own be hav iors when
in ter act ing with chil dren

Study the self-eval u a tion chart
printed at the end of this course.
Make sev eral pho to cop ies of the

chart to use as you ob serve your own
in ter ac tions with chil dren.

Place cop ies of the self-eval u a tion
chart on a clip board and keep it handy.
Per form this self-eval u a tion once a
week for sev eral weeks. Use a fresh
copy of the chart each week.

Pro ce dure: Jot down quick notes on
the self-eval u a tion chart dur ing your
day with the chil dren. Then once or
more dur ing the day, go back to the
day's chart and add de tails as ap pro pri -
ate.

Re view each self-eval u a tion at the end
of the day. Note things you would like
to change about your interactions with
the chil dren. Then at the be gin ning of
the fol low ing day, re view your notes re
these changes. Work on these ar eas for
sev eral days.

Do a new self-eval u a tion the fol low ing
week. Use a fresh copy of the chart and
fol low  the same pro ce dure. Re peat this
pro cess for sev eral weeks. Then com -
pare your first self-eval u a tion chart
with the cur rent chart. No tice changes
that you ob serve in your in ter ac tions
with chil dren. Also think about any
changes you have noticed in the chil -
dren's be hav iors.

*      *      *

Analyzing the Preview

Go back and re-read the Les son 3
Pre view items. See if the an swers
you be lieve are best now are the

same as the an swers you chose be fore
you stud ied this les son. The para graphs 
be low ex plain which an swers are best
and dis cuss why the other an swers are
in ap pro pri ate.

Item 1. All of the an swers are cor rect.

Item 2. All of the an swers are cor rect.

Item 3. Re search has found that in for -
ma tion-seek ing ques tions gen er ally re -
sult in lon ger, more com plex an swers
than known-an swer ques tions (an swer
a). In for ma tion-seek ing ques tions do
give chil dren some con trol of the con -
ver sa tion (an swer b). And in for ma tion-
seek ing ques tions are a good way to ex -
tend con ver sa tions be tween adults and
chil dren (an swer d). There fore, all
three of these an swers are cor rect.

An swer c is not cor rect. The amount of
in for ma tion that young chil dren have to 
share is not the is sue. The goal is to en -
cour age them to en gage in con ver sa -
tion.

Item 4. An swers b, “That’s a very
hard job. It takes a lot of prac tice,” c,
“What great prog ress you’ve made!”
and d, “You cleaned the ta ble so
nicely!” all pro vide en cour age ment to
chil dren be cause they show ap pre ci a -
tion for what chil dren have done or at -
tempted to do.

An swer a is not an en cour ag ing state -
ment; it eval u ates the child’s self from
an ex ter nal, ar bi trary point of view. It
im plies that if a child can be judged
“good,” the child can also be judged
“bad.” This en gen ders anx i ety, not
hope, in chil dren.

Item 5. Only an swer a, “Crayon on
the pa per, Mary,” is an ef fec tive re -
sponse. This state ment tells Mary what
she should DO. An swers b, c, and d are
not ap pro pri ate. All in di cate only what
Mary should not do. An swer d also in -
cludes phys i cal vi o lence (a slap).

Item 6. Choices b, “Would you rather
skip or walk to the park?” and c,

“Which book shall we read to day?”
both give chil dren le git i mate choices.
The adult could ac cept the chil dren’s
choice in ei ther case.

Choice a is not an ap pro pri ate choice to
give chil dren un less you are will ing to
ac cept their choice to “not take a nap
now.”

Choice d re ally does n’t give chil dren
much of a choice since no al ter na tive is
pre sented. Is their choice be tween a
sand wich and noth ing?

Item 7. An swer d is the only re sponse
that shows re spect for the chil dren.
This re sponse rec og nizes what the chil -
dren have ac com plished and looks at
the sit u a tion from the chil dren’s point
of view.

An swers a, b, and c are neg a tive and in -
sult ing and of fer no en cour age ment.
Such re sponses do not fos ter co op er a -
tion, help chil dren de velop self-dis ci -
pline, or build chil dren’s self-es teem.

Item 8. An swer d is cor rect. The baby
won’t com pre hend what is be ing said,
but this re sponse is not use less (an swer
a). As such com mu ni ca tion be comes
part of a child’s in ter nal di a logue, it
helps lay the ground work for the de vel -
op ment of judg ment and em pa thy later
on. State the ex pla na tion with a calm,
firm, mat ter-of-fact tone, not with hos -
til ity.

It is never wise to slap a baby’s hand
(an swer b). The slap will an ger the
baby, but the baby will not re mem ber
the as so ci a tion be tween the slap and the 
in ap pro pri ate ac tion. Re mov ing the
baby’s hand is the proper way to stop
hair pull ing.

Hair pull ing is not an ac tion that can be
ig nored be cause an other child is be ing
hurt. The child’s hand must be re -
moved. There fore, the prin ci ple of
avoid ing at ten tion in or der not to re in -
force in ap pro pri ate be hav ior does not
ap ply here (an swer c).

Item 9. An swers a and d are true.
Chil dren ex pect them selves to live up
to what ever la bels adults ap ply to them. 
If told of ten enough that they are bad,
chil dren will lose hope. Tell ing chil -
dren they are bad discourages them. It
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is hard for chil dren to try to im prove
their be hav ior (an swer b) when they
feel dis cour aged. Chil dren de velop
self-dis ci pline (an swer c) when they
feel en cour aged, not dis cour aged.

Item 10. An swers a, “The rule is:
cray ons stay in doors,” and b, “Do you
re mem ber where the cray ons stay?”
show re spect for chil dren by help ing
them fol low rules. They in vite co op er a -
tion. An swers c and d are dis re spect ful
and hos tile. They at tack the child’s self-
es teem, fos ter re sent ment, and in vite
un co op er a tive be hav ior.

Item 11. Nat u ral con se quences are
of ten dan ger ous (an swer b). When this
is the case, only log i cal con se quences
are ap pro pri ate. How ever, nat u ral con -
se quences do teach chil dren clearly
what hap pens when a rule is not fol -
lowed (an swer a) and chil dren can un -
der stand nat u ral con se quences (an swer
c). When nat u ral con se quences are ap -
pro pri ate, it is worth the teacher's or
care giver’s time (an swer d) to use
them.

Item 12. Al low ing chil dren to help
with tasks in the early child hood fa cil -
ity helps chil dren feel that they be long
(an swer c). It also en cour ages chil dren
to co op er ate (an swer d). The adult who
feels that al low ing chil dren to help is
usu ally more trou ble than it is worth
(an swer a) or who finds that this cre ates 
frus tra tion (an swer b) may be ei ther not 
pro vid ing chil dren a clear un der stand -
ing of what is ex pected of them, ex pect -
ing chil dren to do things that are be -
yond their ca pa bil i ties, or mak ing the
re quests in a man ner that is in sult ing to
the chil dren. Chil dren love to help, and
they love to please adults. Al low ing
them to help can make ev ery one’s day
more pleas ant.

Item 13. An swer c is the only cor rect
an swer. Phys i cal pun ish ment does
teach fear and sub mis sion. Phys i cal
pun ish ment is the op po site of pos i tive
guid ance (an swer a). Phys i cal pun ish -
ment is not ef fec tive in per ma nently
stop ping un de sired be hav ior (an swer
b). Phys i cal pun ish ment does not teach
chil dren self-dis ci pline (an swer d). It
fos ters re sent ment and re bel lion rather
than in ner con trol.

Item 14. Au thor i tar ian con trol can
crush a child’s will (an swer d).  Au thor -
i tar ian con trol en cour ages sneaky be -
hav ior, not co op er a tion (an swer c).
Pos i tive guid ance, not au thor i tar ian
con trol, helps chil dren de velop self-
dis ci pline (an swer a). Au thor i tar ian
con trol is the op po site of pos i tive guid -
ance (an swer b).

*      *      *
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Lesson 3 Quiz

Please read Les son 3 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 4

Adults' Attitudes and Language

Learning Objectives

In Les son 4 you will learn:

• the meaning and significance of
patience in child care

• the relationship between patience 
and understanding

• the difference between the
child’s needs and goals and an
adult-centered agenda

• the relationship between patience 
and teacher-child power
struggles

• the role of understanding
children in effective teaching

• the difference between
responsive language and
restrictive language

• the importance of using
responsive language with
children

*      *      *

Lesson 4 Preview

Cir cle the let ter of the best an swer(s):

1. Having patience means that a
teacher

a. understands children.

b. truly loves children.

c. is well suited to teaching young 
children.

d. is capable of bearing affliction
with calmness.

2. A teacher who relies on patience

a. will be able to avoid power
struggles with the children.

b. will have children who almost
never act out.

c. is likely to engage in
inappropriate teacher behaviors 
when that patience runs out.

d. will be able to successfully
guide children.

3. By being patient with children, a
teacher engenders feelings of
_______ in children.

a. inferiority

b. competence

c. risk-taking

d. spontaneity

4. Teachers who understand children

a. know how to control them.

b. take time to trust their natural
growth process.

c. have the most patience with
them.

d. tend to see them as the
“opposition.”

5. The way in which adults talk to
children can

a. provide nurturing.

b. encourage independence.

c. discourage independence.

d. assert power over the child.

6. Responsive language

a. is critical of the child.

b. encourages two-way
conversation.

c. is often rude.

d. consists of lecturing.

7. Restrictive language

a. encourages independence.

b. is respectful of the child.

c. is impersonal and unresponsive 
to children’s feelings and ideas.

d. implies alternatives and
choices.

*      *      *

Keep the ideas addressed in these
Lesson Preview items in mind as you

work through this lesson.
Notice if you change your mind about

which answers are correct as you
study this lesson.

These Les son Pre view items will be
an a lyzed at the end of this les son.

*      *      *
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Les son 1 pointed out that the sin gle
most im por tant as pect of the early
child hood fa cil ity en vi ron ment is

what the teach ers and care givers do and 
how they in ter act with the chil dren.

The sin gle most im por tant fac tor
in teach ing chil dren is the adult’s
at ti tude and man ner.

As Bernice Stew art and Julie Vargas
stated in their book Teach ing Be hav ior
to In fants and Tod dlers, the “mo ment
to mo ment in ter ac tion be tween care -
givers and in fants” af fects chil dren’s
“gen eral out look on life, the way they
in ter act with oth ers, and what and how
much they learn.”* This means that the
at ti tudes and ac tions of early child hood
teach ers help de ter mine whether the
chil dren in their care de velop into
happy, in de pend ent, self-as sured, self-
dis ci plined in di vid u als or whether they
de velop a low self-con cept, are dis -
cour aged, re bel lious or with drawn, and
be come “dis ci pline prob lems.”

The ar ti cles pre sented in this les son fo -
cus on the at ti tudes and lan guage of
care givers and teach ers: “Pa tience or
Un der stand ing?” by Nancy Moorman,
"'I'm bery bery cwoss!' Un der stand ing
Chil dren's An ger" by Ma rie D. Ham -
mer, "Bad Lan guage: From Potty Talk
to Swear ing to Name-Calling—Hu mor
or Hurt ful?" by Ros lyn Duffy, and
“Care giver and Teacher Lan guage—
Re spon sive or Re stric tive?” by Janet
Stone.

*Bernice Stew art and Julie Vargas, Teach ing Be -
hav ior to In fants and Tod dlers (Spring field, Ill.:
Charles Thomas, Pub lisher, 1990), p. 131.

Adults' Attitudes

The first ar ti cle re printed in this les -
son ex am ines two pos si ble at ti -
tudes or points of view: pa tience

and un der stand ing.

It is not un com mon for peo ple to as -
sume that teach ers of young chil dren
need both of these traits. In “Pa tience or 
Un der stand ing?” Nancy Moorman dis -
cusses the ef fects of both pa tience and
un der stand ing in a teacher’s ap proach
to chil dren. She dem on strates that pa -
tience and un der stand ing are not com -
pat i ble with each other. In fact, they are
actually opposites.

What ex actly does pa tience mean?
How of ten have you heard (or said)
such phrases as:

You’re try ing my pa tience, young
lady.

I’ve been pa tient with you about
as long as I can be.

That child would try the pa tience
of a saint.

My pa tience is run ning very thin.

I’m try ing to be pa tient with you,
but it is n’t easy.

What at ti tude to ward chil dren do such
state ments im ply? Whose needs—the
chil dren’s or the teacher’s—do such
state ments ad dress? Are such state -
ments pos i tive or neg a tive? What do
such state ments teach chil dren? Do
they guide chil dren or at tempt to con -
trol chil dren? How do such state ments
make chil dren feel about them selves?
about the “pa tient” adult? What do such 
state ments re veal about the adult’s
level of un der stand ing of chil dren,
their needs, and their level of
development?

Patience or
Understanding?

by Nancy Moorman

Ryan had just solved the prob lem of
who will play with the kin der gar ten’s
only boy doll by punch ing 5-year-old
Nicky in the stom ach.

Does Ryan’s ag gres sive be hav ior try
your pa tience? Is pa tience a de sir able
at ti tude for suc cess in teach ing young
chil dren? Will it help Ryan’s teacher
suc cess fully deal with this sit u a tion?
Just what does it mean to be patient?

Col leagues and the par ents of my kin -
der gar ten stu dents have of ten com -
mented on the tre men dous amounts of
pa tience re quired to teach young chil -
dren. “I’d never have the pa tience to
work with lit tle chil dren.” “Where do
you get all that pa tience?” I found my -
self feel ing in creas ingly un com fort able 
with these com pli ments be cause I’ve
never con sid ered my self a very patient
person.

Grad u ally, as I heard pa tience ex tolled
by other teach ers and in grad u ate
courses, and saw it on at trib ute lists in
teacher prep a ra tion text books, I be gan
to ques tion the con cept of pa tience as a
vir tue. My dis com fort with the con cept
of pa tience as an at trib ute of good
teach ing was ex plained when I looked
up the term in Webster’s Dictionary.

Pa tient is de fined as “bear ing pains or
tri als calmly or with out com plaint;
man i fest ing for bear ance un der prov o -
ca tion or strain; stead fast de spite op po -
si tion, dif fi culty, or ad ver sity.”

pa·tient (pa shent) adj. Ca pa ble of

bear ing af flic tion with calm ness.
The Amer i can Her i tage Dic tio nary (1972)
Boston: Hought on Mifflin.

Pa tience is as so ci ated only with un -
pleas ant sit u a tions and is not even con -
sid ered in a pleas ant con text! Be cause I
find teach ing the young very pleas ant, I 
now be lieve that pa tience is an unde sir -
able teacher at trib ute; its pres ence (in
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large amounts, at least) in di cates a
teacher who finds teach ing un pleas ant.
I see my self as a suc cess ful  teacher
with very lit tle pa tience. Vis i tors to my
class room had mis tak enly be lieved that 
I ex hib ited pa tience with young chil -
dren, when in re al ity they were wit ness -
ing the be hav ior that re sults from un -
der stand ing.

The teacher who un der stands the de vel -
op men tal level of the child does not
need to “bear pains calmly.” This
teacher will ac cept be hav ior as de vel -
op men tally ap pro pri ate and will not see 
the child as an ad ver sary, be cause the
child will be viewed as in nately good,
though in ex pe ri enced. Teach ers who
un der stand young chil dren will see
them selves as chil dren’s part ners in
learn ing and will not view the child as
op po si tion. The adult will ap proach the
learn ing sit u a tion and the child as a
plea sure rather than a trial. The child’s
in tu itive re ac tion to this ap proach will
be pos i tive and will cre ate a pos i tive
learn ing ex pe ri ence.

A teacher’s per cep tions de ter mine
whether or not a par tic u lar cir cum -
stance re quires pa tience. In my view,
Ryan is not a naughty child, but a child
with lim ited so cial skills. The ag gres -
sive be hav ior is un der stand able. To
deal ef fec tively with the sit u a tion, I
must ac cept the phys i cal ag gres sion as
ap pro pri ate to Ryan’s level of de vel op -
ment and so cial ex pe ri ence, but work to 
teach him other so cially ap pro pri ate
and ef fec tive be hav iors. I might place
my arms around both chil dren while
ex plain ing (rather than rep ri mand ing)
that peo ple must feel safe in school.
“We may not hit peo ple or hurt them.
Next time use words to tell Nicky that
you feel an gry and want the doll back.
Then Nicky will know what you want.” 
My per cep tion is not that Ryan is in ter -
rupt ing my teach ing, but that he is of -
fer ing me an op por tu nity to model
prob lem-solv ing skills, to cre ate class -
room dis ci pline, and to en cour age self-
dis ci pline. The class room scuf fle of fers 
me an op por tu nity to act as a learn ing
enabler by help ing Ryan and the other
chil dren learn how to meet ba sic safety
and es teem needs. I do not want to de -
pend on pa tience in or der to act ef fec -

tively, be cause each new cir cum stance
will draw on my re serves. If I rely on
pa tience, there is a dan ger of it run ning
out, re sult ing in in ap pro pri ate teacher
be hav iors. If I rely on understanding,
and this understanding is based on
sound developmental theory, it will
never run out.

Teach ers who ex pect the kin der gar ten
child to sit qui etly while work ing, to
form let ters cor rectly, or to “keep your
hands to your self” will re quire pa tience 
be cause of a lack of un der stand ing. In -
ap pro pri ate de mands cre ate ten sion
within teach ers, within their young stu -
dents, and be tween teacher and child.
The teacher may dem on strate pa tience
while calmly but tersely re mind ing,
“Ryan, for the last time, take that pen cil 
out of your mouth.” Ryan may feel hu -
mil i ated for un con sciously per form ing
an act to tally ap pro pri ate for a teeth ing
5- or 6-year-old. If I un der stand, I will
ig nore the be hav ior or sub sti tute a more 
suit able chew ing ma te rial to sat isfy the
child’s need. Noth ing in my tone of
voice, body lan guage, or over all de -
meanor will in di cate any ten sion of
impatience, because I will not feel it. I
understand.

Pa tience im plies dis re spect to the child
be cause it is a con de scend ing view that
the pa tient per son is some how su pe rior
to the “op po si tion.” It as sumes that
young chil dren’s be hav iors pro voke,
op pose, and strain. This at ti tude con -
trasts with the de vel op men tal point of
view of re spect for the child’s or derly,
pre dict able de vel op ment. Pa tient
teach ers per ceive the ag gres sive child
as the op po nent, and are li a ble to set up
an ad versarial re la tion ship in which
they feel jus ti fi ably pro voked into ac -
tion against the child. In these power
strug gles, the teacher is the win ner and
the child al ways loses. The re sult may
be the an tith e sis of the de vel op men tal
point of view in the midst of a so-called
“de vel op men tal” class room: A child
may be con trolled in stead of guided.
She or he may be bul lied into con for -
mity rather than en cour aged to de velop
unique ness within so cial pa ram e ters.
This teacher does not un der stand the
child’s needs and there fore can not con -
sider them. Im pa tience re sults when

teach ers are dom i nated by their own
needs and cannot adequately take into
account the needs of the child.

Teach ers who un der stand young chil -
dren know that they are not time-ef fi -
cient. These teach ers take time to trust
in the nat u ral growth pro cess, to lis ten
at ten tively, to re spond de scrip tively
and ap pre cia tively. They take time to
lis ten to what chil dren are un able to
say, as well as to ex pand upon what
they do say. Such teach ers make time to 
al low chil dren to dis cover their world
and build their re al ity through in ter ac -
tions with ob jects and peo ple. When I
un der stand, I ac cept that each child is
worth all the time she or he needs. Be -
cause I ac cept what is, I put my en ergy
into ef fec tive teach ing, not into strug -
gling against the reality that children
are children.

A teacher who un der stand chil dren’s
needs en cour ages growth. When ba sic
phys i cal and se cu rity needs are met in
an ac cept ing en vi ron ment, chil dren are
able to risk growth and ex pe ri ence suc -
cess. When love and be long ing needs
are met, the chil dren are able to de velop 
com pe tence and self-ac cep tance. The
sat is fac tion of es teem needs pre cludes
act ing out to gain the ac cep tance of
peers and at ten tion from the teacher.
When I un der stand these needs, I
search for ways to help chil dren meet
them. I en cour age free dom, shar ing,
con ver sa tion, move ment, risk-tak ing,
and spon ta ne ity—the nat u ral char ac ter -
is tics of child hood. Chil dren will strug -
gle to use these ca pac i ties re gard less of
my at ti tude. They act to sat isfy their
needs, not the needs or goals of the
teacher. There fore, the teacher who
works to sat isfy the chil dren’s needs
will be com fort able and suc cess ful in
the teach ing role. Chil dren will feel
com fort able with their nat u ral, nec es -
sary ac tiv i ties and will not be subjected
to feelings of inferiority imposed by an
endlessly patient teacher.

Teach ers rely on pa tience when their
own ba sic needs are in con flict with the
needs of their stu dents. For ex am ple,
chil dren may need ac tiv ity to meet ba -
sic phys i o log i cal needs, but this may
con flict with the teacher’s phys i o log i -
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cal need (to avoid ex ces sive noise),
safety need (for a pos i tive eval u a tion
from an ad min is tra tor), or es teem need
(for peer ap proval). Meet ing the chil -
dren’s needs is more likely to be come
the teacher’s goal when she or he un -
der stands the de vel op men tal char ac ter -
is tics of early child hood. It is to be
hoped that the teacher will then stop
look ing to the chil dren for the sat is fac -
tion of too many of her own needs too
much of the time and will con cern her -
self with the at tain ment of ap pro pri ate
goals for each of the chil dren. As an un -
der stand ing pro fes sional, her own nat -
u ral egocentrism will less likely in ter -
fere with ed u cat ing the chil dren, and
she will be ac cept ing of their
egocentrism, an essential reality of very 
young children.

It is im por tant for teach ers to have ma -
ture, healthy per son al i ties be cause
young chil dren are very vul ner a ble and
their de vel op ment re quires fo cused and 
sen si tive nur tur ing. Teach ers who have
gone into early child hood ed u ca tion
with their own ba sic needs un met, or
who feel op pressed and bur dened, may
in ad ver tently draw ex ces sively from
the chil dren to meet their own ba sic
needs. This pre oc cu pa tion with con -
cerns of their own pre cludes an un der -
stand ing of chil dren, and there fore
makes act ing upon this un der stand ing
im pos si ble. Healthy teach ers will look
to their stu dents for ful fill ment of self-
ac tu al iza tion needs to en hance their
lives above and be yond ba sics. This
ensures an enriching interdependent
growth experience for both.

An un der stand ing pro fes sional val ues
such at trib utes as or ga ni za tional skills,
prob lem-solv ing abil i ties, a broad
knowl edge base, and a thor ough un der -
stand ing of child de vel op ment, and par -
tic i pates in ac tiv i ties to fur ther these
qual i ties. Grad u ate courses, mem ber -
ship in pro fes sional or ga ni za tions, and
con sis tent read ing of pro fes sional jour -
nals will in crease a teacher’s un der -
stand ing and im ple men ta tion of cur rent 
early child hood ed u ca tional re search
and the ory. Adult ex pec ta tions will be
ap pro pri ate to the de vel op men tal ca pa -
bil i ties of the chil dren and will en cour -
age learn ing. Teach ers will not de fine

their own teach ing abil i ties with un pro -
duc tive terms like pa tient, but will
ar tic u late their role as pro fes sional ed u -
ca tors in a le git i mate field of study.
While the pa tient teacher is likely to see 
her self as a mar tyr, strug gling through
days of ad ver sity im posed by the chil -
dren, the pro fes sional will cel e brate
with them the pro cess of growth. En -
thu si asm and joy can result as
understanding teachers welcome
student behaviors that patient teachers
find irritating.

As early child hood ed u ca tors work to
val i date their role as vi a ble pro fes sion -
als—vi a ble in the eyes of some times
skep ti cal com mu ni ties: ad min is tra tors,
up per-grade teach ers, and par ents—
they must dis pel the myth that pa tience
is pre dom i nant in their success.

Par ents and col leagues mar vel at the
early child hood teacher’s pa tience and
un der stand ing. They mis un der stand.
Teach ers pos sess pa tience or un der -
stand ing: Pa tience is rarely nec es sary
when one is understanding.

For further reading:

Ames, L. G. & F. L. (1979) Your five-
year-old. New York: Dell.

Bloom, B. (1981) All our chil dren
learn ing. New York: McGraw-Hill.

Elkind, D. (1976). Child de vel op ment
and ed u ca tion. New York: Ox ford
Uni ver sity Press.

Maslow, A. H. (1954). Mo ti va tion and
per son al ity. New York: Harper &
Row.

Moorman, C. (1985) Talk sense to
your self. Mich i gan: Per sonal Power
Press.

“Pa tience or Un der stand ing?” by Nancy
Weber-Schwartz Moorman, 1987, Young
Chil dren, 42(3), pp. 52–54. Copy right ©
1987 by Nancy Weber-Schwartz. Re printed 
by per mis sion.

The ar ti cle “Pa tience or Un der stand -
ing?” leaves no doubt that the most 
ef fec tive teacher of young chil -

dren is one who un der stands chil dren
well.

