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Introduction

Wel come to The Early Child hood
Pro fes sional. This self-instruc-
tion course is de signed for

adults who teach or care for young chil -
dren. This course has five les sons:

Lesson 1: Standards for a
High-Quality Child Care
Environment

This les son ex am ines the pur pose of
child care and early child hood ed u ca -
tion and the char ac ter is tics of de vel op -
men tally ap pro pri ate child care.

Lesson 2: Child Care Professionals

This les son dis cusses the mean ing of
pro fes sion al ism in child care, iden ti fies 
the char ac ter is tics nec es sary for child
care pro vid ers, ex plains the du ties and
re spon si bil i ties of var i ous jobs in the
child care pro fes sion, and ex plores the
eth i cal stan dards for child care pro fes -
sion als.

Lesson 3: Respecting Diversity
Among Children and
Families

This les son dis cusses anti-bias is sues
re lated to early child hood pro grams. It
ex am ines ways to an a lyze class rooms
for an anti-bias ap proach and ways to
show re spect for fam ily dif fer ences.

Lesson 4: Communication with
Families and Staff

This les son dis cusses ways to en sure a
con ge nial re la tion ship with par ents,
how to plan and con duct par ent con fer -
ences, and char ac ter is tics of suc cess ful
com mu ni ca tion with par ents. The les -
son also pres ents guide lines for har mo -
ni ous staff re la tion ships and a five-step
prob lem-solv ing pro cess.

Lesson 5: Stress Management
Strategies

This les son iden ti fies sources, signs,
and ef fects of stress, ex am ines ways to
re duce stress in child care set tings, and
pres ents ways to im prove your own
stress man age ment skills and help chil -
dren de velop their own cop ing skills.

How to Do This Course

This self-in struc tion course is de signed
for in de pend ent study.

In ad di tion to this course file, you will
need a copy of your state's child care li -
cens ing reg u la tions to do some of the
read ings for this course. You may read
these reg u la tions on the internet (see
page 5 of this course for in struc tions) or 
get a copy of your state's reg u la tions
from your lo cal child care li cens ing of -
fice.

Ad van tages of a self-in struc tion
course

• You don’t have to leave your
home to attend classes.

• You can work on the course
whenever you choose, not just
when a class happens to meet.

• You can work as fast or as
slowly as you want to.

• You can spend as much time on
every lesson as you need to.

This course can be read di rectly on your 
com puter and/or printed on your
printer.

This course has sev eral fea tures to help
you be your own teacher.

Learning Objectives

Each les son be gins with Learn ing Ob -
jec tives.  Read these be fore you read
the les son. They will help you fo cus on
the im por tant points of the les son.

Self Checks

Each les son has True/False Self Check
ques tions with an swers pro vided. An -
swer these ques tions, and check your
an swers. Re-read any sec tions of the
les son that gave you trou ble.

Lesson Quizzes

Each les son ends with a Les son Quiz.
Please read each les son two times be -
fore at tempt ing its quiz. Once you have
fin ished read ing each les son, re turn to
My Courses within your Ac count at
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The Care Courses
School Honor Code and

Policy

All work must be done by the
stu dent whose name is on the
ac count where the en roll ment
code was ac ti vated.

Care Courses can not grade
course work or is sue a cer tif i -
cate un less the stu dent has
agreed to and ac knowl edged
agree ment cer ti fy ing that all
course work, in clud ing quiz zes
and ac tiv i ties (if any), was done
solely by that stu dent. Honor
Code certification is done at the
time of on line quiz com ple tion.

Care Courses re serves the right
to in ves ti gate and re quire fur -
ther doc u men ta tion from the
stu dent to de ter mine whether
quiz or ac tiv ity an swers are the
stu dent's own work. In the event 
Care Courses in its sole dis cre -
tion de ter mines that the
coursework is not the stu dent's
own work, no cer tif i cate will be
is sued, and other re me dial ac -
tion may be taken.



www.CareCourses.com and open your
course to ac cess the On line Quiz for the 
les son.

You must make a score of at least 70%
on each Quiz in or der to re ceive credit
for this course. If your score is less than
70% on any quiz, you will be given a
sec ond chance to re-read the ma te rial
and redo the ques tions. Fail ing the sec -
ond time will re sult in no cer tif i cate.
Please read the course con tent care fully 
be fore at tempt ing the quiz zes. We want 
you to get the best pos si ble grade you
can!

The les sons are not de signed to be hard. 
The ques tions are not de signed to be
tricky. Read all of each les son and think 
about what it says. If you have trou ble, 
please con tact us. We're al ways happy
to help! 

800-685-7610, 9 a.m–5 p.m. ET, M-F
or

info@CareCourses.com

Happy Studying!
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Lesson 1

Standards for a High-Quality Child Care
Environment

NOTE: You will need a copy of
your state's child care licensing
regulations to do some of the

readings for this course.
You may read these on the internet
or get a copy from your child care
licensing office. If you currently

work in a center,
 a copy of your state’s child care
licensing regulations should be

available in the center’s
administrative offices.

See page 5 of this lesson for more
information.

Learning Objectives

In Les son 1 you will learn

• the purpose of early education

• the purpose of child care

• your state’s rules and regulations
that govern family and group
child care

• characteristics of various types of 
child care

• what is meant by “de vel op men -
tally ap pro pri ate prac tice” in
child care

• the com po nents of a de vel op -
men tally ap pro pri ate child care
set ting for group and fam ily care

• space requirements for child care

• ratios and group sizes for center
and family child care

• rules and regulations for
multi-age groups in family day 
care

• program requirements for child
care

• rules for equipment for child care 
settings

Child care affects the way 
children think, learn, and

behave and can have a long-
term impact on the child’s life.

A va ri ety of child care set tings ex ist
to day—pub lic and pri vate day
care cen ters, group care in the

home of an other fam ily, a hired care -
giver in the child’s own home, day
camps, res i den tial care cen ters for chil -
dren and youth, and shel ter care fa cil i -
ties. Each type of child care set ting can
of fer ex cel lent care and ex pe ri ences for 
chil dren. How ever, each type of child
care set ting can also of fer poor, un safe,
and det ri men tal care. This les son looks
at the es sen tial in gre di ents in a
high-qual ity child care pro gram.

The Purpose of Early
Education

Chil dren’s early ed u ca tion should pro -
vide them op por tu ni ties to

• develop competence in all
aspects of the self;

• learn to live with others;

• express their feelings;

• enjoy new experiences.

In other words, we can say that the pur -
pose of early ed u ca tion is to fos ter
com pe tence in deal ing with life.

What is Com pe tence?

Com pe tence is the feel ing of “I can do
it,” “I am able,” and “I know how to.” 
The feel ing of com pe tence is needed
be fore we are able to take risks or try
new things.

The suc cess of early ed u ca tion can be
mea sured in the de gree to which the
child

• displays competence in all
aspects of the self;

• interacts with others in a positive
way;

• can express his or her own
feelings in constructive,
appropriate ways;

• seeks and welcomes new
experiences.

The Purpose of Child
Care

The pur pose of child care is to as sist
chil dren’s par ents in

• keeping their child safe, healthy,
and happy;

• meeting their child’s needs for
love and affection;

• providing opportunities for
children to develop competence
in dealing with life.

How can I fos ter com pe tence in
chil dren?

Fol low ing are sev eral things that teach -
ers can do to fos ter com pe tence in chil -
dren:

1. Un der stand the gen eral ca pa bil i ties
and in ter ests of each age group.

• Activities for children should not 
be too easy or too difficult.

2. Have a knowl edge of each in di vid -
ual child in care.

• Knowing some things about the
child’s family life, such as  the
birth order of the child, what
behavior do the parent(s) expect,
neighborhood, child’s friends, is
the family experiencing a crisis,
etc.  will help you know each
child.

3. Know how young chil dren think.

• Children pass through a se ries of
stages.

• Children learn things one step at
a time.

• Children learn best by do ing.

• Children us e play to trans late
ex pe ri ence into un der stand ing.

The ef fec tive teacher will teach skills
grad u ally—be gin ning first with sim ple
skills, then mov ing on to more com plex 
skills.
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4. Re al ize that par ents are the most
im por tant in flu ence in the de vel op -
ment of the child.

• In most cases, children spend
more time with their parents than 
with any other adults.

• Children’s strongest emo tional
bonds are with their parents.

5. Pres ent learn ing within a cli mate of
car ing.

6. Plan cur ric u lum ac tiv i ties that fos -
ter com pe tence in all of the
“selves”:

Phys i cal
Emo tional
So cial
Cre ative
Cog ni tive

*      *      *

Com mon Myths About
Child Care

The Chil dren’s De fense Fund has iden -
ti fied a num ber of com mon myths
about child care which we will now ex -
am ine. Fol low ing each myth is a dis -
cus sion of the true sit u a tion in the
United States to day pro vided by the
Chil dren’s De fense Fund.

MYTH: There is no child care prob lem.

REALITY:  Talk to any work ing par -
ent and you will hear about their con -
cerns with child care.  Par ents are wor -
ried about the care their chil dren get. In
a Par ents Mag a zine sur vey, more than
half of par ents who re sponded ad mit ted 
that they worry ev ery week about
whether their child is get ting what they
need in child care, and 50-60% re -
ported hav ing had a very bad ex pe ri -
ence with child care.  Par ents also talk
about not be ing able to find qual ity
child care that they can af ford.  Study
af ter study has shown that fam i lies with 
chil dren are strug gling to pay for care,
that the qual ity of care is too of ten me -
di o cre to poor, and that many par ents,
par tic u larly those with in fants or school 
age chil dren, those work ing odd hours
and those liv ing in low-in come com -
mu ni ties, are un able to find the care
they need.  This is a prob lem for all of

us.  The lack of qual ity child care that is
af fordable to work ing par ents pre vents
chil dren from en ter ing school ready to
learn.  It hin ders their suc cess in school
and lim its the abil ity of their par ents to
be pro duc tive work ers.  And the lack of
qual ity af ter- school op tions leaves our
chil dren vul ner a ble to vi o lence, crime,
and sub stance abuse. 

MYTH:  All par ents are sat is fied with
their chil dren’s care.  

REALITY:  Ask Amer i can par ents
about child care and they will tell you
they wish they could do better for their
chil dren but can not be cause the costs
are too high, the qual ity they are look -
ing for does not ex ist, or the de mands of 
their work sched ules limit their
choices.  In na tional, state, and lo cal
polls, as well as in more in-depth in ter -
views, par ents ex press deep con cerns
about the qual ity of their chil dren’s
care and a strong de sire for better al ter -
na tives.  For ex am ple, in a poll by Par -
ents Mag a zine, more than half of the
par ents who re sponded ad mit ted that
they worry ev ery week whether their
child is get ting enough one-on- one at -
ten tion, eat ing well, learn ing, and ad -
just ing to the care en vi ron ment.  One of 
four say their child’s care is not as good 
as they would like it to be.  Sixty per -
cent of those who use out-of-home
care, and 50% of those who have an
in-home pro vider, have had such bad
ex pe ri ences that they will not use that
ar range ment any lon ger.  

MYTH:  The qual ity of child care
does n’t have much im pact on a child’s
de vel op ment.

REALITY:  Tell that one to any par -
ent!  Par ents know that the per son that
cares for their child 40 or so hours a
week makes a dif fer ence in their child’s 
life and well-be ing.  Both com mon
sense and re search tell us that chil -
dren’s brains are grow ing most quickly
dur ing their first three years of life and
that their ex pe ri ences dur ing these crit i -
cal early years lay the foun da tion for
the rest of their lives.  So it is ob vi ous
that child care af fects the way that chil -
dren think, learn, and be have and can
have a long-term im pact.  Given all of
this, it is not sur pris ing that stud ies re -
peat edly have shown that good qual ity
child care—care that pro vides a lov ing,

safe, and sta ble en vi ron ment—helps
chil dren en ter school ready to suc ceed,
im prove their skills, and stay safe while 
their par ents work.  The pos i tive im pact 
of good care is even greater for low-in -
come chil dren.  And stud ies have
shown that poor qual ity care, which is
too of ten un stimu lat ing, un car ing, and
even un safe, de prives chil dren of the
strong start they need.  

MYTH:  Most par ents can use free care 
pro vided by rel a tives or friends, or, al -
ter na tively, many par ents do not have
to pay for care, so they do not need any
help.

REALITY:  While care pro vided by
rel a tives can be a good op tion in many
cases—an option that about a quar ter of 
Amer i can fam i lies use—such care is
not al ways avail able, not free, or not
nec es sar ily the fam ily’s pre ferred op -
tion.  While many fam i lies use free care 
when it is avail able, many work ing
fam i lies end up pay ing for child care
each year.  It is im por tant that we help
all fam i lies make the choices they want
by help ing them af ford their first choice 
of care, whether it be a rel a tive, neigh -
bor, neigh bor hood child care home, or
child care cen ter.  

MYTH:  Lack of child care is not a bar -
rier to work.

REALITY:  Par ents can not go to work
each day un less they have safe, re li able
care for their chil dren.  Stud ies have re -
peat edly shown that child care prob -
lems can cause par ents to miss work or
lose their jobs and that the lack of child
care is a pri mary bar rier pre vent ing
wel fare re cip i ents from get ting and
keep ing jobs.  As such, child care as sis -
tance is key to any ef fort to move fam i -
lies from wel fare to work and to help
low-in come par ents stay em ployed.

MYTH:  Par ents can al ways find
enough child care.

REALITY:  In study af ter study, par -
ents and ex perts re port that good child
care is in short sup ply and is par tic u -
larly scarce for par ents who have in -
fants or school age chil dren, who work
dur ing non tra di tional hours, or who
live in low-in come com mu ni ties.  

MYTH:  Pro vid ing child care as sis -
tance to low-in come fam i lies has “in -
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ter fered” with the mar ket, lead ing to
short ages of in fant care.

REALITY:  It is lu di crous to think that 
help ing low-in come fam i lies pay for
the child care of their choice—in clud -
ing rel a tives, neigh bors, fam ily child
care homes, or child care cen ters—“in -
ter feres” with the mar ket.  Help ing
fam i lies with some of their child care
ex penses ex pands the op tions avail able
to par ents by help ing them af ford the
care they want for their chil dren.  With -
out such as sis tance, low in come par ents 
are lim ited to the in ad e quate choices
they can af ford on their own in comes
(which of ten means leav ing their chil -
dren in poor qual ity and, too of ten, un -
safe care) or are forced to go on wel fare 
be cause they can not af ford to work and
pay for child care.  Work ing par ents
with in fants face a par tic u larly daunt -
ing chal lenge.  In fant care is more
costly, as ba bies need more in ten sive
at ten tion from adults. This means that a
sin gle adult can care for fewer in fants
than for older chil dren which, in turn,
in creases staff ing costs.  Many pro -
grams are less will ing to serve ba bies
for this rea son, and usu ally charge more 
for this age group.  Con se quently, in -
fant care is more scarce, more costly,
and of poorer qual ity than for older pre -
school ers.  Help ing par ents of very
young chil dren ac cess the qual ity and
type of care they pre fer, whether it be a
rel a tive, neigh bor, fam ily child care
home, or cen ter, is es sen tial, both for
the par ent’s peace of mind and abil ity
to work and for the child’s de vel op -
ment and safety dur ing these crit i cal
early learn ing years.  

MYTH:  Some states are do ing enough 
to ad dress fam i lies’ child care needs.

REALITY:  While some states are in -
vest ing re sources to help im prove the
qual ity and lower the cost of child care,
many states are not do ing enough and,
too of ten, work ing fam i lies are left
with out choices and with out qual ity
child care.  For ex am ple, some states
pro vide as sis tance only to the poor est
fam i lies, leav ing low-in come work ing
fam i lies strug gling to af ford the high
cost of child care.  In many states,
low-in come work ing fam i lies are el i gi -
ble to re ceive as sis tance but do not get
it be cause of in suf fi cient re sources.  

The states are not go ing to solve this
prob lem alone any more than the fed -
eral gov ern ment can solve it alone.  It’s
go ing to take all of us, work ing to gether 
in our fam i lies, our busi nesses, our
neigh bor hoods, our houses of wor ship,
and with our elected of fi cials.

MYTH:  Un reg u lated care is not harm -
ful.

REALITY:  Par ents con sis tently re -
port that they want ba sic con sumer pro -
tec tion in place to keep their chil dren
safe when they are in child care cen ters
and fam ily child care homes.  In one
sur vey, about 90% of par ents said they
sup ported reg u la tion of the child care
in dus try.  It is com mon sense that ba sic
health and safety protections, such as
crim i nal back ground checks for pro -
vid ers, and pe ri odic mon i tor ing for
safety haz ards such as un cov ered elec -
tric out lets or un se cured poi son ous sub -
stances, can pro tect chil dren from
harm.

Much attention was fo cused on two-
year-old Jessica McClure of Texas who 
once fell down an open well. What
many do not re al ize is that Jessica was
be ing cared for in an un reg u lated fam -
ily child care home.  Reg u la tions can
help pre vent such near-trag e dies.

MYTH:  Wel fare re form will not in -
crease the de mand for child care.

REALITY:  Par ents re quired to seek
em ploy ment un der wel fare re form will
need safe, re li able care for their chil -
dren while they are at work.  While
some par ents may want to use friends
or rel a tives to pro vide care, many
low-in come par ents do not have such
op tions avail able, or want other ar -
range ments for their chil dren.  Stud ies
across the coun try have shown that
with out child care, fam i lies will be un -
able to make the tran si tion from wel fare 
to work.

MYTH:  Child care ad vo cates want big 
gov ern ment so lu tions, such as gov ern -
ment-run cen ters.

REALITY:  It’s a mis take to think the
gov ern ment runs or con trols child care
cen ters or ad vo cates are pro pos ing that
it do so.  Our child care sys tem is a
patch work of pri vate en ter prises, which 
like many other pri vate busi nesses,

flour ish or fail based on the de mands of
the free mar ket.  Right now, par ents
choose among rel a tives, neigh bors,
child car cen ters, and neigh bor hood
child care homes.  We don’t want to
change that sys tem; we want it to work
better.  We be lieve that par ents have a
pri mary re spon si bil ity to their chil dren, 
that par ents should have the re sources
to choose the type and qual ity of care
they think is best for their child, and
care givers should have the sup port and
the re sources they need to pro vide qual -
ity child care.  The bot tom line is that
par ents need more choices, greater
flex i bil ity, and real se cu rity in choos ing 
re li able child care.  This is not about
cre at ing gov ern ment-run cen ters or
cre at ing new fed eral pro grams.  It is
about help ing work ing fam i lies and
their chil dren find af ford able qual ity
child care so par ents can stay on the job
while keep ing their chil dren safe and
nur tured.

MYTH:  Big busi nesses can pay for
child care.

REALITY:  While a num ber of busi -
nesses have im ple mented cre ative ap -
proaches to help their em ploy ees find
and pay for child care, much more
should be done.  At this point, only a
frac tion of busi nesses ad dress child
care prob lems and busi ness ex pen di -
tures ac count for only a small per cent -
age (1%) of to tal child care spend ing. 
How ever, busi nesses can not be ex -
pected to of fer all the so lu tions—the
pri vate sec tor is not go ing to be able to
solve this prob lem alone any more than
the fed eral gov ern ment can solve it
alone.  It is go ing to take all of us, work -
ing to gether in our fam i lies, our busi -
nesses, our neigh bor hoods, our houses
of wor ship, and with our elected of fi -
cials.

MYTH:  Chil dren are better off if their
moth ers stay home.

REALITY:  There is no ques tion that
we need to sup port all par ents in their
child care choices. Help ing par ents
who need to find good child care so
they can work, and help ing par ents who 
stay at home are com ple men tary—not
com pet ing—ef forts.  But too many
work ing par ents do not have a choice. 
More par ents work than ever be fore
and many fam i lies rely on the mother’s
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in come to make ends meet.  Half of
Amer ica’s fam i lies with young chil -
dren earn less than $35,000 per year. 
And many women, par tic u larly in low-
and mod er ate-in come fam i lies, are es -
sen tial in help ing sup port their fam i lies
fi nan cially.  A na tional study found that 
55% of work ing women pro vide half or 
more of the house hold in come.  And
one of three chil dren of work ing moth -
ers are ei ther poor even though their
moth ers work or would be if their moth -
ers did not work.

Source:  Chil dren’s De fense Fund,
Jan u ary 26, 1998

*      *      *

Self Check 1.1   True/False

___ 1. Chil dren’s early ed u ca tion
should pro vide them op por tu ni ties
to learn to live with oth ers.

___ 2. The pur pose of early ed u ca tion
is to fos ter com pe tence in deal ing
with life.

___ 3. One mea sure of the suc cess of
early ed u ca tion is the de gree to
which the child wel comes new ex -
pe ri ences.

___ 4. Young chil dren need op por tu -
ni ties to learn to ex press their own
feel ings.

___ 5. The only pur pose of child day
care is to watch chil dren when
their par ents are un able to do so.

___ 6. In or der to fos ter com pe tence
in young chil dren, the care giver or
teacher must un der stand the ca pa -
bil i ties and in ter ests of in di vid ual
chil dren as well as the gen eral ca -
pa bil i ties and in ter ests of each age
group.

___ 7. Chil dren learn best from their
own first-hand ex pe ri ences.

___ 8. When teach ing skills to young
chil dren, it is best to be gin with
com plex skills rather than sim ple
skills.

___ 9. Chil dren’s stron gest emo tional 
bonds are with their par ents.

___10. Sur veys show that in the
United States to day, most par ents

are well pleased with their child’s
day care.

___11. The qual ity of a child’s care
has lit tle if any im pact on the
child’s de vel op ment.

___12. Chil dren’s brains grow the
most quickly dur ing their first
three years of life.

___13. Care that pro vides a lov ing,
safe, sta ble en vi ron ment helps
chil dren en ter school ready to suc -
ceed.

___14. Lack of child care pre vents
many par ents from get ting or keep -
ing a job.

___15. In fant care costs less than care
for pre school ers.

___16. Most states have pro grams that
pro vide all the as sis tance work ing
fam i lies need to pay for child care.

___17. Most par ents feel that child day 
care should not be reg u lated.

(1. T,  2. T,  3. T,  4. T,  5. F,  6. T,  7. T,  8. F, 
9. T,  10. F,  11. F,  12. T,  13. T,  14. T, 

15. F,  16. F,  17. F)

Cor rect An swers for False
Self Check Items

Items 5, 8, 10, 11, 15, 16  and 17 of Self
Check 1.1 are false. Please re view the
fol low ing cor rect state ments.

5.  The pur pose of child care is to as sist
chil dren’s par ents in keep ing their child 
safe, healthy, and happy; meet ing their
child’s needs for love and af fec tion;
and pro vid ing op por tu ni ties for chil -
dren to de velop com pe tence in deal ing
with life.

8.  Ef fec tive teach ers teach skills grad u -
ally—be gin ning first with sim ple
skills, and then mov ing on to more
com plex skills.

10. More than half of par ents who re -
sponded to sur veys ad mit ted that they
worry ev ery week about whether their
child is get ting what they need in child
care.

11. Stud ies re peat edly show that good
qual ity child care—care that pro vides a
lov ing, safe, and sta ble en vi ron ment—
helps chil dren en ter school ready to
suc ceed.

15.  In fant care is more costly than care
for pre school ers because ba bies need
more in ten sive at ten tion from adults.

16.  Some states pro vide as sis tance
only to the poor est fam i lies, leav ing
low-in come work ing fam i lies strug -
gling to af ford the high cost of child
care. In many states, low-in come work -
ing fam i lies are el i gi ble to re ceive as -
sis tance but do not get it be cause of in -
suf fi cient re sources.

17. Sur veys have found that most par -
ents sup port reg u la tion of the child care 
in dus try.  Par ents want ba sic con sumer
pro tec tion and guide lines that pro tect
their chil dren from harm.

*      *      *

Rules and Regulations for
Child Care

In or der to help en sure that child care
fa cil i ties

• meet cer tain safety stan dards;

• pro tect chil dren’s health and
well-be ing;

• pro vide ap pro pri ate care and
guid ance;

• provide for children’s
developmental needs; and

• of fer chil dren ap pro pri ate
learn ing op por tu ni ties.

ev ery state has rules and reg u la tions
that gov ern  child care within that state.
Some states re fer to their rules and reg -
u la tions as Min i mum Stan dards.

You will need a copy of your state’s Li -
cens ing and Reg u la tions for Child
Care in or der to com plete this course. 
You will be asked to look up var i ous
top ics in your state’s reg u la tions as you
do the les sons in this course.

You may get cop ies of your state’s Li -
cens ing and Reg u la tions for Child Care 
from your lo cal of fice of child care li -
cens ing or you may read your state’s
reg u la tions online. If you cur rently
work in a cen ter, a copy of your state’s
child care li cens ing reg u la tions should
be avail able in the cen ter’s ad min is tra -
tive of fices. The Na tional Re source
Cen ter for Health and Safety in Child
Care main tains a website that posts
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child care li cens ing and reg u la tions for
all 50 states, the Dis trict of Co lum bia,
and the Vir gin Is lands at: http://
nrckids.org/STATES/states.htm. Click
on the “State Li cens ing and Reg u la tion
In for ma tion” sec tion. Then click on the
name of your state. In ad di tion to the
text of each state’s li cens ing and reg u -
la tions, this website lists the name, ad -
dress, and phone num ber of the state’s
li cens ing agency.

Most states have a sep a rate set of rules
and reg u la tions for each type of child
care fa cil ity (such as Fam ily Day
Homes, Group Homes, Child Care
Cen ters). You will need a copy of each
set of rules and reg u la tions that your
state has for this course.

In some states, child care li cens ing is a
di vi sion of the De part ment of Hu man
Ser vices, De part ment of Hu man Re -
sources, De part ment of So cial Ser -
vices, De part ment of Pro tec tive and
Reg u la tory Ser vices, or per haps the
De part ment of Health. In other states,
child care fa cil i ties are reg u lated by the
state’s Of fice of Child Care Ser vices,
Of fice of Chil dren and Fam ily Ser -
vices, or Of fice of Youth and Fam ily
Ser vices.

You should be come very fa mil iar with
your state’s rules and reg u la tions be -
fore you be come a child care pro vider.

State reg u la tions cover the fol low ing
top ics:

• procedures for applying for and
renewing a license

• build ing and equip ment

• fire protection

• safety

• transportation of children

• space requirements

• staff qualifications

• training for staff

• staff responsibilities

• group size and ratios of staff to
children

• program requirements

• supervision of children

• discipline and guidance

• health and infection control

• nutrition

• child abuse, neglect, and
maltreatment

• facility management and
administration

As sign ment

Read through your state’s reg u la tions
for child care to lo cate each of the top -
ics listed above. You may wish to high -
light these head ings so you can find
them eas ily when the top ics are dis -
cussed in more de tail later in this
course.

All child care pro vid ers must know 
and fol low their state’s rules and
reg u la tions gov ern ing child care.

Types of Child Care

Care Outside the Child’s Home

The term day care, or child day care,
re fers to a set ting that pro vides daily
care out side the child’s res i dence on a
reg u lar ba sis for chil dren dur ing the
hours of a full work ing day.

Child care is a broad term that is used to 
de scribe many kinds of care pro vided
for young chil dren by some one other
than par ents, guard ian, or rel a tives. The 
terms day care and child care are typ i -
cally used in ter change ably, al though
child care can also re fer to care pro -
vided within the child’s own home. 

The terms Li censed Child Care and Li -
censed Day Care re fer to care out side
the child’s res i dence that has been li -
censed by a state agency to meet min i -
mum stan dards of safety and staff ing.
These standards are es tab lished by the
agency au tho rized by the state to gov -
ern child care.  As we noted ear lier in
this les son, the name of the agency var -
ies from one state to an other.

Li censed child care fa cil i ties must be
in spected by the rel e vant state agency
and ful fill the rules, re quire ments, and
reg u la tions set by the state. If a fa cil ity
fails to com ply with state reg u la tions,
li cens ing of fi cials have the au thor ity to
close that fa cil ity.

Pro vider re fers to an adult in a child
day care fa cil ity who pro vides care and
su per vi sion of the chil dren.

Al though the num ber and def i ni tion of
cat e go ries of child day care fa cil i ties
var ies some what from state to state,
most states di vide child care fa cil i ties
into three ma jor cat e go ries:

Fam ily Day Care, also re ferred to as a
Fam ily Day Care Home or sim ply a
Day Home, re fers to a res i dence in
which child day care is pro vided on a
reg u lar ba sis for more than three hours
per day per child for com pen sa tion. The 
num ber and ages of chil dren that may
be cared for by one pro vider in a fam ily
day care home is reg u lated by the state
and is typ i cally lim ited to six or per haps 
eight chil dren.

Most states re quire Fam ily Day Care
Homes to be li censed by the state. In
some states, Fam ily Day Care Homes
are reg is tered rather than li censed.
Reg is tra tion is a form of self-reg u la -
tion.

Group Fam ily Day Care Home (or
Group Home) re fers to a res i dence in
which child day care is pro vided on a
reg u lar ba sis for more than three hours
per day per child for a larger num ber of
chil dren than may be cared for in a
Fam ily Day Care Home. The staff of a
Group Fam ily Day Care Home in cludes 
at least two adults. The typ i cal num ber
of chil dren per mit ted in a Group Fam -
ily Day Care Home is be tween seven
and 12.

Day Care Cen ter or Child Care Cen ter
re fers to a fa cil ity that is not a res i dence
in which child day care is pro vided on a 
reg u lar ba sis for more than three hours
per day per child, usu ally for a larger
num ber of chil dren than may be cared
for in a Fam ily Day Care Home.

A Nurs ery School typ i cally pro vides a
half-day pro gram for chil dren two to
five years of age. Chil dren usu ally at -
tend two or three days per week. A ma -
jor pur pose of nurs ery schools is so cial -
iza tion and en rich ment ac tiv i ties.

Pre school re fers to a struc tured learn -
ing pro gram for chil dren youn ger than
kin der gar ten. Li censed child care cen -
ters, group homes, as well as many
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fam ily day care pro grams of fer pre -
school as part of the day.

 As sign ment

Read through your state’s rules and
reg u la tions for child care to find out
what the dif fer ent types of child care fa -
cil i ties are called in your state. 

*      *      *

Care in the Child’s Home

Some par ents choose to em ploy care -
givers to care for their chil dren in their
own home. Fol low ing are four cat e go -
ries of in-home child care pro vid ers:

Baby-sit ter — Pro vides su per vi sory
cus to dial care for chil dren on an ir reg u -
lar, part-time ba sis. Baby-sit ters are not
re quired to have any spe cial train ing or
back ground.

Au-pair — Lives with a fam ily as part
of the fam ily. For a small sal ary, the
au-pair pro vides help with light house -
work and child care typ i cally for up to
45 hours per week. The au-pair usu ally
works un der the di rec tion and su per vi -
sion of the par ent. Quite of ten, au-pairs
are for eign na tion als in the United
States for up to one year to learn Eng -
lish and for cul tural pur poses.

Mother’s Helper — Lives in or out and
works for a fam ily to pro vide full-time
child care and other do mes tic help for
fam i lies in which one par ent is at home
most of the time. A mother’s helper
usually works un der the di rec tion and
su per vi sion of the at-home par ent but
may be left in com plete charge for brief
pe ri ods.

Nanny — A per son who has re ceived
spe cial train ing and prep a ra tion in car -
ing for young chil dren. A nanny may
live in or out and is re spon si ble for the
com plete care of the chil dren left in her
charge. Nan nies’ du ties are gen er ally
re stricted to child care and the do mes tic 
du ties re lated th child care. Train ing for 
nannies in cludes courses in child de vel -
op ment, the phys i cal care of chil dren,
de vel op men tal ac tiv i ties, com mu ni ca -
tions, first aid, care of the sick child, as
well as per sonal en rich ment courses
such as et i quette and con tracts and pro -

fes sion al ism. The nanny’s work week
is usu ally 50 to 60 hours.

*      *      *

In the fol low ing ar ti cle which is based 
on an ad dress given at a conference
of the Wash ing ton As so ci a tion for

the Ed u ca tion of Young Chil dren in
Belle vue, Wash ing ton, Lilian Katz
looks at qual ity in early child hood pro -
grams from two van tage points: that of
the adult and that of the chil d. Ex am ine
your own pro gram from both of these
points of view. Make notes about what
you dis cover and steps you might take
to im prove the qual ity of your pro gram.

*      *      *

Look ing at the Qual ity of
Early Child hood
Pro grams

by Lilian G. Katz, PhD

There are many ways to as sess the qual -
ity of a pro gram for young chil dren.
One is to look at it from the top down;
an other is from the bot tom up. Both
views are im por tant.

A Top-Down View of the
Qual ity of a Pro gram

When we en ter an early child hood set -
ting as adults and at tempt to as sess its
qual ity, we look at such char ac ter is tics
as:

• The qual ity and quan tity of space 
per child;

• The qual ity and type of
equip ment and ma te ri als;

• The adult/child ra tio;

• The num ber of toi lets, fire safety
pro vi sions, etc.

In ad di tion, we should also con sider the 
qual ity of teacher-par ent re la tions and
ask such ques tions as: Are they usu ally
re spect ful? Sup port ive? Open? In clu -
sive? Tol er ant?

These pos i tive at trib utes are rel a tively
easy when teacher and par ents like each 
other; come from the same back ground; 
share cul ture, val ues, lan guage, and
goals for chil dren. Al most any one can

do that. But to build such pos i tive re -
spect ful and sup port ive re la tions with
par ents who are dif fer ent from us in
these ways re quires pro fes sion al ism,
which re quires train ing and ex pe ri ence.

To be pro fes sional means to re spond
grace fully rather than de fen sively in
mo ments of dis agree ment. It means
also to de velop re la tion ships not on the
ba sis of per sonal pref er ences and im -
pulses, but on the ba sis of pro fes sional
knowl edge and judg ment, and to make
them prob lem-cen tered, rather than
per sonal.

Fur ther more, the top-down view
should in clude an ex am i na tion of staff
re la tion ships. We could ask:

• Are they sup port ive rather than
con ten tious?

• Are they co op er a tive rather than
com pet i tive?

• Are they ac cept ing rather than
an tag o nis tic or even hos tile?

• Are they trust ing rather than
sus pi cious?

• Are they re spect ful rather than
bossy?

Dis sen sion among the staff of the pro -
gram can drain en ergy away from the
main fo cus on chil dren, their fam i lies,
and their needs. Again, to re late well to
col leagues we like - with whom we
agree - who share the same goals, back -
ground, cul ture, lan guage, and val ues is 
rel a tively easy. But to be re spect ful of
those with whom we dis agree or from
whom we are dif fer ent re quires pro fes -
sion al ism, and that usu ally re quires
knowl edge, judg ment, and train ing. 

A Bot tom-Up View of the
Qual ity of a Pro gram

The char ac ter is tics of a pro gram that
re ally pre dict its out come are the an -
swers to the bot tom-up ques tion, which 
is: What does it feel like to be a child in
this en vi ron ment?

Ob tain ing an swers to this ques tion is
not easy! It re quires mak ing the very
best guess one can about how each in di -
vid ual child in this group ex pe ri ences
the pro gram. We can pro ceed by ask ing 
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about the en vi ron ment on be half of
each child:

• Is it wel com ing rather than
merely cap ti vat ing?

• Do I be long in the group rather
than merely have a good time?

• Am I usu ally ac cepted by adults
rather than scolded?

• Am I taken se ri ously rather than
just pre cious or cute?

• Am I usu ally ac cepted by some
peers rather than iso lated,
ne glected, or re jected?

• Is this en vi ron ment usu ally
in volv ing rather than
en ter tain ing?

• Are the ac tiv i ties mean ing ful
rather than mind less?

• Are the ac tiv i ties en gag ing rather 
than amus ing?

• Are the ac tiv i ties in ter est ing
rather than bor ing?

• Do I usu ally come here willingly
rather than reluctantly?

It seems to me that only when an swers
to most of these ques tions are pos i tive
can we as sume that the qual ity of the
pro gram is wor thy of our chil dren.

Copy right © 2015 by Ex change Press,
1-800-221-2864. Re printed by per mis sion.

Observation and
High-Quality Early Care
and Education

Ob ser va tion, and ob ser va tion notes, are 
an es sen tial part of any high-qual ity
early child hood pro gram. In the fol low -
ing ar ti cle, "Grow ing a Cul ture of In -
quiry: Ob ser va tion as Pro fes sional De -
vel op ment," Ann Pelo ex plores the
view point that early child hood pro -
grams are in cu ba tors of in quiry for
chil dren, fam i lies, and teach ers. Cre at -
ing a cy cle of ob ser va tion, study, and
plan ning al lowed Pelo and her col -
leagues to make their ob ser va tion and
think ing vis i ble.

Don't let the fear of "get ting it right"
pre vent you from keep ing ob ser va tion
notes. Ob ser va tion notes are dy namic
and not al ways per fectly pre pared.
How ever, the more you do it, the more
com fort able you'll be with the pro cess.

*      *      *

Grow ing a Cul ture of
In quiry: Ob ser va tion as
Pro fes sional De vel op ment

by Ann Pelo

Early child hood pro grams ought to
be in cu ba tors of in quiry. Chil dren,
teach ers, fam i lies, and pro gram

ad min is tra tors, col lec tively and in di -
vid u ally en gaged in sys tem atic in ves ti -
ga tion, search ing and re search ing,
ask ing ques tions, mull ing over hy poth -
e ses, de bat ing, try ing on new per spec -
tives: this is the cul ture of in quiry in
which we all de serve to par tic i pate.

To grow a cul ture of in quiry, we need
pro fes sional de vel op ment rooted in in -
quiry, aimed at fos ter ing the val ues and
grow ing the dis po si tions and skills of
re search ers: cu ri os ity; will ing ness to
lin ger with ques tions; com mit ment to
con struct ing knowl edge with oth ers
through di a logue, dis agree ment, and
chal lenge; and, at ten tive ob ser va tion.
When we put in quiry at the heart of our
pro grams, we or ga nize our cur ric u lum
for chil dren and for teach ers around ob -
ser va tion, study, and re spon sive plan -
ning.

In a cur ric u lum built around in quiry,
teach ers pay close at ten tion to chil -
dren's play and work, tak ing notes and
pho to graphs, cap tur ing what they see
and hear — re search ers col lect ing data.
Teach ers study their notes and pho tos
and other traces of chil dren's work to
un earth the mean ing in the chil dren's
play—re search ers mak ing mean ing of
their ob ser va tions: What the o ries are
the chil dren ex plor ing through their
play? What ques tions are they ask ing?
What re la tion ships are they build ing?
From their ob ser va tion and study,
teach ers plan ways for the chil dren to
test their the o ries, ex pand their ques -
tions, and strengthen their re la tion -
ships—re search ers tak ing ac tion. And,
then, teach ers ob serve and lis ten some
more, as the chil dren en gage with the
ma te ri als and ac tiv i ties that teach ers of -
fer as a re sult of their plan ning; they
make notes about their ob ser va tions
and start an other round of study and
plan ning. Through out this cy cle of ob -
ser va tion, study, and plan ning, teach ers 
make their ob ser va tion and think ing
vis i ble to the chil dren, to fam i lies, and
to each other with writ ten doc u men ta -
tion and dis play. This pro cess be comes
a spi ral that car ries teach ers, chil dren,
and fam i lies more and more deeply into 
in ves ti ga tion, col lab o ra tion, and re la -
tion ship. Like life, it un folds mo ment
by mo ment, one step at a time, with sur -
prises and de tours and new ques tions to 
take up. And, like life, it is an chored in
ev ery day, or di nary mo ments in our
class rooms.

At Hill top Chil dren's Cen ter, the
full-day, year-round child care pro gram 
where I am the men tor teacher, we've
ex per i mented with sev eral pro fes sional 
de vel op ment prac tices cen tered on ob -
ser va tion, as we've aimed to grow the
dis po si tions and skills needed for this
cy cle of in quiry: cen ter-wide re search
ques tions, sup ported ob ser va tion and
mean ing-mak ing, and col lab o ra tive
study of ob ser va tions.

Cen ter-wide re search ques tions

In spired by the study ques tions used by
the staff at Chi cago Com mons, we de -
velop a re search ques tion each year to
give us a shared fo cus for ob ser va tion
and study.
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Our re search ques tion is linked to our
year-long pro fes sional de vel op ment
fo cus. Sev eral years ago, for ex am ple,
our year-long fo cus cen tered on the in -
ter sec tions be tween anti-bias cur ric u -
lum and the Reggio-in spired prac tice of 
ped a gog i cal doc u men ta tion. Dur ing
our monthly staff meet ings, quar terly
in-ser vice days, and our an nual staff re -
treat, we ex plored this in ter sec tion
from a range of per spec tives, with the
in ten tion of strength en ing our anti-bias
work with chil dren, fam i lies, and each
other. Our re search ques tion at the be -
gin ning of that year was: "How do chil -
dren ex plore and ex press their cul tural
iden ti ties in their drama play?" Later in
the year, we added a sec ond ques tion:
"When do chil dren call at ten tion to dif -
fer ence and when do they ig nore it?
How do they use dif fer ence in their re -
la tion ships with each other?"

We es tab lish our re search ques tion in
Sep tem ber; I bring some big ideas that I 
think hold po ten tial for our shared
study, and, as a full staff, we tease out a
spe cific ques tion for our re search. Our
re search ques tion launches us into a cy -
cle of ob ser va tion and study.

Teach ers bring their re search ques tion
ob ser va tions to our monthly meet ings
of the full staff, where we study them
to gether. Dur ing these full-staff meet -
ings, teach ers from dif fer ent class room
teach ing teams work to gether; as they
share their ob ser va tions, they bump
into new and un ex pected ways of think -
ing about chil dren's learn ing—and
even un ex pected ways of think ing
about the re search ques tion it self. Our
work with the re search ques tion dur ing
staff meet ings in vites teach ers to try on
new per spec tives, to see the del i cate
dance be tween "just-the-facts" ob ser -
va tion and the sub tle in ter pre ta tion that
shapes ob ser va tion notes.

Dur ing our staff meet ing work with the
re search ques tion, we typ i cally plan
some col lec tive next steps that we'll
take to grow cur ric u lum—steps we'll
take in light of our re search ob ser va -
tions to make more room for chil dren's
cul tural ex pres sions, for ex am ple, or to
sup port chil dren's abil ity to en gage
with dif fer ences. This plan ning in ev i ta -
bly car ries us to con ver sa tions about
our shared val ues and goals for chil -

dren, and about our col lec tive teach ing
prac tices—con ver sa tions which
deepen our sense of pur pose and vi sion
as a pro gram.

Our re search ques tion not only gives us
a way to prac tice the cy cle of ob ser va -
tion, study, and plan ning; it also leads
us to spe cific new un der stand ings
about chil dren's learn ing and de vel op -
ment. Through our re search ques tion
ob ser va tions over the last few years,
we've deep ened our knowl edge of chil -
dren's drama play, of the way they use
blocks, of their so cial strat e gies for in -
clu sion and ex clu sion. Through our ob -
ser va tion and study, we join in di a logue 
with ed u ca tional the o rists like Piaget,
Dewey, and Paley.

Sup ported ob ser va tion and
mean ing-mak ing in the
class room 

The re search ques tion pro vides a
shared frame work for ob ser va tion that
lets us prac tice the cy cle of ob ser va tion, 
mean ing-mak ing, and plan ning as a
whole staff. The par al lel prac tices of
sup ported ob ser va tion and mean -
ing-mak ing with in di vid ual teach ers
and with class room teach ing teams
grounds teach ers' in quiry in their par -
tic u lar con texts.

When I'm in a class room, as men tor
teacher, I part ner with a teacher to ob -
serve chil dren's play and lis ten to their
con ver sa tions. We tuck our selves into a 
non-in tru sive space where we can take
notes and pho tos about what we're see -
ing and hear ing. We talk qui etly to -
gether about the play we see, shar ing
our ques tions and mus ings as we seek
to un der stand what's im por tant about
the play for the chil dren. We con sider
what we might of fer the chil dren right
there and then to deepen their ex plo ra -
tion and to sus tain their play. Our in ten -
tion is to see into these or di nary mo -
ments, to use close ob ser va tion as a
door way into un der stand ing and, then,
into of fer ing chil dren chal lenge and
sup port.

As teach ers be come more and more at
ease with this pro cess, they dive into
ob ser va tion them selves, not wait ing for 
me to part ner with them, but gath er ing
sto ries them selves. When teach ers

meet in the hall way or in the of fice,
they are ea ger to share their ob ser va -
tions with each other: they talk with en -
gaged cu ri os ity about what they've seen 
and heard, dis cuss pos si ble in ter pre ta -
tions of the chil dren's play, and share
thoughts about next steps they might
take. The air is full of ques tions, in -
sights, hy poth e ses; breath ing it in is
breath ing in in quiry.

Col lab o ra tive study of
ob ser va tions

To so lid ify our prac tice of in quiry,
we've es tab lished the ex pec ta tion that
ev ery teacher brings writ ten ob ser va -
tion notes and/or pho tos to their class -
room teach ing team's hour-long weekly 
meet ing. Teach ers pull out care fully
typed sheets, or bits of scrap pa per—
even crum pled pa per nap kins used to
re cord a break fast ta ble con ver sa tion
that cap tured a teacher's at ten tion. We
dive into the sto ries to gether, work ing
with ques tions like these to help us
make mean ing of our ob ser va tions:

• What are we cu ri ous about as we
lis tened to this story of chil dren
play?

• What are the chil dren cu ri ous
about? What are they try ing to
fig ure out?

• What knowl edge are the chil dren 
draw ing on? What the o ries are
they test ing? 

• How are the chil dren build ing on 
each other's ideas, per spec tives,
and con tri bu tions?

• Are there any in con sis ten cies in
the chil dren's think ing?

• What do we want to learn more
about?

• What goals and val ues come up
for us in this sit u a tion?

Once we have a sense of what the chil -
dren's play is "about," we con sider how
we might ex tend or chal lenge chil dren's 
think ing. We plan one or two next
steps, con crete ac tion that we'll take
with the chil dren to help them deepen
their ex plo ra tion, nudge them to take
new per spec tives, and en cour age them
to re con sider their the o ries. Our in ten -
tion is to gen er ate a cy cle of in quiry for
the chil dren—to cre ate more ques tions
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and deeper study, not to give chil dren
in for ma tion or lead them to "right an -
swers" or help them ac quire facts. In
our plan ning, we con sider ques tions
like:

• What changes could we make to
the class room en vi ron ment to
in vite chil dren to look at their
pur suit from a new per spec tive?

• What ma te ri als could we add to
the class room?

• How could we par tic i pate in the
chil dren's play?

• How could we in vite the chil dren 
to use ex pres sive and
rep re sen ta tional me dia to deepen
or ex tend their think ing?

• How could we use our notes and
pho tos sketches to help the
chil dren re visit and ex tend their
play?

• How will we be in di a logue with
fam i lies, in vit ing their re flec tions 
and in sights as well as let ting
them know what we're think ing
and won der ing?

As we end a meet ing, teach ers have a
plan about what they'll do next to ex -
tend and deepen chil dren's in ves ti ga -
tions. A week later, they ar rive at the
team's next meet ing with more ob ser va -
tions to share about how chil dren en -
gaged with the next steps that teach ers
of fered—and we move through the cy -
cle of mean ing-mak ing and plan ning
again.

With each round of the cy cle, teach ers
be come more skill ful as re search ers;
they no tice gaps in their ob ser va tion
notes and work to cor rect those gaps
next time; they be come more as tute at
look ing un der neath the top i cal con -
cerns of chil dren's play, dig ging out the
deeper mean ings and ques tions that
chil dren's play holds; they ex per i ment
with strat e gies and prac tices to deepen
chil dren's think ing, grow ing a rep er -
toire of pos si bil i ties; they en gage in
pas sion ate dis cus sion with each other,
re lax ing into the chal lenge of deep col -
lab o ra tion as they take up mean ing ful
re search with each other. This cy cle of
ob ser va tion, mean ing-mak ing, and
plan ning weaves our pro fes sional de -

vel op ment into the fab ric of daily
teach ing.