Pa tience and un der stand ing are op po -
sites. Pa tience is the abil ity to “bear af -
flic tion with calm ness.” While it is cer -
tainly ap pro pri ate to re main calm no
mat ter what chil dren do, re main ing
calm does not mean that the teacher un -
der stands chil dren. Pa tience de fines
chil dren’s in ap pro pri ate be hav ior as
naughty. This casts nat u ral child hood
be hav iors in a neg a tive, con de scend ing
way and shows a lack of re spect for
chil dren as in di vid u als with lim ited lev -
els of de vel op ment and so cial skills.
Hav ing pa tience does not mean that a
person is well suited to teach young
children.

The teacher who un der stands chil dren,
on the other hand, re al izes that they
have lim ited so cial skills. They are in
the pro cess of learn ing ap pro pri ate
ways to meet their needs. It is the
teacher’s re spon si bil ity to guide chil -
dren through this learn ing pro cess in a
pos i tive, sup port ive man ner that will
build, not tear down, their self-es teem.
Only in this way can chil dren de velop
self-dis ci pline.

Self Check 4.1.   True/False

___ 1. Pa tience is the most im por tant
char ac ter is tic that a teacher of
young chil dren needs.

___ 2. Hav ing pa tience means that a
teacher un der stands chil dren.

___ 3. Chil dren who have a very pa -
tient teacher will al most never mis -
be have.

___ 4. Much of young chil dren’s
“mis be hav ior” is ac tu ally de vel op -
men tally ap pro pri ate be hav ior for
the child.

___ 5. Teach ers who un der stand
chil dren re al ize that chil dren must
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be rep ri manded for in ap pro pri ate
behavior.

___ 6. Teach ers who un der stand
chil dren are equipped to treat a
child’s in ap pro pri ate be hav ior as a
teach ing op por tu nity.

___ 7. Teach ers who feel that they
need to have pa tience with chil -
dren gen er ally view chil dren as the 
“op po si tion.”

___ 8. Pa tience means con sid er ing
the child’s needs.

___ 9. A pa tient teacher is more
likely to get into power strug gles
with chil dren than is a teacher who
un der stands their needs.

___ 10. Un der stand ing chil dren
means ac cept ing that each child is
worth all the time she or he needs
to ex pe ri ence suc cess.

___ 11. Chil dren whose need for self-
es teem has been met will not need
to act out in or der to gain the ac -
cep tance of other chil dren or at ten -
tion from the teacher.

___ 12. Move ment, spon ta ne ity, and
risk-tak ing are nat u ral char ac ter is -
tics of child hood.

___ 13. Teach ers rely on pa tience
when their own ba sic needs are in
con flict with the needs of their stu -
dents.

___ 14. Pa tience is rarely nec es sary
when a teacher is un der stand ing.

___ 15. Ef fec tive teach ers are those
with ma ture, healthy per son al i ties,
whose own ba sic needs for love
and be long ing have been met.

(1. F,  2. F,  3. F,  4. T,  5. F,  6. T, 
 7. T,  8. F,  9. T,  10. T,  11. T,  12. T,

13. T,  14. T,  15. T)

Cor rect State ments for False
Self-Check Items

Items 1, 2, 3, 5, and 8 of Self Check 4.1
are false. Please read the fol low ing cor -
rect state ments.

1. Un der stand ing  is the most im por -
tant char ac ter is tic that a teacher of
young chil dren needs.

2. Pa tience is a con de scend ing at ti -
tude that shows an ab sence of un der -
stand ing of chil dren's abil i ties and
needs.

3. Be cause young chil dren have lim -
ited ex pe ri ences and are just learn ing
so cially ac cept able be hav iors, they will 
do things that are in ap pro pri ate. The
un der stand ing teacher sees these be -
hav iors as learn ing op por tu ni ties, not
mis be hav ing. Chil dren who have an
un der stand ing, respectful teacher who
takes the time to help them learn
acceptable be hav iors are less likely to
con tinue to be have in un ac cept able
ways.

5. Teach ers who un der stand chil dren
re al ize that chil dren need guid ance
from an un der stand ing, respectful adult 
in or der to learn ap pro pri ate be hav iors.
Rep ri mands and other forms of pun ish -
ment are in ap pro pri ate and in ef fec tive
in achiev ing pos i tive re sults.

8. Pa tience is a self-cen tered at ti tude.
It con sid ers the adult's needs, not the
needs of the child. As Ms. Moorman
writes, "Pa tience im plies dis re spect to
the child be cause it is a con de scend ing
view that the pa tient per son is some how 
su pe rior to the 'op po si tion.'”

Teach ers' at ti tudes about chil dren's
emo tions and the way chil dren ex -
press their emo tions in flu ence

whether their in ter ac tions with chil dren 
will be pos i tive and help ful or neg a tive
and harm ful.

In "I'm bery bery cwoss!" Ma rie Ham -
mer ex plains the im por tance of re spect -
ing chil dren's right to their own emo -
tions, their need to ex press these
emo tions, and the role of pos i tive guid -
ance in help ing chil dren learn to deal
with strong emo tions and ex press these
emo tions in a healthy, ac cept able man -
ner.

"I'm bery bery cwoss!" 
—Un der stand ing
Chil dren's An ger

by Ma rie D. Ham mer

Crash!! Tin kle tin kle! Gasp—ev -
ery one stopped still. The plate
glass door to the kin der gar ten
was in a mil lion pieces all over
the floor. In the mid dle of this was
a small wooden lad der that the
chil dren used with their out door
block build ings. Brendan stood
nearby, glar ing at me. "I'm bery,
bery cwoss!" he shouted, then dis -
solved into tears.

All too of ten, the adult re ac tion is to the
ac tual dis play of an ger such as this, and
a per ceived need for dis ci pline in re -
sponse to this act of van dal ism, with out
con sid er ing the un der ly ing cause of the
an ger or the need to help the child to
cope with these feel ings in more so -
cially ac cept able ways. Brendan had
reached the end of his pa tience. His sin -
gle mother had gone out bowl ing the
pre vi ous eve ning, and he had stayed at
a neigh bor's home where he "had to
sleep on the couch with only one warm
blan ket." To add fur ther in sult, his
mum had used the money in his piggy
bank to fi nance her out ing. Brendan
was not pleased.

As adults we may smile wryly at this
story, and we may even iden tify with
the feel ings ex pressed. (I would be an -
gry, too, if some one took money from
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me with out my con sent to go out bowl -
ing.) Yet adults are of ten dis miss ive of
these neg a tive feel ings in chil dren; we
try to ca jole chil dren back into a good
mood, dis miss ing their sense of an ger,
frus tra tion, or sad ness as un im por tant,
not suf fi ciently se ri ous to war rant the
in ten sity of emo tion. In other words,
we ap ply adult stan dards to the val i da -
tion of chil dren's feel ings. We need to
be clear that this is a child we are talk -
ing about; and, right at the mo ment the
child's feel ings are just as real and se ri -
ous to them as any adult ca tas tro phe
might feel to us.

Al ter na tively we seek to pun ish chil -
dren, send ing them away from the sit u -
a tion, "Go to your room un til you can
play nicely." This gives chil dren the
mes sage that they are not al lowed to
feel an gry or up set, that these feel ings
are un ac cept able. In deed, I be lieve that
adults view chil dren through rose col -
ored glasses. We see child hood as the
hap pi est time of life, with out cares and
wor ries and with the free dom to play;
there fore, we ex pect chil dren to be
happy and smil ing play fully at all
times—or maybe our hopes cloud our
per cep tions.

So, what is the al ter na tive to pun ish -
ment? Can we let go of the need to be
all pow er ful and ad dress the sit u a tion
with al ter na tive out lets for the emo -
tions? Sand trays of fer ex cel lent op por -
tu ni ties for chil dren to build their own
world and con trol the in ter ac tions be -
tween char ac ters. Much of this play is
sol i tary in na ture but it is vi tal to en sure
that a sup port ive adult is pres ent to 're -
flec tively lis ten' to the play as it pro -
gresses and to pro vide the words and
emo tional ter mi nol ogy the child needs.
Adopt ing the prin ci ples of "scaf fold -
ing" the play ex pe ri ences and en sur ing
that there is ad e quate time to play with -
out the in tru sion of ex tra ne ous rou tines
is also a vi tal com po nent of these play
ex pe ri ences.

Ob jec tives should be set to guide the
chil dren through play ex pe ri ences that
con front the trou bling is sues and al low
the chil dren to ex plore a range of prob -
lem solv ing strat e gies. These is sues can 
range from sim ple con fron ta tions with

other fam ily mem bers to the com plex i -
ties of abuse and deal ing with the
ex pe ri ence of trauma which also re -
quire spe cial ist in ter ven tion.

The Im por tance of So cial
Com pe tence

Early child hood ed u ca tors have long
main tained the im por tance of en hanc -
ing chil dren's de vel op ment to fa cil i tate
the child's pass ing through the ed u ca -
tion sys tems and par tic i pat ing "as a
mem ber of so ci ety." In par tic u lar, the
de vel op ment of so cial com pe tence is
iden ti fied as a nec es sary com po nent for 
school suc cess. This no tion of so cial
com pe tence "en ables the child to re -
cog nise and be come a part of the 'cul -
ture of lit er acy'"(Saunders & Green,
1993). Nev er the less, the ap pro pri ate
ex pres sion of emo tions in a way that is
not harm ful to oth ers is a key com po -
nent of the so cial iz ing pro cess.

De spite such gran di ose claims there ap -
pears to be no uni ver sally agreed def i -
ni tion of so cial com pe tence. How ever,
so cial com pe tence of chil dren is sig nif -
i cantly in flu enced by such di men sions
of home en vi ron ment as parenting
prac tices, pa ren tal val ues, and cul tural
back ground. In flu ences out side the
home such as pre school and child care
set tings can ei ther en hance or in hibit
this area of child de vel op ment
(Saunders & Green, 1993).

The Role of Play 

"Play is the child's nat u ral me -
dium of self-ex pres sion." 

— Axline, 1969

The role of play, in par tic u lar pre tense
play, is noted by re search ers as a con -
trib u tor to the pro vi sion of a ba sic un -
der stand ing of so cial rit u als, drama,
and other "col lec tive sym bolic ac tiv i -
ties." Re search ers' observations of such 
play have be come more de tailed and
are gen er at ing a num ber of the o ries that 
spec u late the sig nif i cance of play be -
hav iors for pro vid ing better un der -
stand ing of child de vel op ment in the
early child hood years (Fein 1981).

Op por tu ni ties for chil dren to play out
life's ex pe ri ences al low them to re play
their feel ings and to an a lyze these so
that they can come to un der stand and
make sense of what is hap pen ing to
them. Early child hood pro fes sion als
have tra di tion ally pro vided dra matic
play through home cor ners, etc., as a
means of en abling chil dren to prac tice
and un der stand adult roles and re la tion -
ships. How ever, the usual dress-ups,
dolls, and tea sets can be in tim i dat ing
for chil dren with fright en ing or neg a -
tive emo tional ex pe ri ences to deal with. 
A far safer op tion is to pro vide a small
tray with doll house fur ni ture and small
fig ures that are rep re sen ta tive of the
child's im me di ate fam ily. These could
in clude grand par ents, sib lings, sig nif i -
cant fam ily friends, etc., de pend ing on
the child's cir cum stances. The play
space should be in a quiet area that af -
fords some pri vacy from the hus tle and
bus tle of the main play room area. The
child is then able to en gage in re-en act -
ment of trou bling sit u a tions at arm's
length, with out need ing to be the main
player—a sit u a tion that can be too
threat en ing or scary. The child's need
for some pri vacy must also be pro tected 
as well as pro tect ing other chil dren in
the group from ob serv ing sit u a tions
that they may find strange or dis turb -
ing.

A study of so cial par tic i pa tion in chil -
dren's play be hav ior, con ducted by
Roper and Hinde (1978), de ter mined
that so cial par tic i pa tion in play be hav -
ior should not be de scribed along one
di men sion. Rather, the study found that 
the "par al lel to group di men sion"
which re flects how chil dren play on
their own can be seen as a sig nif i cant
com po nent of play, and self play does
not nec es sar ily mean that a child is
lack ing in so cial abil ity. They con clude
that the use of a di men sion of "so cial
par tic i pa tion" is in fact mis lead ing in
the anal y sis of play and in volves too
great a dis tor tion of chil dren's in di vid -
ual dif fer ences (Roper & Hinde, 1978).
The no tion of so cial cli mate and the
child's so cial con text is high lighted as
im por tant prep a ra tion for the de vel op -
men tal tran si tion to peer com pe tence
(Wa ters & Sroufe, 1983).
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It is within these con texts that play, as
chil dren's nat u ral me dium of self-ex -
pres sion, be comes all-im por tant. Early
child hood pro fes sion als have be come a 
lit tle glib about the im por tance of play
and per haps less con scious of the uti li -
za tion of play as a means of as sist ing
chil dren to ex press their emo tions both
on the pos i tive and neg a tive end of the
emo tional spec trum.

Play ma te ri als that en cour age sol i tary
play and self-ex pres sion, such as draw -
ing, paint ing, fin ger paint ing, and clay
mod el ing or pound ing, are valu able
means for chil dren to de scribe their
feel ings in pic tures rather than words as 
well as af ford ing them quiet times for
re flec tion. Such ac tiv i ties have a calm -
ing and ther a peu tic ef fect that is very
ben e fi cial for the child who is feel ing
an gry or frus trated.

Un der stand ing Emo tions

Re search from as early as Dar win has
looked at the de vel op ment of emo tions, 
sug gest ing a view that cer tain emo -
tional ca pac i ties are in nate (Bowlby,
1969, 1973). Not only do in fants ap -
pear to be able to ex pe ri ence emo tion
but they are ca pa ble of the mus cle
move ments nec es sary for en cod ing and 
ex press ing dif fer ent emo tional states
(Oster, in O'Hagen, 1993). As chil dren
de velop, their early emo tional ca pa bil i -
ties will be in flu enced by par ents as
well as so cial and cul tural fac tors. A
pri mary func tion of emo tions and the
ac com pa ny ing ex pres sive be hav ior is
com mu ni ca tion. That is, emo tional de -
vel op ment in early child hood is greatly
de pend ent upon the qual ity and fre -
quency of re sponses from the child's
care givers (O'Hagen, 1993).

Miller (1996) re minds us that an ger is
one of the most dif fi cult emo tions in
chil dren for adults to deal with. She
sug gests that adults find an ger as fright -
en ing as it is for the an gry child and for
their peers. The role of early child hood
pro fes sion als is to find ways for chil -
dren to rec og nize and ex press what is a
nat u ral feel ing from time to time. This
ex pres sion must be ap pro pri ate to the
set ting and should help chil dren to

move through their an ger to a more pro -
duc tive emo tion.

The use of pup pets can pro vide chil -
dren with a non-threat en ing and safe
tar get for their an ger. The adult, as the
pup pe teer, can re flec tively lis ten to the
child and per haps make sug ges tions for 
res o lu tion of the an ger by prompt ing
with ques tions such as "What could be
dif fer ent?" "What do you need to
change to help you feel better?" In
these sit u a tions we must also be mind -
ful of the child's own de vel op men tal
level and ac knowl edge that young chil -
dren can not eas ily put them selves in
oth ers shoes. "I don't care how Jimmy
feels. I need the red bucket and I
wanted it first!" There fore, the adult's
guid ance should not be an at tempt to
think about how Jimmy feels but rather
an ex er cise of guid ing chil dren to reach
a peace ful so lu tion for them selves.

Play as an av e nue of emo tional ex pres -
sion can be seen as a win dow that
brings chil dren's emo tional act ing-out
be hav ior out of the sol i tude and into a
place where it can be un packed, looked
at, and un der stood. The pro vi sion of
play op por tu ni ties can and should be
in cor po rated into early child hood pro -
grams by vir tue of the true im ple men ta -
tion of in di vid u al ized pro gram ming for 
chil dren.

The adapt abil ity of young chil dren
makes the early child hood years the
ideal time to use their nat u ral play ac -
tiv ity as a fo rum to un der stand all hu -
man emo tions and to de velop the so cial
mech a nisms to ex press and deal with
their emo tion. Early child hood ed u ca -
tors are obliged to pro vide these op por -
tu ni ties and to model the un der stand ing 
and ex pres sion of these very real feel -
ings in a safe and sup port ive en vi ron -
ment.
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*      *      *

In the next ar ti cle, "Bad Lan guage:
From Potty Talk to Swear ing to
Name-Call ing—Hu mor or Hurt ful?"  

Ros lyn Duffy talks about some of the
rea sons chil dren use lan guage that
adults find un ac cept able. Ms. Duffy
em pha sizes the need for adults to un -
der stand the func tion of such lan guage
for young chil dren  and sug gests ways
that adults can deal with this is sue that
will avoid re in forc ing the be hav ior, set
bound aries for ap pro pri ate be hav iors,
yet still show re spect for the child's
emo tions. 
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Bad Lan guage: From
Potty Talk to
Swear ing to Name-
Calling—
Hu mor or Hurt ful?

by Ros lyn Duffy

– Sit u a tion –

From a child's point of view:

"At first all I had to do was coo,
gur gle, or cry and I got fed,
changed, or held. Then my coos
changed into 'Mama' or "Dada'
or 'Gamma' and some thing great
hap pened. My sounds had mag i -
cal pow ers. When my 'Mama's'
and 'Dada's' turned into 'NO's,' I
won dered if words could get any
better? Well, as a mat ter of fact—
YES!

"It was n't long af ter my 'NO' pe -
riod had be gun that peo ple
started pay ing at ten tion to what
came out of my other end. When I
left a lit tle some thing in the potty
one morn ing, magic seemed to be
pour ing out of me — from both
ends!

"But now I've dis cov ered even
better magic! Watch what hap -
pens when I say 'POOPY'!"

Note: At this point our nar ra tion
must end for our pro tag o nist is
con vuls ing on the floor in a fit of
gig gles.

– So lu tion –

Potty Hu mor

Sounds and the words they form usher
in a true source of magic for chil dren.
Words hold power and the world re -
acts—some times in spec tac u lar fash -
ion. One mom said, "If you want to
make my Abdu happy, just say 'butt.'"
Chil dren love potty words. To them
these words are high (or, maybe, low)
hu mor. They shriek with laugh ter at the

word 'poop' and gig gle with de light
over 'pee.'

Fas ci nated with her own body func -
tions, a child's emerg ing vo cab u lary
soon com bines toi let train ing with the
de light ful shock value of potty words to 
pro duce the hi lar i ous plop of a glee -
fully ut tered 'poopy.' When we give this 
lan guage min i mal at ten tion (no mat ter
how hard it is not to tit ter at their cute -
ness), it will keep early potty talk from
be com ing a big ger prob lem.

Farts are funny

Chil dren find joy ev ery where. As they
be come aware of other peo ple's body
func tions as well as their own, it is n't
long be fore they dis cover the joy of
'farts.' Now here is a word with a tri ple
whammy. The ac tual ac tion cre ates a
won der ful sound, it is a source of em -
bar rass ment to ev ery one, and it is a
'naughty' word. For a child en thralled
by the magic and power of words—
win ning the lot tery could n't com pare to
this thrill.

One ap proach is to make un ac cept able
words less po tent through de lib er ate
over use. In the book, Wal ter the
Farting Dog, this aw ful and de light ful
word is men tioned on al most ev ery
page. Af ter a while, the shock value
wears off and turns the word into a
more ho-hum ex pe ri ence (but please
note that 'af ter a while' ca veat).

The echo ef fect

A child's early lan guage prac tice can
also pro duce some mor ti fy ing mo ments 
for adults. A rue ful mom tells the story
of sit ting in a doc tor's wait ing room.
The room was quiet so that when her
tod dler dropped his toy and mut tered,
"Oh Sh_ t," it rang out loud and clear.
This mom knew at once that she had
just heard her own voice ech oed from
her son's mouth and that it was time to
clean up her lan guage.

Chil dren are great mim ics and the 'mir -
ror neu rons' fir ing in their brains prime
them to re pro duce what they ex pe ri -
ence. They don't in vent words like the
F-word. They must first hear them.

This sec ond source of in ap pro pri ate
lan guage co mes from play mates, the
me dia, and friends—but it also co mes,
per haps more of ten than we want to ad -
mit, from us.

The way these words get used: as an gry
ep i thets; to wound or be lit tle; and to
bully are also tes ta ments to the way
chil dren hear them used. If we want to
elim i nate such lan guage (and be hav -
ior), the best place to start is with our -
selves. There may still be times we'll re -
gress, need ing to ac knowl edge and
apol o gize for our lan guage.

Even if such lan guage does not of fend
you, you will be do ing your child a dis -
ser vice by not let ting him know that
some words are of fen sive to oth ers. He
will even tu ally be around peo ple out -
side of his fam ily, and his abil ity to
com mu ni cate in ways that are ac cept -
able is go ing to mat ter. Chil dren need to 
know the ex pec ta tions of the so ci ety in
which they live—and yes, words CAN
hurt.

When you and your child hear oth ers
use foul lan guage, talk about it. Ask her 
what she thinks about those words. If
she says, "It is n't nice to call names" or
"Mean words hurt peo ple's feel ings,"
she will better in ter nal ize these rules.

An other re sponse to of fen sive lan -
guage is to send a child (or our selves)
into the bath room to use them. It's bor -
ing to talk to your self, and with out an
au di ence the shock value dis ap pears.

Word 'ka-pow'er

Lan guage has power, and cer tain words 
have def i nite 'KA-POW'er. Name-call -
ing moves lan guage to a de lib er ate and
hurt ful level. The mean ing of a word
mat ters less than the re sult it pro duces.
Call ing a play mate a 'Dumbie' gives the 
name-caller a sense of power, es pe -
cially when the other child slinks away,
gives in dur ing a dis pute, or quits com -
pet ing for a cov eted swing seat.

At one pre school the teach ers were sur -
prised to dis cover that the chil dren did -
n't know what 'Dumbie' meant, even
though one child had used it to in tim i -
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date a class mate, and the class mate had
fully un der stood its hurt ful in tent. The
bot tom line is that hurt ing oth ers can not 
be al lowed.

Pos i tive power

Name-call ing turns lan guage into
some thing hurt ful and is of ten a sign of
in ad e quate skills or a symp tom of feel -
ings of pow er less ness. We know that
we need to teach so cial skills: to share,
to ask for what they need or how to wait 
for turns. But chil dren also need to ex -
pe ri ence ap pro pri ate power. This can
take place through con trib ut ing be hav -
ior: hand ing out art sup plies at pre -
school, help ing plan a menu at home, or 
be ing put in charge of se lect ing the
soup or crack ers while gro cery shop -
ping. These di min ish the need to seek
power in hurt ful ways.

The child be ing hurt by name-call ing
also needs skills—in par tic u lar, self-as -
ser tive ness. Adults can prompt this
child to say, "Don't call me that name."
Or, "It hurts when you call me that.
Please stop now!"

The point is that we need to ad dress
many as pects of the prob lems
symptomized by hurt ful lan guage
rather than fo cus on words alone.

Feel ings need words

Chil dren also need to be able to name
and ex press their emo tions. A good rule 
of thumb is that chil dren who use hurt -
ful lan guage (and this in cludes potty or
swear words used in an ger as well as
name-call ing) are of ten up set or feel ing 
hurt.

Marianna does n't like it when Daddy
won't let her watch tele vi sion or play
lon ger at the park. She can't name her
feel ings, so she uses what she does
know. She knows that potty words are
naughty and that say ing things in a loud 
voice gets at ten tion (re mem ber all that
prac tice shout ing 'NO'?). So she com -
bines these tech niques and hol lers:
"You're a 'POOPY-BUTT'." Now that
gets Dad's at ten tion!

Much early name-call ing is a vari a tion
of potty talk, but its pur pose changes to
ex press ing strong emo tions such as an -
ger, dis ap point ment, or frus tra tion
rather than hu mor. Thus, it re quires a
dif fer ent re sponse. First we make the
bound ary of ac cept able be hav ior clear.

"It is not okay to call oth ers
names."

"Name-call ing hurts oth ers."

"You need to use my name when
you speak to me."

We state the ex pec ta tions, and if a be -
hav ior con tin ues we ask the child to
leave the room (or the adult can step
into an other room) un til the child is
ready to use kind words. Do ing this
with a min i mum of fuss and at ten tion,
but with calm con sis tency, will drain
name-call ing of its magic po ten tial.

Next we add the skill. Spend time ex -
plor ing what was go ing on and iden tify
and name emo tions.

"You felt dis ap pointed that we
had to leave the park. You wanted
to play lon ger."

"You were an gry when Daddy
turned the tele vi sion off and said
it was bed time. We can say how
we feel with out name-call ing."
Sug gest that next time she try say -
ing, "Daddy, I re ally want to play
lon ger," or "I'm MAD!" (here a
loud voice may be ac cept able,
though the name-call ing was not).

Chil dren need to know that it is fine to
say how they feel, even when those
feel ings are un pleas ant. But it is not
okay to call names or use words to hurt
oth ers. We can ac knowl edge and com -
mis er ate with feel ings, even if the need
to leave the play ground or go to bed re -
mains the same.

"You re ally would like to play lon -
ger." 

"You don't want to go to bed yet."

"You're up set be cause you want to 
watch your pro gram."

We then fol low these with a hope ful or
en cour ag ing state ment.

"Maybe we can come back to the
park this week end."

"Let's re cord the rest of the pro -
gram so you can watch it to mor -
row."

or 

"Let's plan on watch ing a pro -
gram to gether on Sat ur day.
Which show should we choose?"