At the same time, with each round of
the cy cle, in-depth, long-term in ves ti -
ga tions grow. This emer gent cur ric u -
lum, an chored by ob ser va tion and
study, stays closely linked to chil dren's
ques tions and pur suits, be cause it un -
folds one step at a time. Teach ers care -
fully ob serve what hap pens with each
step, con stantly ad just ing and re fin ing
their plan ning in re sponse to what they
ob serve. In this way, chil dren and
teach ers con struct cur ric u lum to gether.

Ob ser va tion as a strat egy for
trans for ma tion

When we put ob ser va tion at the heart of 
our pro fes sional de vel op ment at Hill -
top, ev ery thing changed. Teach ers
who'd typ i cally sat back, arms crossed,
unengaged dur ing staff meet ings and
class room team meet ings now lean into
our dis cus sions: they have ob ser va tion
sto ries to share, in sights to of fer, ques -
tions to ask. Class room team meet ings,
once a te dious list ing of house keep ing
and lo gis ti cal de tails, have be come an i -
mated dis cus sions about teach ing and
learn ing; teach ers are quick to work
through the dry and mun dane de tails of
class room life so that they can dive into
the stim u lat ing and sus tain ing work of
teacher re search. Talk of our core val -
ues and our vi sion for our work is a reg -
u lar part of our staff meet ings, as we
seek to lo cate our ob ser va tions and
plan ning in our school's larger pur pose. 
Our cur ric u lum in volves ev ery one—
chil dren, teach ers, fam i lies—in
long-term in ves ti ga tions, as the cy cle
of in quiry for teach ers launches cy cles
of in quiry for chil dren and fam i lies.

This trans for ma tion re quired strong in -
sti tu tional sup port; we cre ated my
half-time men tor teacher po si tion to or -
ga nize and fa cil i tate our pro fes sional
de vel op ment. And it re quired will ing -
ness by teach ers to take risks, to see
their work in new ways—to be come re -
search ers, ob serv ing closely, mak ing
mean ing with each other, an chor ing
them selves in the rev e la tions of each
mo ment. A year into our ef fort to put
ob ser va tion at the heart of our teach ing
and learn ing, one of the teach ers at
Hill top com mented that "This is mak -

ing me a better teacher, for sure—but
more than that, it's mak ing me a better
per son. This is how I want to live in the
world—pay ing at ten tion, stay ing con -
nected to what I see, think ing about big
ideas with other peo ple."

Copy right © 2015 by Ex change Press,
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Developmentally
Appropriate Practice

High-qual ity child care fol lows de vel -
op men tally ap pro pri ate prac tices, that
is, prac tices that are ap pro pri ate to each
child’s de vel op men tal level. A de vel -
op men tally ap pro pri ate early child hood 
pro gram is based on three guid ing prin -
ci ples:

1. Activities are planned based on a 
knowledge of how young
children develop and learn.

2. Children are seen and planned
for as individuals, not simply as
a group of toddlers or a group of
preschoolers.

A child’s de vel op men tal level is not the 
same thing as the child’s age level.
While all chil dren fol low the same pat -
tern of de vel op ment, each in di vid ual
child pro ceeds at his or her own in di -
vid ual pace. 

3. Children are treated with respect, 
understanding, and a sensitivity
to their changing capacities.

A developmentally ap pro pri ate early
child hood pro gram pro vid es op por tu -
ni ties for chil dren to

• explore, manipulate, and make an 
impact on their environment;

• expand and extend their
knowledge of their environment;

• construct their own knowledge
and understanding through their
own play experiences;

• develop impulse control;

• cope with and respond to
conflict;

• develop positive self-images and
feelings of competence;
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• develop mutually supporting
patterns of interaction.

De vel op men tally ap pro pri ate early
child hood ed u ca tion fo cuses on the
daily en hance ment of chil dren’s joy -
ful ex pe ri ences of spon ta ne ous play
and ex per i men ta tion.

*      *      *

The Na tional As so ci a tion for the
Ed u ca tion of Young Chil dren
(NAEYC), which is the na tion’s

larg est pro fes sional or ga ni za tion of
early child hood ed u ca tors, pub lished
its first po si tion state ments on de vel op -
men tally ap pro pri ate prac tice in 1986
and 1987 and is sued up dates in 1996
and 2009. The orig i nal doc u ments were 
de vel oped in re sponse to spe cific, iden -
ti fied needs:

1. To pro vide guid ance to pro gram
per son nel seek ing ac cred i ta tion by
NAEYC’s Na tional Acad emy of Early
Child hood Pro grams;

2. To re spond to a grow ing trend to -
ward more for mal, ac a demic in struc -
tion of young chil dren.

In the late 1980s, many early child hood
pro grams were plac ing un due em pha sis 
on rote learn ing and whole-group in -
struc tion of nar rowly de fined ac a demic 
skills at the ex pense of more ac tive
learn ing ap proaches based on a broader 
in ter pre ta tion of chil dren’s ed u ca tional
needs and abil i ties. Dur ing this same
pe riod, in creas ing num bers of in fants
and tod dlers were be ing cared for in
group-care set tings where ex pec ta tions
and prac tices more ap pro pri ate for
older chil dren were too of ten im posed
on them.

NAEYC’s pri mary po si tion is that pro -
grams de signed for young chil dren
should be based on what is known
about young chil dren. The guide lines
also re flect a clear com mit ment re gard -
ing the rights of young chil dren to re -
spect ful and sup port ive learn ing en vi -
ron ments and to an ed u ca tion that will
pre pare them for par tic i pa tion in a free
and dem o cratic so ci ety. Chil dren’s ex -
pe ri ences dur ing early child hood not
only in flu ence their later func tion ing in
school but can have ef fects through out
life.

NAEYC’s lead er ship role in de fin ing
guide lines for de vel op men tally ap pro -
pri ate prac tice has proven ex tremely
ben e fi cial to our na tion’s young chil -
dren as well as young chil dren in other
coun tries. NAEYC’s re vised po si tion
state ment, which fol lows, was adopted
in 2009.

*      *      *

Developmentally
Appropriate Practice in
Early Childhood Programs
Serving Children from Birth

through Age 8

Adopted 2009

A po si tion state ment of the Na tional
As so ci a tion for the Ed u ca tion of
Young Chil dren

The pur pose of this po si tion state ment
is to pro mote ex cel lence in early child -
hood ed u ca tion by pro vid ing a frame -
work for best prac tice. Grounded both
in the re search on child de vel op ment
and learn ing and in the knowl edge base
re gard ing ed u ca tional ef fec tive ness,
the frame work out lines prac tice that
pro motes young chil dren’s op ti mal
learn ing and de vel op ment. Since its
first adop tion in 1986, this frame work
has been known as de vel op men tally
ap pro pri ate prac tice.

The pro fes sion’s re spon si bil ity to pro -
mote qual ity in the care and ed u ca tion
of young chil dren com pels us to re visit
reg u larly the va lid ity and cur rency of
our core knowl edge and po si tions, such 
as this one on is sues of prac tice. Does
the po si tion need mod i fi ca tion in light
of a changed con text? Is there new
knowl edge to in form the state ment?
Are there as pects of the ex ist ing state -
ment that have given rise to mis un der -
stand ings and mis con cep tions that need 
cor rect ing?

Over the sev eral years spent in de vel -
op ing this re vi sion, NAEYC in vited the 
com ment of early child hood ed u ca tors
with ex pe ri ence and ex per tise from in -
fancy to the pri mary grades, in clud ing a 
late 2006 con ven ing of re spected lead -
ers in the field. The re sult of this broad
gath er ing of views is this up dated po si -

tion state ment, which ad dresses the
cur rent con text and the rel e vant knowl -
edge base for de vel op men tally ap pro -
pri ate prac tice and seeks to con vey the
na ture of such prac tice clearly and use -
fully.

This state ment is in tended to com ple -
ment NAEYC’s other po si tion state -
ments on prac tice, which in clude Early
Learn ing Stan dards and Early Child -
hood Cur ric u lum, As sess ment, and
Pro gram Eval u a tion, as well as the
Code of Eth i cal Con duct and NAEYC
Early Child hood Pro gram Stan dards
and Ac cred i ta tion Cri te ria.

Note: Through out this state ment, the
terms teacher, prac ti tio ner, and ed u ca -
tor are var i ously used to re fer to those
work ing in the early child hood field.
The word teacher is al ways in tended to
re fer to any adult re spon si ble for the di -
rect care and ed u ca tion of a group of
chil dren in any early child hood set ting.
In cluded are not only class room teach -
ers but also in fant/tod dler care givers,
fam ily child care pro vid ers, and spe -
cial ists in other dis ci plines who ful fill
the role of teacher. In more in stances,
the term prac ti tio ners is in tended to
also in clude a pro gram’s ad min is tra -
tors. Ed u ca tors is in tended to also in -
clude col lege and uni ver sity fac ulty
and other teacher train ers.

Critical issues in the current
context 

Since the 1996 ver sion of this po si tion
state ment, the land scape of early child -
hood ed u ca tion in the United States has
changed sig nif i cantly and a num ber of
is sues have grown in im por tance.
Short age of good care for chil dren in
the highly vul ner a ble in fant and tod dler 
years has be come crit i cal. Is sues of
home lan guage and cul ture, sec ond lan -
guage learn ing, and school cul ture have 
in creased with the steady growth in the
num ber of im mi grant fam i lies and chil -
dren in our pop u la tion. In ad di tion, far
more chil dren with spe cial needs (in -
clud ing those with dis abil i ties, those at
risk for dis abil i ties, and those with
chal leng ing be hav iors) par tic i pate in
typ i cal early child hood set tings to day
than in the past. As for teach ers, the na -
tion con tin ues to strug gle to de velop
and main tain a qual i fied teach ing force. 
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This dif fi culty is es pe cially acute in the
underfunded early child hood arena, es -
pe cially the child care sec tor, which is
los ing well pre pared teach ing staff and
ad min is tra tors at an alarm ing rate.

Look ing for ward, de mo graphic trends
pre dict a mod est growth in the num ber
of young chil dren in the pop u la tion,
sig nif i cant in creases in the de mand for
early care and ed u ca tion, dra matic in -
creases in chil dren’s cul tural and lin -
guis tic di ver sity, and un less con di tions
change, a greater share of chil dren liv -
ing in pov erty. Among these, the big -
gest sin gle child-spe cific de mo graphic
change in the United States over the
next 20 years is pre dicted to be an in -
crease in chil dren whose home lan -
guage is not Eng lish.

Also sig nif i cant is that pol icy mak ers
and the pub lic are far more aware of the
im por tance of the early child hood years 
in shap ing chil dren’s fu tures. Based on
this wide spread rec og ni tion and the
con text of early child hood ed u ca tion
to day, it was de cided this state ment
would high light three chal lenges: re -
duc ing learn ing gaps and in creas ing the 
achieve ment of all chil dren; cre at ing
im proved, better con nected ed u ca tion
for pre school and el e men tary chil dren;
and rec og niz ing teacher knowl edge
and de ci sion mak ing as vi tal to ed u ca -
tional ef fec tive ness.

Reducing learning gaps and
increasing the achievement of
all children

All fam i lies, ed u ca tors, and the larger
so ci ety hope that chil dren will achieve
in school and go on to lead sat is fy ing
and pro duc tive lives. But that op ti mis -
tic fu ture is not equally likely for all of
the na tion’s school chil dren. Most dis -
turb ing, low-in come and Af ri can
Amer i can and His panic stu dents lag
sig nif i cantly be hind their peers on stan -
dard ized com par i sons of ac a demic
achieve ment through out the school
years, and they ex pe ri ence more dif fi -
cul ties while in the school set ting.

Be hind these dis par i ties in school-re -
lated per for mance lie dra matic dif fer -
ences in chil dren’s early ex pe ri ences
and ac cess to good pro grams and
schools. Of ten there is also a mis match
be tween the “school” cul ture and chil -

dren’s cul tural back grounds. A prime
dif fer ence in chil dren’s early ex pe ri -
ence is in their ex po sure to lan guage,
which is fun da men tal in lit er acy de vel -
op ment and in deed in all ar eas of think -
ing and learn ing. On av er age, chil dren
grow ing up in low-in come fam i lies
have dra mat i cally less rich ex pe ri ence
with lan guage in their homes than do
mid dle-class chil dren: They hear far
fewer words and are en gaged in fewer
ex tended con ver sa tions. By 36 months
of age, sub stan tial so cio eco nomic dis -
par i ties al ready ex ist in vo cab u lary
knowl edge, to name one area.

Chil dren from fam i lies liv ing in pov -
erty or in house holds in which par ent
ed u ca tion is low typ i cally en ter school
with lower lev els of foun da tional skills, 
such as those in lan guage, read ing, and
math e mat ics. On start ing kin der gar ten,
chil dren in the low est so cio eco nomic
group have av er age cog ni tive scores
that are 60 per cent be low those of the
most af flu ent group. Ex plained largely
by so cio eco nomic dif fer ences among
eth nic groups, av er age math achieve -
ment is 21 per cent lower for Af ri can
Amer i can chil dren than for white chil -
dren and 19 per cent lower for His panic
chil dren than for non-His panic white
chil dren. More over, due to deep-seated
eq uity is sues pres ent in com mu ni ties
and schools, such early achieve ment
gaps tend to in crease rather than di min -
ish over time.

Creating improved, better
connected education for
preschool and elementary
children

For many years, pre school ed u ca tion
and el e men tary ed u ca tion—each with
its own fund ing sources, in fra struc ture,
val ues, and tra di tions—have re mained
largely sep a rate. In fact, the ed u ca tion
es tab lish ment typ i cally has not thought
of pre school as a full-fledged part of
Amer i can pub lic ed u ca tion. Among the 
chief rea sons for this view is that pre -
school is nei ther uni ver sally funded by
the pub lic nor man da tory. More over,
pre school pro grams ex ist within a
patch work quilt of spon sor ship and de -
liv ery sys tems and widely vary ing
teacher cre den tials. Many pro grams
came into be ing pri mar ily to of fer child

care for par ents who worked. In re cent
years, how ever, pre school’s ed u ca -
tional pur pose and po ten tial have been
in creas ingly rec og nized, and this rec -
og ni tion con trib utes to the blur ring of
the pre school-el e men tary bound ary.
The two spheres now have sub stan tial
rea sons to strive for greater con ti nu ity
and col lab o ra tion.

One im pe tus is that man dated ac count -
abil ity re quire ments, par tic u larly third
grade test ing, ex ert pres sures on
schools and teach ers at K–2, who in
turn look to teach ers of youn ger chil -
dren to help pre pare stu dents to dem on -
strate the re quired proficiencies later. A 
re lated fac tor is the growth of
state-funded prekindergarten, lo cated
in schools or other com mu nity set tings,
which col lec tively serves more than a
mil lion 3- and 4-year-olds. Mil lions
more chil dren are in Head Start pro -
grams and child care pro grams that
meet state prekindergarten re quire -
ments and re ceive state preK dol lars.
Head Start, serv ing more than 900,000
chil dren na tion wide, is now re quired to
co or di nate with the pub lic schools at
the state level. Ti tle I dol lars sup port
pre school ed u ca tion and ser vices for
some 300,000 chil dren. Na tion ally,
about 35 per cent of all 4-year-olds are
in pub licly sup ported prekindergarten
pro grams.

For its part, the world of early care and
ed u ca tion stands to gain in some re -
spects from a closer re la tion ship with
the K–12 sys tem. Given the short age of 
af ford able, high-qual ity pro grams for
chil dren un der 5 and the low com pen -
sa tion for those staff, ad vo cates see po -
ten tial ben e fits to hav ing more
4-year-olds, and per haps even
3-year-olds, re ceive ser vices in pub -
licly funded school ing. Pro po nents also 
hope that a closer re la tion ship be tween
early-years ed u ca tion and the el e men -
tary grades would lead to en hanced
align ment and each sphere’s learn ing
from the other, thus re sult ing in greater
con ti nu ity and co her ence across the
preK–3 span.

At the same time, how ever, pre school
ed u ca tors have some fears about the
pros pect of the K–12 sys tem ab sorb ing
or rad i cally re shap ing ed u ca tion for 3-,
4-, and 5-year-olds, es pe cially at a time
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when pres sures in pub lic school ing are
in tense and of ten run coun ter to the
needs of young chil dren. Many early
child hood ed u ca tors are al ready quite
con cerned about the cur rent cli mate of
in creased high-stakes test ing ad versely
af fect ing chil dren in grades K–3, and
they fear ex ten sion of these ef fects to
even youn ger chil dren. Even learn ing
stan dards, though gen er ally sup ported
in prin ci ple in the early child hood
world, are some times ques tioned in
prac tice be cause they can have neg a tive 
ef fects.

Early learn ing stan dards are still rel a -
tively new, hav ing been man dated by
Good Start, Grow Smart in 2002 for the 
do mains of lan guage, lit er acy, and
math e mat ics. While some states have
taken a fairly com pre hen sive ap proach
across the do mains of learn ing and de -
vel op ment, oth ers fo cus heavily on the
man dated ar eas, par tic u larly lit er acy.
When state stan dards are not com pre -
hen sive, the cur ric u lum driven by those 
stan dards is less likely to be so, and any
align ment will likely ad dress only those 
few cur ric u lum ar eas iden ti fied in the
stan dards.

Such nar row ing of cur ric u lum scope is
one short com ing that can char ac ter ize a 
set of stan dards; there can be other de fi -
cien cies, too. To be most ben e fi cial for
chil dren, stan dards need to be not only
com pre hen sive but also ad dress what is 
im por tant for chil dren to know and be
able to do; be aligned across de vel op -
men tal stages and age/grade lev els; and 
be con sis tent with how chil dren de -
velop and learn. Un for tu nately, many
state stan dards fo cus on su per fi cial
learn ing ob jec tives, at times un der es ti -
mat ing young chil dren’s com pe tence
and at other times re quir ing un der -
stand ings and tasks that young chil dren
can not re ally grasp un til they are older.
There is also grow ing con cern that
most as sess ments of chil dren’s knowl -
edge are ex clu sively in Eng lish,
thereby miss ing im por tant knowl edge a 
child may have but can not ex press in
Eng lish.

Align ment is de sir able, in deed crit i cal,
for stan dards to be ef fec tive. Yet ef fec -
tive align ment con sists of more than
sim pli fy ing for a youn ger age group the 
stan dards ap pro pri ate for older chil -

dren. Rather than re ly ing on such
down ward map ping, de vel op ers of
early learn ing stan dards should base
them on what we know from re search
and prac tice about chil dren from a va ri -
ety of back grounds at a given stage/age
and about the pro cesses, se quences,
vari a tions, and long-term con se -
quences of early learn ing and de vel op -
ment.

As for state-to-state align ment, the cur -
rent sit u a tion is cha otic. Al though dis -
cus sion about es tab lish ing some kind
of na tional stan dards frame work is
gain ing mo men tum, there is no com -
mon set of stan dards at pres ent. Con se -
quently, pub lish ers com pet ing in the
mar ket place try to de velop cur ric u lum
and text books that ad dress the stan -
dards of all the states. Then teach ers
feel com pelled to cover this large ar ray
of top ics, teach ing each only briefly
and of ten su per fi cially. When such cur -
ric u lum and ma te ri als are in use, chil -
dren move through the grades en coun -
ter ing a given topic in grade af ter
grade—but only shal lowly each time—
rather than get ting depth and fo cus on a
smaller num ber of key learn ing goals
and be ing able to mas ter these be fore
mov ing on.

Stan dards over load is over whelm ing to
teach ers and chil dren alike and can lead 
to po ten tially prob lem atic teach ing
prac tices. At the pre school and K–3
lev els par tic u larly, prac tices of con cern 
in clude ex ces sive lec tur ing to the
whole group, frag mented teach ing of
dis crete ob jec tives, and in sis tence that
teach ers fol low rigid, tightly paced
sched ules. There is also con cern that
schools are cur tail ing valu able ex pe ri -
ences such as prob lem solv ing, rich
play, col lab o ra tion with peers, op por tu -
ni ties for emo tional and so cial de vel op -
ment, out door/phys i cal ac tiv ity, and the 
arts. In the high-pres sure class room,
chil dren are less likely to de velop a
love of learn ing and a sense of their
own com pe tence and abil ity to make
choices, and they miss much of the joy
and ex pan sive learn ing of child hood.

Ed u ca tors across the whole pre -
school-pri mary spec trum have per spec -
tives and strengths to bring to a closer
col lab o ra tion and on go ing di a logue.
The point of bring ing the two worlds

to gether is not for chil dren to learn pri -
mary grade skills at an ear lier age; it is
for their teach ers to take the first steps
to gether to en sure that young chil dren
de velop and learn, to be able to ac quire
such skills and un der stand ings as they
prog ress in school.

The grow ing knowl edge base can shed
light on what an ex chang ing of best
prac tices might look like, as noted later
in “ Ap ply ing New Knowl edge to Crit i -
cal Is sues.” Through in creased com mu -
ni ca tion and col lab o ra tion, both worlds
can learn much that can con trib ute to
im prov ing the ed u ca tional ex pe ri ences
of all young chil dren and to mak ing
those ex pe ri ences more co her ent. 

Recognizing teacher
knowledge and decision
making as vital to educational
effectiveness

The stan dards/ac count abil ity move -
ment has led to states and other stake -
holders spell ing out what chil dren
should know and be able to do at var i -
ous grade lev els. Swift im prove ment in
stu dent achieve ment across all stu dent
sub groups has been de manded. Un der
that man date, many pol icy mak ers and
ad min is tra tors un der stand ably grav i -
tate to ward tools and strat e gies in -
tended to ex pe dite the ed u ca tion en ter -
prise, in clud ing “teacher proof ing”
cur ric u lum, les sons, and sched ules. As
a re sult, in some states and dis tricts,
teach ers in pub licly funded early child -
hood set tings re port that they are al -
lowed far less scope in class room de ci -
sion mak ing than they were in the past,
in some cases get ting lit tle to no say in
the se lec tion of cur ric u lum and as sess -
ments or even in their use of class room
time.

How much di rect ing and scaf fold ing of
teach ers’ work is help ful, and how
much teacher au ton omy is nec es sary to
pro vide the best teach ing and learn ing
for chil dren? The an swer un doubt edly
var ies with dif fer ences among ad min is -
tra tors and teach ers them selves and the
con texts in which they work.

A great many school ad min is tra tors (el -
e men tary prin ci pals, su per in ten dents,
dis trict staff) lack a back ground in early 
child hood ed u ca tion, and their lim ited
knowl edge of young chil dren’s de vel -
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op ment and learn ing means they are not 
al ways aware of what is and is not good 
prac tice with chil dren at that age.
Teach ers who have stud ied how young
chil dren learn and de velop and ef fec -
tive ways of teach ing them are more
likely to have this spe cial ized knowl -
edge. More over, it is the teacher who is
in the class room ev ery day with chil -
dren. So it is the teacher (not ad min is -
tra tors or cur ric u lum spe cial ists) who is 
in the best po si tion to know the par tic u -
lar chil dren in that class room—their in -
ter ests and ex pe ri ences, what they ex -
cel in and what they strug gle with, what 
they are ea ger and ready to learn. With -
out this par tic u lar knowl edge, de ter -
min ing what is best for those chil dren’s
learn ing, as a group and in di vid u ally, is
im pos si ble.

But it must be said that many teach ers
them selves lack the cur rent knowl edge
and skills needed to pro vide high-qual -
ity care and ed u ca tion to young chil -
dren, at least in some com po nents of the 
cur ric u lum. Many fac tors con trib ute,
in clud ing the lack of a stan dard en -
try-level cre den tial, wide vari a tion in
pro gram set tings and aus pices, low
com pen sa tion, and high turn over. With
workforce pa ram e ters such as these, is
it rea son able to ex pect that ev ery
teacher in a class room to day is ca pa ble
of fully meet ing the chal lenges of pro -
vid ing high-qual ity early care and ed u -
ca tion?

Ex pert de ci sion mak ing lies at the heart
of ef fec tive teach ing. The acts of teach -
ing and learn ing are too com plex and
in di vid ual to pre scribe a teacher’s ev -
ery move in ad vance. Chil dren ben e fit
most from teach ers who have the skills,
knowl edge, and judg ment to make
good de ci sions and are given the op por -
tu nity to use them.

Rec og niz ing that ef fec tive teach ers are
good de ci sion mak ers, how ever, does
not mean that they should be ex pected
to make all de ci sions in iso la tion.
Teach ers are not well served when they
are stranded with out the re sources,
tools, and sup ports nec es sary to make
sound in struc tional de ci sions, and of
course chil dren’s learn ing suf fers as
well.

Ide ally, well con ceived stan dards or
learn ing goals (as de scribed pre vi -

ously) are in place to guide lo cal
schools and pro grams in choos ing or
de vel op ing com pre hen sive, ap pro pri -
ate cur ric u lum. The cur ric u lum frame -
work is a start ing place, then teach ers
can use their ex per tise to make ad ap ta -
tions as needed to op ti mize the fit with
the chil dren. Fur ther, such cur ric u lar
guid ance gives teach ers some di rec tion
in pro vid ing the ma te ri als, learn ing ex -
pe ri ences, and teach ing strat e gies that
pro mote learn ing goals most ef fec -
tively, al low ing them to fo cus on in -
struc tional de ci sion mak ing with out
hav ing to gen er ate the en tire cur ric u -
lum them selves.

Even well qual i fied teach ers find it
chal leng ing to cre ate from scratch a
com pre hen sive cur ric u lum that ad -
dresses all the re quired stan dards and
im por tant learn ing goals, as well as de -
sign ing the as sess ment meth ods and
learn ing ex pe ri ences. This daunt ing
task is even less re al is tic for those
teach ers with min i mal prep a ra tion.
Hence, there is value in pro vid ing
teach ers a val i dated cur ric u lum frame -
work and re lated pro fes sional de vel op -
ment, as long as teach ers have the op -
por tu nity to make in di vid ual
ad ap ta tions for the di ver sity of chil dren 
they teach.

That good teach ing re quires ex pert de -
ci sion mak ing means that teach ers need 
solid pro fes sional prep a ra tion, as well
as on go ing pro fes sional de vel op ment
and reg u lar op por tu ni ties to work col -
labor atively. Since this level of prep a -
ra tion and train ing does not yet ex ist for 
many in the early child hood workforce, 
the ques tion of how best to equip and
sup port in ad e quately pre pared teach ers 
needs se ri ous in ves ti ga tion. Re search
on crit i cal fac tors in good teach ing, as
de scribed in the next sec tion of this
state ment, has pow er ful les sons to of -
fer.

*      *      *

Self Check 1.2.   True/False

___ 1. Each state has its own rules and 
reg u la tions gov ern ing child care.

___ 2. Fam ily Day Care re fers to care
pro vided on a reg u lar ba sis in the
child’s own home.

___ 3. De vel op men tally ap pro pri ate
prac tices are prac tices that are ap -
pro pri ate to each in di vid ual child’s 
de vel op men tal level.

___ 4. A de vel op men tally ap pro pri ate 
early child hood pro gram pro vides
op por tu ni ties for chil dren to con -
struct their own knowl edge
through play ex pe ri ences.

___ 5. NAEYC is the larg est pro fes -
sional or ga ni za tion of early child -
hood ed u ca tors in the U. S.

___ 6. At the time that the NAEYC
pub lished its first po si tion state -
ment on de vel op men tally ap pro -
pri ate prac tice in early child hood
ed u ca tion, al most all early child -
hood fa cil i ties had de vel op men -
tally ap pro pri ate pro grams.

___ 7. Ed u ca tional prac tices are most
ef fec tive when at tuned to the way
chil dren de velop and learn.

___ 8. A child’s early ex pe ri ences af -
fect the child through out the
child’s life.

___ 9. Ex po sure to lan guage dur ing
early child hood has a ma jor ef fect
on lit er acy de vel op ment and all ar -
eas of think ing and de vel op ment.

___10. Pre school has tra di tion ally
been thought of as a full-fledged
part of Amer i can pub lic ed u ca tion.

___11. To be the most ben e fi cial to
young chil dren, learn ing stan dards 
must ad dress what is im por tant for
young chil dren to know and be
able to do.

___12. Learn ing stan dards for young
chil dren should be con sis tent with
how chil dren de velop and learn.

___13. Prob lem solv ing, work ing with 
other chil dren, and phys i cal ac tiv -
ity are im por tant el e ments of
young chil dren’s early ed u ca tion.

___14. High-pres sure early child hood
class rooms in crease chil dren’s
love of learn ing and sense of their
own abil ity to make choices.

___15. Stan dards-based ac count abil -
ity tends to in crease teach ers’
power and op por tu ni ties to make
de ci sions about cur ric u lum and as -
sess ment meth ods.
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___16. Chil dren ben e fit most from
teach ers who have skills, knowl -
edge, and judg ment to make good
de ci sions and are given the
opoortunity to use them.

(1. T,  2. F,  3. T,  4. T,  5. T,  6. F, 
 7. T,  8. T,  9. T,  10. F,  11. T,  12. T,  13. T, 

14. F,  15. F,  16. T)  

*      *      *

Cor rect An swers for False
Self Check Items

Items 2, 6, 10, 14  and 15 of Self Check
1.2 are false. Please re view the fol low -
ing cor rect state ments.

2. Fam ily Day Care re fers to a res i -
dence in which child day care is pro -
vided on a reg u lar ba sis for more than
three hours per day per child for com -
pen sa tion.

6.  NAEYC pub lished its first po si tion
state ment on de vel op men tally ap pro -
pri ate prac tice in 1986 because many
early child hood pro grams were plac ing
un due em pha sis on rote learn ing and
whole-group in struc tion at the ex pense
of more ac tive learn ing ap proaches
based on chil dren’s ed u ca tional needs
and abil i ties.

10.  The ed u ca tion es tab lish ment typ i -
cally has not thought of pre school as a
full-fledged part of Amer i can pub lic
ed u ca tion be cause it is nei ther uni ver -
sally funded by the pub lic nor man da -
tory.

14.  In a high-pres sure class room, chil -
dren are less likely to de velop a love of
learn ing and a sense of their own com -
pe tence and abil ity to make choices.

15. Teach ers in some states and dis -
tricts re port that they are al lowed far
less scope in class room de ci sion mak -
ing than they were in the past as a di rect
re sult of the stan dards/ac count abil ity
move ment.

Applying new knowledge to
critical issues 

For tu nately, a con tin u ally ex pand ing
early child hood knowl edge base en -
ables the field to re fine, re di rect, or
con firm un der stand ings of best prac -
tice. The whole of the pres ent po si tion
state ment re flects fresh ev i dence of re -
cent years and the per spec tives and pri -
or i ties emerg ing from these find ings.
This sec tion looks within that mass of
new knowl edge to a few lines of re -
search spe cif i cally help ful in ad dress -
ing the three crit i cal is sues for the field
iden ti fied in this po si tion state ment.

First, new find ings hold prom ise for re -
duc ing learn ing gaps and bar ri ers and
in creas ing the achieve ment of all chil -
dren. More is now known about which
early so cial and emo tional, cog ni tive,
phys i cal, and ac a demic com pe ten cies
en able young chil dren to de velop and
learn to their full po ten tial. Such find -
ings are use ful in de ter min ing cur ric u -
lum con tent and se quences for all chil -
dren. But they are es pe cially im por tant
in help ing those chil dren most likely to
be gin school with lower lev els of the
foun da tional skills needed to suc ceed
and most likely to fall far ther be hind
with time—among whom chil dren of
color, chil dren grow ing up in pov erty,
and Eng lish lan guage learn ers are
over-rep re sented. An other key as pect is 
en sur ing that chil dren who have learn -
ing dif fi cul ties or dis abil i ties re ceive
the early in ter ven tion ser vices they
need to learn and func tion well in the
class room.

Re search con tin ues to con firm the
greater ef fi cacy of early ac tion—and in
some cases, in ten sive in ter ven tion—as
com pared with remediation and other
“too lit tle” or “too late” ap proaches.
Chang ing young chil dren’s ex pe ri -
ences can sub stan tially af fect their de -
vel op ment and learn ing, es pe cially
when in ter ven tion starts early in life
and is not an iso lated ac tion but a
broad-gauged set of strat e gies. For ex -
am ple, Early Head Start, a com pre hen -
sive two-gen er a tional pro gram for chil -
dren un der age 3 and their fam i lies, has
been shown to pro mote cog ni tive, lan -
guage, and so cial and emo tional de vel -
op ment. The suc cess of Early Head

Start il lus trates that high-qual ity ser -
vices for in fants and tod dlers—far too
rare in the United States to day—have a
long-last ing and pos i tive im pact on
chil dren’s de vel op ment, learn ing abil i -
ties, and ca pac ity to reg u late their emo -
tions.

Al though high-qual ity pre school pro -
grams ben e fit chil dren (par tic u larly
low-in come chil dren) more than me di -
o cre or poor pro grams do, fewer chil -
dren liv ing in pov erty get to at tend
high-qual ity pre school pro grams than
do chil dren from higher-in come house -
holds. Find ings on the im pact of teach -
ing qual ity in the early grades show a
sim i lar pat tern. In ad di tion to this re la -
tion ship of over all pro gram and school
qual ity to later school suc cess, re search
has iden ti fied a num ber of spe cific pre -
dic tors of later achieve ment. Some of
these pre dic tors lie in lan guage/lit er acy
and math e mat ics; oth ers are di men -
sions of so cial and emo tional com pe -
tence and cog ni tive func tion ing re lated
to how chil dren fare in school.

In the lan guage and lit er acy do main,
vo cab u lary knowl edge and other as -
pects of oral lan guage are par tic u larly
im por tant pre dic tors of chil dren’s read -
ing com pre hen sion. Even when chil -
dren with lim ited vo cab u lary man age to 
ac quire ba sic de cod ing skills, they still
of ten en coun ter dif fi culty around grade 
3 or 4 when they be gin need ing to read
more ad vanced text in var i ous sub jects.
Their vo cab u lary def i cit im pedes com -
pre hen sion and thus their ac qui si tion of 
knowl edge nec es sary to suc ceed across 
the cur ric u lum. Clearly, chil dren who
hear lit tle or no Eng lish in the home
would have even more ini tial dif fi culty
with com pre hen sion in Eng lish.

To shrink the achieve ment gap, then,
early child hood pro grams need to start
early with proactive vo cab u lary de vel -
op ment to bring young chil dren whose
vo cab u lary and oral lan guage de vel op -
ment is lag ging—what ever the
causes—closer to the de vel op men tal
tra jec tory typ i cal of chil dren from ed u -
cated, af flu ent fam i lies. For these chil -
dren to gain the vo cab u lary and the ad -
vanced lin guis tic struc tures they will
need for el e men tary grade read ing,
their teach ers need to en gage them in
lan guage in ter ac tions through out the

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

The Early Childhood Professional – Lesson 1 14



day, in clud ing read ing to them in small
groups and talk ing with them about the
sto ries. Es pe cially rich in lin guis tic
pay off is ex tended dis course; that is,
con ver sa tion be tween child and adult
on a given topic sus tained over many
ex changes.

Com pel ling ev i dence has shown that
young chil dren’s al pha bet knowl edge
and pho no log i cal aware ness are sig nif -
i cant pre dic tors of their later pro fi -
ciency in read ing and writ ing. A de cade 
ago, many pre school teach ers did not
per ceive it as their role—or even see it
as ap pro pri ate—to launch young chil -
dren on early steps to ward lit er acy, in -
clud ing fa mil iar iz ing them with the
world of print and the sounds of lan -
guage. The early child hood pro fes sion
now rec og nizes that gain ing lit er acy
foun da tions is an im por tant facet of
chil dren’s ex pe ri ence be fore kin der -
gar ten, al though the early lit er acy com -
po nent still needs sub stan tial im prove -
ment in many class rooms.

Like the teach ing of early lit er acy,
math e mat ics ed u ca tion in the early
child hood years is key to in creas ing all
chil dren’s school readi ness and to clos -
ing the achieve ment gap. Within the
math e mat ics arena, pre school ers’
knowl edge of num bers and their se -
quence, for ex am ple, strongly pre dicts
not only math learn ing but also lit er acy
skills. Yet math e mat ics typ i cally gets
very lit tle at ten tion be fore kin der gar -
ten. One rea son is that early child hood
teach ers them selves of ten lack the
skills and con fi dence to sub stan tially
and ef fec tively in crease their at ten tion
to math e mat ics in the cur ric u lum.

Math e mat ics and lit er acy con cepts and
skills—and, in deed, ro bust con tent
across the cur ric u lum—can be taught
to young chil dren in ways that are en -
gag ing and de vel op men tally ap pro pri -
ate. It can be, but too of ten is n’t; to
achieve such im prove ments will re -
quire con sid er able strength en ing of
early-years cur ric u lum and teach ing.
Fail ing to meet this chal lenge to im -
prove all chil dren’s readi ness and
achieve ment will per pet u ate the in eq ui -
ties of achieve ment gaps and the low
per for mance of the U.S. stu dent pop u -
la tion as a whole.

Be sides spe cific pre dic tors in ar eas
such as math e mat ics and lit er acy, an -
other ma jor thread in re cent re search is
that chil dren’s so cial and emo tional
com pe ten cies, as well as some ca pa bil i -
ties that cut across so cial and emo tional 
and cog ni tive func tion ing, pre dict their
class room func tion ing. Of course, chil -
dren’s so cial, emo tional, and be hav -
ioral ad just ment is im por tant in its own
right, both in and out of the class room.
But it now ap pears that some vari ables
in these do mains also re late to and pre -
dict school suc cess. For ex am ple, stud -
ies have linked emo tional com pe tence
to both en hanced cog ni tive per for -
mance and ac a demic achieve ment. A
num ber of fac tors in the emo tional and
so cial do main, such as in de pend ence,
re spon si bil ity, self-reg u la tion, and co -
op er a tion, pre dict how well chil dren
make the tran si tion to school and how
they fare in the early grades.

A par tic u larly pow er ful vari able is
self-reg u la tion, which the early child -
hood field has long em pha sized as a
prime de vel op men tal goal for the early
years. Mount ing re search ev i dence
con firms this im por tance, in di cat ing
that self-reg u la tion in young chil dren
pre dicts their later func tion ing in ar eas
such as prob lem solv ing, plan ning, fo -
cused at ten tion, and metacognition, and 
thus con trib utes to their suc cess as
learn ers. More over, help ing chil dren
from dif fi cult life cir cum stances to de -
velop strong self-reg u la tion has proven
to be both fea si ble and in flu en tial in
pre par ing them to suc ceed in school.

The gains chil dren make as a re sult of
high-qual ity pro grams for chil dren un -
der 6 have been found to di min ish in a
few years if chil dren do not con tinue to
ex pe ri ence high-qual ity ed u ca tion in
grades K–3. This con sis tent find ing
makes clear the im por tance of im prov -
ing qual ity and con ti nu ity all along the
birth–3 con tin uum. As pre vi ously de -
scribed, crit i cal to de vel op ing a better
con nected, more co her ent pre -
school-el e men tary frame work is align -
ing stan dards, cur ric u lum, and as sess -
ment prac tices within that con tin uum.
(Ide ally, such a frame work would ex -
tend to in fant and tod dler care as well.)

Fur ther, ed u ca tors and re search ers are
be gin ning to con sider how to unite the

most im por tant and ef fec tive el e ments
of pre school ed u ca tion with those of
K–3. In this search for the “best of both
worlds,” pol icy mak ers and ed u ca tors
can look to the ex pand ing body of
knowl edge on the as pects of early
learn ing and de vel op ment that en able
chil dren to do well in school and the
prac tices that should be more prev a lent
across the en tire preK–3 span.

First, re search ev i dence on the pre dic -
tors of suc cess ful out comes for chil -
dren (high lighted ear lier) sug gests a
num ber of learn ing goals and ex pe ri -
ences that in some form ought to be in -
cor po rated across preK–3. These in -
clude, for ex am ple, ro bust cur ric u lum
con tent; care ful at ten tion to known
learn ing se quences (in lit er acy, math e -
mat ics, sci ence, phys i cal ed u ca tion,
and other do mains); and em pha sis on
de vel op ing chil dren’s self-reg u la tion,
en gage ment, and fo cused at ten tion.
Also proven to yield pos i tive re sults for 
chil dren are prac tices fa mil iar to early
child hood ed u ca tors, such as re la tion -
ship-based teach ing and learn ing; part -
ner ing with fam i lies; adapt ing teach ing
for chil dren from dif fer ent back -
grounds and for in di vid ual chil dren; ac -
tive, mean ing ful, and con nected learn -
ing; and smaller class sizes. Ev i dence
of the ben e fits of these prac tices sug -
gests that they should be ex tended more 
widely into the el e men tary grades.

A sec ond source of knowl edge about
ef fec tively con nect ing ed u ca tion across 
the pre school-grade 3 span co mes from
ed u ca tional in no va tions now be ing pi -
loted. Schools that en com pass these
grades and thought fully con sider how
to in crease con ti nu ity, align ment, and
co her ence are emerg ing around the
coun try, and some are be ing stud ied by
re search ers.

Ex pan sion of P–16 or P–20 com mis -
sions around the coun try, al though not
yet giv ing much at ten tion to
prekindergarten, pro vides one ve hi cle
for the con ver sa tions about con ti nu ity
that need to take place. While there are
en trenched prac tices and struc tures
sep a rat ing pre school and K–3 ed u ca -
tion, the cur rent forces noted here pro -
vide con sid er able im pe tus and op por tu -
nity to achieve stron ger, more
co or di nated preK–3 ed u ca tion.
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The im por tance of teach ers to
high-qual ity early ed u ca tion, in deed to
all of ed u ca tion, can not be over em pha -
sized. Al though wise ad min is tra tive
and cur ric u lar de ci sions made up stream 
from the in di vid ual teacher sig nif i -
cantly af fect what goes on in the class -
room, they are far from en sur ing chil -
dren’s learn ing. Re search in di cates that 
the most pow er ful in flu ences on
whether and what chil dren learn oc cur
in the teacher’s in ter ac tions with them,
in the real-time de ci sions the teacher
makes through out the day. Thus, no ed -
u ca tional strat egy that fails to rec og nize 
the cen tral ity of the teacher’s de ci sions
and ac tions can be suc cess ful.

It is the teacher’s class room plans and
or ga ni za tion, sen si tiv ity and re spon -
sive ness to all the chil dren, and mo -
ment-to-mo ment in ter ac tions with
them that have the great est im pact on
chil dren’s de vel op ment and learn ing.
The way teach ers de sign learn ing ex pe -
ri ences, how they en gage chil dren and
re spond to them, how they adapt their
teach ing and in ter ac tions to chil dren’s
back ground, the feed back they give—
these mat ter greatly in chil dren’s learn -
ing. And none can be fully de ter mined
in ad vance and laid out in a cur ric u lum
prod uct or set of les son plans that ev ery
teacher is to fol low with out de vi a tion.
Teach ers will al ways have mo -
ment-to-mo ment de ci sions to make.

To make these de ci sions with
well-grounded intentionality, teach ers
need to have knowl edge about child de -
vel op ment and learn ing in gen eral,
about the in di vid ual chil dren in their
class rooms, and about the se quences in
which a do main’s spe cific con cepts and 
skills are learned. Teach ers also need to 
have at the ready a well de vel oped rep -
er toire of teach ing strat e gies to em ploy
for dif fer ent pur poses.

Di rectly fol low ing from this first les son 
is a sec ond: the im per a tive to make de -
vel op ing teacher qual ity and ef fec tive -
ness a top pri or ity. This in vest ment
must in clude ex cel lent preservice prep -
a ra tion, on go ing pro fes sional de vel op -
ment, and on-the-ground sup port and
mentoring. For ex am ple, good cur ric u -
lum re sources are help ful when they
spec ify the key skills and con cepts for
chil dren and pro vide a de gree of teach -

ing guid ance, but with out
overscripting. New or in ad e quately
trained teach ers and those en coun ter ing 
a new cur ric u lum or set of stan dards
may be par tic u larly in need of such
scaf fold ing.

An other valu able form of scaf fold ing
for teach ers is in ter ac tion with men tors
and peers. Meet ing the needs of di verse 
learn ers and help ing all chil dren to de -
velop and learn re quire sig nif i cant time
for teach ers to col lab o rate with col -
leagues, dis cuss and ob serve best prac -
tices, and par tic i pate in mean ing ful
pro fes sional de vel op ment. Most teach -
ers, in clud ing nov ice teach ers, get too
lit tle time for such ac tiv i ties. While
pro vid ing time and op por tu nity for
teach ers to do these things can be very
chal leng ing for ad min is tra tors, it is crit -
i cal.

To act on this sec ond “les son”—the im -
per a tive to make teach ing qual ity and
ef fec tive ness a top pri or ity—means
chang ing what hap pens in the class -
room. But it also means es tab lish ing
pol i cies and com mit ting pub lic funds at 
the fed eral, state, and lo cal lev els, as
de scribed in “Pol icy Con sid er ations,”
the con clud ing sec tion of this po si tion
state ment.

Core considerations in
developmentally appropriate
practice 

Ev ery day, early child hood prac ti tio -
ners make a great many de ci sions, both
long-term and short-term. As they do
so, they need to keep in mind the iden ti -
fied goals for chil dren’s learn ing and
de vel op ment and be in ten tional in help -
ing chil dren achieve these goals. The
core of de vel op men tally ap pro pri ate
prac tice lies in this intentionality, in the
knowl edge that prac ti tio ners con sider
when they are mak ing de ci sions, and in
their al ways aim ing for goals that are
both chal leng ing and achiev able for
chil dren.

Knowledge to consider in making
decisions

In all as pects of their work with chil -
dren, early child hood prac ti tio ners
must con sider these three ar eas of
knowl edge:

1. What is known about child
de vel op ment and learn ing—
re fer ring to knowl edge of
age-re lated char ac ter is tics that
per mits gen eral pre dic tions about 
what ex pe ri ences are likely to
best pro mote chil dren’s learn ing
and de vel op ment.

Teach ers who are knowl edge able about 
child de vel op ment and learn ing are
able to make broad pre dic tions about
what chil dren of a par tic u lar age group
typ i cally will be like, what they typ i -
cally will and will not be ca pa ble of,
and what strat e gies and ap proaches will 
most likely pro mote their op ti mal
learn ing and de vel op ment. With this
knowl edge, teach ers can make pre lim i -
nary de ci sions with some con fi dence
about en vi ron ment, ma te ri als, in ter ac -
tions, and ac tiv i ties. At the same time,
their knowl edge also tells them that
spe cific groups of chil dren and the in di -
vid ual chil dren in any group al ways
will be the same in some ways but dif -
fer ent in oth ers.

2. What is known about each child
as an in di vid ual—re fer ring to
what prac ti tio ners learn about
each child that has im pli ca tions
for how best to adapt and be
re spon sive to that in di vid ual
vari a tion.