This last pos si bil ity helps to dis tract a
child from the pres ent up set and gives
her some thing to look for ward to; in ad -
di tion, she is ex pe ri enc ing a pos i tive
con tri bu tion through the plan ning pro -
cess.

The magic con tin ues

Words of fer pow er ful magic. Chil dren
need to learn to use them in ways that
are ap pro pri ate. Many of the is sues
with potty lan guage, name-call ing, and
other 'bad' lan guage will ap pear and
dis ap pear within short de vel op men tal
time frames. We can ex tend those time
frames by over re act ing and giv ing them 
too much at ten tion. We can min i mize
them by set ting firm bound aries, be ing
con sis tent, and teach ing skills that
guide chil dren to wards ac cept able be -
hav ior as well as learn ing how to name
and ex press their emo tions. And it
prob a bly won't do any harm to laugh
over the oc ca sional fart—af ter all, farts
can be funny. Just ask any pre schooler.
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Self Check 4.2.   True/False

___ 1. An un der stand ing adult will
con sider the cause of chil dren's
strong emo tions rather than re act -
ing sim ply to the way in which the
emo tions are ex pressed.

___ 2. Pun ish ing children for ex -
press ing their strong emo tions
gives them the mes sage that their
feel ings are un ac cept able.

___ 3. Pre tend play helps chil dren
un der stand so cial rit u als, roles,
and re la tion ships.

___ 4. Quiet pre tend play ar eas that
have some pri vacy from the main
play area are of ten help ful for chil -
dren who have ex pe ri enced trou -
bling events in their lives.

___ 5. Play ma te ri als that en cour age
sol i tary play and self-ex pres sion
help chil dren de scribe and re flect
on their feel ings.

___ 6. Chil dren's emo tional de vel op -
ment is in flu enced by the qual ity
and fre quency of re sponses from
their care givers.

___ 7. Re search ers re port that adults
find it dif fi cult and fright en ing to
deal with chil dren's an ger.

___ 8. Giv ing at ten tion to chil dren's
potty talk is likely to in crease its
use.

___ 9. Op por tu ni ties to ex pe ri ence
ap pro pri ate power lessen chil -
dren's need to seek power in hurt -
ful ways.

___ 10. Fo cus ing on the in tent and ef -
fects of hurt ful words teaches chil -
dren more use ful les sons than
fo cus ing on the words them selves.

___ 11. When chil dren know ap pro -
pri ate words to ex press their feel -
ings, they will have less need to
use in ap pro pri ate words.

___ 12. Set ting firm bound aries, be ing 
con sis tent, and giv ing chil dren
pos i tive guid ance to ward ac cept -
able be hav ior will help min i mize
the use of in ap pro pri ate lan guage.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,
7. T,  8. T,  9. T,  10.T,  11. T,  12. T)

*      *      *

Adults' Language

The next article, “Care giver and
Teacher Lan guage—Re spon sive
or Re stric tive?” by Janet Stone, fo -

cuses on two dif fer ent styles of care -
giver/teacher lan guage. This ar ti cle
re ports the find ings of re search that Dr.
Stone con ducted for her doc toral dis -
ser ta tion. The ref er ences listed at the
end of the ar ti cle are good sources for
fur ther read ing on the sub ject of the
teacher’s role in early childhood
development.

In this ar ti cle, Dr. Stone shows the
value of re spon sive lan guage, which
uses rea son, en cour ages in de pend ence,
and uses nurturant con trol. Re spon sive
lan guage is car ing and re spect ful of the
child and en cour ages two-way con ver -
sa tion. Re spon sive lan guage is the op -
po site of re stric tive lan guage, which is
rude, crit i cal, and con trol ling. Re stric -
tive lan guage as serts power, dis cour -
ages in de pend ence, and con sists of
lectures instead of discussions.

The ef fec tive teacher or care giver,
then, is one who uses re spon sive lan -
guage, pro vid ing ver bal nur tur ing, en -
cour age ment, and ex pla na tions rather
than com mands, in sults, and dis cour -
age ment. Dr. Stone’s re search in di cates 
that the way teach ers and care givers
talk to chil dren re veals their at ti tudes
to ward, and re la tion ships with, the chil -
dren, that is, just how re spon sive they
are to the needs of the children in their
care.

*      *      *

Caregiver and
Teacher Language—
Responsive or
Restrictive?

by Janet Stone

To day more than 55 per cent of
moth ers of young chil dren are in
the workforce, and the fast est

grow ing ar range ment for the care of
their chil dren is en roll ment in child
care cen ters (38). As greater num bers of 
chil dren are en rolled in cen ter-based
and fam ily child care pro grams at
youn ger ages and for lon ger hours, the
qual ity of the care pro vided takes on
even greater im por tance. To day’s chil -
dren and, hence, to mor row’s world are
be com ing in creas ingly af fected by the
kind of care of fered in to day’s child
care cen ters and fam ily child care
homes.

In my role as a cor po rate work and fam -
ily coun selor, I help em ploy ees find
good child care. In the course of this
work, I have vis ited more than 75 child
care cen ters and have seen first-hand
the range in qual ity of the care avail -
able. Be cause all of the cen ters I visit
are li censed by the state, they are fairly
con sis tent in of fer ing safe and clean fa -
cil i ties; they are, custodially speak ing,
ac cept able. Far too few li cens ing agen -
cies look be yond the cus to dial level of
care, how ever. They fail to as sess one
of the most im por tant el e ments of the
child care cen ter—the care givers or
teach ers. As NAEYC [Na tional As so -
ci a tion for the Ed u ca tion of Young
Chil dren] has long in sisted, this el e -
ment is largely what sep a rates the fine
pro grams from the min i mally ac cept -
able pro grams. The care givers, af ter all, 
cre ate the so cial, emo tional, in tel lec -
tual, and phys i cal en vi ron ments that
chil dren ex pe ri ence, and the care givers
di rect the daily in ter ac tions be tween
them selves and the chil dren in their
care (10). What el e ment of child care
could more pow er fully af fect the de vel -
op ing child than the care giver who, in
es sence, acts as sur ro gate par ent and as
teacher, com bin ing two highly in flu en -
tial roles into one? Galinsky, for one—
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past-pres i dent of the Na tional As so ci a -
tion for the Ed u ca tion of Young Chil -
dren—stated that the re la tion ship be -
tween the teacher and the child is the
most im por tant in gre di ent of child care
(8).

If we are to look be yond the ba sics of
safety and hy giene to el e ments that
make the dif fer ence be tween mar ginal
and pref er a ble care, we must pay
greater at ten tion to as sess ing care giver
per for mance. This is the fo cus of
NAEYC’s ac cred i ta tion pro cess and
the Child De vel op ment As so ci ate
(CDA) cre den tial pro gram.

One crit i cal and prac ti cal way to as sess
and im prove the per for mance of care -
givers is to fo cus on care giver lan -
guage, the way in which care givers
speak to and with chil dren in their care.
Care giver lan guage pro vides sig nif i -
cant in sight into caregiving be hav ior in
gen eral. The more closely we in ves ti -
gate a care giver’s lan guage, the more
clearly we know that per son’s
caregiving be hav ior and style. (Kath er -
ine Read Baker made this very clear in
her book The Nurs ery School: A Hu -
man Re la tions Lab o ra tory, orig i nally
pub lished in 1950 and now in its ninth
edi tion [see Young Chil dren, March
1992, pp. 4–5]). Ac cord ing to Amidon
and Flan ders (1), ver bal be hav ior is an
ad e quate sam ple of to tal be hav ior and
can be ob served more re li ably than can
non ver bal be hav ior.

Al though ef forts to study care giver/
teacher lan guage have been com pli -
cated by the lack of con sis tent lan guage 
clas si fi ca tion ter mi nol ogy, two main
cat e go ries of care giver lan guage types
have emerged. These lan guage types
can be la beled re spon sive lan guage and 
re stric tive lan guage. In other stud ies
and dis cus sions, re spon sive lan guage
has been called elab o rated lan guage
(16), in di rect lan guage (1), pos i tive ver -
bal en vi ron ment (20), and in for ma tive
lan guage (14). Like wise, re stric tive
lan guage has been called, among other
things, di rect lan guage (1), re stricted
lan guage (16), neg a tive ver bal en vi ron -
ment (20), and con trol ling lan guage
(14).

What are re spon sive and
re stric tive lan guage?

Re spon sive lan guage is lan guage that
con veys a pos i tive re gard for chil dren
and a re spect for and ac cep tance of
their in di vid ual ideas and feel ings. Re -
spon sive lan guage en cour ages ver bal
give-and-take and in de pend ent
thought, im plies al ter na tives and
choices, and in cludes other-ori ented in -
duc tion, in which rea sons and ex pla na -
tions are pro vided. Re spon sive lan -
guage also in cludes teacher re quests
and nec es sary com mands ex pressed in
nurturant ways. When us ing re spon sive 
lan guage, care givers elab o rate on their
state ments, pro vid ing ex tra in for ma -
tion so that chil dren more fully un der -
stand.

Re stric tive lan guage is lan guage that
in volves teacher con trol through such
power-as ser tion meth ods as is su ing un -
nec es sary or dis re spect ful com mands,
threats, pun ish ments, and crit i cisms.
Re stric tive lan guage dis cour ages in de -
pend ence and ver bal give-and-take, en -
cour ages sub mis sion to au thor ity and
rules, is un re spon sive to chil dren’s
feel ings and ideas, is con densed and
im per sonal and in volves lec tur ing.

The Care giver Lan guage Re cord (CLR;

31) more spe cif i cally dif fer en ti ates be -
tween re spon sive and re stric tive lan -
guage by sep a rat ing each of these cat e -
go ries into four sub cat e go ries.

The sub cat e go ries of
re spon sive lan guage in clude
the fol low ing:

• using reason and logic,

• encouraging independence and
autonomy,

• using nurturant control, and

• elaborating.

1. Using reason and logic

Ex am ple: “We’ll go out doors later
when the grass has had a chance to
dry. It’s too wet now.”

In stead of “No, we are not go ing out -
doors.” (Child: “Why not?” or: “Be -
cause I said so.”

Ex am ple: “Hit ting hurts, I can’t al low
you to hurt any one.”

In stead of “Don’t hit him. Be a good
boy.”

Ex am ple: “I don’t like it when you call
me that. It hurts my feel ings.”

In stead of “Don’t you ever call me
that.”

Ex am ple: “You’ll feel better if you rest
a min ute.”

In stead of “Put your head down.”

2. Encouraging independence
and autonomy

Ex am ple: “Does it hurt when Sa rah
pulls your hair? You can tell her it
makes you un happy.”

In stead of “Sa rah, stop pull ing Carrie’s
hair.”

Ex am ple: “Each per son may choose a
job from the job chart.”

In stead of “Rebecca will be our line
leader to day.”

Ex am ple: “Tony would like to con tinue 
paint ing. He’ll join us later.”

In stead of “Tony, put that down and
come here now.”

Ex am ple: “That’s okay. Tammy may
make what ever she likes with the
dough.”

In stead of “Tammy, that does n’t look
like a flower to me. Re mem ber, we
are mak ing flow ers for our moth -
ers.”
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Ex am ple: “What things did you do over 
the week end?”

In stead of “What is to day’s date?”

3. Using nurturant control

Ex am ple: “I feel so happy, see ing all of
this co op er at ing.”

In stead of “Let’s see who does the best
job.”

Ex am ple: “I need each of you to place
your toy back on the shelf so we can
go out side.”

In stead of “No one is go ing any where
un til this room is clean.”

Ex am ple: “It’s time to be quiet.”

In stead of “MOUTHS CLOSED!”

Ex am ple: “Let’s sit down now.”

In stead of “SIT!”

Ex am ple: “Please close the door,
Andy.”

In stead of “Close the door, Andy.”

Ex am ple: “We walk in the hall.”

In stead of “No run ning!”

4. Elaborating

Ex am ple: “I won’t be here to mor row; I
need to take my lit tle girl to the doc -
tor, but I’ll be back the next day.
Miss Jeffries will take care of you
while I’m gone.”

In stead of “I won’t be here to mor row.”

Ex am ple: “You need to turn the wa ter
off so we won’t waste wa ter.”

In stead of “Turn the wa ter off.”

Ex am ple: (In re sponse to a child’s
state ment) “Re ally? How in ter est -
ing.”

In stead of “Con cen trate on your work.”

*      *      *

The sub cat e go ries of
re stric tive lan guage in clude
the fol low ing:

• asserting power,

• discouraging independence and
autonomy,

• controlling, and

• lecturing.

1. Asserting power

Re stric tive Ex am ple: “I will have to tell 
your mother if you spit again.”

Re spon sive al ter na tive “Spit ting
spreads germs, and oth ers don’t like
it. If you are an gry, you can talk
about it.”

Re stric tive Ex am ple: “Throw ing sand
is n’t nice. What’s the mat ter with
you? You stand against the fence by
your self now.”

Re spon sive al ter na tive “When sand is
thrown, it gets in our eyes. You may
play in the sandbox with out throw -
ing sand, or you may play on the
side. Which do you choose?”

Re stric tive Ex am ple: “That’s not do ing
your best; that’s just scrib ble.”

Re spon sive al ter na tive “Looks like you 
en joyed us ing all those col ors.”"

Re stric tive Ex am ple: “What are you
sup posed to be do ing? I said to clean
up.”

Re spon sive al ter na tive “Jamie, ev ery -
one needs to help. Your job is to
throw the scraps in the trash can.”

2. Discouraging independence 
and autonomy

Re stric tive Ex am ple: “Your tree needs
to look like this.”

Re spon sive al ter na tive “Think about all 
of the dif fer ent types of trees you
could make. Each tree will look a lit -
tle dif fer ent from the oth ers. That
will make them in ter est ing.”

Re stric tive Ex am ple: “Why are you
cry ing? I don’t see any one else cry -
ing. Be a big boy.”

Re spon sive al ter na tive “You’re re ally
feel ing sad. Would you like to tell
me why you’re un happy? Maybe I
can help.”

Re stric tive Ex am ple: “That’s not the
way we do it.”

Re spon sive al ter na tive “Look at
Craig’s new idea.”

3. Controlling

Re stric tive Ex am ple: “No yell ing.”

Re spon sive al ter na tive “Let’s speak
softly.”

Re stric tive Ex am ple: “Don’t you throw 
that ball in here. Give it to me. You
should know better.”

Re spon sive al ter na tive “Your ball
needs to go on the shelf un til play -
ground time. I’d love to see how far
you can throw when we’re out doors
where noth ing can break.”

Re stric tive Ex am ple: “Your time is
up.”

Re spon sive al ter na tive “You need to
fin ish up be cause John has been
wait ing a long time for his turn.”

4. Lecturing

Re stric tive Ex am ple: “Mark, you
should know better. I’ve told you a
hun dred time that run ning is not al -
lowed. We have been walk ing in the
hall way all year.”

Re spon sive al ter na tive “Mark, you
need to walk.”

Re stric tive Ex am ple: “This is a po tato
peeler. It is sharp, so we must be
care ful. It is used to take the skin off
po ta toes.”

Re spon sive al ter na tive “Who would
like to guess what this is? You’re
right, Mandy—a po tato peeler. Why
do you think we would need a po tato
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peeler?” Ja son says, “to take off po -
tato skin.” “Who would like a turn
help ing me take off the po tato’s
skin? Great, you may all have a turn.
Who has an idea about why we’ll
need to be care ful? Yes, so we don’t
waste po tato. Why else? Yes, be -
cause the peeler can cut us; be cause
it is sharp.”

*      *      *

Un doubt edly, re spon sive care giver
lan guage is pref er a ble to re stric -
tive lan guage. Re spon sive lan -

guage, un der var i ous la bels, has been
de scribed as

• an element of democratic
teaching as opposed to
undemocratic teaching (1),

• an element of nondirectiveness as 
opposed to directiveness (19),

• an element of authoritative
teaching as opposed to
authoritarian teaching (3),

• an element of multi-dimensional
teaching as opposed to
unidimensional teaching (23),

• an element of teacher
respectfulness as opposed to
teacher disrespectfulness (9),

• an element of humanistic control
as opposed to custodial control
(22),

• an element of teacher affective
availability as opposed to teacher 
affective unavailability (36),

• an element of sensitivity as
opposed to harshness (35), and

• an element of encouraging self-
esteem and self-discipline (11).

Re stric tive lan guage has dem on strated
that care giver use of pri mar ily re spon -
sive lan guage (as op posed to pri mar ily
re stric tive lan guage) is as so ci ated with

chil dren dem on strat ing higher self-es -
teem (20);

fewer dis ci pline prob lems (22);

less phys i cal ag gres sion (4);

height ened moral de vel op ment (17);

higher mo ti va tion, less anx i ety, and
more in de pend ence (6); and

• greater creativity (34).

We did a study to
de ter mine whether
care givers used
pre dom i nantly re spon sive
or re stric tive language

No teacher/care giver could be ex pected 
to use solely re spon sive lan guage; there 
are times when a quick com mand must
be given with out at ten tion to cour tesy
or when teach ing takes the form of lec -
tur ing for a very brief time, but cer -
tainly we would ex pect the ma jor ity of
an early child hood teacher’s lan guage
to be re spon sive in stead of re stric tive.
Surely we would ex pect the care giver
of young chil dren to use more
nurturance, praise, en cour age ment, ex -
pla na tion, and re spect than crit i cism,
dis cour age ment, threats, pun ish ments,
com mands, and lec tures.

A 1991 study con ducted for the Uni ver -
sity of Mi ami as the au thor’s doc toral
dis ser ta tion helped to de ter mine the va -
lid ity of this ex pec ta tion (31). The study 
was de signed to de ter mine the ex tent to
which care givers in child care cen ters
use re spon sive ver sus re stric tive lan -
guage. For pur poses of the study, the
caregiving lan guage of 30 care givers,
work ing in 17 child care cen ters in
Dade County, Florida, was in ves ti -
gated. Be cause the cen ters were ran -
domly cho sen from all of the li censed
cen ters op er at ing in Mi ami, care givers
var ied in ed u ca tional back ground, ex -
pe ri ence, age, and race, and were a rep -
re sen ta tive sam ple of the to tal pop u la -
tion of Mi ami care givers. The
care givers were ob served for three
hours each, with their lan guage scored
us ing the CLR (31).

The find ings of the study sup ported ex -
actly what peo ple who are knowl edge -

able about ac tual child care set tings al -
ready know: that we can not as sume that 
the care givers of young chil dren use
pri mar ily re spon sive lan guage. Our
find ings also in di cated that the way
peo ple talk to chil dren must be con sid -
ered when hir ing and train ing teach ers.
Of the 30 care givers in the study, 16
used pri mar ily re spon sive lan guage,
while 14 (al most one half) used pri mar -
ily re stric tive lan guage.

This may be a par tic u larly bleak find -
ing in light of the fact that re stric tive
lan guage is a char ac ter is tic of au thor i -
tar ian caregiving, and a num ber of
stud ies have in di cated that re stric tive,
au thor i tar ian en vi ron ments pro duce
neg a tive ef fects in chil dren, in clud ing
ag gres sion and so cial in com pe tence
(13; 15; 5; 32; 37). The pos si ble im plied
re la tion ship be tween care giver re stric -
tive ness and the re sults of stud ies that
have found child care grad u ates to be
more ag gres sive and so cially in com pe -
tent than peers who were never en rolled 
in child care cen ters is dif fi cult to ig -
nore (27; 29; 28; 24; 2).

An other find ing of the Mi ami study has 
im por tant im pli ca tions as well. A sec -
ond pur pose of the study was to in ves ti -
gate the pos si ble re la tion ship be tween
re spon sive lan guage and other
caregiving prac tices. Be cause ver bal
be hav ior is an ad e quate sam ple of an
in di vid ual’s to tal be hav ior (1), re -
search ers rea soned that a care giver who 
uses pre dom i nantly re spon sive lan -
guage will also be gen er ally re spon -
sive. A teacher dis plays not only in di -
vid ual char ac ter is tics but a gen eral
caregiving style as well (18; 33).

The Na tional As so ci a tion for the Ed u -
ca tion of Young Chil dren’s po si tion
state ment on Guide lines for Ap pro pri -
ate Cur ric u lum Con tent and As sess -
ment states that “All ed u ca tors have a
be lief sys tem, whether ex plicit or im -
plicit, about how chil dren learn and
what they should be learn ing that
guides and in flu ences their prac tice”
(26, p. 24). Baumrind (3); Sears,
Maccoby, and Levin (30); and oth ers
have de scribed be hav iors that clus ter to 
cre ate one’s caregiving (or parenting or 
teach ing) style, and Mills and Clyde
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(25) im ply a connectedness run ning
through a teacher’s many teach ing
prac tices.

Re spon sive lan guage may thus rep re -
sent a gen eral responsivity that per me -
ates the many teach ing be hav iors of a
par tic u lar care giver. If care givers who
use re spon sive lan guage use other pre -
ferred caregiving prac tices as well, then 
the im por tance of find ing care givers
who use re spon sive lan guage is un der -
scored; hir ing a care giver who uses re -
spon sive lan guage could also mean hir -
ing a teacher who will dem on strate
other pre ferred caregiving prac tices.

To in ves ti gate the pos si ble re la tion ship
be tween re spon sive lan guage and other 
pre ferred caregiving prac tices, trained
re search as sis tants, blinded to the pur -
poses of the study, scored the same 30
care givers on their ex e cu tion of 10
care giver prac tices se lected and ex -
cerpted from the Early Child hood En -
vi ron men tal Rat ing Score (ECERS; 12).
Items were used that

• were not dependent on caregiver
language style (to avoid overlap
with the language measurements
made);

• could be accurately observed
during one three-hour visit.

Care givers were given from one to
seven points for each item, as de ter -
mined by cri te ria in the ECERS. They
were scored on

1. child-re lated dis plays in their
rooms;

2. car ry ing out of snack and
meal times;

3. art ex pe ri ences;

4. mu sic/move ment ex pe ri ences;

5. free-play op por tu ni ties;

6. ac tiv i ties in which chil dren use
ex pres sive lan guage;

7. su per vi sion of fine-mo tor
ac tiv i ties;

8. su per vi sion of gross-mo tor
ac tiv i ties;

9. group times; and

10. gen eral tone of the class room.

Naptime and pro vi sion for re lax ation
and com fort were scored as al ter nate
items when for any rea son one of the
pre vi ously named items could not be
ob served and scored. For each care -
giver, scores for each of the 10 mea -
sured items were added to pro vide a to -
tal care giver-prac tices score. Higher
to tal scores in di cated that prac tices
were be ing ex e cuted in a man ner pref -
er a ble to that in di cated by lower scores.

The sub jects’ scores on the Care giver
Lan guage Re cord were cor re lated with
their care giver prac tices scores, us ing
the Pearson prod uct-mo ment cor re la -
tion for mula (a sta tis ti cal mea sure of
the mag ni tude and di rec tion of a re la -
tion ship). The re sults in di cated a sig nif -
i cant, pos i tive re la tion ship be tween
care giver use of re spon sive lan guage
and the use of other pre ferred
caregiving prac tices (r = .785). We may 
there fore con clude that care givers who
dis play re spon sive lan guage are likely
to em ploy other pre ferred caregiving
prac tices as well.

The ram i fi ca tions of this
study’s re sults are clear

First, care giver train ing—be it part of
uni ver sity study, vo ca tional train ing, or 
state li cens ing pro grams—must trans -
mit an un der stand ing of the need for
care giver responsivity to chil dren in
gen eral, and the use of re spon sive care -
giver lan guage in par tic u lar.

As have most child de vel op ment au -
thors who write about child man age -
ment and child guid ance, Galinsky has
sug gested that such re spon sive lan -
guage el e ments as us ing rea son ing and
pro vid ing ex pla na tions to chil dren help 
chil dren to de velop self-con trol and to
be more com pli ant, co op er a tive, and
con sid er ate (7). Galinsky said that well-
trained teach ers can pos i tively in ter act
with chil dren and re duce pos si bil i ties
for ag gres sive be hav ior. Galinsky cau -
tioned against poorly trained care -
givers, say ing, “The cost we as a so ci -
ety could pay for chil dren who grow up

more ag gres sive seems high in deed” (7, 

p. 234).

Logue, Eheart, and Leavitt (21) pointed
out sev eral stud ies in di cat ing that train -
ing must di rectly ad dress responsivity
be cause more teacher ed u ca tion, by it -
self, does not guar an tee greater ver bal
re spon sive ness; highly ed u cated teach -
ers of ten fo cus more on struc tured, cog -
ni tive ac tiv ity and less on responsivity,
non-directiveness, and open ness.
Logue, Eheart, and Leavitt stated that
“train ing pro grams need to help teach -
ers de fine their role, not as a teacher
who di rects and in structs, but as a
teacher whose pri mary re spon si bil ity is
to sup port and be re spon sive to chil dren 
through out the day” (21, p. 9).