To be ef fec tive, teach ers must get to
know each child in the group well.
They do this us ing a va ri ety of meth -
ods—such as ob ser va tion, clin i cal in -
ter view (an ex tended di a logue in which 
the adult seeks to dis cern the child’s
con cepts or strat e gies), ex am i na tion of
chil dren’s work, in di vid ual child as -
sess ments, and talk ing with fam i lies.
From the in for ma tion and in sights
gath ered, teach ers make plans and ad -
just ments to pro mote each child’s in di -
vid ual de vel op ment and learn ing as
fully as pos si ble. De vel op men tal vari a -
tion among chil dren is the norm, and
any one child’s prog ress also will vary
across do mains and dis ci plines, con -
texts, and time. Chil dren dif fer in many
other re spects, too—in clud ing in their
strengths, in ter ests, and pref er ences;
per son al i ties and ap proaches to learn -
ing; and knowl edge, skills, and abil i ties 
based on prior ex pe ri ences. Chil dren
may also have spe cial learn ing needs;
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some times these have been di ag nosed
and some times they have not. Among
the fac tors that teach ers need to con -
sider as they seek to op ti mize a child’s
school ad just ment and learn ing are cir -
cum stances such as liv ing in pov erty or
home less ness, hav ing to move fre -
quently, and other chal leng ing sit u a -
tions. Re spond ing to each child as an
in di vid ual is fun da men tal to de vel op -
men tally ap pro pri ate prac tice.

3. What is known about the so cial
and cul tural con texts in which
chil dren live—re fer ring to the
val ues, ex pec ta tions, and
be hav ioral and lin guis tic
con ven tions that shape chil dren’s 
lives at home and in their
com mu ni ties that prac ti tio ners
must strive to un der stand in
or der to en sure that learn ing
ex pe ri ences in the pro gram or
school are mean ing ful, rel e vant,
and re spect ful for each child and
fam ily.

As we grow up in a fam ily and in a
broader so cial and cul tural com mu nity,
we all come to cer tain un der stand ings
about what our group con sid ers ap pro -
pri ate, val ues, ex pects, ad mires. We
learn this through di rect teach ing from
our par ents and other im por tant peo ple
in our lives and through ob serv ing
those around us. Among these un der -
stand ings, we ab sorb “rules” about be -
hav iors—such as how to show re spect,
how to in ter act with peo ple we know
well and those we have just met, how to 
re gard time and per sonal space, how to
dress, and count less other at ti tudes and
ac tions. We typ i cally ab sorb these rules 
very early and very deeply, so we live
by them with lit tle con scious thought.
When young chil dren are in a group
set ting out side the home, what makes
sense to them, how they use lan guage to 
in ter act, and how they ex pe ri ence this
new world de pend on the so cial and
cul tural con texts to which they are ac -
cus tomed. A skilled teacher takes such
con tex tual fac tors into ac count, along
with the chil dren’s ages and their in di -
vid ual dif fer ences, in shap ing all as -
pects of the learn ing en vi ron ment.

To re cap this de ci sion-mak ing pro cess:
An ef fec tive teacher be gins by think ing 

about what chil dren of the age and de -
vel op men tal sta tus rep re sented in the
group are typ i cally like. This knowl -
edge pro vides a gen eral idea of the ac -
tiv i ties, rou tines, in ter ac tions, and cur -
ric u lum that will be ef fec tive with that
group. The teacher also must con sider
each child, in clud ing look ing at the
child as an in di vid ual and within the
con text of fam ily, com mu nity, cul ture,
lin guis tic norms, so cial group, past ex -
pe ri ence (in clud ing learn ing and be -
hav ior), and cur rent cir cum stances.
Only then can the teacher see chil dren
as they are to make de ci sions that are
de vel op men tally ap pro pri ate for each
of them.

Challenging and achievable goals

Meet ing chil dren where they are is es -
sen tial, but no good teacher sim ply
leaves them there. Keep ing in mind de -
sired goals and what is known about the 
chil dren as a group and in di vid u ally,
the teacher plans ex pe ri ences to pro -
mote chil dren’s learn ing and de vel op -
ment.

Learn ing and de vel op ment are most
likely to oc cur when new ex pe ri ences
build on what a child al ready knows
and is able to do and when those learn -
ing ex pe ri ences also en tail the child
stretch ing a rea son able amount in ac -
quir ing new skills, abil i ties, or knowl -
edge. Af ter the child reaches that new
level of mas tery in skill or un der stand -
ing, the teacher re flects on what goals
should come next; and the cy cle con tin -
ues, ad vanc ing chil dren’s learn ing in a
de vel op men tally ap pro pri ate way.

Clearly, such ef fec tive teach ing does
not hap pen by chance. A hall mark of
de vel op men tally ap pro pri ate teach ing
is intentionality. Good teach ers are in -
ten tional in ev ery thing they do—set -
ting up the class room, plan ning cur ric -
u lum, mak ing use of var i ous teach ing
strat e gies, as sess ing chil dren, in ter act -
ing with them, and work ing with their
fam i lies. In ten tional teach ers are pur -
pose ful and thought ful about the ac -
tions they take, and they di rect their
teach ing to ward the goals the pro gram
is try ing to help chil dren reach.

*      *      *

Self Check 1.3.   True/False

___ 1. High-qual ity ser vices for in -
fants and tod dlers have a pos i tive
and long-last ing im pact on chil -
dren's de vel op ment, learn ing abil i -
ties, and ca pac ity to reg u late their
own emo tions.

___ 2. Lim ited vo cab u lary knowl edge 
makes it dif fi cult for chil dren to
un der stand the con tent of ma te ri als 
they read in school.

___ 3. Ex tended con ver sa tions be -
tween chil dren and adults on a
given topic help chil dren ex pand
their vo cab u lary knowl edge.

___ 4. Pre school ers' knowl edge of
num bers and their se quence pre -
dicts their later suc cess in both
math learn ing and lit er acy skills.

___ 5. Math e mat ics and lit er acy con -
cepts can not be taught to young
chil dren in ways that are de vel op -
men tally ap pro pri ate.

___ 6. Chil dren's so cial and emo -
tional com pe ten cies pre dict their
school suc cess.

___ 7. Most chil dren main tain the
pos i tive ef fects of high-qual ity
early child hood pro grams through -
out el e men tary school and be yond
re gard less of the qual ity of the K–3 
pro grams they at tend.

___ 8. Teach ers’ in ter ac tions with
chil dren have a more pow er ful in -
flu ence on whether and what chil -
dren learn than any other fac tor.

___ 9. It is best for chil dren’s de vel -
op ment that all teach ers fol low a
stan dard set of les son plans and
teach ing strat e gies.

___10. A love for chil dren is the only
qual i fi ca tion nec es sary for teacher
ef fec tive ness.

___11. The goals for a de vel op men -
tally ap pro pri ate cur ric u lum for
young chil dren should be chal -
leng ing but achiev able.

___12. Teach ers should base their ex -
pec ta tions and pre dic tions about
chil dren’s ca pa bil i ties on a thor -
ough knowl edge of child de vel op -
ment and learn ing.

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

The Early Childhood Professional – Lesson 1 17



___13. Knowl edge of each child as an
in di vid ual is es sen tial in or der to
pro mote each child’s in di vid ual
de vel op ment and learn ing as fully
as pos si ble.

___14. In shap ing an ef fec tive learn -
ing en vi ron ment, teach ers must
con sider the so cial and cul tural
con texts of chil dren’s homes and
com mu ni ties.

___15. Learn ing and de vel op ment are
most likely to oc cur when new ex -
pe ri ences build on what a child al -
ready knows and is able to do.

(1. T,  2. T,  3. T,  4. T,  5. F,  6. T,  
7. F,  8. T,  9. F,   10. F,  11. T,  12. T,  

13. T,  14. T,  15. T)

Cor rect An swers for False
Self Check Items

Items 5, 7, 9 and 10 of Self Check 1.3
are false. Please re view the fol low ing
cor rect state ments.

5. Math e mat ics and lit er acy con cepts
and skills—and, in deed, ro bust con tent
across the cur ric u lum—can be taught
to young chil dren in ways that are en -
gag ing and de vel op men tally ap pro pri -
ate by strength en ing the early-years
cur ric u lum and teach ing.

7. The gains chil dren make as a re sult
of high-qual ity pro grams for chil dren
un der 6 have been found to di min ish in
a few years if chil dren do not con tinue
to ex pe ri ence high-qual ity ed u ca tion in
grades K-3.

9.  The great est im pact on chil dren’s
de vel op ment and learn ing co mes from
the teacher’s class room plans and or ga -
ni za tion, sen si tiv ity and re spon sive ness 
to all the chil dren, and mo ment-to-mo -
ment in ter ac tions with them.

10.  Ef fec tive teach ers are in ten tional in 
ev ery thing they do, including their love 
of chil dren.  In ten tional teach ers are
pur pose ful and thought ful about the ac -
tions they take, and they di rect their
teach ing to ward help ing chil dren reach
their goals.

*      *      *

The next sec tion of the NAEYC po si tion
state ment dis cusses prin ci ples of child
de vel op ment and learn ing upon which
de vel op men tally ap pro pri ate prac tices
are based.

Principles of child
development and learning 
that inform practice

De vel op men tally ap pro pri ate prac tice
as de fined in this po si tion state ment is
not based on what we think might be
true or what we want to be lieve about
young chil dren. De vel op men tally ap -
pro pri ate prac tice is in formed by what
we know from the ory and lit er a ture
about how chil dren de velop and learn.
In par tic u lar, a re view of that lit er a ture
yields a num ber of well sup ported gen -
er al iza tions, or prin ci ples.

No lin ear list ing of prin ci ples—in clud -
ing the one be low—can do jus tice to
the com plex ity of the phe nom e non that
is child de vel op ment and learn ing.
While the list is com pre hen sive, it cer -
tainly is not all-in clu sive. Each prin ci -
ple de scribes an in di vid u ally con trib ut -
ing fac tor; but just as all do mains of
de vel op ment and learn ing are in ter re -
lated, so too do the prin ci ples in ter con -
nect. For ex am ple, the in flu ence of cul -
tural dif fer ences and in di vid ual
dif fer ences, each high lighted in a sep a -
rate prin ci ple be low, cuts across all the
other prin ci ples. That is, the im pli ca -
tion of any prin ci ple of ten dif fers as a
func tion of cul tural or in di vid ual
givens.

A com plete dis cus sion of the knowl -
edge base that informs de vel op men -
tally ap pro pri ate prac tice is clearly be -
yond the scope of this doc u ment. Each
of the prin ci ples rests on a very ex ten -
sive re search base that is only par tially
ref er enced here.

All the lim i ta tions of such a list not
with stand ing, col lec tively the prin ci -
ples that fol low form a solid ba sis for
de ci sion mak ing—for de ci sions at all
lev els about how best to meet the needs
of young chil dren in gen eral, and for
de ci sions by teach ers, pro grams, and
fam i lies about the strengths and needs
of in di vid ual chil dren, with all their
vari a tions in prior ex pe ri ences, abil i ties 

and tal ents, home lan guage and Eng lish 
pro fi ciency, per son al i ties and tem per a -
ments, and com mu nity and cul tural
back grounds.

1. All the do mains of de vel op ment
and learn ing—phys i cal, so cial
and emo tional, and cog ni tive—
are im por tant, and they are
closely in ter re lated. Chil dren’s
de vel op ment and learn ing in one
do main in flu ence and are in flu -
enced by what takes place in
other do mains.

Chil dren are think ing, mov ing, feel ing,
and in ter act ing hu man be ings. To teach
them well in volves con sid er ing and
fos ter ing their de vel op ment and learn -
ing in all do mains. Be cause this full
spec trum of de vel op ment and learn ing
is fun da men tal to chil dren’s lives and
to their fu ture par tic i pa tion as mem bers
of so ci ety, early care and ed u ca tion
must ad dress all the do mains.

Fur ther, changes in one do main of ten
fa cil i tate or limit de vel op ment in other
ar eas. For ex am ple, when chil dren be -
gin to crawl or walk, they gain new pos -
si bil i ties for ex plor ing the world, and
their mo bil ity af fects both their cog ni -
tive de vel op ment and sense of au ton -
omy. Like wise, chil dren’s lan guage de -
vel op ment in flu ences their abil ity to
par tic i pate in so cial in ter ac tion with
adults and other chil dren; such in ter ac -
tions, in turn, sup port their fur ther lan -
guage de vel op ment. A grow ing body
of work dem on strates the re la tion ship
be tween emo tional and so cial fac tors
and chil dren’s ac a demic com pe tence
and thus the im por tance of all these ar -
eas in ed u cat ing young chil dren. In
brief, the knowl edge base doc u ments
the im por tance of a com pre hen sive cur -
ric u lum and the in ter re lat ed ness of the
de vel op men tal do mains in chil dren’s
well-be ing and suc cess.

2. Many as pects of chil dren’s
learn ing and de vel op ment fol low
well doc u mented se quences, with
later abil i ties, skills, and
knowl edge build ing on those
al ready ac quired.

Hu man de vel op ment re search sug gests
that rel a tively sta ble, pre dict able se -
quences of growth and change oc cur in
chil dren dur ing the first nine years of
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life. Pre dict able changes oc cur in all
do mains of de vel op ment, al though the
ways that these changes are man i fested
and the mean ing at tached to them may
vary widely in dif fer ent cul tural and
lin guis tic con texts. Knowl edge of how
chil dren within a given age span typ i -
cally de velop and learn pro vides a gen -
eral frame work to guide teach ers in
pre par ing the learn ing en vi ron ment,
con sid er ing cur ric u lum, de sign ing
learn ing ex pe ri ences, and teach ing and
in ter act ing with chil dren.

Also im por tant for ed u ca tors to know
are the se quences in which chil dren
gain spe cific con cepts, skills, and abil i -
ties, build ing on prior de vel op ment and 
learn ing. In math e mat ics, for ex am ple,
chil dren’s learn ing to count serves as
an im por tant foun da tion for their ac -
quir ing an un der stand ing of nu mer als.
Fa mil iar ity with known learn ing se -
quences should in form cur ric u lum de -
vel op ment and teach ing prac tice.

3. Development proceeds at varying
rates from child to child as well
as unevenly within different areas 
of each child’s functioning.

In di vid ual vari a tion has at least two di -
men sions: the in ev i ta ble vari abil ity
around the typ i cal or nor ma tive course
of de vel op ment and the unique ness of
each child as an in di vid ual. Chil dren’s
de vel op ment fol lows in di vid ual pat -
terns and tim ing; chil dren also vary in
tem per a ment, per son al ity, and ap ti -
tudes, as well as in what they learn in
their fam ily and within the so cial and
cul tural con text or con texts that shape
their ex pe ri ence.

All chil dren have their own strengths,
needs, and in ter ests. Given the enor -
mous vari a tion among chil dren of the
same chro no log i cal age, a child’s age is 
only a crude in dex of de vel op men tal
abil i ties and in ter ests. For chil dren who 
have spe cial learn ing needs or abil i ties,
ad di tional ef forts and re sources may be
nec es sary to op ti mize their de vel op -
ment and learn ing. The same is true
when chil dren’s prior ex pe ri ences do
not give them the knowl edge and skills
they need to thrive in a spe cific learn ing 
en vi ron ment.

Given this nor mal range of vari a tion,
de ci sions about cur ric u lum, teach ing,

and in ter ac tions with chil dren should
be as in di vid u al ized as pos si ble. Rigid
ex pec ta tions of group norms do not re -
flect what is known about real dif fer -
ences in de vel op ment and learn ing. At
the same time, hav ing high ex pec ta -
tions for all chil dren is es sen tial, as is
us ing the strat e gies and pro vid ing the
re sources nec es sary to help them meet
these ex pec ta tions.

4. Development and learning result
from a dynamic and continuous
interaction of biological
maturation and experience.

De vel op ment is the re sult of the in ter -
play be tween the grow ing, chang ing
child and the child’s ex pe ri ences in the
so cial and phys i cal worlds. For ex am -
ple, a child’s ge netic makeup may pre -
dict healthy growth, but in ad e quate nu -
tri tion in the early years of life will keep 
this po ten tial from be ing ful filled. Con -
versely, the im pact of an or ganic con di -
tion on a young child’s learn ing and de -
vel op ment can be min i mized through
sys tem atic, in di vid u al ized in ter ven -
tion. Like wise, a child’s in nate tem per -
a ment—such as a pre dis po si tion to be
ei ther wary or out go ing—shapes and is
shaped by how other chil dren and
adults in ter act with that child. In light
of the power of bi ol ogy and the ef fects
of chil dren’s prior ex pe ri ences, it is im -
por tant for early child hood ed u ca tors to 
main tain high ex pec ta tions and em ploy
all their knowl edge, in ge nu ity, and per -
sis tence to find ways to help ev ery child 
suc ceed.

5. Early experiences have profound
effects, both cumulative and
delayed, on a child’s development 
and learning; and optimal
periods exist for certain types of
development and learning to
occur.

Chil dren’s early ex pe ri ences, whether
pos i tive or neg a tive, are cu mu la tive.
For ex am ple, a child’s so cial ex pe ri -
ences with other chil dren in the pre -
school years may help him de velop so -
cial skills and con fi dence that en able
him or her to make friends in sub se -
quent years, and these ex pe ri ences fur -
ther en hance the child’s so cial com pe -
tence and ac a demic achieve ment.
Con versely, chil dren who fail to de -

velop min i mal so cial skills and thus
suf fer ne glect or re jec tion from peers
are at risk for later out comes such as
school drop out, de lin quency, and men -
tal health prob lems. Sim i larly, early
stim u la tion pro motes brain de vel op -
ment and the form ing of neu ral con nec -
tions, which in turn en able fur ther de -
vel op ment and learn ing. But if the very
young child does not get this stim u la -
tion, he is less able to ben e fit from sub -
se quent learn ing op por tu ni ties, and a
cu mu la tive dis ad van tage is set in mo -
tion.

In ter ven tion and sup port are more suc -
cess ful the ear lier a prob lem is ad -
dressed. Pre ven tion of read ing dif fi cul -
ties, for ex am ple, is far less dif fi cult
and ex pen sive than remediation. In ad -
di tion, the lit er a ture shows that some
as pects of de vel op ment oc cur most ef -
fi ciently at cer tain points in the life
span. The first three years of life, for
ex am ple, ap pear to be an op ti mal pe -
riod for oral lan guage de vel op ment.
En sur ing that chil dren get the needed
en vi ron men tal in puts and sup ports for a 
par tic u lar kind of learn ing and de vel op -
ment at its “prime time” is al ways the
most re li able route to de sired re sults.

6. De vel op ment pro ceeds to ward
greater com plex ity,
self-reg u la tion, and sym bolic or
rep re sen ta tional ca pac i ties.

A per va sive char ac ter is tic of de vel op -
ment is that chil dren’s func tion ing be -
comes in creas ingly com plex—in lan -
guage, so cial in ter ac tion, phys i cal
move ment, prob lem solv ing, and vir tu -
ally ev ery other do main. In creased or -
ga ni za tion and mem ory ca pac ity of the
de vel op ing brain make it pos si ble with
age for chil dren to com bine sim ple rou -
tines into more com plex strat e gies. The
youn ger the child, the more she or he
tends to think con cretely and in the here 
and now. Yet in some ways, young
chil dren’s think ing can be quite ab -
stract. For ex am ple, pre school ers know 
that add ing al ways makes more and
sub tract ing makes less, and they are
able to grasp ab stract ideas about
count ing ob jects such as the one-to-one 
prin ci ple.

All young hu mans must ne go ti ate the
tran si tion from to tal de pend ence on
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oth ers at birth to com pe tence and in ter -
nal con trol, in clud ing learn ing to reg u -
late their emo tions, be hav iors, and at -
ten tion. For young in fants, there are
tasks such as learn ing to soothe them -
selves from arousal to a set tled state. A
few years later, self-reg u la tion means
de vel op ing the ca pac ity to man age
strong emo tions and keep one’s at ten -
tion fo cused. Through out the early
years, adults play sig nif i cant roles in
help ing chil dren learn to self-reg u late. 

Care givers are im por tant in help ing
very young chil dren to mod u late their
emo tional arousal; for ex am ple, sooth -
ing ba bies and then help ing them learn
to soothe them selves. In the pre school
years, teach ers can help chil dren de -
velop self-reg u la tion by scaf fold ing
high-level dra matic play, help ing chil -
dren learn to ex press their emo tions,
and en gag ing chil dren in plan ning and
de ci sion mak ing.

Dur ing the early years of life, chil dren
move from sen sory or be hav ioral re -
sponses to sym bolic or rep re sen ta tional 
knowl edge. For ex am ple, young chil -
dren are able to nav i gate their homes
and other fa mil iar set tings by re call and 
sen sory cues, but later they come to un -
der stand and can use ab strac tions such
as left and right or read a map of the
house. It is around age 2 that chil dren
be gin to rep re sent and re con struct their
ex pe ri ences and knowl edge. For ex am -
ple, chil dren may use one ob ject to
stand for an other in play, such as a
block for a phone or a spat ula for a gui -
tar. Their abil ity to use var i ous modes
and me dia to con vey their mean ing in -
creases in range and scope. By the pre -
school years, these modes may in clude
oral lan guage, ges tures and body move -
ment, vi sual arts (draw ing, paint ing,
sculpt ing), con struc tion, dra matic play, 
and writ ing. Their ef forts to rep re sent
their ideas and con cepts in any of these
modes en hance the knowl edge it self.

7. Children develop best when they
have secure, consistent
relationships with responsive
adults and opportunities for
positive relationships with peers.

From the ear li est years of life, warm,
nur tur ing re la tion ships with re spon sive 
adults are nec es sary for many key ar eas 
of chil dren’s de vel op ment, in clud ing

em pa thy and co op er a tion, self-reg u la -
tion and cul tural so cial iza tion,
lan guage and com mu ni ca tion, peer re -
la tion ships, and iden tity for ma tion.

When chil dren and car ing adults have
the op por tu nity to get to know each
other well, they learn to pre dict each
other’s sig nals and be hav ior and es tab -
lish attunement and trust. The first and
most im por tant re la tion ships are those a 
child forms with par ents or other pri -
mary care givers. Form ing one or more
such at tach ments sets the stage for
other re la tion ships, as chil dren move
into the wider world be yond their im -
me di ate fam ily. Young chil dren ben e fit 
from op por tu ni ties to de velop on go ing, 
trust ing re la tion ships with adults out -
side the fam ily and with other chil dren.
No ta bly, pos i tive teacher-child re la -
tion ships pro mote chil dren’s learn ing
and achieve ment, as well as so cial com -
pe tence and emo tional de vel op ment.

Nur tur ing re la tion ships are vi tal in fos -
ter ing high self-es teem and a strong
sense of self-ef fi cacy, ca pac ity in re -
solv ing in ter per sonal con flicts co op er -
a tively, and the so cia bil ity to con nect
with oth ers and form friend ships. Fur -
ther, by pro vid ing pos i tive mod els and
the se cu rity and con fi dence to try new
ex pe ri ences and at tempt new skills,
such re la tion ships sup port chil dren’s
learn ing and the ac qui si tion of nu mer -
ous ca pa bil i ties.

8. Development and learning occur
in and are influenced by multiple
social and cultural contexts.

Un der stand ing chil dren’s de vel op ment 
re quires view ing each child within the
sociocultural con text of that child’s
fam ily, ed u ca tional set ting, and com -
mu nity, as well as within the broader
so ci ety. These var i ous con texts are in -
ter re lated, and all pow er fully in flu ence
the de vel op ing child. For ex am ple,
even a child in a lov ing, sup port ive
fam ily within a strong, healthy com mu -
nity is af fected by the bi ases of the
larger so ci ety, such as rac ism or sex -
ism, and may show some ef fects of its
neg a tive ste reo typ ing and dis crim i na -
tion.

Here cul ture is in tended to re fer to the
cus tom ary be liefs and pat terns of be -
hav ior, both ex plicit and im plicit, that

are in cul cated by the so ci ety—or by a
so cial, re li gious, or eth nic group within
the so ci ety—in its mem bers. Even
though cul ture is dis cussed of ten in the
con text of di ver sity and im mi grant or
mi nor ity groups, all of us are mem bers
of cul tures and are pow er fully in flu -
enced by them. Ev ery cul ture struc tures 
and in ter prets chil dren’s be hav ior and
de vel op ment in its own way. Early
child hood teach ers need to un der stand
the in flu ence of sociocultural con texts
and fam ily cir cum stances on learn ing,
rec og nize chil dren’s de vel op ing com -
pe ten cies, and be fa mil iar with the va ri -
ety of ways that chil dren may dem on -
strate their de vel op men tal achieve -
ments. Most im por tantly, ed u ca tors
need to be sen si tive to how their own
cul tural ex pe ri ence shapes their per -
spec tive and to re al ize that mul ti ple
per spec tives, not just their own, must
be con sid ered in de ci sions about chil -
dren’s de vel op ment and learn ing.