Sec ondly, I strongly rec om mend that
di rec tors of early child hood set tings
make use of this study’s find ings dur -
ing the care giver hir ing pro cess. While
in ter view ing pro spec tive staff mem -
bers, di rec tors can ask ques tions that
elicit re spon sive or re stric tive ver bal
re sponses from the ap pli cant. Ex am -
ples of such ques tions in clude, What
words would you use in re sponse to a
child who has in ter rupted your read ing
of a story with the re mark, “I have a dog 
like that!” and What words would you
use when a child fails to clean his place
af ter snack? Be cause di rec tors of ten
have op por tu ni ties to ob serve care giver 
ap pli cants when the ap pli cants sub sti -
tute for a morn ing, I fur ther rec om mend 
that dur ing that time the di rec tor take
care ful note of the care giver’s use of re -
spon sive ver sus re stric tive lan guage.
Re sults of our study im ply that the care -
giver’s lan guage is in dic a tive of a gen -
eral caregiving style, or, at least, that it
is pre dic tive of the use or nonuse of a
num ber of pre ferred caregiving prac -
tices that can not be eas ily ob served un -
til the ap pli cant is hired and his or her
teach ing is well un der way. This study
also calls into ques tion the the ory that a
harsh or strict teacher of young chil dren 
can be a truly “good” teacher.

Low wages make hir ing the best care -
givers a dif fi cult chal lenge, but I hope
that this does n’t make us “set tle” for
less than the chil dren de serve. If we
teach about re spon sive lan guage in our

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 4 65



vo ca tional, col lege, and state li cens ing
pre pa ra tory pro grams; if those who hire 
know how to iden tify re spon sive lan -
guage when they hear it; if di rec tors
pro vide in-ser vice train ing in re spon -
sive lan guage where they see it lack ing, 
lo cat ing and hir ing qual i fied care givers 
who use pri mar ily re spon sive lan guage
will not be out of reach. One pur pose of
this ar ti cle is to let peo ple know that re -
spon sive lan guage is a vi tal char ac ter is -
tic of good teach ers and should weigh
as heavily as the more tra di tional cri te -
ria we weigh in hir ing.

To day’s very young chil dren, more
than ever be fore, are leav ing home each 
morn ing and spend ing their days in
early child hood set tings. The en vi ron -
ments they find there, friendly or un -
friendly, will af fect the rest of their
lives, shap ing their ear li est views of
teach ers, school, the world out side the
home, and them selves. Let us hope that
they will find re spon sive care givers
who pro vide a warm and nurturant en -
vi ron ment and who, through re spon -
sive lan guage, let chil dren know that
they are val ued and re spected, that they
matter in this world.
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“Care giver and Teacher Lan guage—Re -
spon sive or Re stric tive?” by Dr. Janet
Stone, 1993, Young Chil dren, 48(4), pp.
12–18. Copy right © 1993 by Janet Stone.
Re printed by per mis sion.

*      *      *

No tice that when us ing re spon sive
lan guage, adults are of ten speak -
ing with chil dren. In many cases,

re spon sive lan guage en cour ages the
child to join in a con ver sa tion. When
us ing re stric tive lan guage, how ever,
adults are gen er ally speak ing at chil -
dren.

No tice also how the ideas de vel oped in
the ar ti cles you have read in this les son
re in force each other. A teacher who
sees chil dren as the op po si tion, who
has dif fi culty un der stand ing and ac -
cept ing chil dren's emo tions, and who
feels she or he must have pa tience with
them while deal ing with their mis be -
hav ior is very likely to use re stric tive
lan guage. On the other hand, a teacher
who un der stands chil dren and ac cepts
their emo tions is likely to use re spon -
sive lan guage—and to be far more suc -
cess ful in guid ing chil dren to re place
im ma ture and in ap pro pri ate be hav ior
with ap pro pri ate be hav ior.

Activity 5

Pur pose: To be come aware of your
own use of re stric tive and re spon sive
lan guage in your in ter ac tions with chil -
dren.

An a lyze the lan guage that you use
with the chil dren in your care.
Lis ten to your self as you speak to

and with chil dren. If you have a tape re -
corder, make a tape of your self dur ing
the time you are with the chil dren, then
lis ten to the tape when you are alone.
Make a note of how many re stric tive
state ments and how many re spon sive
state ments you make.

As you be come con scious of the na ture
of your state ments, re quests, and di rec -
tions to the chil dren, work on re mov ing 
re stric tive lan guage from your in ter ac -
tions with chil dren and re plac ing it with 
re spon sive lan guage.

Re peat this anal y sis ex er cise ev ery few
days. No tice if the pro por tion of re -
spon sive state ments that you make is
in creas ing. Your goal should be to
elim i nate re stric tive state ments al to -
gether.

Self Check 4.3.   True/False

___ 1. Janet Stone states that a strict
teacher is the best choice for young 
chil dren.

___ 2. Re stric tive lan guage en cour -
ages in de pend ence.

___ 3. Re spon sive lan guage shows
re spect for chil dren’s ideas and
feel ings.

___ 4. Re stric tive lan guage en cour -
ages ver bal give-and-take.

___ 5. Re spon sive lan guage is nur -
tur ing.

___ 6. Lec tur ing is an ex am ple of re -
stric tive lan guage.

___ 7. Elab o rat ing on chil dren’s
state ments is an ex am ple of re -
spon sive lan guage.

___ 8. Re spon sive lan guage pro -
vides ex pla na tions and ex tra in for -
ma tion so that chil dren can more
fully un der stand.

(1. F,  2. F,  3. T,  4. F,  5. T,  6. T,  7. T,  8. T)

Cor rect State ments for False
Self-Check Items

Items 1, 2, and 4 of Self Check 4.3 are
false. Please read the fol low ing cor rect
state ments.

1. Janet Stone states that the ideal
teacher for young chil dren is nurturant
and re spon sive; re spects chil dren's in -
di vid ual ideas and feel ings; pro vides
op por tu ni ties for chil dren to make their
own choices; and en cour ages give-and-
take and in de pend ent thought.

2. Re stric tive lan guage discourages
in de pend ence. It in volves teacher con -
trol through power-as ser tion, in clud ing 
un nec es sary and/or dis re spect ful com -
mands, threats, pun ish ments, and crit i -
cisms. Re spon sive lan guage, on the
other hand, en cour ages in de pend ence.

4. Re stric tive lan guage en cour ages
sub mis sion to au thor ity and rules and is 
not re spon sive to chil dren's feel ings
and ideas.  Re spon sive lan guage en -
cour ages ver bal give-and-take.
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Analyzing the Preview

Go back and re-read the Les son 4 Pre view items. See if the an swers you be lieve are best now are the same as the an swers you
chose be fore you stud ied this les son. The para graphs be low ex plain which an swers are best and dis cuss why the other an -
swers are in ap pro pri ate.

Item 1.  The dic tio nary de fines pa -
tience as “bear ing pains or tri als calmly
or with out com plaint.” This is re flected
in an swer d.

Teach ers who un der stand chil dren—
that is, un der stand each child’s de vel -
op men tal level, abil i ties, and needs—
do not need to “bear pains calmly.”
There fore, hav ing pa tience and un der -
stand ing chil dren (an swer a) are op po -
sites. Hav ing pa tience is not the same
thing as lov ing chil dren (an swer b).
Teach ers with pa tience may or may not
truly love chil dren. Feel ing the need to
have pa tience with chil dren is a con de -
scend ing view that the pa tient per son is
superior to the “opposition.”

Since a pa tient per son ex hib its lit tle un -
der stand ing for chil dren’s de vel op -
men tal lev els, nat u ral growth pro -
cesses, and needs, she or he is NOT
well suited to teach ing young chil dren
(an swer c).

Item 2.  Be cause a teacher who re lies
on pa tience sees chil dren’s be hav iors
as pro vok ing, op pos ing, and strain ing,
she or he is likely to en gage in in ap pro -
pri ate teacher be hav iors when that pa -
tience runs out (an swer c).

The pa tient teacher’s view of the child
as the op po nent of ten leads to, rather
than avoids, an ad versarial teacher-
child re la tion ship and thus power strug -
gles with chil dren (an swer a). It is nat u -
ral for chil dren to en gage in be hav iors
com monly called “act ing out” (an swer

b), re gard less whether the adult “bears
the prov o ca tion” calmly or not.  In or -
der to learn to re place in ap pro pri ate be -
hav iors with ap pro pri ate be hav iors,
chil dren need the guid ance of a teacher
who un der stands the child’s de vel op -
men tal needs and thus is able to teach
the child so cially ap pro pri ate and ef fec -
tive be hav iors. The abil ity to suc cess -
fully guide chil dren (an swer d) de pends 
on a teacher’s abil ity to un der stand
children, not to be patient with them.

Item 3.  Pa tience is a con de scend ing
at ti tude that as signs a neg a tive moral
judg ment to the child’s be hav ior. The
child is made to feel naughty or bad.
Thus, pa tience en gen ders feel ings of
in fe ri or ity in chil dren (an swer a).

Be cause pa tience de fines the child in a
neg a tive way, it en gen ders feel ings of
incom pe tence, not com pe tence (an swer 
b) in children.

Pa tience does not en cour age risk-tak -
ing (an swer c) or spon ta ne ity (an swer
d). An un der stand ing teacher will rec -
og nize risk-tak ing and spon ta ne ity as
nat u ral char ac ter is tics of child hood,
even when these char ac ter is tics lead the 
child to en gage in be hav iors that are not 
themselves appropriate.

Item 4.  Teach ers who un der stand
chil dren take time to trust their nat u ral
growth pro cess (an swer b).

Teach ers who un der stand chil dren
have no need to con trol them (an swer

a) or to have pa tience with them (an -
swer c). They also do not see chil dren
as the “op po si tion” (an swer d). Un der -
stand ing chil dren ac cepts them as in -
nately good while rec og niz ing their
lim ited level of de vel op ment and so cial
skills. Un der stand ing brings with it re -
spect for the child’s or derly, pre dict -
able de vel op ment. Teach ers who un -
der stand chil dren put their en er gies into 
ef fec tive teach ing rather than into
strug gling against the reality that
children are children.

Item 5.  All of the an swer choices for
this item are pos si ble. The way in
which adults talk to chil dren can pro -
vide nur tur ing or it can as sert power
over the child. It can ei ther en cour age
or dis cour age in de pend ence. This is
why the man ner in which adults talk to
chil dren is of such vi tal im por tance.

Item 6.  Re spon sive lan guage en cour -
ages two-way con ver sa tion (an swer b).
Its op po site, re stric tive lan guage, is
rude (an swer c), crit i cal of the child
(an swer a), and con sists of lec tur ing
(an swer d).

Item 7.  Re stric tive lan guage is im -
per sonal and un re spon sive to chil -
dren’s feel ings and ideas (an swer c).
Re stric tive lan guage is NOT re spect ful
of the child (an swer b). It discourages
rather than en cour ages in de pend ence
(an swer a) and en cour ages sub mis sion
to au thor ity and rules rather than of fer -
ing al ter na tives and choices (an swer d).
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Lesson 4 Quiz

Please read Les son 4 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 5

Creating a Positive Climate
in the Early Childhood Facility

Lesson 5 Learning
Objectives

In Les son 5 you will learn:

• to identify positive discipline
methods and negative discipline
methods

• the harmful effects of negative
approaches to discipline

• the benefits of positive
approaches to discipline

• when and how self-images are
formed

• ways to help infants and toddlers
develop self-esteem and self-
discipline

*      *      *

Lesson 5 Preview

Cir cle the let ter of the best an swer(s):

1. The term “terrible twos” is
frequently applied to two-year-olds 
because

a. children misbehave more at
this age than at any other age.

b. adults are frustrated by
children’s growing need for
independence.

c. adults often have unrealistic
expectations of children this
age.

d. adults often don’t understand
the difference between
discipline methods that harm a
child’s self-esteem and
discipline methods that
increase a child’s self-esteem.

2. Experienced teachers and
caregivers who have studied child
development

a. can almost always distinguish
between “good” and “bad”
children.

b. see all young children as
potentially good people.

c. realize that children’s limited
experience will cause them to
behave inappropriately
sometimes.

d. know that young children are
highly motivated to please and
be accepted and approved of.

3. Good discipline teaches children

a. self-control.

b. how to get along with others.

c. standards for behavior.

d. to fear punishment.

4. A young child who stops a
particular behavior because she is
spanked probably does so because

a. she realizes it is wrong.

b. she fears loss of love from the
adult.

c. she is developing self-control.

d. she is beginning to feel more
independent.

5. An individual’s self-image begins
to develop

a. in infancy.

b. around two years old.

c. when the child is about five.

d. during adolescence.

6. Adults can exercise preventive
discipline by

a. keeping children from getting
overtired or overhungry.

b. keeping themselves rested and
in good health.

c. properly managing children’s
schedule.

d. arranging children’s play space 
appropriately.

7. Adults can begin to gradually
transfer some responsibility for a
child’s own behavior to the child
when the child is

a. one year old.

b. almost two years old.

c. three years old.

d. six years old.

Keep the ideas addressed in these
Lesson Preview items in mind as you

work through this lesson.
Notice if you change your mind about

which answers are correct as you
study this lesson.

These Les son Pre view items will be
an a lyzed at the end of this les son.

*      *      *

The first  ar ti cle re printed in this les -
son is from the mag a zine Young
Children’s reg u lar se ries of

“Ideas That Work With Young Chil -
dren.” The ed i tors of Young Chil dren
in vite care givers and teach ers to sub mit 
ques tions or prob lems for anal y sis in
this sec tion.

This ar ti cle, ti tled “Avoid ing ‘Me
Against You’ Dis ci pline,” is writ ten in
an swer to the fol low ing ques tion:

I see why they are termed the
ter ri ble 2s. I have con stant dis -
ci pline prob lems with most of
the chil dren in my group. There 
are sev eral chil dren who give
me trou ble one in ci dent on top
of an other. Last year I had 4-
year-olds. They were not so
bad, but what do you do when
chil dren are bad? Some of my

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 5 70



co work ers do not seem to be -
lieve in dis ci pline.

The ar ti cle ex plains:

“Our pro fes sion be lieves in dis ci -
pline, but rather than think ing of
good ver sus bad chil dren think of
good ver sus bad ap proaches to
dis ci pline. Bad ap proaches to dis -
ci pline di min ish a child’s self-
esteem.

A per son’s in tu itive feel ing of self-
worth (or worth less ness) is
formed at a very young age from a 
col lec tion of per cep tions about
her body, race, in tel li gence, sim i -
lar ity to oth ers in the peer group,
so cio eco nomic sta tus and other
`self-im ages.’ Prob a bly the most
ma jor among them is the child’s
sense of par ents’ and sig nif i cant
oth ers’ con tin u ing evaluation of
her.

“Ev ery day, dis ci pline di min ishes 
or en hances a child’s feel ing of
worth less ness or self-worth.”

The ar ti cle dis cusses the ef fects of both
bad and good dis ci pline tech niques and
pres ents ten meth ods of dis ci pline that
pro mote self-worth. The ar ti cle con -
cludes by not ing that while many things 
in an in di vid ual’s life are to tally be -
yond their con trol, it should be the
adult’s goal through pos i tive dis ci pline
tech niques to “give each child ever-in -
creas ing control of his life.”

Ideas That Work
With Young Children. 
Avoiding “Me Against 
You” Discipline

Some adults see each in di vid ual child
as be ing at this mo ment “good” and at
that mo ment “bad.” It all adds up to a
view of a child as, over all, ei ther a
“good child” or a “bad child”: She’s a
good girl; he’s a hate ful child, a re ally
naughty boy.

Other adults, and cer tainly those of us
well ed u cated in child de vel op ment,

think dif fer ently about chil dren. We
con sider all in fants, tod dlers, and
young chil dren po ten tially good peo -
ple, na ive lit tle peo ple with a very small 
amount of ex pe ri ence on Earth, who
have much to learn, and a great deal of
mo ti va tion to please, to be ac cepted, to
be ap proved, to be loved, to be cared
for. We see young chil dren as gen er ally 
re cep tive to guid ance and usu ally ea ger 
to “do it right.” (There are ex cep tional
in stances, and they sure keep us from
falling asleep on the job!)

It’s hard to imag ine a sen si ble adult
who does not “be lieve in dis ci pline.”
You don’t find main stream adults
trained in child de vel op ment, child psy -
chol ogy, early child hood ed u ca tion, or
parenting who don’t be lieve in dis ci -
pline. How would a young child learn
self-con trol, daily self-help and fam ily/
school life, how to get along with other
chil dren, val ues, par ents’ and teach ers’
stan dards, and “right from wrong”
with out ex pla na tions and ex pec ta tions
(dis ci pline)? How would a child de -
velop “good char ac ter”? Our pro fes -
sion be lieves in dis ci pline, but rather
than think ing of good ver sus bad chil -
dren thinks of good ver sus bad ap -
proaches to discipline.

* Bad ap proaches to dis ci pline di -
min ish a child’s self-es teem, make her
feel worth less, make her feel vic tim -
ized, make it im pos si ble for her to be -
gin to feel in con trol of—and to take re -
spon si bil ity for—some as pects of her
own “des tiny,” make her blame
“them,” make her ap a thetic and dis en -
gaged, make her leave it all up to “fate,” 
and make her not even try to “be good.”

* Good ap proaches to dis ci pline in -
crease a child’s self-es teem, al low her
to feel val ued, en cour age her to feel co -
op er a tive, en able her to learn grad u ally
the many skills in volved in tak ing re -
spon si bil ity for some as pects of what
hap pens to her, mo ti vate her to change
her strat egy rather than to blame oth ers, 
help her take ini tia tive, help her re late
suc cess fully, and help her problem
solve.

Get ting into a pat tern of “me against
you” con fron ta tions with a crawler,

tod dler, or young child of any age can
only lead to fail ure for the adult and bad 
news for the child’s healthy emo tional
de vel op ment.

If the adult is dol ing out harsh or ders,
hu mil i at ing in sults, or sharp smacks in -
tended to make the child stop do ing
some thing (touch it, climb up it), she
may su per fi cially suc ceed: The gi ant
adult is three or four times as big and
strong as a young child, and the adult
can ter ror ize the vul ner a ble lit tle child,
through the child’s fear of loss of love
and care, into com pli ance. But the adult 
will have only su per fi cial suc cess be -
cause each such in ci dent in which the
child’s shaky, emerg ing sense of in di -
vid u al ity and in de pend ence is crushed
leaves him an gry (he will get re venge)
and leaves him with lowered self-
confidence.

If the adult is at tempt ing to make the
child start do ing some thing (eat, sleep,
be friendly, learn), she will un doubt -
edly fail and feel frus trated. (You can
lead a horse to wa ter but ….)

So one rea son not to sink to the level of
fight ing with a 2-year-old is that it is
not likely to work even in the short
term. A sec ond rea son not to re sort to
fre quent “no-no’s,” ar gu ments, put -
downs, and pun ish ments when re lat ing
to young chil dren is that a pat tern of
this treat ment is per ma nently dam ag ing 
to the child’s long-term self-esteem.

Self Check 5.1.   True/False

___ 1. Two-year-olds are called “ter -
ri ble twos” pri mar ily be cause they
have de vel oped into bad or hate ful
chil dren.

___ 2. Young chil dren nat u rally have 
a deep de sire to please the adults
who care for them.

___ 3. Young chil dren may stop a
par tic u lar be hav ior when they are
spanked be cause they fear loss of
love from adult who spanked
them.
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___ 4. Bad ap proaches to dis ci pline
can make it im pos si ble for chil dren 
to be gin to feel in con trol of their
lives.

___ 5. Good ap proaches to dis ci pline 
en cour age chil dren to be gin to take 
re spon si bil ity for their behavior.

___ 6. Low self-es teem is con sis -
tently linked with emo tional and
be hav ioral prob lems.

___ 7. The way in which young chil -
dren per ceive that adults feel about 
them in flu ences how they feel
about them selves.

___ 8. Young chil dren whose teacher 
or care giver is in a bad mood will
feel that she/he dis ap proves of
them.

(1. F,  2. T,  3. T,  4. T,  5. T,  6. T,  7. T,  8. T)

Cor rect State ment for False
Self-Check Item

Item 1 of Self Check 5.1 is false. Please
read the fol low ing cor rect state ment.

1. Two-year-olds are of ten called "ter -
ri ble twos" be cause adults do not un -
der stand or ap pre ci ate chil dren's need
to be gin de vel op ing in de pend ence at
this age.

*      *      *

Methods of discipline must 
seldom interfere with the
lifelong need for self-
esteem

The search for a sense of per sonal
worth steers much of what well-ad -
justed adults do (adults who have made
an un for tu nate ad just ment may have
given up the search and set tled for low
self-es teem). The search for a sense of
per sonal worth is of piv otal im por tance
to teen ag ers in their tu mul tu ous iden tity 
strug gles and is crit i cal in the lives of
small chil dren.

Be yond pro vid ing phys i cal care, per -
haps the main child car ing job of par -

ents and other pri mary care givers is
pro vid ing a feel ing of self-es teem to
chil dren, from ear li est in fancy on ward.
Not only adults and ad o les cents, but in
young chil dren and even in fants, the
search for a sense of per sonal worth
mo ti vates much of each in di vid ual’s
cease less striv ing to de velop and main -
tain mean ing ful at tach ments and mean -
ing ful work. The be gin nings of a sense
of be ing a val ued in di vid ual come from
lov ing in ter ac tions be tween mother and 
in fant, and from lov ing in ter ac tions
with other pri mary care givers; and
from en cour age ment of ini tia tive and
in de pend ence: Mother wants me to be -
come my self, to make choices, to do it
my way, to learn to do it ac cept ably
with out hav ing my spirit bro ken. Noth -
ing is more con sis tently and in ti mately
linked to a wide va ri ety of emo tional
and be hav ioral dis tur bances than is a
low opin ion of one self. Low self-es -
teem is al ways found in chil dren/teens/
adults who reg u larly do poorly in
family life, friendships, school, jobs,
and their lives in general.

Positive or negative self-
image starts in infancy

Very early in an in fant/tod dler’s de vel -
op ment, be fore he or she has ef fec tive
lan guage, an em bry onic abil ity to self-
eval u ate has be gun to evolve. This is
the ca pac ity (to some peo ple the curse)
to as sess the ag gre gate of one’s feel -
ings, be hav iors, com pe ten cies, and re -
la tion ships—to judge one self. Even
tod dlers, in an intuitional way if not in a 
way they could ex plain, per va sively
feel they are per ceived as pre cious, a
pest, clever, stu pid, won der ful,
naughty, ca pa ble, help less, or what -
ever. As ton ish ingly early, ba bies de -
velop a sense of self as good or as un -
able and un wor thy. We know peo ple
who seem to have a weak sense of self;
they seem not to know who they are,
where they’re go ing, what they want, or 
even what they have al ready ac com -
plished. They do not ap pear to un der -
stand the co her ence of their core self.
Worse yet, we know peo ple who have a 
strong sense of a neg a tive self: They
feel that at the cen ter of them selves they 
are less than equal to oth ers, a loser, de -
fi cient, dumb, un kind, unconscien-

tious, in ca pa ble of suc cesses—the
ultimate success being that of feeling
like a lovable person.

One’s self-im age, at all ages, but all the
more so in in fancy and early child hood, 
is de pend ent upon and in ter con nected
with the judg ments of higher au thor i -
ties.

Adults, in many cases, will work hard
with out pro mo tions or sal ary in creases
if they get en cour age ment, a de gree of
praise, and rec og ni tion from their su -
per vi sors.

Ad o les cents, con fused as to whether
they are go ing to be pop u lar and make it 
in life, if for tu nate enough to have lov -
ing and ef fec tive par ents, get a sig nif i -
cant amount of calm ing, sta bi liz ing,
and fo cus from pa ren tal con vic tion that
of course they are go ing to find friends
and mates, of course they are go ing to
make it in life. In short, teen ag ers’ pos i -
tive self-im age is re in forced by their
parents’ positive image of them.

Chil dren will work hard in school for
their teacher’s ap proval; un der nor mal,
nonremedial cir cum stances, grades and 
stick ers are not re quired. At the same
time that par ents and teach ers strive to
help each child de velop in de pend ence,
au ton omy, in di vid u al ity, and sat is fac -
tion in a job well done (in trin sic re -
ward), we know that our opin ion of the
child, and how we con vey it to her, is a
crit i cal vari able in her feeling of self-
worth.

The hu man self is not sol i tary, self-con -
tained, and com pletely au ton o mous.
Hu man be ings are so cial an i mals. We
live in groups, we need each other to
sur vive, and so we care what peo ple
think of us. Largely based on what the
most sig nif i cant peo ple in our early
lives think of us, we de velop high, ad e -
quate, or low self-esteem.

Helping infants and
toddlers develop self-esteem 
and self-discipline

We can struc ture our spaces at home
and in the cen ter, the sched ule, diet,
out ings, fre quency of vis i tors, and so
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on, to bring out the best in eas ily over -
wrought, eas ily ex hausted ba bies and
young chil dren whose emo tional and
so cial sys tems quickly “short cir cuit”
un der stress. We can also struc ture our
own lives to pro vide enough sleep,
healthy food, time off, re ward ing pro -
jects be yond the child, and other
friends so that we can act with max i -
mum ma tu rity—can mus ter max i mum
pa tience and un der stand ing. (Be cause
they are ego cen tric, young chil dren ex -
pe ri ence grown-ups’ grump i ness as
dis ap proval of them; feel ing con stantly
dis ap proved of leads to low self-es -
teem.) All this is pre ven tive dis ci pline.
None the less, sit u a tions call ing for lim -
its to be set, stan dards to be es tab lished, 
and de sired be hav iors to be en cour aged 
will arise with mo bile in fants, into-ev -
ery thing tod dlers, and in creas ingly in -
de pend ent pre school ers. There fore, we
are con tin u ously faced with the ques -
tions: Am I dis ci plin ing in a way that
hurts or helps this child’s self-es teem?
Am I dis ci plin ing in a way that at tempts 
to con trol (to disempower) the child or
in a way that at tempts to de velop self-
control in the child (personal
empowerment)?

Do you help children problem
solve, predict, plan, share,

cooperate, empathize, and learn to
understand how to

get along in the world?

Methods of discipline that
promote self-worth

1.  Show that you rec og nize and
ac cept the rea son the child is do ing
what, in your judg ment, is the wrong
thing:

“You want to play with the truck
but …”

“You like to climb but …”

“You want me to stay with you but 
…”

This val i dates the le git i macy of the
child’s de sires and il lus trates to the
child that you are an un der stand ing per -
son. It also is hon est from the out set:

The adult is wiser, in charge, and not
afraid to be the leader, and oc ca sion ally 
has pri or i ties other than the child’s
wishes.

2.  State the “but”

“You want to play with the truck
but Jerisa is us ing it right now.”

“You like to climb but this will fall 
and hurt you; it’s my job to keep
you safe.”

“You want me to stay with you but 
now I need to (go out, help Jill,
serve lunch, etc.).”

This lets the child know that oth ers
have needs too. It teaches “per spec tive
tak ing” and will lead later to the child’s
abil ity to put him self in other peo ple’s
shoes. It will also gain you the child’s
re spect; you are fair. And it will make
the child feel safe; you are able to keep
him safe.

3.  Of fer a so lu tion:

“Soon you can play with the
truck.”

One-year-olds can be gin to un der stand
“just a min ute” and will wait pa tiently if 
we al ways fol low through 60 sec onds
later. Two- and 3-year-olds can learn to 
un der stand “I’ll tell you when it’s your
turn” if we al ways fol low through
within two or three minutes.

This as sists chil dren in learn ing how to
de lay grat i fi ca tion but is not thwart ing
in view of their short-term un der stand -
ing of time, and teaches them to trust
be cause you are fair.

4.  Of ten, it’s help ful to say some -
thing in di cat ing your con fi dence in
the child’s abil ity and will ing ness to
learn.

“When you get older I know you
will (what ever it is you ex pect).”

“Next time you can (re state what
is ex pected in a pos i tive man ner)”

This af firms your faith in the child, lets
her know that you as sume she has the

ca pac ity to grow and ma ture, trans mits
your be lief in her good in ten tions, and
es tab lishes your ex pec ta tion that “next
time” she will do better.

5.  In some sit u a tions, af ter firmly
stat ing what is not to be done, you
can dem on strate “how we do it,” or
“a better way”:

“We don’t hit. Pat my face gently
(gently stroke).”

“Puz zle pieces are not for throw -
ing. Let’s put them in their places
to gether” (of fer help).

This sets firm lim its yet helps the child
feel that you two are a team, not en e -
mies.

6.  Tod dlers are not easy to dis -
tract, but fre quently they can be re -
di rected to some thing sim i lar but
OK. Carry or lead the child by the
hand, say ing,

“That’s the ger bil’s pa per.
Here’s Lindsay’s pa per.”

“We don’t jump in the scrub
bucket. Lindsay can jump on the
rug.”

“Pe ter needs that toy. Here’s a
toy for Lindsay.”

This en dorses the child’s right to
choose what she will do, yet be gins to
teach that other peo ple have rights too.

7.  Avoid ac cus ing. Even with ba -
bies, com mu ni cate in re spect ful
tones and words.

This pre vents low er ing the child’s self-
im age and pro motes his ten dency to co -
op er ate.

8.  For ev ery “no,” of fer two ac -
cept able choices:

“Rosie can not bite Es ther. Rosie
can bite the rub ber duck or the
cracker.”

“That book is for teach ers. Jackie
can have this book or this book.”
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This en cour ages the child’s in de pend -
ence and emerg ing de ci sion-mak ing
skills, but sets bound aries. Chil dren
should never be al lowed to hurt each
other. It’s bad for the hurter’s self-im -
age as well as for the self-es teem of the
hurt.

9.  If chil dren have enough lan -
guage, as sist them in ex press ing their 
feel ings, in clud ing an ger, and their
wishes. As sist them in think ing about 
al ter na tives and in think ing of a so lu -
tion to the prob lem. Adults should
never fear chil dren’s an ger.

“You hate me be cause you’re so
tired. It’s hard to feel lov ing when
you need to sleep. When you wake 
up, I think you’ll feel more
friendly.”

“You feel ter ri bly an gry be cause I 
won’t let you have candy. I will let 
you choose a ba nana or an ap ple.
Which do you want?”

This en cour ages char ac ter is tics we
want to see emerge in chil dren, such as
aware ness of feel ings and rea son able
as ser tive ness, and gives chil dren tools
for solv ing prob lems with out un pleas -
ant scenes. It shows them that we are
strong, so they are safe: We will not fall 
apart or cave in or harm them even if
their rage scars them.

Are you a model and a gentle
guide? This is the best kind of

discipline because it fosters self-
esteem and self-discipline.

10.  Un til a child is a year and a
half or al most 2 years old, adults are
com pletely re spon si ble for his safety
and com fort, and for cre at ing the
con di tions that en cour age “good be -
hav ior.” Af ter this age, while we are
still re spon si ble for his safety, adults in -
creas ingly, though ex tremely grad u -
ally, be gin to trans fer re spon si bil ity for
be hav ing ac cept ably to the child.
Adults es tab lish firm lim its and stan -
dards as needed. They start ex pect ing
the child to be come aware of other peo -
ple’s feel ings. They be gin to ex pect the
child to think sim ple cause/ef fect (con -

se quences) thoughts, if guided qui etly
through the think ing pro cess. This is
teaching the rudiments of “self-
discipline.”

11.  When talk ing to chil dren 1
year old and older, give clear, sim ple
di rec tions in a firm, friendly voice.

This avoids con fu sion, miscommuni-
cat ion, over whelm ing a per son new to
the art of com pre hen sion with a bliz -
zard of words, and re sult ing re fusal to
comply.

12.  Be aware that the job of a tod -
dler, and to an ex tent the job of all
young chil dren, is to taste, touch,
smell, squeeze, tote, poke, pour, sort,
ex plore, and test. At times, tod dlers are 
greedy, at times gran di ose. They do not
share well; they need time to ex pe ri -
ence own er ship be fore they are ex -
pected to share. They need to as sert
them selves (“No,” “I can’t,” “I won’t,”
and “Do it my self”). They need to sep a -
rate to a de gree from their par ents (in di -
vid u ate). One way to do this is to say no
and not to do what is asked, or to do
what is not wanted.

If adults un der stand chil dren in this age
range, they will cre ate cir cum stances
and de velop at ti tudes that per mit and
pro mote de vel op ment. De vel op ment
in cludes learn ing self-dis ci pline. It’s
better learned through guid ance than
through pun ish ment. It’s better learned
through a “We are a team, I am the
leader, it’s my job to help you grow up” 
ap proach than it is through a “me
against you,” self-es teem re duc ing,
hos til ity-gen er at ing approach.

*     *     *

None of us con trol our own des tiny.
Our mo ment in his tory and our geo -
graphic place, the so cio eco nomic cir -
cum stances of the fam ily we hap pen to
be born into, dis abil i ties or ex tra bless -
ings we may find ours, our ge netic in -
her i tance and birth or der, whether we
have dread ful, sen sa tional, or ad e quate
par ents, ed u ca tional and other op por tu -
ni ties avail able or un avail able to us,
and much, much more are mat ters, from 
an in di vid ual’s point of view, of good

and bad luck. But the goal of a good ap -
proach to dis ci pline is to give each
child ever-increasing control of his life.

Creating a Positive
Climate Promotes
Self-Discipline

The stron ger a child’s mo ti va tion
“to be good,” the more ef fort he
will ex ert in this di rec tion. There -

fore, there will be fewer “me against
you” sit u a tions. If the child be lieves
you be lieve he is good and is ca pa ble of 
learn ing new as pects of be ing good,
and if he feels that you like him, he will
be eas ier to live with.

Cre at ing a pos i tive cli mate for the very
young in cludes

• spending lots of leisurely time
with an infant or young child;

• sharing important activities and
meaningful play;

• listening and answering as an
equal (not as an instructor; for
example, using labeling words
when a toddler points inquiringly 
toward something, or discussing
whatever topic the 2-year-old is
trying to tell you about),

• complimenting the child’s
efforts: “William is feeding
himself!” “Juana is putting on
her shoe!” (even if what you are
seeing is only clumsy stabs in the 
right direction); and

• smiling, touching, caressing,
kissing, cuddling, holding,
rocking, hugging.

The young child should not have to “be
good” to “earn” these in di ca tors of
care givers’ en joy ment. Chil dren
should freely be given af fec tion and ap -
proval solely be cause they ex ist.

Even to ba bies and tod dlers, it’s im por -
tant that we say ev ery day

“Good morn ing!”

“Hi” (from time to time)
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“Will you play with me?” or
“Let’s play _____ to gether.”

“Come with me. We will ….”

“I love you,” or “You’re my
friend.”

“Let’s (sit, ride, rest, etc.) to -
gether.”

“I’m glad you’re in my (class,
group, fam ily).”

“I like to hug you.”

Harmful, Negative
Disciplinary Methods

1. Fre quently say ing, “Stop that!”
“Don’t do it that way!” “That’s
not so bad con sid er ing that you
did it.” “If it were n’t for you, ….”

2. Criticizing

3. Discouraging

4. Creating constant obstacles and
barriers

5. Blaming, shaming

6. Saying “You always …,” “You
never ….”

7. Using sarcastic, caustic, and cruel 
“humor”

8. Physical punishment

9. Using removal from the group or
isolation (the time-out chair, the
corner, the child’s room)

Any adult might oc ca sion ally do any of 
these things. Do ing any or all of them
more than once in a while means that a
bad ap proach to dis ci pline has be come
a habit and ur gently needs to be ad -
dressed, an a lyzed, and al tered be fore
the child ex pe ri ences low self-es teem
as a per ma nent part of her personality.

From “Ideas That Work With Young Chil -
dren. Avoid ing ‘Me Against You’ Dis ci -
pline,” 1988, Young Chil dren, 44(1), pp.
24–29. Copy right © 1988 by the Na tional
As so ci a tion for the Ed u ca tion of Young
Chil dren. Re printed by per mis sion.

Self Check 5.2.   True/False

___ 1. Tell ing a two-year-old who
wants a toy that she can’t have it
be cause some one else is play ing
with it is un wise be cause it will
only make her more an gry.

___ 2. Chil dren should freely be
given ap proval just be cause they
ex ist.

___ 3. Sar cas tic re marks dam age a
child’s self-es teem.

___ 4. One-year-olds are too young
to un der stand “just a min ute.”

___ 5. Ex plain ing that you can not let
a child use sharp-pointed scis sors
be cause they could hurt her will
give her con fi dence that you are
able to keep her safe.

___ 6. Of fer ing help to a child can
en cour age him to feel that he and
the adult are a team.

___ 7. Tell ing Ann, “Next time you
can ask John for the truck” shows
her that you have faith in her good
in ten tions and ca pac ity to learn
more ma ture be hav ior.

(1. F,  2. T,  3. T,  4. F,  5. T,  6. T,  7. T)

Cor rect State ments for False
Self-Check Items

Items 1 and 4 of Self Check 5.2 are
false. Please read the fol low ing cor rect
state ments.

1. Ex plain ing rea sons to chil dren is
ap pro pri ate re gard less of how young
the child is. This lets the child know
that oth ers have needs too. It teaches
“per spec tive tak ing” and will lead later
to the child’s abil ity to put him self in
other peo ple’s shoes. It will also gain
you the child’s re spect; you are fair.
And it will make the child feel safe; you 
are able to keep him safe.

4. One-year-olds can be gin to un der -
stand “just a min ute” and will wait pa -
tiently if we al ways fol low through 60
sec onds later.

How Young Chil dren
Build Im ages of
Them selves

by Fran cis Wardle

Self-im age, the view each of us has
of our selves, is com plex, mul ti di -
men sional, and ever chang ing. It

af fects ev ery thing we do, and is af -
fected by ev ery thing we do. The cre -
ation of self-im age be gins at birth and
con tin ues through out a per son's life. It
is nei ther all pos i tive nor all neg a tive.

What is of deep in ter est to early child -
hood ed u ca tors is our wish to as sist in
the de vel op ment of a strong, in de pend -
ent, se cure self-im age in each of our
chil dren. This need of ours has re sulted
in some very neg a tive ideas and prac -
tices—to name a few, show er ing praise
and re wards on chil dren at ev ery turn;
be liev ing a sin gle pro gram, book,
poster, phrase, pam phlet, or ac tiv ity
can in oc u late a child with a pos i tive
self-im age; en gag ing in ac tiv i ties with
our chil dren that form an ex ces sive pre -
oc cu pa tion with one self; and be liev ing
that a mi nor ity child's self-im age is to -
tally tied to his sense of be long ing to a
mi nor ity group.

Self-im age is based on a sim ple, in ter -
ac tive, con cep tual model: the in di vid -
ual, the in di vid ual's in ter ac tion with the 
en vi ron ment, the re sponse of that en vi -
ron ment to the in di vid ual, and the in di -
vid ual's in ter pre ta tion of that re sponse.
But the ap pli ca tion of this model poses
some com plex ques tions:

• Why do chil dren in ter pret the
re sponse to the same
en vi ron ment dif fer ently?

• How does self-im age build on
it self?

• Which adults in the en vi ron ment
have the most im pact on self-
im age (for ex am ple, bond ing)?

• What does de vel op men tal age
have to do with cre ation of self-
im age?
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• What is the im pact on self-im age
of mi nor ity sta tus in this so ci ety?

Crit i cal to a child's self-im age is how
the child in ter prets the re sponse of the
en vi ron ment to her ac tions and in -
volve ment. When she looks in the mir -
ror, does she say "I like my self" or is
she crit i cal? When she fails a task, does
she say to her self "Here we go again" or 
does she say "That was an in ter est ing
ex per i ment with un ex pected re sults"?
Meta com mu ni ca tion—talk ing to our -
selves—has a lot to do with the de vel -
op ment of our self-im age.

Each child has a pro found im pact on
the cre ation of his own self-im age: the
way he be haves and re sponds to the en -
vi ron ment (Is he ap pro pri ate? fun to be
around? ob nox ious?) and the way he
eval u ates in for ma tion from the en vi -
ron ment. He is an ac tive agent in the de -
vel op ment of his own self-im age.

Clearly much of a child's self-im age is
based on the way so ci ety views the
child. A child who feels she be longs to
a fam ily, com mu nity, and cul ture will
de velop a healthy self-im age. This is
why it is so crit i cal that schools and
early child hood pro grams sup port a
child's home en vi ron ment—cul ture,
race, lan guage, life style, and val ues. 

But we can not do this at the ex pense of
the most im por tant in gre di ent of self-
im age: the qual ity of hu man in ter ac -
tions. The way im por tant peo ple in a
child's life re spond to the child's per -
son al ity and be hav iors is a mir ror for
the child's im age. Wil liam Cross (1) has 
care fully looked at these two fac tors:
the im por tant hu man in ter ac tions in a
child's life and the var i ous groups the
child be longs to. He has de vel oped
what he calls a two fac tor the ory of self-
im age—a com bi na tion of per sonal
iden tity and ref er ence group ori en ta -
tion.

Per sonal iden tity is a con cept ev ery one
has, re gard less of cul ture, lan guage, na -
tion al ity, or race. It in cludes self-es -
teem, self-worth, self-eval u a tion, in ter -
per sonal com pe tence, per son al ity
traits, and phys i cal char ac ter is tics. Ref -
er ence group ori en ta tion in cludes the
var i ous groups a per son be longs to:

church, school, race, com mu nity, fam -
ily, gen der, and ra cial iden tity and
gen der im age. It also in cludes the sym -
bols and val ues of those groups.

While Cross be lieves self-im age is
based on an in ter ac tion be tween per -
sonal iden tity and ref er ence group ori -
en ta tion, he does not be lieve one is pre -
dic tive of the other: a per son who has a
strong sense of group be long ing does
not nec es sar ily have a strong per sonal
iden tity.

But it is also clear much of a child's per -
sonal iden tity is de ter mined by the way
the en vi ron ment re sponds to the char -
ac ter is tics the child has, based on his
group be long ing (gen der, race, fam ily
life style, re li gion). For ex am ple, if a
pro gram does not sup port a child's
home lan guage, that will im pact self-
im age. If a child does not see pic tures,
books, and peo ple in his pro gram that
look like him, that too will af fect his
self-im age. And if a child is pre vented
from par tic i pat ing in a cel e bra tion be -
cause of his fam ily's re li gious choice,
this will have a neg a tive im pact.

What is im por tant about the two fac tor
model is to re al ize these im pacts are im -
por tant be cause they af fect the in di vid -
ual child. A child's pos i tive self-im age
is based on how the child sees her self; it 
is not based on how the child sees her -
self in ref er ence to ra cial, eth nic, gen -
der, eco nomic, or other groups. This is
par tic u larly true of young chil dren,
who have not yet formed a clear con -
cept of ra cial con sis tency and group
mem ber ship. What is crit i cal are pos i -
tive, mean ing ful re sponses to the in di -
vid ual child, not to the group the child
be longs to. A girl who builds a fan tas tic 
struc ture in the block area is com pe tent
as an in di vid ual, not as a girl; a bi ra cial
child who is com pli mented for his rich
brown skin, blond hair, and green eyes
is re ceiv ing pos i tive feed back about his 
unique phys i cal fea tures.

Self-im age is based on the con tin ual
res o lu tion of two of ten con flict ing
parts: the way the world views the child 
(phys i cal fea tures, be hav ior, likability,
tem per a ment) and the way the child
views him self. Be cause young chil dren

go through var i ous cog ni tive and so cial 
stages in which they view the world and 
them selves through par tic u lar prisms,
this res o lu tion is a con tin u ous growth
pro cess. One of our big gest roles as
par ents and teach ers is to con tin u ally
help our chil dren re solve this ap par ent
con flict.

While our to tal in ter ac tions with our
chil dren im pact this res o lu tion, it is
help ful to break what we do into four
gen eral themes: love and ac cep tance,
power and con trol, moral vir tue, and
com pe tence (2). Early child hood ed u -
ca tors are par tic u larly in ter ested in pos -
i tively im pact ing self-im age while chil -
dren are with them; yet we do a
dis ser vice to our chil dren if we di vorce
that ex pe ri ence from the child's to tal
life. These con cepts are ap pli ca ble at
home, at the pro gram, and in the com -
mu nity.

Love and Ac cep tance

Is the child ac cepted as a unique, wor -
thy in di vid ual? Does the child feel she
be longs? Does she feel peo ple care
about her and her ex pe ri ences?

We can build feel ings of love and ac -
cep tance by:

• Pro vid ing high lev els of sup port
and nur tur ing at all times.

• Pro vid ing ap pro pri ate and
con sis tent lim its.

• Pro vid ing praise and
ac knowl edg ment for com plet ing
spe cific tasks.

• Let ting chil dren know you love
them based on their unique
per son al ity. "It's fun be ing with
you." "I'm glad you came
shop ping with me." "I like
hav ing some one to talk to."

• En gag ing in pro jects with your
child that show her you en joy her 
com pany.

• Giv ing each child your
un di vided, per sonal at ten tion as
much as you can.
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Power and Con trol

Does a child feel he has some con trol of 
his life, and of his des tiny? Does he feel 
his des tiny is un der his con trol or some -
one else's?

We can de velop feel ings of power and
con trol by:

• Pro vid ing lots of op por tu ni ties
for choice.

• Pro vid ing mean ing ful pro jects
and ac tiv i ties a child can
par tic i pate in: build ing a fort,
grow ing a gar den, do ing a
cook ing pro ject, com plet ing a
painting.

• Pro vid ing many op por tu ni ties for 
chil dren to ex plore, in ves ti gate,
hy poth e size, won der, and
de velop al ter na tive so lu tions to
prac ti cal and in tel lec tual
problems.

• Help ing chil dren de velop their
own abil ity to de cide if they are
sat is fied with their ef fort and its
re sult. Help them self-eval u ate. 

• Teach ing prob lem-solv ing
tech niques.

• Pro vid ing high ex pec ta tions and
chal lenges.

• Let ting chil dren know you
be lieve they can suc ceed.

• En cour ag ing chil dren to de velop
their own rules, based on their
abil i ties, to con trol cer tain
ac tiv i ties.

Moral Value

Does the child ba si cally feel good?
Does she be lieve she is be ing treated
fairly? Does she be lieve that, fun da -
men tally, she is a good per son? Does
she be lieve she be longs?

We can de velop feel ings of moral value 
by:

• Mak ing sure that all in ter ac tions
with adults (teach ers, par ents,
coaches) are char ac ter ized by
mu tual re spect, co op er a tion,
em pa thy, and fairness.

• Lim it ing ex trin sic re wards, like
money, stick ers.

• Help ing chil dren con struc tively
han dle fail ure and
dis ap point ment.

• Pro vid ing op por tu ni ties for
chil dren to per sist and ex pend
ef fort in pro jects mean ing ful to
the child.

• Pro vid ing many op por tu ni ties for 
chil dren to work to gether
co op er a tively and in groups.

• Pro vid ing op por tu ni ties for
chil dren to do things for other
peo ple, the school, or the
com mu nity (vis it ing se niors,
clean ing up the play ground for
the whole school).

• Crit i ciz ing the child's be hav ior,
not the child, when you need to
limit or crit i cize a child.

• Never com par ing the child with
other par tic i pants (fam ily, team,
class) in any group of which she
is a part. Help ing her feel like an
im por tant part of the group.

Com pe tence

Does the child feel he can do a va ri ety
of things other chil dren his age can ac -
com plish? Does he be lieve it is worth
at tempt ing a task, even if it can not be
fully com pleted?

We can sup port feel ings of com pe tence 
by:

• Bas ing ex pec ta tions on the
in di vid ual child's age and
abil i ties.

• Do ing as many in struc tive things
with your child as pos si ble.

• Un der stand ing that over com ing
prob lems and de vel op ing
so lu tions are im por tant
com pe ten cies that build self-
image.

• Sup port ing in ter per sonal
com pe tence—solv ing prob lems
with other chil dren. 

• Pro vid ing ac knowl edg ment and
ap pro pri ate praise for com plet ing 
spe cific tasks.

• Re ward ing ef fort and risk-tak ing.

• Help ing chil dren learn new skills 
and con cepts and build ing on
ex ist ing skills, but not ex pect ing
them to be able to do tasks as
well as adults.

Con clu sion

De vel op ing a healthy, se cure self-im -
age is a life-long, com plex, elu sive phe -
nom ena. It is not a lin ear pro cess. It is
fluid and dy namic. It is con stantly
chang ing and shift ing. And it ul ti -
mately in volves how a per son feels
about her self, both as an in di vid ual and
as a re spon si ble mem ber of over lap -
ping so cial groups: fam ily, church, pro -
fes sion, race, cul ture, and na tion. Child
care pro fes sion als have a vi tal role to
play in the early de vel op ment of our
chil dren's strong and pos i tive self-im -
ages.
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Re spond ing
Pro fes sion ally and
Com pas sion ately to
Chal leng ing Be hav ior

by Ka ren Stephens

It's around 3 PM. It's been a long day.
I'm tired; the kids are ram bunc tious.
Why not? They're en er gized from nap!
(When will we adults ever learn to join
in?)

It's a typ i cal "mak ing the tran si tion to
snack time" af ter noon. Even the tele -
phone rings on cue to com plete the ca -
coph ony. It's the ed i tor of this fine mag -
a zine, "Ka ren, tell me about dif fi cult
kids." In stant re ac tion: "I'll fax you first 
and last names in five min utes."

No, I'd never break con fi den ti al ity rules 
by di vulg ing names! But my point is, I
could name names. And when I con -
ferred with our teach ing staff about dif -
fi cult chil dren, we came up with the
very same names!

There are chil dren who are so chal leng -
ing of our ev ery de ci sion, so de mand -
ing of emo tional re serves and phys i cal
stam ina, so in tent on test ing our com -
mit ment to con sis tency, that they leave
a very vivid im pres sion … for life … or
at least a ca reer.

If you've been to even one self-es teem
or pos i tive dis ci pline work shop, you
know the dan gers of la bel ing kids.
They live up to the la bels we be stow!
Re search (and com mon sense) warns
us of the pit falls of name-call ing. Most
teach ers avoid pi geon-hol ing chil dren
with un flat ter ing and ste reo typ i cal ad -
jec tives. We've struck most "isms"
from our lan guage. But there's a
descriptor still po lit i cally cor rect
among early child hood pro fes sion als:
"The dif fi cult child."

We have n't erad i cated that phrase from
staff meet ings, late night dis cus sions
with fam ily mem bers, co-worker par -
ties, or even par ent con fer ences. With
one scath ing word, "dif fi cult," we sum
up a child's past, cur rent, and fu ture

per son al ity and be hav ior as if it has lit -
tle hope of re fine ment or re def i ni tion.

The frus trat ing thing about this is the
word is just so use ful! En ter ing the
break room, a teacher puts hand to fore -
head and la ments (her voice reek ing ex -
as per a tion): "Tony is such a dif fi cult
child …." In stant com mis er a tion pours
out to her. Ev ery teacher in the room
knows ex actly what she's talk ing about.