As chil dren grow up, they need to learn
to func tion well in the so ci ety and in the 
in creas ingly global econ omy and to
move com fort ably among groups of
peo ple from back grounds both sim i lar
and dis sim i lar to their own. For tu -
nately, chil dren are ca pa ble of learn ing
to func tion in more than one so cial or
cul tural con text and to make be hav ioral 
or lin guis tic shifts as they move from
one con text to an other, al though this
com plex abil ity does not oc cur over -
night and re quires adult sup port. Ac -
quir ing a new lan guage or the abil ity to
op er ate in a new cul ture can and should
be an ad di tive pro cess, rather than
caus ing the dis place ment of the child’s
first lan guage and cul ture. For ex am -
ple, im mi grant chil dren are able to de -
velop Eng lish pro fi ciency with out hav -
ing to give up their home lan guage, and
it is im por tant that they re tain their flu -
ency in the lan guage of their fam ily and 
com mu nity. Like wise, chil dren who
speak only Eng lish ben e fit from learn -
ing an other lan guage and can do so
with out sac ri fic ing their Eng lish pro fi -
ciency.
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9. Always mentally active in seeking 
to understand the world around
them, children learn in a variety
of ways; a wide range of teaching
strategies and interactions are
effective in supporting all these
kinds of learning.

Sev eral prom i nent the o ries and bod ies
of re search view cog ni tive de vel op -
ment from the constructivist, in ter ac -
tive per spec tive. That is, young chil -
dren con struct their knowl edge and
un der stand ing of the world in the
course of their own ex pe ri ences, as
well as from teach ers, fam ily mem bers,
peers and older chil dren, and from
books and other me dia. They learn
from the con crete (e.g., manipulatives); 
they also ap par ently are ca pa ble of and
in ter ested in ab stract ideas, to a far
greater de gree than was pre vi ously be -
lieved. Chil dren take all this in put and
work out their own un der stand ings and
hy poth e ses about the world. They try
these out through in ter ac tions with
adults and other chil dren, phys i cal ma -
nip u la tion, play, and their own thought
pro cesses—ob serv ing what hap pens,
re flect ing on their find ings, imag in ing
pos si bil i ties, ask ing ques tions, and for -
mu lat ing an swers. When chil dren make 
knowl edge their own in these ways,
their un der stand ing is deeper and they
can better trans fer and ap ply their
learn ing in new con texts.

Us ing mul ti ple teach ing strat e gies is
im por tant in meet ing chil dren’s dif fer -
ent learn ing needs. The Ea ger to
Learn: Ed u cat ing Our Pre school ers re -
port con cluded:

Good teach ers ac knowl edge and
en cour age chil dren’s ef forts,
model and dem on strate, cre ate
chal lenges and sup port chil dren
in ex tend ing their ca pa bil i ties,
and pro vide spe cific di rec tions or
in struc tion. All of these teach ing
strat e gies can be used in the con -
text of play and struc tured ac tiv i -
ties. Ef fec tive teach ers also
or ga nize the class room en vi ron -
ment and plan ways to pur sue ed -
u ca tional goals for each child as
op por tu ni ties arise in child-ini ti -
ated ac tiv i ties and in ac tiv i ties

planned and ini ti ated by the
teacher.

Thus, chil dren ben e fit when teach ers
have at their dis posal a wide range of
teach ing strat e gies and from these
teach ers se lect the best strat egy to use
in a sit u a tion, de pend ing on the learn -
ing goal, spe cific con text, and needs of
in di vid ual chil dren at that mo ment, in -
clud ing chil dren who may need much
more sup port than oth ers even in ex plo -
ra tion and play.

10. Play is an important vehicle for
developing self-regulation as well
as for promoting language,
cognition, and social competence.

Chil dren of all ages love to play, and it
gives them op por tu ni ties to de velop
phys i cal com pe tence and en joy ment of
the out doors, un der stand and make
sense of their world, in ter act with oth -
ers, ex press and con trol emo tions, de -
velop their sym bolic and prob lem-solv -
ing abil i ties, and prac tice emerg ing
skills. Re search shows the links be -
tween play and foun da tional ca pac i ties
such as mem ory, self-reg u la tion, oral
lan guage abil i ties, so cial skills, and
suc cess in school.

Chil dren en gage in var i ous kinds of
play, such as phys i cal play, ob ject play,
pre tend or dra matic play, con struc tive
play, and games with rules. Ob served
in all young an i mals, play ap par ently
serves im por tant phys i cal, men tal,
emo tional, and so cial func tions for hu -
mans and other spe cies, and each kind
of play has its own ben e fits and char ac -
ter is tics. From in fancy, chil dren act on
the world around them for the plea sure
of see ing what hap pens; for ex am ple,
re peat edly drop ping a spoon on the
floor or pull ing the cat’s tail. At around
age 2, chil dren be gin to dem on strate
sym bolic use of ob jects—for in stance,
pick ing up a shell and pre tend ing to
drink as from a cup—at least when they 
have had op por tu ni ties to ob serve oth -
ers en gag ing in such make-be lieve be -
hav ior.

From such be gin nings, chil dren be gin
to en gage in more ma ture forms of dra -
matic play, in which by the age of 3–5
they may act out spe cific roles, in ter act
with one an other in their roles, and plan 

how the play will go. Such play is in flu -
en tial in de vel op ing self-reg u la tion, as
chil dren are highly mo ti vated to stick to 
the roles and rules of the play, and thus
grow in the abil ity to in hibit their im -
pulses, act in co or di na tion with oth ers,
and make plans. High-level dra matic
play pro duces doc u mented cog ni tive,
so cial, and emo tional ben e fits. How -
ever, with chil dren spend ing more time
in adult-di rected ac tiv i ties and me dia
use, forms of child play char ac ter ized
by imag i na tion and rich so cial in ter ac -
tions seem to be de clin ing. Ac tive scaf -
fold ing of imag i na tive play is needed in 
early child hood set tings if chil dren are
to de velop the sus tained, ma ture dra -
matic play that con trib utes sig nif i cantly 
to their self-reg u la tion and other cog ni -
tive, lin guis tic, so cial, and emo tional
ben e fits. Adults can use proven meth -
ods to pro mote chil dren’s ex tended en -
gage ment in make-be lieve play as well
as in games with rules and other kinds
of high-level play. Rather than de tract -
ing from ac a demic learn ing, play ap -
pears to sup port the abil i ties that un der -
lie such learn ing and thus to pro mote
school suc cess.

11. De vel op ment and learn ing ad -
vance when chil dren are chal -
lenged to achieve at a level just
be yond their cur rent mas tery,
and also when they have many
op por tu ni ties to prac tice newly
ac quired skills.

Hu man be ings, es pe cially chil dren, are
mo ti vated to un der stand or do what is
just be yond their cur rent un der stand ing 
or mas tery. Ef fec tive teach ers cre ate a
rich learn ing en vi ron ment to ac ti vate
that mo ti va tion, and they make use of
strat e gies to pro mote chil dren’s un der -
tak ing and mas ter ing of new and pro -
gres sively more ad vanced chal lenges.

In a task just be yond a child’s in de -
pend ent reach, adults and more-com pe -
tent peers con trib ute sig nif i cantly to the 
child’s de vel op ment by pro vid ing the
sup port or as sis tance that al lows the
child to suc ceed at that task. Once chil -
dren make this stretch to a new level in
a sup port ive con text, they can go on to
use the skill in de pend ently and in a va -
ri ety of con texts, lay ing the foun da tion
for the next chal lenge. Pro vi sion of
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such sup port, of ten called scaf fold ing,
is a key fea ture of ef fec tive teach ing.

At the same time, chil dren need to be
suc cess ful in new tasks a sig nif i cant
pro por tion of the time in or der for their
mo ti va tion and per sis tence to be main -
tained. Con fronted by re peated fail ure,
most chil dren will sim ply stop try ing.
Re peated op por tu nity to prac tice and
con sol i date new skills and con cepts is
also es sen tial in or der for chil dren to
reach the thresh old of mas tery at which
they can go on to use this knowl edge or
skill and ap ply it in new sit u a tions.
Young chil dren en gage in a great deal
of prac tice dur ing play and in other
child-guided con texts.

To set chal leng ing, achiev able goals for 
chil dren and to pro vide the right
amount and type of scaf fold ing re quire
knowl edge of child de vel op ment and
learn ing, in clud ing fa mil iar ity with the
paths and se quences that chil dren are
known to fol low in ac quir ing spe cific
skills, con cepts, and abil i ties. This gen -
eral knowl edge, along with what the
teacher learns from close ob ser va tion
and prob ing of the in di vid ual child’s
think ing, is crit i cal to match ing cur ric u -
lum and teach ing ex pe ri ences to that
child’s emerg ing com pe ten cies so as to
be chal leng ing but not frus trat ing.

12. Children’s experiences shape
their motivation and approaches
to learning, such as persistence,
initiative, and flexibility; in turn,
these dispositions and behaviors
affect their learning and
development.

The Na tional Ed u ca tion Goals Panel
and its Goal One Tech ni cal Plan ning
Group iden ti fied “ap proaches to learn -
ing” as one of five as pects of school
readi ness. Fo cused on the how rather
than the what of learn ing, ap proaches
to learn ing in volve both chil dren’s feel -
ings about learn ing (in clud ing their in -
ter est, plea sure, and mo ti va tion to
learn) and chil dren’s be hav ior when
learn ing (in clud ing at ten tion, per sis -
tence, flex i bil ity, and self-reg u la tion).

Even in the early years, chil dren dif fer
in their ap proaches to learn ing. These
dif fer ences may in flu ence chil dren’s
school readi ness and school suc cess.
For ex am ple, chil dren who start school

more ea ger to learn tend to do better in
read ing and math e mat ics than do less
mo ti vated chil dren. Chil dren with more 
pos i tive learn ing be hav iors, such as ini -
tia tive, at ten tion, and per sis tence, later
de velop stron ger lan guage skills.
More over, chil dren with greater
self-reg u la tion and other “learn ing-re -
lated skills” in kin der gar ten are more
skilled in read ing and math e mat ics in
later grades.

Al though tem per a ment and other in her -
ent dif fer ences may af fect chil dren’s
ap proaches to learn ing, their ex pe ri -
ences in fam i lies and early ed u ca tion
pro grams have a ma jor in flu ence. Pro -
grams can im ple ment ev i dence-based
strat e gies that will pro mote pos i tive ap -
proaches to learn ing. These strat e gies
in clude strength en ing re la tion ships
with chil dren; work ing with fam i lies;
and se lect ing ef fec tive cur ric u lum, as -
sess ments, and teach ing meth ods.

*      *      *

Self Check 1.4.   True/False

___ 1. Chil dren’s de vel op ment in any
one do main can limit or fa cil i tate
their de vel op ment in the other do -
mains.

___ 2. Chil dren’s de vel op ment oc curs 
in an or derly se quence, with later
abil i ties, skills, and knowl edge
build ing on abil i ties, skills, and
knowl edge al ready ac quired.

___ 3. Al most all chil dren de velop at
the same rate as other chil dren
their age. 

___ 4. A child’s age is the best in di ca -
tor of the level of the child’s de vel -
op ment.

___ 5. All chil dren have their own
strengths, needs, and in ter ests.

___ 6. At cer tain times in the life span, 
some kinds of learn ing and de vel -
op ment oc cur most ef fi ciently.

___ 7. Be hav ioral knowl edge re fers
to events that chil dren ex pe ri ence
first hand.

___ 8. Se cure, con sis tent re la tion -
ships with re spon sive adults con -
trib ute to chil dren’s op ti mum
de vel op ment.

___ 9. A child’s de vel op ment and
learn ing are in flu enced by the so -
cial and cul tural con text of the
child’s fam ily, ed u ca tional set ting,
com mu nity, and the broader so ci -
ety.

___10. Chil dren con struct their
knowl edge and un der stand ing of
the world from their own per sonal
ex pe ri ences as well as from their
ex pe ri ences with other peo ple,
books, and the me dia.

___11. Play is the ideal con text for
chil dren’s learn ing.

___12. Chil dren need many op por tu -
ni ties to prac tice skills they have
learned.

___13. Scaf fold ing re fers to sup port
that al lows the child to ad vance to
a new level of de vel op ment.

(1. T,  2. T,  3. F,  4. F,  5. T,  6. T,  7. T,  
8. T,  9. T,  10. T,  11. T,  12. T,  13. T,)

Cor rect An swers for False
Self Check Items

Items 3 and 4 of Self Check 1.4 are
false. Please re view the fol low ing cor -
rect state ments.

3. De vel op ment pro ceeds at vary ing
rates form child to child as well as un -
evenly within dif fer ent ar eas of each
child’s func tion ing.

4. There is enor mous vari a tion among
chil dren of the same chro no log i cal age.  
A child’s age is only a crude in dex of
de vel op men tal abil i ties and in ter ests. 

*      *      *

Guidelines for
developmentally
appropriate practice

Prac tice that pro motes young chil -
dren’s op ti mal learn ing and de vel op -
ment—what this state ment terms de -
vel op men tally ap pro pri ate prac tice—is 
grounded both in the re search on child
de vel op ment and learn ing and in the
knowl edge base re gard ing ed u ca tional
ef fec tive ness in early care and ed u ca -
tion. 
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But whether or not what ac tu ally hap -
pens in the class room is, in prac tice, de -
vel op men tally ap pro pri ate is the re sult
of myr iad de ci sions at all lev els—by
pol icy mak ers, ad min is tra tors, teach -
ers, and fam i lies about the care and ed -
u ca tion of young chil dren. Ef fec tive
early child hood pro fes sion als draw on
all the prin ci ples of child de vel op ment
and learn ing out lined, as well as the
knowl edge base on ef fec tive prac tices,
and they ap ply the in for ma tion in their
prac tice. 

The fol low ing guide lines ad dress de ci -
sions that early child hood pro fes sion als 
make in the five key (and in ter re lated)
ar eas of prac tice: (1) cre at ing a car ing
com mu nity of learn ers, (2) teach ing to
en hance de vel op ment and learn ing, (3)
plan ning cur ric u lum to achieve im por -
tant goals, (4) as sess ing chil dren’s de -
vel op ment and learn ing, and (5) es tab -
lish ing re cip ro cal re la tion ships with
fam i lies.

1.  Creating a caring
community of learners

Be cause early child hood set tings tend
to be chil dren’s first com mu ni ties out -
side the home, the char ac ter of these
com mu ni ties is very in flu en tial in de -
vel op ment. How chil dren ex pect to be
treated and how they treat oth ers is sig -
nif i cantly shaped in the early child hood 
set ting. In de vel op men tally ap pro pri ate 
prac tice, prac ti tio ners cre ate and fos ter
a “com mu nity of learn ers”that sup ports 
all chil dren to de velop and learn. The
role of the com mu nity is to pro vide a
phys i cal, emo tional, and cog ni tive en -
vi ron ment con du cive to that de vel op -
ment and learn ing. The foun da tion for
the com mu nity is con sis tent, pos i tive,
car ing re la tion ships be tween the adults
and chil dren, among chil dren, among
teach ers, and be tween teach ers and
fam i lies. It is the re spon si bil ity of all
mem bers of the learn ing com mu nity to
con sider and con trib ute to one an -
other’s well-be ing and learn ing.

To cre ate a car ing com mu nity of learn -
ers, prac ti tio ners en sure that the fol low -
ing oc cur for chil dren from birth
through the pri mary grades.

A.  Each mem ber of the com mu nity is
val ued by the oth ers. By ob serv ing and
par tic i pat ing in the com mu nity, chil -

dren learn about them selves and their
world and also how to de velop pos i tive, 
con struc tive re la tion ships with other
peo ple. Each child has unique
strengths, in ter ests, and per spec tives to
con trib ute. Chil dren learn to re spect
and ac knowl edge dif fer ences of all
kinds and to value each per son.

B.  Re la tion ships are an im por tant con -
text through which chil dren de velop
and learn. Chil dren con struct their un -
der stand ings about the world around
them through in ter ac tions with other
mem bers of the com mu nity (both
adults and peers). Op por tu ni ties to play 
to gether, col lab o rate on in ves ti ga tions
and pro jects, and talk with peers and
adults en hance chil dren’s de vel op ment
and learn ing. In ter act ing in small
groups pro vides a con text for chil dren
to ex tend their think ing, build on one
an other’s ideas, and co op er ate to solve
prob lems. (Also see guide line 5, “Es -
tab lish ing Re cip ro cal Re la tion ships
with Fam i lies.”)

C.  Each mem ber of the com mu nity re -
spects and is ac count able to the oth ers
to be have in a way that is con du cive to
the learn ing and well-be ing of all.

(1) Teach ers help chil dren de velop re -
spon si bil ity and self-reg u la tion.
Rec og niz ing that such abil i ties and
be hav iors de velop with ex pe ri ence
and time, teach ers con sider how to
fos ter such de vel op ment in their in -
ter ac tions with each child and in
their cur ric u lum plan ning.

(2) Teach ers are re spon si ble at all times 
for all chil dren un der their su per vi -
sion, mon i tor ing, an tic i pat ing, pre -
vent ing, and re di rect ing be hav iors
not con du cive to learn ing or dis re -
spect ful of the com mu nity, as well as 
teach ing prosocial be hav iors.

(3) Teach ers set clear and rea son able
lim its on chil dren’s be hav ior and ap -
ply those lim its con sis tently. Teach -
ers help chil dren be ac count able to
them selves and to oth ers for their be -
hav ior. In the case of pre school and
older chil dren, teach ers en gage chil -
dren in de vel op ing their own com -
mu nity rules for be hav ior.

(4) Teach ers lis ten to and ac knowl edge 
chil dren’s feel ings and frus tra tions,
re spond with re spect in ways that

chil dren can un der stand, guide chil -
dren to re solve con flicts, and model
skills that help chil dren to solve their 
own prob lems.

(5) Teach ers them selves dem on strate
high lev els of re spon si bil ity and
self-reg u la tion in their in ter ac tions
with other adults (col leagues, fam ily
mem bers) and with chil dren.

D.  Prac ti tio ners de sign and main tain
the phys i cal en vi ron ment to pro tect the
health and safety of the learn ing com -
mu nity mem bers, spe cif i cally in sup -
port of young chil dren’s phys i o log i cal
needs for ac tiv ity, sen sory stim u la tion,
fresh air, rest, and nour ish ment. The
daily sched ule pro vides a bal ance of
rest and ac tive move ment. Out door ex -
pe ri ences, in clud ing op por tu ni ties to
in ter act with the nat u ral world, are pro -
vided for chil dren of all ages.

E.  Prac ti tio ners en sure mem bers of the
com mu nity feel psy cho log i cally safe.
The over all so cial and emo tional cli -
mate is pos i tive.

(1) In ter ac tions among com mu nity
mem bers (ad min is tra tors, teach ers,
fam i lies, chil dren), as well as the ex -
pe ri ences pro vided by teach ers,
leave par tic i pants feel ing se cure, re -
laxed, and com fort able rather than
dis en gaged, fright ened, wor ried, or
un duly stressed.

(2) Teach ers fos ter in chil dren an en -
joy ment of and en gage ment in learn -
ing.

(3) Teach ers en sure that the en vi ron -
ment is or ga nized and the sched ule
fol lows an or derly rou tine that pro -
vides a sta ble struc ture within which
de vel op ment and learn ing can take
place. While the en vi ron ment’s el e -
ments are dy namic and chang ing,
over all it still is pre dict able and com -
pre hen si ble from a child’s point of
view.

(4) Chil dren hear and see their home
lan guage and cul ture re flected in the
daily in ter ac tions and ac tiv i ties of
the class room.

2. Teaching to enhance
development and learning 

From birth, a child’s re la tion ships and
in ter ac tions with adults are crit i cal de -
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ter mi nants of de vel op ment and learn -
ing. At the same time, chil dren are ac -
tive con struc tors of their own
un der stand ing of the world around
them; as such, they ben e fit from ini ti at -
ing and reg u lat ing their own learn ing
ac tiv i ties and from in ter act ing with
peers. De vel op men tally ap pro pri ate
teach ing prac tices pro vide an op ti mal
bal ance of adult-guided and child-
guided ex pe ri ences. “Adult-guided
experience pro ceeds pri mar ily along
the lines of the teacher’s goals, but is
also shaped by the chil dren’s ac tive en -
gage ment; child-guided ex pe ri ence
pro ceeds pri mar ily along the lines of
chil dren’s in ter ests and ac tions, with
stra te gic teacher sup port.” But whether
a learn ing ex pe ri ence is adult- or
child-guided, in de vel op men tally ap -
pro pri ate prac tice it is the teacher who
takes re spon si bil ity for stim u lat ing, di -
rect ing, and sup port ing chil dren’s de -
vel op ment and learn ing by pro vid ing
the ex pe ri ences that each child needs.

The fol low ing de scribe teach ing prac -
tices that are de vel op men tally ap pro -
pri ate for young chil dren from birth
through the pri mary grades.

A.  Teach ers are re spon si ble for fos ter -
ing the car ing learn ing com mu nity
through their teach ing.

B.  Teach ers make it a pri or ity to know
each child well, and also the peo ple
most sig nif i cant in the child’s life.

(1) Teach ers es tab lish pos i tive, per -
sonal re la tion ships with each child
and with each child’s fam ily to better 
un der stand that child’s in di vid ual
needs, in ter ests, and abil i ties and
that fam ily’s goals, val ues, ex pec ta -
tions, and childrearing prac tices.
(Also see guide line 5, “Es tab lish ing
Re cip ro cal Re la tion ships with Fam i -
lies.”) Teach ers talk with each child
and fam ily (with a com mu nity trans -
la tor, if nec es sary, for mu tual un der -
stand ing) and use what they learn to
adapt their ac tions and plan ning.

(2) Teach ers con tin u ally gather in for -
ma tion about chil dren in a va ri ety of
ways and mon i tor each child’s learn -
ing and de vel op ment to make plans
to help chil dren prog ress. (Also see
guide line 4,  “Assesssing Chil dren’s
De vel op ment and Learn ing.”)

(3) Teach ers are alert to signs of un due
stress and trau matic events in each
child’s life and em ploy strat e gies to
re duce stress and sup port the de vel -
op ment of re sil ience.

C. Teach ers take re spon si bil ity for
know ing what the de sired goals for the
pro gram are and how the pro gram’s
cur ric u lum is in tended to achieve those
goals. They carry out that cur ric u lum
through their teach ing in ways that are
geared to young chil dren in gen eral and 
these chil dren in par tic u lar. Do ing this
in cludes fol low ing the pre dict able se -
quences in which chil dren ac quire spe -
cific con cepts, skills, and abil i ties and
by build ing on prior ex pe ri ences and
un der stand ings. (Also see guide line 3,
“Plan ning Cur ric u lum to Achieve Im -
por tant Goals.”)

D. Teach ers plan for learn ing ex pe ri -
ences that ef fec tively im ple ment a
com pre hen sive cur ric u lum so that chil -
dren at tain key goals across the do -
mains (phys i cal, so cial, emo tional,
cog ni tive) and across the dis ci plines
(lan guage lit er acy, in clud ing Eng lish
ac qui si tion, math e mat ics, so cial stud -
ies, sci ence, art, mu sic, phys i cal ed u ca -
tion, and health).

E. Teach ers plan the en vi ron ment,
sched ule, and daily ac tiv i ties to pro -
mote each child’s learn ing and de vel -
op ment.

(1) Teach ers ar range first hand, mean -
ing ful ex pe ri ences that are in tel lec -
tu ally and cre atively stim u lat ing,
in vite ex plo ra tion and in ves ti ga tion,
and en gage chil dren’s ac tive, sus -
tained in volve ment. They do this by
pro vid ing a rich va ri ety of ma te ri als,
chal lenges, and ideas that are wor thy 
of chil dren’s at ten tion.