I'm ashamed I still find the descriptor
on the tip of my tongue. You know,
when a child's be hav ior re ally be gins to
wear on you, the la bel creeps into your
con scious ness like a chant: Dif fi cult,
dif fi cult, dif fi cult. Be fore you know it,
the whole staff is hop ing the par ents
dis con tinue en roll ment be fore the child 
moves up to their room. But how are we 
to cope with chil dren who are so hard to 
live with if we can't de scribe them hon -
estly? And dif fi cult is of ten the most
hon est descriptor!

Re search Sheds Light on
Tem per a ment

Since the 1960s, re search has shown
that, from birth, each of us has a ba sic
tem per a ment. That means each of us is
born with a pre dis posed way of re -
spond ing to phys i cal en vi ron ment,
events, and in ter ac tions with oth ers.
The style of re spond ing tends to re main 
sta ble through out life. 

Re search ers (most no ta bly Stella Chase 
and Al ex an der Thomas) iden ti fied
three ba sic tem per a ments: easy, slow to 
warm up, and dif fi cult (with vari a tions
in each of the three broad cat e go ries).

Tem per a ments are de ter mined by an a -
lyz ing chil dren's typ i cal be hav ior re -
lated to: ac tiv ity level, pre dict able bi o -
log i cal sched ules (rhythmicity),
re sponses to nov elty and change (ap -
proach/with drawal), adapt abil ity, in -
ten sity of re ac tion, sen si tiv ity to stim uli 
(re spon sive ness thresh old), mood, at -
ten tion span, and distractibility.

Within each cat e gory, there is a con tin -
uum or gra da tion of be hav iors. For in -
stance, in terms of ac tiv ity level, chil -
dren may be very ac tive, mildly ac tive,

or ex tremely pas sive. As you might
guess, chil dren of "easy" tem per a ment
fall at one end of the con tin uum. "Dif fi -
cult" chil dren fall at the ex treme other
end.

It's im por tant to re mem ber that chil dren 
do not "choose" tem per a ment, and par -
ents don't be stow tem per a ment by way
of child-rear ing. A better way to think
of it is that we all re act to chil dren's in -
nate tem per a ment. We in flu ence how
they cope with their own tem per a ment,
but chil dren are not taught or "given"
tem per a ment.

Tem per a ment is a func tion of bi o log i -
cal de vel op ment. It is af fected by ran -
dom or ga ni za tion of genes, chem i cals,
and hor mones. It is also af fected by
pre na tal ex po sure to drugs, such as co -
caine and al co hol (since drugs in gested
by the mother af fect the de vel op ment
of the ner vous sys tem of the fe tus).

Char ac ter is tics of
Tem per a men tally Dif fi cult 
Chil dren

So, par ents have been proven cor rect.
Sib lings born to the same par ents,
reared in very sim i lar ways, can still
be—in terms of be hav ior and per son al -
ity—as dif fer ent as night and day. Tem -
per a ment at least par tially ex plains this
phe nom enon.

Tem per a ment does n't make a child
good or bad. It just in flu ences a child's
par tic u lar style of ap proach ing the
world. The chal lenge for teach ers is to
rec og nize chil dren's unique tem per a -
ment char ac ter is tics and then find ways 
to cope and re spond to them con struc -
tively. The de gree to which the teacher
achieves this will af fect the qual ity of
teacher-child re la tion ships and in ter ac -
tions. It will also in flu ence chil dren's
self-es teem and mas tery of pos i tive so -
cial skills.

Fol low ing are char ac ter is tics as so ci -
ated with tem per a men tally dif fi cult
chil dren. They are im por tant to be
aware of so you can better an a lyze
class room in ci dents and why they oc -
cur. But of equal value, be ing aware of
these char ac ter is tics will help you re -
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spond to chil dren's be hav ior with com -
pas sion rather than dis dain and re sent -
ment.

• High ac tiv ity lev els. These
chil dren MOVE … a lot! They
are of ten loud. It's hard for them
to con trol im pulses in group
time. Ac tive play can es ca late out 
of a child's con trol. 

• Eas ily over stim u lated. They
have in tense re ac tions to
sen sa tions. They're hes i tant about 
tast ing new foods. Loud,
un ex pected sounds and color
over whelm them. In tense or
pro longed eye con tact causes
them to with draw, re sist, or move 
away. They may en joy cud dling,
but not for long or in tense
pe ri ods. Some chil dren have
strong pref er ences (and dis likes!) 
for vary ing fab rics of cloth ing.
(A five-year-old girl once cried
all day be cause her cor du roy
dress "just did n't feeeeeel right."
Oh, and she hated it be cause it
was plaid. I had to coax her into
the class room amidst her
re peated wail: "My mom made
me wear this ugly dress!!!")

• Over whelmed by change and
nov elty. They're eas ily caught
off guard by changes in
sched ules and rou tines. Field
trips and spe cial vis i tors can
throw them into a tizzy! Par ents
vis it ing the class room con fuse
and be wil der them. Fire drills
ruin their day. You get the idea.

• De ci sive, ad a mant, and in tense
re ac tions. These chil dren don't
just have opin ions, ideas, or
"druth ers." They know what they 
want, and they want it NOW!
They can be in cred i bly per sis tent 
and sin gle-minded. It's very hard
for them to take any one else's
perspective.

• Eas ily dis tracted OR in cred i bly 
fo cused. These chil dren may
need a lot of re mind ers to stay on 
task. They bore eas ily. Their
fo cus can be di verted from

ac tiv i ties by some thing as sim ple
as a fly or a stain spied on
an other child's shoe. How ever,
when some thing grabs their
at ten tion, they can tune
ev ery thing (and ev ery one!) out
and be come obliv i ous to reg u lar
rou tines. Thus, they re quire many 
re mind ers of what is going on
around them.

• Adapt slowly to change.
Tran si tions that are not smooth
and pre dict able throw them off
sched ule for the whole day. They 
don't ease back into rou tines af ter 
play ing out side. It's very hard for 
them to shift gears from ac tive
play to quiet play. They are very
wary of new care givers,
vol un teers, and chil dren. They
have a hard time calm ing
them selves af ter ac tive play,
par ent sep a ra tions, tem per
tantrums, or tears.

• Ir reg u lar bi o log i cal rhythms
and sched ules. Hun ger
fluc tu ates day to day, so they
of ten don't want to eat dur ing
reg u lar meal times. Di ges tion can 
be a prob lem. Potty train ing can
be dif fi cult due to irregular
bowel pat terns. Nap time can be
a chal lenge be cause sleep is hard
to achieve as well as main tain.

• Rapid, some times in tense,
mood swings. Trig gers for mood 
swings are of ten hard to iden tify.
A child may be laugh ing one
min ute and in a vi o lent tem per
tan trum the next. An ger flares up 
and quickly be comes
un con trol la ble. Frus tra tion of ten
leaves these chil dren lit er ally
curled up in a ball on the floor
with tears flowing.

Im pli ca tions for Teach ers

Fac ing the facts of life in child care.
Yes, it's true. Tem per a men tally dif fi -
cult chil dren pose unique chal lenges,
es pe cially in a group set ting. Let's face
it, child care is stim u lat ing in terms of
peers and ma te ri als. Cur rent staff turn -
over rates don't bode well for con sis -

tency. Chil dren who are ex tremely sen -
si tive to noise, color, and so cial in ter ac -
tions may do better in a very small cen -
ter, a day care home, or with an in-
home nanny.

Con front ing child hood stresses. By
be ing aware of and sen si tive to the
stresses en dured by your stu dents,
you'll find it eas ier to be com pas sion ate
with them. A child care cen ter with pre -
dict able, well-bal anced ac tiv i ties and
rou tines can be a ha ven for all chil dren,
but es pe cially chil dren who strug gle
with life's harder is sues.

And as you show com pas sion for the
chil dren, I hope you save some for
your self as well. There are many times
when you'll feel like a fail ure when
deal ing with chal leng ing chil dren. But
re mem ber, even when you are suc cess -
ful in cre at ing a sta ble, se cure, and
com fort ing class room en vi ron ment,
this may not be the case in chil dren's
homes.

Even the best of teach ers or the best of
child care cen ters can not make up for a
home en vi ron ment that is cha otic, ex -
pe ri enc ing pangs of pov erty, strug gling 
with the anx i ety of sep a ra tion and di -
vorce, rid den with do mes tic or neigh -
bor hood vi o lence, or tainted by sub -
stance abuse. Homes such as these are
es pe cially dif fi cult for chal leng ing chil -
dren to thrive in. In a very real sense,
teach ers ex pe ri ence the fall-out of such
con di tions when chil dren en ter their
class room each day.

Fac ing our selves. Dif fi cult chil dren
test the true char ac ter of teach ers.
When a teacher is tired or over whelmed 
by group size, it's easy to take dif fi cult
chil dren's be hav ior per son ally. It takes
pa tience, dis ci pline, and pro fes sion al -
ism to rise above hold ing grudges
against chil dren who aren't "easy"
through no fault of their own.

Re mem ber that each of us is born with a 
tem per a ment which lasts through out
life. Teach ers must take time for self-
re flec tion to de ter mine how their own
tem per a ment is af fect ing their re la tion -
ship with their "dif fi cult" stu dent.
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In an ideal world, dif fi cult chil dren
would only be as signed to "easy" teach -
ers who are tem per a men tally blessed
by na ture with end less un der stand ing
and adapt abil ity. But, in re al ity, teach -
ers who have trou ble cop ing with
change are car ing for chil dren with the
very same chal lenge. This high lights
the need for teach ers to be self-aware,
ob jec tive, and an a lyt i cal. Is the child
the source of class room con flict, or is it
the teacher?

For a teacher, fac ing one self with bru tal 
hon esty is of ten the big gest chal lenge
of all! But it's of ten the se cret to solv ing 
class room be hav ior prob lems.

Be ing eth i cal. Pro fes sion als must re -
sist the urge to "gos sip" about chal leng -
ing chil dren. Whether in staff meet ings
or at the lo cal pub, con cerns about chil -
dren's be hav ior should fo cus on prob -
lem solv ing. It should be geared to es -
tab lish ing goals for a child's con tin ued
de vel op ment (as well as our own). Dis -
cus sion should fo cus on pos i tive ex pec -
ta tions rather than ex ac er bat ing a prob -
lem by let ting staff's frus tra tion fes ter
be yond rea son able bounds.

The urge to "warn" sub sti tutes, aides,
or vol un teers about chil dren's in ap pro -
pri ate be hav ior con veys a de feat ist at ti -
tude. A more eth i cal ap proach is to
share tips for help ing each child cope
most eas ily within the class room set -
ting. Af ter all, each is an in di vid ual.
Each, re gard less of tem per a ment, has
"chal leng ing" mo ments. You can help
sub sti tutes have suc cess ful days in your 
class room by tell ing them what works
with chil dren rather than fo cus ing on
how the chil dren, es pe cially the chal -
leng ing ones, "don't work."

Fo cus on part ner ships with par ents.
"Some times I just want to rush in here
and tell you what a won der ful per son
Juanita can be." Thus pleaded a par ent
we were con fer ring with on a daily ba -
sis about her child's be hav ior.

It was ob vi ous she was tired of hear ing
about prob lems. It was our cue to re as -
sure her that we, too, thought her child
was a won der ful per son—a per son we
could cel e brate as part of our class -
room. 

In fu ture par ent dis cus sions, we fo -
cused more on Juanita's pos i tive be hav -
ior. But, at the same time, we con tin ued
talk ing about new ways to help her
learn more con struc tive so cial skills.
We shared books and ar ti cles with the
par ent. We re ferred her to lo cal par ent
work shops.

Most im por tantly, we lis tened to her
per cep tions of her child's be hav ior and
its pos si ble causes. Af ter all, par ents
are the most im por tant peo ple in chil -
dren's lives. Of ten, but not al ways, they
can be very ob jec tive and in sight ful
when deal ing with a topic as im por tant
as their child's de vel op ment.

Deal ing Con struc tively
with Dif fi cult Be hav ior

Rais ing Your Spir ited Child by Mary
Sheedy Kurcinka helped me re think
chil dren with chal leng ing be hav iors.
Be ing an early child hood teacher and a
mother of a "dif fi cult" child her self, she 
has a lot of cred i bil ity.

To fo cus on the strengths and pos i tive
as pects of "dif fi cult" tem per a ment, she
coined the term "spir ited child." She
urges us not to neg a tively cat e go rize
chil dren sim ply be cause their na ture is
more in tense. She re minds us that chil -
dren who are vo cal and ad a mant may
some day be great de fense law yers. The
abil ity to tune out all but one thought
may ul ti mately serve a child well who
as pires to be a sci en tist or com pet i tive
ath lete.

Yes, I think she thought up a won der ful
phrase to re place "dif fi cult child" in our 
vo cab u lary. A spunky, spir ited child
does n't fit into a class room as
seamlessly as a laid-back, go-with-the-
flow, "easy tem per a ment" child. But
you have to ad mit, they bring a lot of
spice to life. By help ing them make the
most of their unique char ac ter is tics, we
also nur ture pro fes sional growth in our -
selves. The com pas sion we ex tend to
these chil dren to day will in flu ence the
qual ity of their lives into the fu ture.

Responding to Spirited
Children

With the hope of bring ing out the best
in ALL chil dren, here are some tips for
re spond ing to the spir ited chil dren who
grace your class room with their en ergy.

• Maintain a predictable daily
schedule. Privately warn children 
of changes in routine.

• Give children simple, step-by-
step directions when guiding
them through activities or
routines.

• Because these children get
overwhelmed when given too
many choices, limit the number
of activities offered at one time
in one area. Limit the number of
choices during a particular
activity. (Needless to say, this is
very hard to do while still
allowing other children to have
choices they are able to handle!)

• Work in small groups as much as 
possible. Make a concerted effort 
to make your classroom less
overwhelming and stimulating.
Rotate toys and materials. Leave
more white space on walls. Keep
noise and voice levels steady.

• Make sure all activities are
developmentally appropriate.
Successful experiences with
hands-on materials are especially 
important for these children.

• If children begin losing control
or being overwhelmed, provide
more structure. This can be
achieved by offering fewer
choices and providing more
specific directions to follow.
While some children flourish
with creativity when offered
open-ended activities, these
children may flounder. It takes a
wise teacher to make the
distinction.

• Document problematic behaviors 
in a daily log. Analyze log
entries. Can you identify what

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 5 80



triggers antisocial behavior such
as hitting, kicking, or tantrums?
Can the classroom be modified to 
eliminate or reduce the triggers?

• Create cozy, secluded corners
(inside and outside) so children
can remove themselves when
necessary from the
overstimulation of group living.

• Become skilled in managing
smooth transitions between
activities.

• Rehearse any changes that can be 
anticipated. For instance, before
a field trip, role play procedures
that will be followed.

• Include movement in activities
whenever possible. Make sure
movement opportunities are
scheduled throughout the day.

• Be respectful of children's
preferences in terms of tastes,
textures, etc. Don't force a child
to put his hands in water, play
dough, or sand if he vehemently
dislikes the texture. With time
and gradual exposure, the child
will learn to adjust to and enjoy
sensory variations. This requires
teachers to be understanding.

• Coach children toward self-
control. Every child can be
impulsive, but especially spirited
children. Teaching them self-
discipline is imperative. Helping
them master language for
expression of feelings and
desires will help them gain
positive social skills. Positive
discipline techniques must be
consistently applied.

• Choose your battles wisely.
Avoid power struggles. When
disciplining, use clear direction
and enforce limits with
reasonable, related, and
respectful consequences. Avoid
overreacting, raising your voice,
and issuing ultimatums. Deal
with behavior problems calmly
and matter-of-factly. This will
help the child gain control and

trust in your support and
guidance.

• Hold frequent parent conferences 
to coordinate classroom practices 
with home practice. Parents can
often give teachers helpful hints
for dealing with children's
behavior and vice versa.

• Focus on the child's strengths.
Look for the positive. Comment
on adaptive, admirable behaviors 
and traits so you are an uplifting
influence. Name-calling and
labeling children as
"troublemakers" make you an
accomplice to creating a child's
negative self-image. I'm sure
that's not the legacy you want to
leave children.

• When YOU become
overwhelmed and drained, seek
the counsel of a supportive friend 
or co-worker. Finding someone
you trust who will just listen can
give you the release you need to
face the next day with an
optimistic attitude.

*      *      *
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Self Check 5.3.   True/False

___ 1. A child's tem per a ment is de -
ter mined by the par ents' in ter ac -
tions with the child.

___ 2. The teacher's own tem per a -
ment in flu ences how she or he re -
sponds to chil dren.

___ 3. Chil dren who are ex tremely
sen si tive to noise and other ex ter -
nal stim uli tend to do well in the
typ i cal ac tive early child hood pro -
gram en vi ron ment.

___ 4. A pre dict able daily sched ule
is ex tremely im por tant for chil dren 
who have par tic u lar dif fi culty ad -
just ing to change. 

___ 5. Giv ing sim ple, step-by-step
di rec tions is es pe cially help ful
when guid ing spir ited chil dren
through new ac tiv i ties or rou tines.

___ 6. Spir ited chil dren cope more
eas ily in a fairly un struc tured en vi -
ron ment.

___ 7. Pos i tive guid ance tech niques
are es sen tial for help ing spir ited
chil dren learn to cope.

___ 8. Help ing chil dren mas ter lan -
guage to ex press their feel ings and
de sires will help them gain pos i -
tive so cial skills.

(1. F,  2. T,  3. F,  4. T,  5. T,  6. F,  7. T,  8. T)
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Cor rect State ments for False
Self-Check Items

Items 1, 3, and 6 of Self Check 5.3 are
false. Please read the fol low ing cor rect
state ments.

1. From birth, each per son has a ba sic 
tem per a ment. Peo ple do not choose
their tem per a ment, tem per a ment is not
de ter mined by par ents' in ter ac tions
with the child, and peo ple can not
change their tem per a ment. Tem per a -
ment re mains sta ble through out the per -
son's life.

Par ents and teach ers can in flu ence how
chil dren cope with dif fi cult fea tures of
their tem per a ment by 

• understanding each individual
child's temperament traits,

• pro vid ing an en vi ron ment that
suits the in di vid ual child's needs,

• fo cus ing on the pos i tive fea tures
of the child's tem per a ment,

• re spond ing con struc tively (rather 
than negatively) to the child,

• avoid ing un re al is tic ex pec ta tions
of the child, and

• help ing the child learn to adapt
cer tain be hav iors and mas ter
so cial skills in order to conform
to social demands the child will
inevitably face.

3. Chil dren who are ex tremely sen si -
tive to noise and other ex ter nal stim uli
of ten find a busy class room en vi ron -
ment over whelm ing. These chil dren
are of ten more com fort able in a small
cen ter, a day care home, or with in-
home care.

6. Spir ited chil dren who tend to lose
con trol or eas ily be come over whelmed
cope better in a more struc tured en vi -
ron ment. Lim it ing the num ber of
choices pre sented at one time is rec om -
mended for chil dren who are over -
whelmed by nov elty and change.

Analyzing the Preview

Go back and re-read the Les son 5
Pre view items. See if the an swers
you be lieve are best now are the

same as the an swers you chose be fore
you stud ied this les son. The para graphs 
be low ex plain which an swers are best
and dis cuss why the other an swers are
in ap pro pri ate.

Item 1. An swers b, c, and d, are true.
Adults who have un re al is tic ex pec ta -
tions of two-year-olds who don’t un -
der stand the dif fer ence be tween dis ci -
pline meth ods that harm a child’s self-
es teem and dis ci pline meth ods that in -
crease a child’s self-es teem will al most
surely be come frus trated chil dren’s
grow ing need for in de pend ence at this
age. Two-year-olds’ be hav ior that is of -
ten la beled “bad” is far more of ten their
mis taken ef fort, based on in ex pe ri ence
and lack of skills, to meet their very real 
needs. They need guid ance, not pun ish -
ment.

Item 2. The more adults know about
child de vel op ment, the more likely they 
will be to re al ize that an swers b, c, and
d, are true and the less likely they will
be to la bel chil dren “good” or “bad”
(an swer a). All young chil dren are po -
ten tially good peo ple who are highly
mo ti vated to please and to be ac cepted
and ap proved of. Be cause of their lim -
ited ex pe ri ence, they will be have in ap -
pro pri ately some times.

Item 3. An swers a, b, and c are cor -
rect. Good dis ci pline teaches chil dren
self-con trol and stan dards for be hav ior, 
in clud ing how to get along with other
chil dren. Bad dis ci pline meth ods teach
chil dren to fear pun ish ment.

Item 4. An swer b is cor rect. Any
com pli ance that an adult gets from a
child as a re sult of harsh dis ci pline re -
sults from the child’s fear—fear of loss
of love or care or fear of pun ish ment.

Young chil dren do not have an in ter nal
sense of right and wrong (an swer a).
Harsh pun ish ment crushes their sense
of in de pend ence (an swer d) and hin -
ders their de vel op ment of self-con trol
(an swer c).

Item 5. An in di vid ual’s self-im age
be gins to de velop in in fancy (an swer
a).

Item 6. All four an swers are ways in
which adults can ex er cise pre ven tive
dis ci pline.

Item 7. Adults can be gin to grad u ally
trans fer some re spon si bil ity for his own 
be hav ior to a child when the child is al -
most two years old (an swer b).

Be fore this age (an swer a), adults are
com pletely re spon si ble for cre at ing the
con di tions that en cour age “good be -
hav ior.” This “grad ual trans fer” will
be gin with es tab lish ing firm lim its and
be hav ioral stan dards, help ing the child
be come aware of other peo ple’s feel -
ings, and guid ing the child to un der -
stand sim ple cause and ef fect situations 
(consequences).

How ever, the adults are still pri mar ily
re spon si ble for the con di tions that en -
cour age “good be hav ior” and will con -
tinue to have this re spon si bil ity un til
the child is much, much older.
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Lesson 5 Quiz

Please read Les son 5 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 6

Adult-Child Interactions

Learning Objectives

In Les son 6 you will learn:

• three levels of adult involvement
with children

• how an adult’s presence can have 
a stabilizing effect on children’s
feelings and behaviors

• what is meant by an adult’s
facilitative intervention in
children’s activities

• under what circumstances
facilitative intervention by an
adult is helpful to children

• when an adult’s shared
participation in children’s
activities is appropriate

• the importance of physical
contact for young children

• some ways in which spontaneous 
conversations are beneficial to
young children

• nurturing ways in which to give
children compliments

• nurturing ways to offer children
assistance

• ways to help children learn to
take turns

• ways to help children understand
and follow rules

*      *      *

Lesson 6 Preview

Cir cle the let ter of the best an swer(s)
for each of the fol low ing items:

1. Focusing on and recording adult-
child interactions is a teaching skill 
that is appropriate for

a. students of child development.

b. child development
psychologists.

c. early childhood facility
directors.

d. all early childhood
professionals..

2. If a teacher or caregiver needs to
attend to a task that would keep
her from being directly involved
with a group of children, she or he
should

a. save the task until the children
go home.

b. be aware of what the children
are doing.

c. be available to help if needed.

d. get another teacher while she
does the task.

3. When a young child who is
involved in a task experiences
some difficulty, the adult’s best
response is to

a. leave the child alone to figure
it out herself.

b. complete the task for the child.

c. offer a suggestion or
clarification that will guide the
child to success.

4. When a teacher or caregiver is
participating in an activity with
children, she or he

a. should not be too di rec tive.

b. can provide a language model.

c. can model turn taking.

d. can guide the children’s
learning.

5. Spontaneous conversation is
appropriate

a. when children are doing
routine activities.

b. when children are playing.

c. even before children can use
words.

d. when children are at all levels
of language development.

6. Most young children

a. should have adult assistance in
almost everything they do.

b. resist assistance from the adult.

c. need opportunities to do things
all by themselves.

d. enjoy giving assistance to the
teacher or caregiver and to
other children.

*      *      *

Keep the ideas addressed in these
Lesson Preview items in mind as you

work through this lesson.
Notice if you change your mind about

which answers are correct as you
study this lesson.

These Les son Pre view items will be
an a lyzed at the end of this les son.

*      *      *
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In this les son you will read the ar ti cle
“Childrearing In ter ac tions Within
De vel op men tal Home- or Cen ter-

Based Early Ed u ca tion” by Carol D.
Klass. The cen tral theme of Dr. Klass’s
ar ti cle is: teach ers and care givers are
childrearers; pos i tive in ter ac tion pat -
terns mat ter. The ev ery day in ter ac tions 
be tween chil dren and their teach ers
and/or care givers are the foun da tions of 
young chil dren’s de vel op ment.

The data in this ar ti cle are based on ob -
ser va tions made by Dr. Klass in both
cen ter-based and home-based child
care fa cil i ties. She ex plains that ob serv -
ing and re cord ing the so cial trans ac -
tions be tween adults and chil dren can
help teach ers and care givers im prove
how they re late to the chil dren in their
care. In the first sec tion of her ar ti cle,
Dr. Klass dis cusses three dis tinct forms
of adult-child in ter ac tion found in her
ob ser va tions: Shared par tic i pa tion, en -
gag ing in an ac tiv ity with chil dren; sta -
bi liz ing pres ence, just be ing nearby but
not di rectly in ter act ing; and facilitative
in ter ven tion, step ping in to help, then
bow ing out again. She notes that good
teach ers use all three types of in ter ac -
tion and know when each type is most
ap pro pri ate.

*      *      *

Childrearing
Interactions Within
Developmental Home- 
or Center-Based Early 
Education*

by Carol S. Klass

Care givers are childrearers. Pos i tive
in ter ac tion pat terns mat ter!

Tra di tion ally, love and au thor ity
pat terns within fam i lies have been
the ve hi cle for the young child’s

de vel op ment of self and the in cor po ra -
tion of so ci ety’s val ues and prac tices. 
(2, 3, 5, 13, 15)  An ever in creas ing num -
ber of very young chil dren spend 8 to

*Num bers in pa ren the ses re fer to num bered notes 
at the end of this ar ti cle.

10 hours, 5 days a week, for more than
a few years, in home- or cen ter-based
child care. There fore, adults other than
fam ily mem bers are de vel op men tally
sig nif i cant. This is true even for chil -
dren who at tend half-day pre school
pro grams, though pos si bly less so. Just
as in a fam ily, the love and au thor ity
pat terns dem on strated through daily
childrearing in ter ac tions in pre school
and child care are es pe cially im por tant
in the de vel op ment of the young child’s 
feel ings, be hav iors, and val ues.

These sub tle, ever-chang ing in ter ac -
tions of childrearing of ten are taken for
granted and thus are ex tremely hard to
de pict, there fore to teach or to prac tice.
Yet de fin ing and dis cuss ing these sub -
tle ties is es sen tial to grasp ing the mean -
ing of qual ity de vel op men tal care and
ed u ca tion, whether the in ter ac tions
take place in home-based child care or
in group pro grams. In fact, more and
more child de vel op ment spe cial ists be -
lieve that the na ture of child-adult in -
ter ac tions is one of the most im por tant
vari ables in de ter min ing whether early
child hood ed u ca tion pro grams are
high or low quality.

This ar ti cle ex am ines pos i tive child-
rear ing in ter ac tions in an out-of-fam ily
child care set ting. (There are cer tainly
neg a tive in ter ac tions, too, but we do
not seek to pro mote them!) A con cep -
tual model of the lev els of adult in -
volve ment with chil dren, and spe cific
pat terns of adult-child in ter ac tions will
be pre sented. There are other in stru -
ments for look ing at adult-child in ter -
ac tions (see list at end of ar ti cle [“Some 
ad di tional adult-child in ter ac tion anal -
y sis guides”]). This model has been de -
rived by the au thor through 6 months of 
par tic i pa tion ob ser va tion re search in
cen ter-based child care (10) and 1 year
of twice weekly cur rent ac tion re search
in home-based child care (11). This ar ti -
cle ex am ines dis tinctly dif fer ent pat -
terns and urges more early child hood
teach ers and su per vi sors to no tice—
even to re cord—this va ri ety of help ful
in ter ac tions. No tic ing and re cord ing
con struc tive in ter ac tions is one way to
no tice and elim i nate un de sir able trans -
ac tions be tween adults and chil dren.

Levels of adult
involvement with children

Par ents oc ca sion ally leave their tod -
dlers and pre school ers in or der to com -
plete house hold tasks in a dif fer ent
room. How ever, early child hood ed u -
ca tors al ways must be in the vi cin ity of
the chil dren when they are awake—
first, to en sure safety, and sec ond, to
ob serve the chil dren and be available to 
them.

Three lev els of in volve ment are com -
mon in com pe tent child care. These
three lev els dif fer in the amount of
adult in volve ment (see Ta ble 1 at the
end of this article).

• The adult can be near the
children but not directly relating
to them—this role is called
stabilizing presence.

• An adult can enter the children’s
activity, interact with them, and
then leave—moving in and out of 
children’s experience we will call 
facilitative intervention.

• An adult can be a total
participant in children’s
activity—that is termed shared
participation.

In all three lev els of adult in volve ment,
a com pe tent care giver ob serves the
chil dren—is fo cused on their ac tions
and words—much of the time. These
three lev els of in volve ment with chil -
dren will be dis cussed briefly with il -
lus tra tions from the ob ser va tion re -
cords of the Ther a peu tic Fam ily Day
Care Project.

The Ther a peu tic Fam ily Day Care Pro -
ject is an early pre ven tion/treat ment
pro gram for young chil dren at risk of
mal treat ment. A se ries of col lab o ra tive
ac tion re search pro jects is cen tral to it.
The on go ing ob ser va tional re cords of
care givers and pro ject staff are one ma -
jor as pect of this re search ef fort. Staff
reg u larly visit pro vid ers’ homes and re -
cord the ac tions, words, and ac tiv i ties
of chil dren and pro vid ers. Weekly, pro -
vid ers main tain ob ser va tional notes on
each child un der their care. Pro vid ers
and pro ject staff give writ ten feed back
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to each other on these ob ser va tions and
meet twice monthly to discuss ongoing
project events.

Whereas stu dents of child de vel op ment 
and de vel op men tal psy chol ogy are ex -
pected to de velop skills in child ob ser -
va tion and an ec dotal re cord keep ing,
many home- and cen ter-based care -
givers have not had this train ing. Be -
cause the adult-child re la tion ship is a
cru cial com po nent of qual ity child care, 
fo cus ing on and track ing adult-child in -
ter ac tions is a teach ing skill worth de -
vel op ing for all care givers, including
primary grade teachers.

Stabilizing presence

When young chil dren are in volved in
an ac tiv ity, the care givers’ pres ence has 
an af firm ing and sta bi liz ing ef fect on
the chil dren’s feel ings and be hav iors.
(4, 8, 16)  When the care giver is nearby,
the chil dren know that she or he is in ter -
ested in them, is avail able to help if
needed, and can share in their de light.

Fam ily child care pro vid ers some times
pre pare food while chil dren com plete
ta ble ac tiv i ties such as crayoning, glu -
ing, dough clay sculp ture, or cut ting
mag a zine pic tures. Sim i larly, a pro -
vider may fold laun dry, dust, or com -
plete some other house hold task close
to the play ing chil dren. When en gaged
in these house hold tasks, the adult is
avail able and can be re spon sive to chil -
dren’s needs. Of ten this kind of adult
in volve ment shifts to more in volved
lev els, be cause in vari ably a child ea -
gerly wants to as sist. For ex am ple,
many chil dren love to help vac uum or
fold tow els. Like home-based child
care peo ple, pre school and cen ter-
based child care teach ers of ten are in
the vi cin ity of play ing chil dren, yet are
not di rectly in ter act ing with them; a
teacher may be read ing a story to three
chil dren but be aware of five other
children at the nearby art table.

Facilitative intervention

Be yond be ing a pres ence, an early
child hood ed u ca tor has many op por tu -
ni ties to en ter into the chil dren’s ex pe -
ri ence, in ter act with them, and then de -

part from the ac tiv ity. Some times
adults step into a child’s world to give
or ders. That is not what is meant here.
This kind of mov ing in and out of chil -
dren’s play, called facilitative in ter ven -
tion, of fers chil dren more sup port than
a mere pres ence, but it is not in tru sive.
In her in volve ment, the adult can af -
firm, ex tend, re di rect, ex pand, and/or
clar ify the young children’s
experience.

Jeff (30 months) is seated at the
kitchen ta ble. Sally, the care taker, 
gives Jeff a dish tub con tain ing
corn meal and rice, sev eral small
cof fee spoons, and plas tic fun nels
of var i ous sizes. Sally places her
son Josh (3 months) on the ta ble
in his in fant seat. She be gins to
cook spaghetti.

Jeff pours the corn meal mix ture
into a fun nel, holds it high, and
watches the mix ture fall into the
tub. Sally says to Jeff, “You are
putt ing it into the top of the fun nel
and where does it go?” Jeff re -
plies as he points to the tub,
“Down here.” The fourth time he
does this the mix ture does not all
out of the fun nel. As Sally watches 
Jeff from the stove area, she sug -
gests, “Let’s try a big ger fun nel.”
Jeff uses the larger fun nel, and as
the mix ture falls into the tub, he
glee fully says, “It works!” He
then be gins cov er ing the spoons
with the mixture.

Jeff is ab sorbed in the task of fill ing
fun nels and watch ing the mix ture slip
through. In her con ver sa tion with Jeff,
Sally calls at ten tion to spa tial re la tions
in cluded in the task. When Jeff en coun -
ters a prob lem with the fun nel, Sally
sug gests a strat egy to solve his prob -
lem. As Jeff ex plores this new sen sory
ex pe ri ence, Sally is no tic ing so she can
ex tend and clar ify the learn ing he is
doing through play.

Shared Participation

Of ten an early ed u ca tor and chil dren
will par tic i pate ac tively to gether in a
pro ject. This in volve ment is called
shared par tic i pa tion. Shared par tic i pa -

tion usu ally oc curs in adult-ini ti ated ac -
tiv i ties such as story read ing, sing ing,
cook ing to gether, or play ing games.
The dan ger is be ing too di rec tive.
When chil dren are very young, an adult
of ten joins in an ac tiv ity as a full par tic -
i pant to as sist the child in com plet ing
the task (puz zles, pegs, and peg boards). 
The ob ser va tion notes of our pro vid ers
iden tify many types of shared
participation in adult-directed projects.

• “Cooking: [making] muffins,
butter, pie dough, yogurt
popsicles, instant pudding, [and]
peeling carrots”

• “Playing peek-a-boo behind the
trees”

• “Singing together in the car
[while going home]”

• “Role playing Three Billy Goats
Gruff together”

Such ac tiv i ties of fer young chil dren so -
cial ex pe ri ences of shared en joy ment
and en able them to de velop a sense of
self-in-re la tion-to-oth ers. In her shared 
par tic i pa tion, the care giver is a sig nif i -
cant guide for learn ing. She can af firm
the young child’s in volve ment, pro vide 
a lan guage model, model turn tak ing,
and add props or give a sug ges tion to
extend a make-believe sequence.

Mar ga ret, a care giver, and Chris
(4 ½ years) and his sis ter Jill (2 ½
years) have just made dough clay. 
They are seated at the kitchen ta -
ble. Mar ga ret’s son Stan (15
months) sits on her lap. Chris
takes a large amount of dough.
Mar ga ret then gives Jill some
dough and takes some for her self.
Seated on his mother’s lap, Stan
is stir ring small pieces of dough
that are left in the bot tom of the
large bowl.

As he rolls the dough, Chris says,
“I think I can make a snake.”
Mar ga ret ex claims, “A snake.
That’s a good idea! That’s a big
one!” Chris says, “Look how long 
it is!” As he speaks, he con tin ues
to roll the dough. Mar ga ret adds,
“And thin too.” Jill be gins to roll

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 6 86



a small piece of dough and says,
“Lookeeeeee! A snake.” Mar ga -
ret re peats, “Snake. Jill does it
look like any thing else?” Jill does 
not re spond and Mar ga ret sug -
gests, “Maybe a rope.” Jill smiles 
and nods yes.

Chris takes small pieces of Jill’s
dough as he says to her, “Can I
have that?” He al ready has most
of the dough in front of him. Mar -
ga ret sug gests, “Chris, why don’t
you let Jill have that.” She points
to a small amount of dough. Chris 
re plies, “I’m mak ing a big cas -
tle!” He gives his sis ter the small
amount of dough as he con tin ues
to form the large clump in front of
him. Mar ga ret re sponds, “Thank
you, Chris.” As Chris forms the
dough, Mar ga ret says ap pre cia -
tively, “It looks like a moat
around the cas tle.” Chris com -
ments, “This is a wa ter cas tle.”
Mar ga ret says, “A wa ter cas tle.”
Chris ex plains, “It’s floating in
the water.”

The chil dren form shapes with
their dough, and Mar ga ret makes
a jack-o-lan tern with her own
dough. Chris and Jill make a va ri -
ety of forms as they talk for more
than 20 min utes with each other
and with Mar ga ret.

As the chil dren mold their dough, Mar -
ga ret ex presses de light in their pro jects. 
“That’s a good idea! That’s a big one!”
As Mar ga ret lis tens to Chris iden tify
his forms—"wa ter cas tle"—Chris is
stim u lated to con tinue de scrib ing his
cre ation—"It’s float ing in the wa ter."
Typ i cal of a 2-year-old, Jill makes
clumps and rolls with her dough. Oc ca -
sion ally she im i tates her brother in
nam ing her forms—a snake—and Mar -
ga ret ex tends this tod dler’s think ing—
"maybe a rope." All this may sound
triv ial, but these ev ery day in ter ac tions
are the foun da tions of young chil dren’s
de vel op ment. As she par tic i pates with
the chil dren, Mar ga ret also avoids po -
ten tial dis putes by sug gest ing that
Chris give his sis ter a small amount of
dough rather than take all of it. This can 
be con sid ered pre ven tive discipline.

Self Check 6.1.   True/False

___ 1. In ter ac tions be tween teach ers
and care givers and chil dren are
one of the most im por tant fac tors
in de ter min ing the qual ity of early
child hood ed u ca tion pro grams.

___ 2. No tic ing con struc tive adult-
child in ter ac tions can help a
teacher or care giver to dis con tinue
un de sir able in ter ac tions.

___ 3. It is per mis si ble for teach ers
or care givers in child care fa cil i ties 
to leave young chil dren alone in a
room while they are awake for
short pe ri ods of time.

___ 4. When a teacher or care giver is 
in volved with a task and not di -
rectly in volved with a group of
chil dren, those chil dren should not
bother the teacher or care giver.

___ 5. The adult’s pres ence has a sta -
bi liz ing ef fect on chil dren’s feel -
ings and be hav iors.

___ 6. Facilitative in ter ven tion
means that the adult does the task
for the child.

___ 7. Shared par tic i pa tion means
that the adult is ac tively in volved
in a task with the chil dren.

___ 8. Know ing the de gree of adult
in volve ment in chil dren’s ac tiv i -
ties that is most ben e fi cial at any
par tic u lar time is an im por tant
teacher/care giver skill.

(1. T,  2. T,  3. F,  4. F,  5. T,  6. F,  7. T,  8. T)

Cor rect State ments for False
Self-Check Items

Items 3, 4, and 6 of Self Check 6.1 are
false. Please read the fol low ing cor rect
state ments.

3. The teacher or care giver must
never leave a child alone in a room
while the child is awake, both to en sure
the child's safety and also to be avail -
able to the child.

4. The teacher or care giver should al -
ways be avail able to help chil dren

when needed, re gard less of what task
the adult is in volved in.

6. Facilitative in ter ven tion means
that the adult en ters into chil dren's ac -
tiv ity to pro vide sup port—to af firm,
ex tend, re di rect, ex pand and/or clar ify
the chil dren's ex pe ri ence. The adult in -
ter acts with the chil dren as needed and
then with draw from the ac tiv ity.
Facilitative in ter ven tion does not mean
that the adult takes over chil dren's ac -
tiv ity or per forms the task for the chil -
dren.

*      *      *

In the sec ond sec tion of her ar ti cle,
Dr. Klass iden ti fies and dis cusses six 
teach ing skills that teach ers and

care givers need to de velop in or der to
help young chil dren: pro vid ing phys i -
cal con tact, car ry ing on a sim ple, spon -
ta ne ous con ver sa tion with chil dren,
prais ing chil dren’s ac com plish ments,
pro vid ing as sis tance to chil dren, struc -
tur ing turn tak ing, and help ing chil -
dren un der stand and fol low rules.

*      *      *

Adult-child interaction
patterns

Within these lev els of pos i tive adult in -
volve ment with chil dren are six dis tinct 
pat terns of adult-child in ter ac tion:
phys i cal in ti macy, spon ta ne ous con -
ver sa tion, praise, as sis tance, struc -
tured turn tak ing, and un der stand ing/
fol low ing rules (see Ta ble 2 at the end
of this ar ti cle). These pat terns of adult-
child in ter ac tion oc cur in var i ous sit u a -
tions with a va ri ety of care givers and
are cen tral to qual ity de vel op men tal
child care.

Physical intimacy

While re ceiv ing phys i cal com fort when 
up set, in spon ta ne ous giv ing and re -
ceiv ing of phys i cal af fec tion, and dur -
ing in for mal snug gling in an adult’s
lap, young chil dren ex pe ri ence in ti -
macy with a car ing adult. Fre quently a
tod dler climbs onto a nearby
grownup’s lap, cud dles for a few mo -
ments, and re turns to play with other
chil dren. These brief cud dling ep i sodes 
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seem to of fer tod dlers needed sup port,
as if the child were “re fu el ing” for fur -
ther play. (4)

In any ex cel lent pro gram for very
young chil dren, chil dren and pro vid ers
fre quently ini ti ate spon ta ne ous hug -
ging. Pro vid ers’ ob ser va tion re cords
give ev i dence of many ep i sodes of
adult/child phys i cal in ti macy.

• “Loves climbing on my lap with
a book.”

• “I was the horsie on all fours.
They were the cowboys.”

• “Loves when David [provider’s
husband] roughhouses with
them.”

• “Lately she seems out of sorts
and prefers to sit on my lap and
swing with me.” [on the outdoor
porch swing]

The need for in ti mate con tact is ba sic
for young chil dren. Such con tact con -
trib utes to their sense of trust in oth ers
and in them selves. (3)

Spontaneous conversation

Early child hood ed u ca tors have al most
un lim ited op por tu ni ties to en gage in
spon ta ne ous con ver sa tions with chil -
dren, both when the chil dren are play -
ing and when they are en gaged in rou -
tine ac tiv i ties. With very young
chil dren who ei ther have not be gun to
use words or who are at an early stage
in lan guage de vel op ment, adults can
talk about the ac tiv i ties they en gage in
with the chil dren. (“It’s time to get
ready for lunch. First let’s go to the sink 
and wash,”) Sim i larly, adults can ver -
bal ize the child’s activity as they
observe it.

Sally sits on the floor and Jeff (20
months) is putt ing a small plas tic
lid on his head. Sally asks, “Do
you think it will stay?” Jeff chuck -
les glee fully as the lid falls from
his head. Sally then stacks two
lids to gether and, as she places
them on Jeff’s head, says, “I’ll put 
two on you this time.” Jeff im me -
di ately shakes his head so that
they fall to the floor. As she hands

Jeff two lids, Sally asks, “Can you 
stack two to gether?”

Af ter a young child be gins speak ing,
there are in nu mer a ble sit u a tions in
which a care giver can af firm and ex -
pand these early speech pat terns
through in for mal, im promptu con ver -
sa tion.

Eat ing break fast at the kitchen ta -
ble are fam ily day care pro vider
Jean, her son Ricky (21 months),
and day care chil dren Nancy (23
months) and Ja son (25 months).
Ricky is seated in a high chair
next to his mother.

Ricky leans against Jean’s arm.
She says, “What’s the mat ter,
Ricky?” Ricky then bends over to
look un der the ta ble. Jean asks,
“What is down there?” She can -
not un der stand Ricky’s re sponse.
Jean then says, “Crispix” (the
name of one of the two boxes of
ce real on the ta ble). Ricky re -
peats, “Crispix.”

Ja son then asks Jean, “What’s
that?” Jean re plies, “He’s look -
ing at the ce real on the floor. Did
you spill any?” (On the floor were 
about two pieces of ce real and
some milk.) Ja son says, “Yet!”
Jean says, “An other mess. Who
will clean it up?” Ricky re plies,
“How about me?” and Jean says,
“How about you. Okay, fin ish
your ce real first.” Ricky says,
“Fin ish my ce real.”

Now Jean no tices that Nancy’s
spoon has fallen into her ce real
and milk. She says, “You spoon is
not long enough, is it. It fell into
your milk.” Nancy re peats, “Fell
into milk.”

When Nancy’s ce real is gone she
says to Jean, “More.” Jean asks
her, “Do you want more?” Nancy 
nods yes. Jean asks, “What kind,
Cheerios or Crispix?” Nancy
looks at her bowl and says,
“This.” Jean asks, “The kind I put 
away?” Nancy nods yes. As she
gets the box of Rice Krispies from
the cup board, Jean says,
“Krispies?” Nancy smiles as she
says, “Krispies.”

For half an hour, these three tod dlers
and Jean have been break fast ing to -
gether. As this brief ex cerpt il lus trates,
the pro vider and chil dren chat to gether
through out. The tod dlers of ten re peat a
por tion of Jean’s com ments, and Jean
fre quently ex pands the chil dren’s one-
word sen tences. In this shared ex pe ri -
ence of a rou tine task, spon ta ne ous
con ver sa tion fos ters the chil dren’s lan -
guage skills. It sounds so sim ple to con -
verse with chil dren! But for many care -
givers it is not, to which many staff
de vel op ment spe cial ists and su per vi -
sors can at test. The art of chat ting nat u -
rally with chil dren must be nurtured.
We can foster it in ourselves.

Adult ver bal iza tions also can help
young chil dren learn in ner con trol, one
of the ma jor de vel op men tal tasks of the
tod dler and pre school years. (14) Be fore 
chil dren can learn to con trol their feel -
ings, they first must be able to rec og -
nize them. Adults can as sist young chil -
dren in rec og niz ing their feel ings by
iden ti fy ing them as they oc cur. (“Thun -
der is noisy and scary, is n’t it?” “It’s
hard to wait for lunch when you are
very hun gry.” “Lil does n’t like it when
you grab her block.”) This abil ity to
iden tify and then help clar ify a young
child’s feel ings is a high level skill that
most early child hood ed u ca tors de -
velop only through ex pe ri ence and re -
flec tion.

Praise

Early child hood ed u ca tors have many
op por tu ni ties to re spond pos i tively to
chil dren’s ac tions and thereby in flu -
ence their un der stand ing of self. When
in di vid ual ac com plish ments are
praised, young chil dren are helped to
rec og nize their suc cesses and gain
feelings of self-worth.

Sa rah is in her back yard with her
daugh ter Ka ren (6 years) and
child care chil dren Jennie (4 ½
years) and Jennie’s sis ters, Ra -
chel (3 years) and Kimmy (23
months).

Sa rah watches Kimmy get on the
swing glider and be gin to swing.
She says to Kimmy, “You’re get -
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ting big ger! You get on there and
swing by your self, don’t you!”
Kimmy smiles cheer fully.

Later, Sa rah lifts Kimmy onto the
swing as she tells her, “Re mem -
ber how Ka ren and Jennie put
their feet to go high? Let me get
you started and then you go.” Sa -
rah gives Kimmy a push and then
steps back and watches her. As
she watches, Sa rah en thu si as ti -
cally says, “You’re get ting
higher. You are get ting there!” As 
Sa rah de scribes Kimmy’s swing -
ing, she helps Kimmy rec og nize
her suc cesses, and in so do ing,
gain feel ings of self-worth.

In con trast, some adults fre quently
praise young chil dren la bel ing de sired
be hav iors with global evaluative com -
ments such as “good girl” or “nice
boy.” Over time, this la bel ing com mu -
ni cates to chil dren that they are “good”
or “nice,” mean ing that they are pleas -
ing the adult. The chil dren learn that to
please adults is good and nice. What we 
want them to learn is that their own
goals and ac tions are valuable.

Assistance

A sig nif i cant por tion of childrearing in -
volves as sist ing chil dren. Tod dlers and
pre school ers of ten need adult as sis -
tance, first in rou tine care tasks (eat ing,
toileting, or chang ing clothes); sec ond,
in learn ing how to suc cess fully com -
plete tasks on their own (work with
puz zles or scis sors), or self-care
(brush ing teeth); and third, in learn ing
the ba sic rules and rou tines of the
home, home-based child care, or school 
(putt ing away toys, tak ing naps). Adult
re spon sive ness to young chil dren’s
needs pro motes con fi dence to ex plore
and try new tasks. (1, 12)

Mar ga ret sits on the fam ily room
couch while her son Stan (15
months) plays next to her. Child
care chil dren Chris (4 ½ years)
and his sis ter Jill (2 ½ years) each 
work on an in ter lock ing puz zle on
the cof fee ta ble in front of
Margaret.

With ease, Chris be gins plac ing
puz zle pieces into the formboard.
When he hes i tates, as if he does
not know what piece needs to be
put in next, Mar ga ret sug gests,
“Where is the other hat?” With
this sug ges tion, Chris puts in two
more puz zle pieces and proudly
com ments, “Only two more!”

Jill places one cor ner piece into
her puz zle. She seems to find the
re main ing pieces dif fi cult. Mar -
ga ret sug gests, “Jill, look for the
yel low—it goes here.” She points
to the cor rect place ment. “Do you 
think it will fit?” Jill smiles and
nods yes as she puts the yel low
piece into the formboard. Mar ga -
ret then sug gests to Jill, “See if
you can find the eyes.” As Jill
holds the puz zle piece with eyes,
Mar ga ret sug gests, “Try it here.” 
She points.

When Chris com pletes his puz zle,
Mar ga ret sug gests, “Maybe you
can help Jill.” Jill watches while
her brother com pletes the puz zle
for her.

Mar ga ret was able to help both chil dren 
suc cess fully put puz zle pieces into the
formboards. Rather than take com plete
re spon si bil ity for as sist ing Jill, Mar ga -
ret en cour aged Chris to help his sis ter.
Clearly, the short-term ex pe di ent
method would be for an adult to com -
plete tasks for young chil dren. But in
ad di tion to task com ple tion, Mar ga ret
of fered an op por tu nity for these chil -
dren to gain in creased skill in puz zle
com ple tion, feel pride in ac com plish -
ment, and for Chris, ex pe ri ence as sist -
ing an other. Of course, it is im por tant
that on many oc ca sions each day, youn -
ger chil dren (Jill) need op por tu ni ties to
do things they can do with as sis tance
from no body.