(2) Teach ers pres ent chil dren with op -
por tu ni ties to make mean ing ful
choices, es pe cially in child-choice
ac tiv ity pe ri ods. They as sist and
guide chil dren who are not yet able
to en joy and make good use of such
pe ri ods.

(3) Teach ers or ga nize the daily and
weekly sched ule to pro vide chil dren
with ex tended blocks of time in
which to en gage in sus tained play,
in ves ti ga tion, ex plo ra tion, and in ter -
ac tion (with adults and peers).

(4) Teach ers pro vide ex pe ri ences, ma -
te ri als, and in ter ac tions to en able
chil dren to en gage in play that al -
lows them to stretch their bound aries 
to the full est in their imag i na tion,
lan guage, in ter ac tion, and self-reg u -
la tion as well as to prac tice their
newly ac quired skills.

F.  Teach ers pos sess an ex ten sive rep -
er toire of skills and strat e gies they are
able to draw on, and they know how
and when to choose among them, to ef -
fec tively pro mote each child’s learn ing
and de vel op ment at that mo ment.
Those skills in clude the abil ity to adapt
cur ric u lum, ac tiv i ties, and ma te ri als to
en sure full par tic i pa tion of all chil dren.
Those strat e gies in clude, but are not
lim ited to, ac knowl edg ing, en cour ag -
ing, giv ing spe cific feed back, mod el -
ing, dem on strat ing, add ing chal lenge,
giv ing cues or other as sis tance, pro vid -
ing in for ma tion, and giv ing di rec tions.

(1) To help chil dren de velop ini tia tive,
teach ers en cour age them to choose
and plan their own learn ing ac tiv i -
ties.

(2) To stim u late chil dren’s think ing
and ex tend their learn ing, teach ers
pose prob lems, ask ques tions, and
make com ments and sug ges tions.

(3) To ex tend the range of chil dren’s
in ter ests and the scope of their
thought, teach ers pres ent novel ex -
pe ri ences and in tro duce stim u lat ing
ideas, prob lems, ex pe ri ences, or hy -
poth e ses.

(4) To ad just the com plex ity and chal -
lenge of ac tiv i ties to suit chil dren’s
level of skill and knowl edge, teach -
ers in crease the chal lenge as chil dren 
gain com pe tence and un der stand ing.

(5) To strengthen chil dren’s sense of
com pe tence and con fi dence as learn -
ers, mo ti va tion to per sist, and will -
ing ness to take risks, teach ers
pro vide ex pe ri ences for chil dren to
be gen u inely suc cess ful and to be
chal lenged.

(6) To en hance chil dren’s con cep tual
un der stand ing, teach ers use var i ous
strat e gies, in clud ing in ten sive in ter -
view and con ver sa tion, that en cour -
age chil dren to re flect on and
“re visit” their ex pe ri ences.
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(7) To en cour age and fos ter chil dren’s
learn ing and de vel op ment, teach ers
avoid ge neric praise (“Good job!”)
and in stead give spe cific feed back
(“You got the same num ber when
you counted the beans again!”).

G. Teach ers know how and when to
scaf fold chil dren’s learn ing—that is,
pro vid ing just enough as sis tance to en -
able each child to per form at a skill
level just be yond what the child can do
on his or her own, then grad u ally re duc -
ing the sup port as the child be gins to
mas ter the skill, and set ting the stage
for the next chal lenge.

(1) Teach ers rec og nize and re spond to
the re al ity that in any group, chil -
dren’s skills will vary and they will
need dif fer ent lev els of sup port.
Teach ers also know that any one
child’s level of skill and need for
sup port will vary over time.

(2) Scaf fold ing can take a va ri ety of
forms; for ex am ple, giv ing the child
a hint, add ing a cue, mod el ing the
skill, or adapt ing the ma te ri als and
ac tiv i ties. It can be pro vided in a va -
ri ety of con texts, not only in planned
learn ing ex pe ri ences but also in
play, daily rou tines, and out door ac -
tiv i ties.

(3) Teach ers can pro vide the scaf fold -
ing (e.g., the teacher mod els the
skill) or peers can (e.g., the child’s
learn ing buddy mod els); in ei ther
case, it is the teacher who rec og nizes 
and plans for each child’s need for
sup port and as sis tance.

H.  Teach ers know how and when to
use the var i ous learn ing for mats/con -
texts most stra te gi cally.

(1) Teach ers un der stand that each ma -
jor learn ing for mat or con text (e.g.,
large group, small group, learn ing
cen ter, rou tine) has its own char ac -
ter is tics, func tions, and value.

(2) Teach ers think care fully about
which learn ing for mat is best for
help ing chil dren achieve a de sired
goal, given the chil dren’s ages, de -
vel op ment, abil i ties, tem per a ments,
etc.

I.  When chil dren have missed some of
the learn ing op por tu ni ties nec es sary for 
school suc cess (most of ten chil dren

from low-in come house holds), pro -
grams and teach ers pro vide them with
even more ex tended, en riched, and in -
ten sive learn ing ex pe ri ences than are
pro vided to their peers.

(1) Teach ers take care not to place
these chil dren un der added pres sure.
Such pres sure on chil dren al ready
start ing out at a dis ad van tage can
make school a frus trat ing and dis -
cour ag ing ex pe ri ence, rather than an
op por tu nity to en joy and suc ceed at
learn ing.

(2) To en able these chil dren to make
op ti mal prog ress, teach ers are highly 
in ten tional in use of time, and they
fo cus on key skills and abil i ties
through highly en gag ing ex pe ri -
ences.

(3) Rec og niz ing the self-reg u la tory,
lin guis tic, cog ni tive, and so cial ben -
e fits that high-qual ity play af fords,
teach ers do not re duce play op por tu -
ni ties that these chil dren crit i cally
need. In stead, teach ers scaf fold and
model as pects of rich, ma ture play.

J. Teach ers make ex pe ri ences in their
class rooms ac ces si ble and re spon sive
to all chil dren and their needs—in clud -
ing chil dren who are Eng lish lan guage
learn ers, have spe cial needs or dis abil i -
ties, live in pov erty or other chal leng ing 
cir cum stances, or are from dif fer ent
cul tures.

(1) Teach ers in cor po rate a wide va ri ety 
of ex pe ri ences, ma te ri als and equip -
ment, and teach ing strat e gies to ac -
com mo date the range of chil dren’s
in di vid ual dif fer ences in de vel op -
ment, skills and abil i ties, prior ex pe -
ri ences, needs, and in ter ests.

(2) Teach ers bring each child’s home
cul ture and lan guage into the shared
cul ture of the learn ing com mu nity so 
that the unique con tri bu tions of that
home cul ture and lan guage can be
rec og nized and val ued by the other
com mu nity mem bers, and the
child’s con nec tion with fam ily and
home is sup ported.

(3) Teach ers in clude all chil dren in all
of the class room ac tiv i ties and en -
cour age chil dren to be in clu sive in
their be hav iors and in ter ac tions with
peers.

(4) Teach ers are pre pared to meet spe -
cial needs of in di vid ual chil dren, in -
clud ing chil dren with dis abil i ties
and those who ex hibit un usual in ter -
ests and skills. Teach ers use all the
strat e gies iden ti fied here, con sult
with ap pro pri ate spe cial ists and the
child’s fam ily, and see that the child
gets the ad ap ta tions and spe cial ized
ser vices he or she needs to suc ceed
in the early child hood set ting.

Self Check 1.5.   True/False

___ 1. Chil dren learn best when
work ing with other chil dren in
large groups.

___ 2. If young chil dren have op por -
tu ni ties to play to gether with other
chil dren, they have lit tle need for
in ter ac tion with adults.

___ 3. An ideal early child hood learn -
ing en vi ron ment pro vides a bal -
ance of rest and ac tive move ment
for chil dren through out the day.

___ 4. An early child hood pro gram
should pro tect chil dren’s psy cho -
log i cal safety by help ing them feel
se cure and re laxed.

___ 5. An ideal early child hood learn -
ing en vi ron ment should be or ga -
nized, or derly, and un chang ing.

___ 6. It is im por tant for teach ers to
lis ten to chil dren.

___ 7. If the ac tiv i ties in an early
child hood pro gram are ap pro pri ate 
for the child’s age, there is lit tle
rea son for teach ers to spend time
ob serv ing and re cord ing the be -
hav ior of in di vid ual chil dren.

___ 8. Teach ers should be aware of
un due stress in chil dren’s lives and 
help chil dren de velop re sil ience.

___ 9. It is the teacher’s re spon si bil ity 
to pro vide chil dren with a rich va -
ri ety of worth while learn ing ex pe -
ri ences.

___10. Teach ers should give chil dren
op por tu ni ties to make choices for
them selves.

___11. Chil dren learn best in very
short blocks of time.
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___12. Chil dren’s chal lenges should
suit their in di vid ual level of skill
and knowl edge.

___13. Set ting clear, con sis tent, fair
lim its helps chil dren de velop
self-reg u la tion.

(1. F,  2. F,  3. T,  4. T,  5. F,  6. T,  7. F,  8. T,
 9. T,  10. T,  11. F,  12. T,  13. T)

Cor rect An swers for False
Self Check Items

Items 1, 2, 5, 7 and 11 of Self Check 1.5
are false. Please re view the fol low ing
cor rect state ments.

1. Each ma jor learn ing for mat or con -
text has its own char ac ter is tics, func -
tions, and value. Teach ers must care -
fully con sider which format is best for
help ing chil dren achieve a de sired goal.

2. Op por tu ni ties to play to gether and
talk with peers and adults en hance chil -
dren’s de vel op ment and learn ing.

5. While an early child hood learn ing
en vi ron ment should be or ga nized and
or derly, the el e ments are dy namic and
con stantly chang ing to ac com mo date
vary ing stages of de vel op ment and op -
ti mal learn ing. 

7.  Ef fec tive teach ers con tin u ally gather 
in for ma tion about chil dren in a va ri ety
of ways and mon i tor each child’s learn -
ing and de vel op ment to make plans to
help chil dren prog ress.

11. Ex tended blocks of time pro vide
op por tu ni ties for chil dren to en gage in
sus tained play, in ves ti ga tion, ex plo ra -
tion, and in ter ac tion. 

*      *      *

3. Planning curriculum to
achieve important goals

The cur ric u lum con sists of the knowl -
edge, skills, abil i ties, and un der stand -
ings chil dren are to ac quire and the
plans for the learn ing ex pe ri ences
through which those gains will oc cur.
Im ple ment ing a cur ric u lum al ways
yields out comes of some kind—but
which out comes those are and how a
pro gram achieves them are crit i cal. In
de vel op men tally ap pro pri ate prac tice,
the cur ric u lum helps young chil dren

achieve goals that are de vel op men tally
and ed u ca tion ally sig nif i cant. The cur -
ric u lum does this through learn ing ex -
pe ri ences (in clud ing play, small group,
large group, in ter est cen ters, and rou -
tines) that re flect what is known about
young chil dren in gen eral and about
these chil dren in par tic u lar, as well as
about the se quences in which chil dren
ac quire spe cific con cepts, skills, and
abil i ties, build ing on prior ex pe ri ences.

Be cause chil dren learn more in pro -
grams where there is a well planned and 
im ple mented cur ric u lum, it is im por -
tant for ev ery school and early child -
hood pro gram to have its cur ric u lum in
writ ten form. Teach ers use the cur ric u -
lum and their knowl edge of chil dren’s
in ter ests in plan ning rel e vant, en gag ing 
learn ing ex pe ri ences; and they keep the 
cur ric u lum in mind in their in ter ac tions
with chil dren through out the day. In
this way they en sure that chil dren’s
learn ing ex pe ri ences—in both
adult-guided and child-guided con -
texts—are con sis tent with the pro -
gram’s goals for chil dren and con -
nected within an or ga nized frame work.
At the same time, de vel op men tally ap -
pro pri ate prac tice means teach ers have
flex i bil ity—and the ex per tise to ex er -
cise that flex i bil ity ef fec tively—in how 
they de sign and carry out cur ric u lar ex -
pe ri ences in their class rooms.

The fol low ing de scribe cur ric u lum
plan ning that is de vel op men tally ap -
pro pri ate for chil dren from birth
through the pri mary grades.

A.  De sired goals that are im por tant in
young chil dren’s learn ing and de vel op -
ment have been iden ti fied and clearly
ar tic u lated.

(1) Teach ers con sider what chil dren
should know, un der stand, and be
able to do across the do mains of
phys i cal, so cial, emo tional, and cog -
ni tive de vel op ment and across the
dis ci plines, in clud ing lan guage, lit -
er acy, math e mat ics, so cial stud ies,
sci ence, art, mu sic, phys i cal ed u ca -
tion, and health.

(2) If state stan dards or other man dates
are in place, teach ers be come thor -
oughly fa mil iar with these; teach ers
add to these any goals to which the

stan dards have given in ad e quate
weight.

(3) What ever the source of the goals,
teach ers and ad min is tra tors en sure
that goals are clearly de fined for,
com mu ni cated to, and un der stood by 
all stake holders, in clud ing fam i lies.

B.  The pro gram has a com pre hen sive,
ef fec tive cur ric u lum that tar gets the
iden ti fied goals, in clud ing all those
foun da tional for later learn ing and
school suc cess.

(1) Whether or not teach ers were par -
tic i pants in the de ci sion about the
cur ric u lum, they fa mil iar ize them -
selves with it and con sider its com -
pre hen sive ness in ad dress ing all
im por tant goals.

(2) If the pro gram is us ing pub lished
cur ric u lum prod ucts, teach ers make
ad ap ta tions to meet the learn ing
needs of the chil dren they teach.

(3) If prac ti tio ners de velop the cur ric u -
lum them selves, they make cer tain it
tar gets the iden ti fied goals and they
use strong, up-to-date re sources
from ex perts to en sure that cur ric u -
lum con tent is ro bust and com pre -
hen sive.

C. Teach ers use the cur ric u lum
frame work in their plan ning to en sure
there is am ple at ten tion to im por tant
learn ing goals and to en hance the co -
her ence of the class room ex pe ri ence
for chil dren.

(1) Teach ers are fa mil iar with the un -
der stand ings and skills key for that
age group in each do main (phys i cal,
so cial, emo tional, cog ni tive), in clud -
ing how learn ing and de vel op ment
in one do main im pact the other do -
mains.

(2) In their plan ning and fol -
low-through, teach ers use the cur ric -
u lum frame work along with what
they know (from their ob ser va tion
and other as sess ment) about the chil -
dren’s in ter ests, prog ress, lan guage
pro fi ciency, and learn ing needs.
They care fully shape and adapt the
ex pe ri ences they pro vide chil dren to
en able each child to reach the goals
out lined in the cur ric u lum.
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(3) In de ter min ing the se quence and
pace of learn ing ex pe ri ences, teach -
ers con sider the de vel op men tal paths 
that chil dren typ i cally fol low and the 
typ i cal se quences in which skills and 
con cepts de velop. Teach ers use
these with an eye to mov ing all chil -
dren for ward in all ar eas, adapt ing
when nec es sary for in di vid ual chil -
dren. When chil dren have missed
some of the learn ing op por tu ni ties
that pro mote school suc cess, teach -
ers must adapt the cur ric u lum to help 
chil dren ad vance more quickly.

D. Teach ers make mean ing ful con -
nec tions a pri or ity in the learn ing ex pe -
ri ences they pro vide chil dren, to re flect
that all learn ers, and cer tainly young
chil dren, learn best when the con cepts,
lan guage, and skills they en coun ter are
re lated to some thing they know and
care about, and when the new learnings
are them selves in ter con nected in mean -
ing ful, co her ent ways.

(1) Teach ers plan cur ric u lum ex pe ri -
ences that in te grate chil dren’s learn -
ing within and across the do mains
(phys i cal, so cial, emo tional, cog ni -
tive) and the dis ci plines (in clud ing
lan guage, lit er acy, math e mat ics, so -
cial stud ies, sci ence, art, mu sic,
phys i cal ed u ca tion, and health).

(2) Teach ers plan cur ric u lum ex pe ri -
ences to draw on chil dren’s own in -
ter ests and in tro duce chil dren to
things likely to in ter est them, in rec -
og ni tion that de vel op ing and ex tend -
ing chil dren’s in ter ests is
par tic u larly im por tant dur ing the
pre school years, when chil dren’s
abil ity to fo cus their at ten tion is in its 
early stages.

(3) Teach ers plan cur ric u lum ex pe ri -
ences that fol low log i cal se quences
and that al low for depth and fo cus.
That is, the ex pe ri ences do not skim
lightly over a great many con tent ar -
eas, but in stead al low chil dren to
spend sus tained time with a more se -
lect set.

E. Teach ers col lab o rate with those
teach ing in the pre ced ing and sub se -
quent grade lev els, shar ing in for ma tion
about chil dren and work ing to in crease
the con ti nu ity and co her ence across
ages/grades, while pro tect ing the in teg -

rity and ap pro pri ate ness of prac tices at
each level.

F. In the care of in fants and tod dlers,
prac ti tio ners plan cur ric u lum (al though 
they may not al ways call it that). They
de velop plans for the im por tant rou -
tines and ex pe ri ences that will pro mote
chil dren’s learn ing and de vel op ment
and en able them to at tain de sired goals.

4.  Assessing children’s
development and learning

As sess ment of chil dren’s de vel op ment
and learn ing is es sen tial for teach ers
and pro grams in or der to plan, im ple -
ment, and eval u ate the ef fec tive ness of
the class room ex pe ri ences they pro -
vide. As sess ment also is a tool for mon -
i tor ing chil dren’s prog ress to ward a
pro gram’s de sired goals. In de vel op -
men tally ap pro pri ate prac tice, the ex -
pe ri ences and the as sess ments are
linked (the ex pe ri ences are de vel op ing
what is be ing as sessed, and vice versa);
both are aligned with the pro gram’s de -
sired out comes or goals for chil dren.
Teach ers can not be in ten tional about
help ing chil dren to prog ress un less they 
know where each child is with re spect
to learn ing goals.

Sound as sess ment of young chil dren is
chal leng ing be cause they de velop and
learn in ways that are char ac ter is ti cally
un even and em bed ded within the spe -
cific cul tural and lin guis tic con texts in
which they live. For ex am ple, sound as -
sess ment takes into con sid er ation such
fac tors as a child’s fa cil ity in Eng lish
and stage of lin guis tic de vel op ment in
the home lan guage. As sess ment that is
not re li able or valid, or that is used to
la bel, track, or oth er wise harm young
chil dren, is not de vel op men tally ap pro -
pri ate prac tice.

The fol low ing de scribe sound as sess -
ment that is de vel op men tally ap pro pri -
ate for chil dren from birth through the
pri mary grades.

A. As sess ment of young chil dren’s
prog ress and achieve ments is on go ing,
stra te gic, and pur pose ful. The re sults of 
as sess ment are used to in form the plan -
ning and im ple ment ing of ex pe ri ences,
to com mu ni cate with the child’s fam ily, 
and to eval u ate and im prove teach ers’
and the pro gram’s ef fec tive ness.

B. As sess ment fo cuses on chil dren’s
prog ress to ward goals that are de vel op -
men tally and ed u ca tion ally sig nif i cant.

C. There is a sys tem in place to col -
lect, make sense of, and use the as sess -
ment in for ma tion to guide what goes on 
in the class room (for ma tive as sess -
ment). Teach ers use this in for ma tion in
plan ning cur ric u lum and learn ing ex pe -
ri ences and in mo ment-to-mo ment in -
ter ac tions with chil dren—that is, teach -
ers con tin u ally en gage in as sess ment
for the pur pose of im prov ing teach ing
and learn ing.

D. The meth ods of as sess ment are ap -
pro pri ate to the de vel op men tal sta tus
and ex pe ri ences of young chil dren, and
they rec og nize in di vid ual vari a tion in
learn ers and al low chil dren to dem on -
strate their com pe tence in dif fer ent
ways. Meth ods ap pro pri ate to the class -
room as sess ment of young chil dren,
there fore, in clude re sults of teach ers’
ob ser va tions of chil dren, clin i cal in ter -
views, col lec tions of chil dren’s work
sam ples, and their per for mance on au -
then tic ac tiv i ties.

E. As sess ment looks not only at what
chil dren can do in de pend ently but also
at what they can do with as sis tance
from other chil dren or adults. There -
fore, teach ers as sess chil dren as they
par tic i pate in groups and other sit u a -
tions that are pro vid ing scaf fold ing.

F. In ad di tion to this as sess ment by
teach ers, in put from fam i lies as well as
chil dren’s own eval u a tions of their
work are part of the pro gram’s over all
as sess ment strat egy.

G. As sess ments are tai lored to a spe -
cific pur pose and used only for the pur -
pose for which they have been dem on -
strated to pro duce re li able, valid
in for ma tion.

H. De ci sions that have a ma jor im pact 
on chil dren, such as en roll ment or
place ment, are never made on the ba sis
of re sults from a sin gle de vel op men tal
as sess ment or screen ing in stru ment/de -
vice but are based on mul ti ple sources
of rel e vant in for ma tion, in clud ing that
ob tained from ob ser va tions of and in -
ter ac tions with chil dren by teach ers and 
par ents (and spe cial ists, as needed).

I. When a screen ing or other as sess -
ment iden ti fies chil dren who may have
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spe cial learn ing or de vel op men tal
needs, there is ap pro pri ate fol low-up,
eval u a tion, and, if in di cated, re fer ral.
Di ag no sis or la bel ing is never the re sult 
of a brief screen ing or one-time as sess -
ment. Fam i lies should be in volved as
im por tant sources of in for ma tion.

5.  Establishing reciprocal
relationships with families

De vel op men tally ap pro pri ate prac tices
de rive from deep knowl edge of child
de vel op ment prin ci ples and of the pro -
gram’s chil dren in par tic u lar, as well as
the con text within which each of them
is liv ing. The youn ger the child, the
more nec es sary it is for prac ti tio ners to
ac quire this par tic u lar knowl edge
through re la tion ships with chil dren’s
fam i lies. Prac tice is not de vel op men -
tally ap pro pri ate if the pro gram lim its
“par ent in volve ment” to sched uled
events (valu able though these may be),
or if the pro gram/fam ily re la tion ship
has a strong “par ent ed u ca tion” ori en ta -
tion. Par ents do not feel like part ners in
the re la tion ship when staff mem bers
see them selves as hav ing all the knowl -
edge and in sight about chil dren and
view par ents as lack ing such knowl -
edge.

Such ap proaches do not ad e quately
con vey the com plex ity of the part ner -
ship be tween teach ers and fam i lies that
is a fun da men tal el e ment of good prac -
tice. The fol low ing de scribe the kind of
re la tion ships that are de vel op men tally
ap pro pri ate for chil dren (from birth
through the pri mary grades), in which
fam ily mem bers and prac ti tio ners work 
to gether as mem bers of the learn ing
com mu nity.

A. In re cip ro cal re la tion ships be -
tween prac ti tio ners and fam i lies, there
is mu tual re spect, co op er a tion, shared
re spon si bil ity, and ne go ti a tion of con -
flicts to ward achieve ment of shared
goals. (Also see guide line 1, “Cre at ing
a Car ing Com mu nity of Learn ers.”)

B. Prac ti tio ners work in col lab o ra tive 
part ner ships with fam i lies, es tab lish ing 
and main tain ing reg u lar, fre quent
two-way com mu ni ca tion with them
(with fam i lies who do not speak Eng -
lish, teach ers should use the lan guage
of the home if they are able or try to en -
list the help of bi lin gual vol un teers).

C. Fam ily mem bers are wel come in
the set ting, and there are mul ti ple op -
por tu ni ties for fam ily par tic i pa tion.
Fam i lies par tic i pate in pro gram de ci -
sions about their chil dren’s care and ed -
u ca tion.

D. Teach ers ac knowl edge a fam ily’s
choices and goals for the child and re -
spond with sen si tiv ity and re spect to
those pref er ences and con cerns, but
with out ab di cat ing the re spon si bil ity
that early child hood prac ti tio ners have
to sup port chil dren’s learn ing and de -
vel op ment through de vel op men tally
ap pro pri ate prac tices.