Structured turn taking

Turn tak ing is by na ture an in di vid ual
act within a so cial con text. In a group
set ting, chil dren must oc ca sion ally wait 
to have in di vid ual turns to use a spe -
cific toy such as a tri cy cle, swing, or fa -
vor ite truck. To wait for a turn is dif fi -

cult for very young chil dren, be cause
ac cept ing an other’s right to a turn re -
quires the abil ity to take the per spec tive 
of an other per son—a skill that is not of -
ten well-developed in the young.

In some ac tiv i ties adults can struc ture
turn tak ing so that each in di vid ual par -
tic i pa tion adds to the flow of the group
pro cess such as in cook ing pro jects or
story dra ma ti za tion. In story dra ma ti za -
tion the chil dren who are not hav ing a
turn dra ma tiz ing usu ally are ac tive par -
tic i pants as ob serv ers. Even tod dlers
can en ter into turn tak ing when it is
clearly struc tured by an adult, as il lus -
trated in the fol low ing vi gnette.

Jean stands at the kitchen ta ble
where three chil dren are sit ting:
her son Ricky (19 months) and
day care chil dren Mark (3 years)
and Nancy (21 months). Jean and
the chil dren are mak ing bis cuits
for lunch.

Jean sets a mix ing bowl on the ta -
ble and pours flour into a mea sur -
ing cup as she says to the
chil dren, “Okay, it’s Nancy’s
turn to put some flour into the
bowl.” She gives the mea sur ing
cup to Nancy and scoots the bowl
in front of her. Nancy dumps the
flour into the bowl.

Jean says, “Now it’s Ricky’s
turn.” And the pro cess is re -
peated, first with Ricky, then with
Mark. Jean brings bak ing pow -
der. She says, “Now it’s Nancy’s
turn to put some thing in.” Jean
helps each child put one tea spoon
of bak ing pow der into the bowl.
As they wait for their turns, Ricky
and Nancy make cir cu lar mo tions 
with their hands in the flour on the 
ta ble.

Again Jean gives each child a
turn to add salt. She gives Mark a
mea sur ing cup of milk and he
pours it into the bowl. Ricky and
Nancy have turns pour ing milk.
Jean says to Mark, “Can you stir
this slowly while I put the milk
away?” Mark be gins to stir, and
says to Jean, “You want to stir?”
Jean re plies, “I think I’ll let you.

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 6 89



You’re do ing such a fine job.”
She gets round cookie cut ters
from the kitchen cab i net and gives 
one to each child.

These chil dren seem young to be able
to suc ceed in a pro ject in volv ing so
many turntaking se quences. But be -
cause Jean or ga nizes joint cook ing ex -
pe ri ences sev eral times each week, the
tod dlers have learned that she will
make cer tain ev ery one has a turn in pre -
par ing the food. Mat u ra tion is im por -
tant, but so are ap pro pri ate learning
experiences.

Understanding and
following rules

To de velop self-con trol, young chil -
dren need to un der stand and fol low
sim ple rules. When be hav ioral lim its
and re al is tic ex pec ta tions are con sis tent 
and clearly de fined, chil dren gain the
se cu rity needed to de velop self-con trol. 
(4, 6, 7, 9)

Since the last time Jeff (23
months) was at her home, Sally
has placed a dec o rated Christ mas 
tree on a low ta ble in the liv ing
room. As Sally and Jeff ap proach
the tree, Sally be gins talk ing to
him about the dif fer ent or na ments 
and as she talks, takes his hand to
touch them. She says, “Touch
with one fin ger. Be gen tle.” Sally
points out each or na ment and
says its name as Jeff touches it.
She waits for him to try to re peat
the or na ment name af ter her, and
keeps re mind ing him to “be gen -
tle—re mem ber, one fin ger.” Jeff
touches each or na ment as di -
rected. A cou ple of times he ex cit -
edly grabs an or na ment; Sally
takes his hand, and once again re -
minds him to be gen tle. Jeff is
bab bling all the time he is at the
tree. Oc ca sion ally it sounds as if
what he is say ing is a re peat of
what Sally has said. Sally re -
sponds to Jeff’s bab bling, “Yes,
that is the clown; see his big red
nose.”

Sally gives Jeff di rec tions in a pos i tive
yet firm man ner. Know ing that Jeff is

very young and ex tremely ex cited, she
re mains with him to share in his ex cite -
ment and at the same time to make cer -
tain that he fol lows her in struc tions.
With re peated, con sis tent ex pec ta tions
and adult sup port, in time Jeff will en -
joy the tree with out an adult at his side.

Fre quently young chil dren dis obey or
for get the rules. The adult needs to re di -
rect the chil dren’s ac tion in a firm yet
friendly man ner. When an adult is
watch ing chil dren’s play and a young
child mis be haves, the adult can im ple -
ment rules within the play con text. The
adult en ters the child’s ex pe ri ence and
in the re di rec tion gives the child ex pla -
na tions. (14)

Jean sits on the liv ing room couch 
as day care child Nancy (23
months) and Jean’s son Ricky (21
months) play on the rug in front of 
her. Ricky picks up a small
wooden play per son, opens the
back door of a large school bus,
and says to his mother, “There’s
one peo ple.” Jean re plies, “Okay. 
Let’s take him up the steps.”
Ricky pre tends to take three play
peo ple up the back steps of the
school bus.

Ricky co mes to his mother with
two play peo ple and says
“pocket.” Jean re plies, “Well,
let’s check and see if you have any 
pock ets.” At this time Nancy gets
on the school bus and be gins to
ride it around the liv ing room.
Ricky goes to Nancy and be gins to 
ges ture as if to push her off the
bus. Jean says to him, “Nancy is
go ing to take her peo ple on a ride, 
Ricky. Let’s wait un til they get
back. Then you can take your peo -
ple up the steps.” Ricky leaves
Nancy and goes to the toy box,
gets out a car, and lies on his
stom ach as he be gins to move the
car back and forth.

As the chil dren play, Jean is avail able
phys i cally and emo tion ally to ob serve,
as sist, ex tend, or re di rect their ac tions.
Jean un der stands the pro ject Ricky is
work ing on with his play peo ple and
school bus. When Ricky at tempts to
push Nancy off the school bus, Jean re -

di rects him within the con text of his
ear lier play. Be cause her re di rec tion in -
cludes iden ti fy ing Nancy’s in ten -
tions—"is go ing to take her peo ple on a
ride"—Ricky has an op por tu nity to
learn to take the per spec tive of an other.
Of ten young chil dren act im pul sively
with lit tle or no aware ness of their own
in ten tions or feel ings. When Ricky
hears his own in ten tions—"then you
can take your peo ple up and down the
steps"—he is more able to hear his
mother’s report of Nancy’s intentions.

If Jean had not been near the play ing
chil dren, or had not been pay ing close
at ten tion to them, Ricky prob a bly
would have pushed Nancy off the bus.
This may have re sulted in an emo tional
out burst from Nancy. Jean then very
likely would have re sponded to the
emo tional out burst and would have
stated her rule that for bids push ing, a
rule these chil dren knew. Jean’s re -
sponse would have ended the chil -
dren’s dis pute. How ever, be cause she
only would have un der stood the emo -
tional out burst of the con flict, her strat -
egy to re solve the con flict would have
been ex ter nal to the sit u a tion that led to
it. Ricky and Nancy would have
learned obe di ence to rules (no push -
ing). How ever, they would not have
had the op por tu nity to rec og nize their
own or the other child’s feelings and
intentions.

Conclusion
A most sig nif i cant as pect of early
child hood ed u ca tion is the qual ity of
the childrearing in ter ac tions be tween
adult care givers and young chil dren.
Many early child hood spe cial ists be -
lieve that pos i tive childrearing ap -
proaches are even more im por tant than
the ques tion of which cur ric u lum to use
(as long as it is ap pro pri ate for each in -
di vid ual child’s de vel op men tal level,
style, and in ter ests), and where child
care oc curs (as long as it is safe and
there is suf fi cient space). This ar ti cle
pres ents a con cep tual model to help
home- and cen ter-based child care -
givers and all other early child hood ed -
u ca tors ex am ine their own in ter ac tions
in terms of how they are in flu enc ing the 
growth and de vel op ment of the chil -
dren they care for.
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Ta ble 1.  Pos si ble Adult-Child In volve ment Lev els and In ter ac tion Pat terns

              Lev els of Adult-Child In volve ment

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

Discipline in Child Care – Lesson 6 91

Null

Null

The “pa tient” Ra chel lies down
and Jennie and Kimmy (dressed in 
“doc tor” clothes) take care of her.
Sa rah sits at the kitchen ta ble and
ob serves the chil dren’s role play -
ing. (Sa rah’s pres ence af firms the
play of the chil dren who oc ca sion -
ally come to her to fix their face
mask or slip pers.)

Null

Null

Sa rah is seated on the adult glider
swing near Ra chel, Jennie, and
Ka ren who are swing ing on the
hor i zon tal tire swing and sing ing
“Itsy, Bitsy Spi der.” (Sa rah’s
pres ence seems to have a sta bi liz -
ing ef fect on these three small
chil dren’s ex tended shared en joy -
ment.)

Ka ren trips and falls on the rug.
Mary goes to Ka ren as she says,
“Uh oh, let’s fix it.” Mary picks
Ka ren up, kisses her fin ger, and
rocks Ka ren as she pats her back.
Then Ka ren gets down and climbs
on the rock ing horse.

Hal and Holly make crayon pic -
tures as they sit at Jean’s kitchen
ta ble. Af ter sing ing, “Old Mac -
Don ald,” Jean, Hal, and Holly
chat about Jean’s chick ens on her
brother’s farm.

Tracy is sit ting with Em ily and
Dick who each put puz zle pieces
into a formboard. As Em ily places 
the last piece in her Gar field puz -
zle, Tracy says en thu si as ti cally,
“You did it! Now there’s Gar -
field.”

Sam climbs on a con crete block to
be next to the bunny hutch. When
Glo ria sees him talk ing to the bun -
nies, she gets let tuce and then
holds Sam so he can feed the bun -
nies.

Ka ren and Jennie swing on the
hor i zon tal tire swing. Kimmy
stands by the swing but is ig nored
by Ka ren and Jennie. Kimmy be -
gins to cry. As she puts Kimmy on 
the swing, Sa rah says, “Kimmy
wants to swing too, so let’s help
her have a turn.”

Dick be gins look ing at the pic -
tures in a book. When he be gins to 
tear a page, Tracy says to him,
“You can look at books, but let’s
not tear the pages be cause then we 
would n’t have any books, would
we?”

Adam is curled in Denise’s lap as
she reads a book to him.

Jeff and Sally pre tend that plas tic
lids are hats. As they put the lids
on each other’s head, Sally de -
scribes the pro cess (“Do you think 
it will stay on your head this
time?”)

When Ra chel and Kimmy nap af -
ter lunch, Sa rah and Jennie clean
the dishes. As Jennie washes the
ta ble, Sa rah says, “You are re ally
help ing me.”

Sally and Jeff each form shapes
with dough clay at the kitchen ta -
ble. As Sally puts her hand on top
of Jeff’s hand she says, “Let’s
make a big snake.”

As Sa rah digs out the hill of po ta -
toes, Jennie, Ra chel, and Kimmy
take turns pick ing up the po ta toes.

Mar ga ret, Chris, and Jill each
form dough clay shapes. Chris,
then Jill, loudly bang their fists
against the dough. Mar ga ret:
“Let’s try to be a lit tle gen tle.”

Sta bi liz ing pres ence Facilitative in ter ven tion Shared par tic i pa tion
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Some additional adult-child interaction analysis guides

Ac cred i ta tion cri te ria and pro ce dures
of the Na tional Acad emy of Early
Child hood Pro grams (1984). Wash -
ing ton, DC: NAEYC.

Boyer, E.G., Si mon, A., & Karafin, G.
(Eds.), with the as sis tance of
Nickleach, S., & White, P.L. (1973).
Mea sures of mat u ra tion: An an thol -
ogy of early child hood ob ser va tion
in stru ments (Vols. 1–3). Re search
for Better Schools, Inc., 1700 Mar -
ket St., Phil a del phia, PA 19103.

Caldwell, M.B., & Bradley, R.H., &
staff (un dated). Home ob ser va tion
for mea sure ment of the en vi ron ment.
Lit tle Rock: Uni ver sity of Arkansas.

Greenberg, P. (1986). Staff growth pro -
gram for child care cen ters (rev.
ed.). Acrop o lis Press, 2400 17th St.,
N.W., Wash ing ton, DC 20009.

Guide to ac cred i ta tion by the Na tional
Acad emy of Early Child hood Pro -
grams (1985). Wash ing ton, DC:
NAEYC.

Pre school care givers in cen ter-based
pro grams: Child De vel op ment As so -
ci a tion as sess ment sys tem and com -
pe tency stan dards (1987). CDA Na -
tional Credentialing Pro gram, 1817
Con nect i cut Ave., NW, Wash ing -
ton, DC 20009.
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Ta ble 2.    Adult-Child In ter ac tion Pat terns 

Phys i cal in ti macy 

Spon ta ne ous
con ver sa tion 

Praise

As sis tance

Struc tured turn
tak ing

Un der stand ing
and fol low ing
rules

Adult ex presses af fec tion to child through phys i cal con -
tact (lap sit ting, hug ging) ini ti ated by child or adult.

Adult and child en gage in many in for mal con ver sa tions, 
ini ti ated by child or adult.

Adult gives pos i tive re sponse to ap pro pri ate child be -
hav ior and at tempts to de scribe be hav ior rather than re -
ly ing on words like “good” or “nice.”

Adult pro vides as sis tance to child so that child can suc -
cess fully com plete task (par tic u larly when asked for
help.

Adult en cour ages an other child, com pe tent in the task,
to as sist.

Adult guides chil dren in tak ing turns so that each child
has an op por tu nity to use ma te ri als.

Rule im ple men ta tion: Adult es tab lishes rules that are
clearly and pos i tively de fined. Adult re di rects child’s
mis be hav ior (mis us ing ma te ri als, un safe ac tiv ity) in a
pos i tive man ner with ex pla na tion.

Con flict res o lu tion: Adult en ters into chil dren’s dis -
putes and at tempts to as sist chil dren (1) in un der stand -
ing each other’s de sires and (2) in them selves reach ing a 
joint so lu tion to the prob lem.

Children Helping
Children

Mar ga ret fos tered co op er a tion be -
tween 4 1/2-year-old Chris and
his 2 1/2-year-old sis ter, Jill, and
gave Chris an op por tu nity to help
a youn ger child when she asked
Chris to help Jill fin ish her puz zle. 
This was a good op por tu nity for
Chris.

Help ing some one else is an im -
por tant ac tiv ity for all chil dren. In 
mixed-age classes, which are par -
tic u larly com mon in day homes,
care givers should also struc ture
op por tu ni ties for youn ger chil -
dren to help older ones, mak ing
sure, of course, that the youn ger
child can be suc cess ful. For in -
stance, af ter the chil dren fin ish
play ing with the puz zles, Mar ga -
ret might sug gest, “Jill, that was
kind of Chris to help you fin ish
your puz zle. Would you like to
help Chris by putt ing his puz zle
on the shelf?”

Op por tu ni ties to help each other
should also be pre sented to chil -
dren in day care cen ters that di -
vide classes into more nar row age
cat e go ries. Here, too, it is im por -
tant for all chil dren to have op por -
tu ni ties to be the helper.

It is easy to find ways in which the 
par tic u larly ca pa ble child can
help oth ers. Be care ful that no
child is made to feel in ca pa ble be -
cause he or she al ways must re -
ceive help. The slower, less ca pa -
ble, or more clumsy child also
needs op por tu ni ties to feel help -
ful. Care givers should be aware of 
each child’s strengths and spe cial
skills when sug gest ing helper
tasks.
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Self Check 6.2.   True/False

___ 1. Fre quent hug ging is ex -
tremely im por tant for young chil -
dren.

___ 2. Adults should only talk to
chil dren about their ac tiv i ties af ter
the chil dren have learned to talk
well enough to par tic i pate.

___ 3. Ver bal iz ing a child’s ac tiv ity
ex pands a child’s speech pat terns.

___ 4. Ver bal iz ing a child’s feel ings
helps the child rec og nize feel ings
and de velop in ner con trol.

___ 5. Chil dren must be able to rec -
og nize their feel ings be fore they
can learn to con trol the ways they
ex press their feel ings.

___ 6. It is ex tremely worth while for
teach ers and care givers to de velop
the art of chat ting nat u rally with
chil dren.

___ 7. The way adults praise chil dren 
in flu ences chil dren’s un der stand -
ing of them selves.

___ 8. The best way to praise chil -
dren is to let them know that they
have pleased the adult.

___ 9. Adult re spon sive ness to chil -
dren’s needs makes chil dren de -
pend ent and dis cour ages them
from try ing new things.

___ 10. Teach ers and care givers can
help tod dlers learn turn tak ing
through struc tured learn ing ex pe ri -
ences.

(1. T,  2. F,  3. T,  4. T,  5. T,  6. T,
7. T,  8. F,  9. F,  10. T)

Cor rect State ments for False
Self-Check Items

Items 2, 8, and 9 of Self Check 6.2 are
false. Please read the fol low ing cor rect
state ments.

2. Adults should talk to chil dren from 
birth. Talk ing to chil dren dem on strates
the adult's in ter est in the child. Even ba -
bies re spond ea gerly to the hu man

voice. In ad di tion, chil dren learn lan -
guage by hear ing it spo ken.

8. En cour age ment is more ap pro pri -
ate—and more ef fec tive—than praise.
No tice and show ap pre ci a tion for chil -
dren's ef forts to achieve their own goals 
as well as their ac com plish ments.

Chil dren's goal should not be to please
adults but to suc cess fully ac com plish
their own age-ap pro pri ate tasks and
goals. We want them to un der stand that 
their goals and ac tions are valu able and
to feel a sense of ac com plish ment and
joy in their own suc cess.

9. Adult re spon sive ness is very en -
cour ag ing to chil dren.  Adult re spon -
sive ness to chil dren's needs pro motes
chil dren's con fi dence to ex plore and try 
new tasks. Re spon sive ness does not
mean eval u at ing the child's ac tions but
rec og niz ing the child's in ten tions, ef -
forts, and spe cific ac tions in a pos i tive,
sup port ive man ner.

*      *      *

Analyzing the Preview

Go back and re-read the Les son 6
Pre view items. See if the an swers
you be lieve are best now are the

same as the an swers you chose be fore
you stud ied this les son. The para graphs 
be low ex plain which an swers are best
and dis cuss why the other an swers are
in ap pro pri ate.

Item 1. No tic ing and re cord ing in ter -
ac tions be tween chil dren and adults is
an ex tremely help ful skill for all of the
cat e go ries listed in this item. There fore, 
all an swers are cor rect.

Item 2. An swers b and c are cor rect.
Dur ing por tions of the day, chil dren
can carry on ac tiv i ties with out the
teacher's or care giver’s di rect par tic i pa -
tion. How ever, the teacher or care giver
must al ways be aware of what the chil -
dren are do ing and avail able to help
them if needed.

Of course, if a task would not al low the
teacher or care giver to ful fil these ob li -
ga tions, then the teacher or care giver
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should save the task un til the chil dren
go home or get a sub sti tute teacher.

Item 3. When a child is hav ing dif fi -
culty with a task, the adult’s best ac tion
de pends on the ex act cir cum stances. In
most cases, an swer c is the pre ferred re -
sponse: of fer a sug ges tion or clar i fi ca -
tion to guide the child to suc cess.

The child should be left to do the task
alone (an swer a) only if the adult is sure
the child will not be come frus trated.
The adult should com plete the task for
the child (an swer b) only if the task
must be com pleted and it is clear that
the child can not do it alone (but ton ing a 
coat be fore go ing outdoors).

Item 4. All an swers are cor rect.

Item 5. Spon ta ne ous con ver sa tion is
ap pro pri ate in all four sit u a tions.

Item 6. Even young chil dren need op -
por tu ni ties to do things all by them -
selves (an swer c), partly be cause they
need as sis tance in so many ar eas. Be ing 
able to do things in de pend ently gives
them self-con fi dence.

Young chil dren also en joy giv ing as sis -
tance to the teacher or care giver and to
other chil dren (an swer d)—an other
source of self-con fi dence.

An swer c is some times true and some -
times false. Chil dren need and en joy
adult as sis tance in many sit u a tions, but
they may (ap pro pri ately) re sist such as -
sis tance in other sit u a tions. Adults
should be care ful to of fer as sis tance in
such a way that the child feels as in de -
pend ent as possible.

An swer a is not true. Young chil dren
should be given the op por tu nity to do as 
many things by them selves as pos si ble.

Lesson 6 Quiz

Please read Les son 6 two times be fore at tempt ing its quiz. When you have fin ished
read ing this les son, re turn to My Courses within your Ac count at
www.CareCourses.com and open your course file to ac cess the On line Quiz for this
les son and in struc tions for sub mit ting your an swers for grad ing.

Activities

The Ac tiv ity ques tions are based on the Ac tiv i ties you did in Les sons 1 and 2. These
Ac tiv i ties must be com pleted to pass this course.  We rec om mend that you print
and use the fol low ing two pages to write your an swers to these Ac tiv ity ques tions
for your own re cord.

Activity 1: Techniques Your Teacher Used

Re-read what you wrote about the teacher you se lected in Ac tiv ity 1 (Les son 1). If
you wish, add to the notes you have al ready made. Then think about the dis ci pline
tech niques that you have read about in this course and an swer the fol low ing ques -
tions. Please keep a copy of your an swers for your own re cord.

1. List the pos i tive or neg a tive dis ci pline tech niques that you have stud ied in this
course that this teacher used.

2. How did these dis ci pline tech niques that you have listed make you feel at the
time?

3. What ef fect did they have on you in the fol low ing years?

4. How did the tech niques this teacher used af fect the way you dis ci pline chil dren in 
your care?

Activity 2: Your Discipline Techniques

Re-read your notes about a child who pre sented a dis ci pline prob lem (Les son 2). For 
each of the five dis ci pline prob lems, 

a) briefly state the child's be hav ior prob lem

b) name a pos i tive guid ance tech nique that would be the ap pro pri ate for this be hav -
ior prob lem. 

Please keep a copy of your an swers for your own re cord.

When you have com pleted the Ac tiv i ties, re turn to My Courses within your Ac -
count at www.CareCourses.com and open your course file to ac cess the On line Quiz 
for the Ac tiv i ties and in struc tions for sub mit ting your an swers for grad ing.

*      *      *

Self-Evaluation Chart

A Self-Eval u a tion Chart for your own use is printed at the end of this course file.
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Activity 1: Techniques Your Teacher Used

1. List the pos i tive or neg a tive dis ci pline tech niques that you
have stud ied in this course that this teacher used.

2. How did these dis ci pline tech niques that you have listed
make you feel at the time?

3. What ef fect did they have on you in the fol low ing years?

4. How did the tech niques this teacher used af fect the way you
dis ci pline chil dren in your care?
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Activity 2: Your Discipline Techniques

1. Child's be hav ior:

Pos i tive guid ance tech nique for be hav ior #1:

2. Child's behavior:

Pos i tive guid ance tech nique for be hav ior #2:

3. Child's be hav ior:

Pos i tive guid ance tech nique for be hav ior #3:

4. Child's be hav ior:

Pos i tive guid ance tech nique for be hav ior #4: 

5. Child's be hav ior:

Pos i tive guid ance tech nique for be hav ior #5:
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Self-Evaluation Chart

Your name __________________________ Ages of chil dren in your group _________ Date of ob ser va tions __________

Note ex am ples that il lus trate how you did or did not do each of the fol low ing (use ad di tional pa per as needed):

En cour age chil dren ____________________________________________________________________________________

____________________________________________________________________________________________________

Give chil dren a sense of be long ing _______________________________________________________________________

____________________________________________________________________________________________________

Help chil dren de velop a sense of com pe tence _______________________________________________________________

____________________________________________________________________________________________________

Have age-ap pro pri ate ex pec ta tions of each child _____________________________________________________________

____________________________________________________________________________________________________

Give chil dren op por tu ni ties to have fun ____________________________________________________________________

____________________________________________________________________________________________________

Help chil dren deal hon estly with their feel ings ______________________________________________________________

____________________________________________________________________________________________________

Give chil dren choices __________________________________________________________________________________

____________________________________________________________________________________________________

Com mu ni cate rules clearly ______________________________________________________________________________

____________________________________________________________________________________________________

Use nat u ral/log i cal con se quences to en force rules ____________________________________________________________

____________________________________________________________________________________________________

In volve chil dren in limit enforcement _____________________________________________________________________

____________________________________________________________________________________________________

Al low chil dren to help _________________________________________________________________________________

____________________________________________________________________________________________________

Show re spect for chil dren _______________________________________________________________________________

____________________________________________________________________________________________________

Have time for in di vid ual chil dren  ________________________________________________________________________

____________________________________________________________________________________________________

En gage in spontaneous con ver sa tion with children ___________________________________________________________

____________________________________________________________________________________________________

Han dle a con flict sit u a tion ______________________________________________________________________________

____________________________________________________________________________________________________