E. Teach ers and the fam ily share with 
each other their knowl edge of the par -
tic u lar child and un der stand ing of child
de vel op ment and learn ing as part of
day-to-day com mu ni ca tion and in
planned con fer ences. Teach ers sup port
fam i lies in ways that max i mally pro -
mote fam ily de ci sion-mak ing ca pa bil i -
ties and com pe tence.

F. Prac ti tio ners in volve fam i lies as a
source of in for ma tion about the child
(be fore pro gram en try and on an on go -
ing ba sis) and en gage them in the plan -
ning for their child.

G. The pro gram links fam i lies with a
range of ser vices, based on iden ti fied
re sources, pri or i ties, and con cerns.

Policy considerations

Teach ers and ad min is tra tors in early
child hood ed u ca tion play a crit i cal role
in shap ing the fu ture of our cit i zenry
and our de moc racy. Min ute to min ute,
day to day, month to month, they pro -
vide the con sis tent, com pas sion ate, re -
spect ful re la tion ships that our chil dren
need to es tab lish strong foun da tions of
early learn ing. By at tend ing to the mul -
ti ple do mains of de vel op ment and the
in di vid ual needs of those in their care,
early child hood pro fes sion als who em -
ploy de vel op men tally ap pro pri ate prac -
tices en gage young chil dren in rich
out-of-home early learn ing ex pe ri ences 
that pre pare them for fu ture learn ing
and suc cess in life.

Re gard less of the re sources avail able,
early child hood pro fes sion als have an
eth i cal re spon si bil ity to prac tice ac -
cord ing to the stan dards of their pro fes -
sion. It is un re al is tic, how ever, to ex -
pect that they can fully im ple ment those 

stan dards and prac tices with out pub lic
pol i cies and fund ing that sup port a sys -
tem of early child hood ed u ca tion that is 
grounded in pro vid ing high-qual ity de -
vel op men tally ap pro pri ate ex pe ri ences
for all chil dren. 

The goal must be ad vance ment in both
realms: more early child hood pro fes -
sion als en gag ing in de vel op men tally
ap pro pri ate prac tices, and more pol icy
mak ers es tab lish ing pol i cies and com -
mit ting pub lic funds to sup port such
prac tices. 

Many el e ments of de vel op men tally ap -
pro pri ate prac tice should be re flected in 
our fed eral, state, and lo cal pol i cies.
Pol icy ar eas that are par tic u larly crit i cal 
for de vel op ing a high-qual ity, well fi -
nanced sys tem of early child hood ed u -
ca tion, which in cludes the im ple men ta -
tion of de vel op men tally ap pro pri ate
prac tice, must in clude at a min i mum:
early learn ing stan dards for chil dren
and re lated/aligned cur ric ula and as -
sess ment; a com pre hen sive pro fes -
sional de vel op ment and com pen sa tion
sys tem; a pro gram qual ity rat ing and
im prove ment sys tem to im prove pro -
gram qual ity as well as to in form the
fam i lies, the pub lic, and pol icy mak ers
about qual ity; com pre hen sive and co -
or di nated ser vices for chil dren; at ten -
tion to pro gram eval u a tion; and com -
mit ment of ad di tional pub lic funds to
sup port pro gram affordability and
qual ity in ev ery set ting. 

NAEYC reg u larly pro vides in for ma -
tion to in form ad vo cates and pol icy
mak ers in their ef forts to es tab lish
sound pol i cies in these ar eas.

This po si tion state ment is copy righted ©
2009 by the Na tional As so ci a tion for the
Ed u ca tion of Young Chil dren. Re printed by 
per mis sion.

*      *      *

Self Check 1.6.   True/False
___ 1. The early child hood cur ric u -

lum should con sist of the knowl -
edge, skills, abil i ties, and
un der stand ings chil dren are to ac -
quire and the plans for help ing
them do so.
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___ 2. Cur ric u lum goals should be
clearly de fined for and com mu ni -
cated to chil dren’s fam i lies.

___ 3. De vel op men tally ap pro pri ate
cur ric u lum builds on what chil dren 
al ready know to help them ac quire
new skills and con cepts.

___ 4. In de vel op men tally ap pro pri -
ate cur ric u lum teach ers con tin u -
ally ob serve chil dren to as sess
their prog ress and the ap pro pri ate -
ness of the early child hood pro -
gram.

___ 5. Pro grams to help chil dren with
spe cial de vel op men tal needs
should be based on ob ser va tions of 
the in di vid ual chil dren.

___ 6. The only mean ing ful and use -
ful as sess ments of chil dren’s de -
vel op ment and needs are those
as sess ments based on ob ser va tions 
of what each child is able to do in -
de pend ently.

___ 7. De vel op men tally ap pro pri ate
prac tice re quires that choices and
goals for chil dren’s care and ed u -
ca tion be based strictly on the
teacher’s pro fes sional knowl edge
of what is best for chil dren with out 
par ents’ in volve ment.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. F,  7. F)

Cor rect An swers for False
Self Check Items

Items 6 and 7 of Self Check 1.6 are
false. Please re view the fol low ing cor -
rect state ments.

6.  Mean ing ful as sess ment looks not
only at what chil dren can do in de pend -
ently but also at what they can do with
as sis tance from other chil dren or
adults. 

7.  Ef fec tive teach ers ac knowl edge a
fam ily’s choices and goals for the child
and re spond with sen si tiv ity and re -
spect for those pref er ences and con -
cerns. 

*      *      *

Moving from either/or to
both/and thinking in
early childhood practice

Many ques tions about de vel op men tally 
ap pro pri ate prac tice for young chil dren
re quire com plex re sponses. The 1996
edi tion of the NAEYC Po si tion State -
ment listed the fol low ing  ex am ples:

• Children construct their own
understanding of concepts, and
they benefit from instruction by
more competent peers and adults.

• Children benefit from
opportunities to see connections
across disciplines through
integration of curriculum and
from opportunities to engage in
in-depth study within a content
area.

• Children benefit from predictable 
structure and orderly routine in
the learning environment and
from the teacher’s flexibility and
spontaneity in responding to their 
emerging ideas, needs, and
interests. 

• Children benefit from
opportunities to make
meaningful choices about what
they will do and learn and from
having a clear understanding of
the boundaries within which
choices are permissible. 

• Children benefit from situations
that challenge them to work at
the edge of their developing
capacities and from ample
opportunities to practice newly
acquired skills and to acquire the
disposition to persist. 

• Children benefit from
opportunities to collaborate with
their peers and acquire a sense of 
being part of a community and
from being treated as individuals
with their own strengths,
interests, and needs. 

• Children need to develop a
positive sense of their own
self-identity and respect for other 
people whose perspectives and
experiences may be different
from their own. 

• Chil dren have enor mous ca pac i -
ties to learn and al most bound -
less cu ri os ity about the world,
and they have rec og nized,
age-re lated lim its on their cog ni -
tive and lin guis tic capacities. 

• Children benefit from engaging
in self-initiated, spontaneous play 
and from teacher-planned and
-structured activities, projects,
and experiences. 

You will likely think of many more ex -
am ples that il lus trate the in ter re la tion -
ships among the prin ci ples of child de -
vel op ment and learn ing or among the
guide lines for early child hood prac tice. 

Components of a
Developmentally
Appropriate Child Care
Setting

We have men tioned that the ac tiv i ties
in a de vel op men tally ap pro pri ate early
child hood pro gram should be planned
based on chil dren’s de vel op men tal
needs. The phys i cal set ting for child
care is also an im por tant con sid er ation
in pro vid ing de vel op men tally ap pro -
pri ate care.

De ci sions about the amount of space,
the use of space, fur nish ings, child:staff 
ra tios, group sizes, and equip ment must 
take into con sid er ation chil dren’s de -
vel op men tal needs as well as their
health, safety, and wel fare.

In for ma tion in the fol low ing sec tions is 
based on gen er ally ac cepted stan dards
for chil dren’s well-be ing. How ever,
each fa cil ity must know and fol low its
on state’s rules and reg u la tions. If your
state’s reg u la tions dif fer from in for ma -
tion pre sented in this course, you must
fol low your state’s rules.

Physical Plant: 
Space  and Furnishings

Chil dren need plenty of safe space in
which they can move about freely with -
out be ing crowded by too many peo ple, 
too many toys, or too much fur ni ture.
Chil dren’s space must be main tained in
a safe, un clut tered, clean, san i tary man -
ner at all times.

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

The Early Childhood Professional – Lesson 1 29



How much space do chil dren need?
State reg u la tions spec ify the min i mum
amount of space per child in a child
care fa cil ity.  Most states re quire no less 
than 35 square feet of us able floor
space for each child. This does not in -
clude pas sage ways, kitch ens, bath -
rooms, coat stor age ar eas, of fices, stor -
age ar eas, iso la tion quar ters, staff
room, fur nace room, parts of rooms oc -
cu pied by sta tion ary equip ment, and ar -
eas not at all times avail able to chil dren, 
in clud ing ar eas used ex clu sively for
large mus cle ac tiv ity, nap ping or eat -
ing. All fa cil i ties must com ply with
their state’s space re quire ments.

Ev ery child care fa cil ity must also have
readily ac ces si ble out door play space
that is ad e quate for ac tive play. State re -
quire ments for out door play space are
usu ally 75 square feet per child two
years of age or older us ing the space at a 
given time and 35 square feet per child
youn ger than two years of age us ing the 
space at a given time. More than that is
just that much better. Out door play
space must be kept free of haz ards at all
times.

Early child hood fa cil i ties should also
have

• a separate quiet area

A sep a rate quiet area, which can be ad -
e quately su per vised, should be pro -
vided for chil dren who be come ill or
who de velop symp toms of ill ness.

• sanitary toilet facilities

Con ve nient, ad e quate and san i tary toi -
let fa cil i ties must be pro vided for the
chil dren in a sep a rate, prop erly ven ti -
lated room readily ac ces si ble to chil -
dren. 

Most states spec ify the num ber of toi -
lets and sinks re quired for the num ber
of chil dren served by an early child -
hood fa cil ity. All fa cil i ties must com ply 
with their state’s spe cific re quire ments
for toi let fa cil i ties. At a min i mum, one
toi let and one wash ba sin should be
avail able for ev ery group of 15 chil -
dren, or part thereof. One toi let for ev -
ery 10 chil dren is rec om mended. 

Toi let rooms and fix tures must be kept
in a san i tary con di tion at all times.
Potty chair re cep ta cles must be emp tied 
and rinsed and the potty chair and re -

cep ta cle must be dis in fected im me di -
ately af ter each use with a chlo rine
bleach so lu tion of one ta ble spoon to
one quart of wa ter, made fresh daily.

• sleeping arrangements

A firm san i tary, wash able, cot, bed or
two-inch thick pad ded mat or sleep ing
bag of ad e quate size must be pro vided
for all chil dren 12 months old or older
who re quire a rest pe riod.

A safe, wash able crib must be pro vided
for the use of each child youn ger than
12 months old who naps or sleeps.
Cribs must be washed and dis in fected
be tween changes in oc cu pancy. 

Cribs, cots, beds, and/or mats must be
at least two feet apart from each other.

Rest ing/nap ping places must be lo cated 
in safe ar eas of the fa cil ity where there
is no draft and where chil dren will not
be stepped on or block safe exit from
the room or build ing.

In di vid ual san i tary bed cov er ings must
be avail able, as needed, for each child
re quir ing a rest pe riod.

• storage space

The fa cil ity should have suf fi cient stor -
age space for cloth ing and per sonal be -
long ings to ac com mo date the cloth ing
and per sonal be long ings of as many
chil dren as are in the li censed ca pac ity
of the fa cil ity. Stor age space should be
ar ranged so that each child’s per sonal
items may be stored sep a rately. Coat
hooks should be spaced so that coats
and other outer gar ments do not touch
each other. For chil dren 2 years of age
and older, the space for outer gar ment
stor age shall be at child level.

The fa cil ity must also have stor age
space for cots, bed ding, sup plies, and
equip ment not in use.

• space for eating and food
preparation

In a fa cil ity in which meals are served,
(1) seat ing should be at least equal to
the li censed ca pac ity of the fa cil ity, ex -
clud ing in fants, so that the chil dren can
be served at the same time, and there
should be space at a ta ble for each child
or, (2) if meals are served in a cen tral
lunch room, seat ing and tablespace
must be at least equal to the num ber of
chil dren to be served in a shift.

In a fa cil ity in which meals are pre -
pared or heated on the pre mises, the
kitchen should be equipped with a
stove with an oven, a re frig er a tor, a
sink and uten sils that are nec es sary to
pre pare and serve meals. The sink must
be used ex clu sively for food prep a ra -
tion and dishwashing.

Food prep a ra tion ta bles must be du ra -
ble, and sur faces shall be smooth,
non-ab sor bent and eas ily cleanable. All 
equip ment and uten sils must have
smooth, hard sur faces, be eas ily
cleanable, in good re pair, du ra ble,
non-toxic and free of cracks, seams,
chips and rough ened ar eas, and shall be 
main tained in a clean and san i tary con -
di tion. Af ter clean ing, uten sils must be
stored in a clean, dry place and pro -
tected from con tam i na tion. Sin gle-ser -
vice uten sils must be non-toxic, stored
in a clean, dry place, kept cov ered, and
may not be re used.

All fa cil i ties must com ply with their
state’s reg u la tions re gard ing space and
pro ce dures for food prep a ra tion, stor -
age, and serv ing.

*      *      *

To en sure that the space oc cu pied by 
chil dren is safe and com fort able
for the chil dren, state reg u la tions

typ i cally re quire the fol low ing:

• All build ings used for day care or 
other early childhood programs
must com ply with local building
codes and fire prevention codes.

• Non-residential buildings must
be inspected and approved for
use as a child care facility.

• Room surfaces, furniture, or any
other equipment, materials, or
furnishings that may be used by
children or that are within
children’s reach must be free of
toxic paints or finishes.

• Peeling or damaged paint or
plaster must be repaired
promptly.

• Shelves should be pro vided for
equip ment and sup plies in rooms
used by chil dren. Equip ment and
sup plies should be ar ranged in an 
or derly fash ion so that chil dren
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may se lect, use, and re place
items.

• Furnishings must be durable and
safe, with no sharp, rough, loose, 
or pointed edges.

• Tables and seating must be
scaled to the proper height and
size for the children’s comfort
and reach.

• A safe supply of drinking water
must be available to children at
all times (1) from a drinking
fountain of the angle jet type or
(2) by use of disposable cups.
Common use of drinking cups
should never be allowed and is
specifically prohibited in most
states.

• Win dows and doors that are used 
for ven ti la tion must be screened.

• Clear glass pan els must be
marked clearly to avoid
ac ci den tal im pact. Glass in
out side win dows less than 32
inches above the floor level must
be of safety grade or oth er wise
pro tected by use of bar ri ers to
avoid ac ci den tal im pact.

• Where child care is pro vided
above the first floor, win dows on 
such floors must be pro tected by
bar ri ers or lock ing de vices to
pre vent chil dren from fall ing out
of the win dows.

• An op er a ble flash light or bat tery
pow ered lan tern must be kept in
the child care area. Such
equip ment must be prop erly
main tained for use in the event of 
a power fail ure.

• Every closet door latch must be
constructed to enable children to
open the door from inside the
closet. Every bathroom door lock 
must be designed to permit
opening of the locked door from
the outside in an emergency. The 
opening device must be readily
accessible to the staff.

• Areas that will be used by the
children must be well-lighted and 
well-ventilated. Heating,
ventilation and lighting
equipment must be adequate for
the protection of the health of the 

children. A temperature of at
least 68 degrees Fahrenheit is
recommended in all rooms
occupied by children. Some
means of air circulation, such as
fans or air conditioning,  should
be provided if the inside
temperature exceeds 80 degrees
Fahrenheit. Some state
regulations specify minimum and 
maximum temperatures at which
children’s space must be
maintained.

• Every room occupied by children 
must have two exits unless the
room opens directly to the
outdoors at ground level. The
emergency evacuation and
relocation plan should be
approved by the fire marshal and
must be posted in each room that
is used by children.

• Every building occupied by
children must have at least two
exits to the outside. An exit
through a kitchen or other
hazardous area cannot be one of
the required exits unless
specifically approved in writing
by the fire marshal. Exits should
be clearly marked. If one of these 
exits is a window, it must be
easily opened. 

• If any exit door opens into a
fenced yard, the children must be 
able to open the door easily from
the inside. No doors that are
blocked or locked may be
counted as an exit.

• A min i mum clear width of 3 feet
is rec om mended for all ex its and
exit pas sage ways, al though some 
states al low a win dow that is at
least 24” in its small est
di men sion to count as an exit. All 
ex its must be un ob structed by
fur ni ture or other objects. 

• All exits must always be
uncluttered.

• Children must not be cared for
on any level above or below the
exit level unless the facility
obtains written approval from the 
fire marshal.

• All children and staff must be
able to safely exit the building
within three minutes.

• Doors to basements and/or
furnace rooms must be kept
closed.

• The pre mises shall be main tained 
to pre vent the en trance or
harborage of ver min.

Assignment

Read through your state’s reg u la tions
for child care to find out your state’s re -
quire ments for the home or build ing in
which chil dren are cared for and the
fur nish ings of child care fa cil i ties. 

Note any dif fer ences be tween the rec -
om men da tions in this course and your
state’s reg u la tions. Where dif fer ences
ex ist, you must, of course, fol low your
state’s reg u la tions.

Ra tios and Group Sizes

Each state de ter mines the max i mum
num ber of chil dren that one care pro -
vider may care for at a time. The rec om -
men da tions in this sec tion are based on
the Na tional Health and Safety Per for -
mance Stan dards es tab lished by the
Amer i can Acad emy of Pe di at rics.

Small Family Child Care Homes

One care giver in a fam ily child care
home should have no more than 6 chil -
dren over two years of age in care at
one time. For each child un der two
years of age in care, the max i mum
num ber of chil dren older than two
years should be re duced by 3. Chil dren
be long ing to the care giver are counted
in this child:staff ra tio.

Chil dren Youn ger 
than 2 Years

Chil dren Older
than 2 Years

0 1-6

1 1-3

2 0

Large Family Child Care Homes and 
Child Care Centers

The fol low ing chart shows the rec om -
mended max i mum child:staff ra tios
and max i mum group sizes for large
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fam ily child care homes and child care
cen ters.

Age
Max i mum
Child:Staff

Ratio

Max i mum
Group
Size

Birth–12 mos. 3:1 6

13-30 mos. 4:1 8

31-35 mos. 5:1 10

3 years 7:1 14

4 years 8:1 16

5 years 8:1 16

6-8 yrs. 10:1 20

9-12 yrs. 12:1 24

As sign ment

Read your state’s reg u la tions for child
care to find out your state’s re quired
child:staff ra tios and max i mum group
sizes. 

Program Requirements

The early child hood fa cil ity’s pro gram
must pro vide ac tiv i ties that are suit able
for the de vel op men tal level of the
individual chil dren in care. Daily ac tiv -
i ties should pro vide op por tu ni ties for
chil dren to

• be successful and feel good about 
themselves;

• use and develop language;

• use large and small muscles;

• use materials and take part in
activities that encourage
creativity;

• learn new ideas and skills;

• participate in imaginative play;
and

• be exposed to a variety of
cultures.

The pro gram sched ule should be
planned to pro vide a flex i ble bal ance
each day of

• active and quiet play;

• individual and group activities;

• indoor and outdoor activities
(except during inclement weather 
or when not advisable for health
reasons).

The use of tele vi sion is not rec om -
mended. No child should ever be re -
quired to watch tele vi sion. If used,
television should only be a sup ple ment
to the daily plan for chil dren. Other
choices of ac tiv i ties should be avail able 
at all times.

The daily pro gram must also pro vide

• reasonable regularity in eating,
napping and other routines;

• daily periods when a variety of
experiences are concurrently
available for the children to
select their own activities;

• protection from excess fatigue
and overstimulation.

Rou tines such as toileting and eat ing
and in ter vals be tween ac tiv i ties must be 
planned to avoid keep ing chil dren wait -
ing in lines or as sem bled in large
groups.

As sign ment

Read through your state’s reg u la tions
for child care to find out your state’s
pro gram re quire ments for child care fa -
cil i ties. 

Equipment

To meet chil dren’s de vel op men tal
needs, early child hood fa cil i ties should
pro vide equip ment that will

• pro vide large mus cle
de vel op ment;

• provide construction activities
and develop manipulative skills;

• encourage social interaction;

• provide intellectual stimulation;

• encourage creative expression;

• reflect an awareness of cultural
and ethnic diversity.

Fa cil i ties must have enough in door
play equip ment to al low each child a
choice of at least three ac tiv i ties in volv -
ing equip ment when all the chil dren are 
us ing equip ment.

Fa cil i ties must have enough out door
play equip ment to al low each child at
least one ac tiv ity in volv ing equip ment
when all chil dren are us ing equip ment.

Most state reg u la tions re quire that in -
door and out door play equip ment be

• safe;

• scaled to the de vel op men tal level 
of the chil dren;

• of sturdy construction, with no
sharp, rough, loose, protruding,
pinching, or pointed edges or
areas of entrapment, in good
operating condition, and
anchored when necessary;

• placed to avoid danger of injury
or collision and to permit
freedom of action;

• placed over an energy-absorbing
surface when equipment is 4 feet
or more in height.

As sign ment

Read through your state’s reg u la tions
for child care to find out what the re -
quire ments for equip ment in an early
child hood fa cil ity are in your state. 

Licensing

Most states require that fam ily child
care homes be li censed or at least reg is -
tered with a state reg u la tory agency.
Most child care cen ters must also be li -
censed by the state’s reg u la tory agency.

As sign ment

Read through your state’s reg u la tions
for child care to find your state’s li cens -
ing re quire ments for fam ily child care
homes and child care cen ters.

Careers in Early
Childhood Education

In most ar eas of the United States to -
day, the de mand for high-qual ity child
care is far greater than the sup ply. The
fol low ing list iden ti fies ca reers in early
child hood ed u ca tion.

Fam ily child care provider

Center administrator/director

Program director

Child care teacher

Assistant child care teacher
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Les son 2 of this course ex am ines the
du ties and re spon si bil i ties of var i ous
jobs in child care fa cil i ties.

Self Check 1.7.   True/False

___ 1. Chil dren need plenty of un -
crowded space to move about. 

___ 2. Most state reg u la tions al low
one care giver to care for as many
chil dren as she feels that her space
will accommodate.

___ 3. Chil dren need op por tu ni ties to
use large and small mus cles ev ery
day.

___ 4. Once a week is of ten enough
for chil dren to en gage in imag i na -
tive play.

___ 5. Tele vi sion is a valu able part of
an early child hood pro gram.

___ 6. The daily pro gram should pro -
vide rea son able reg u lar ity in eat -
ing and nap ping rou tines.

___ 7. Early child hood fa cil i ties
should pro vide equip ment that
helps chil dren de velop ma nip u la -
tive skills.

___ 8. All climb ing equip ment should 
be placed over an en ergy-ab sorb -
ing sur face.

(1. T,  2. F,  3. T,  4. F,  5. F,  6. T,  7. T,  8. T)

Cor rect An swers for False
Self Check Items

Items 2, 4 and 5 of Self Check 1.7 are
false. Please re view the fol low ing cor -
rect state ments.

2.  Each state de ter mines the max i mum
num ber of chil dren that one care pro -
vider may care for at a time.

4. Daily ac tiv i ties should pro vide op -
por tu ni ties for chil dren to par tic i pate in
imag i na tive play.

5. The use of tele vi sion is not rec om -
mended in any early child hood pro -
gram.

Lesson 1 Quiz

Please read Les son 1 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 2

Child Care Professionals:
Characteristics, Roles, and Responsibilities

Learning Objectives

In this les son you will learn

• the meaning of professionalism
in child care

• the satisfactions of child care

• the characteristics of high-quality 
child care providers

• duties and responsibilities of
various jobs in child care

• ethical standards for child care
providers

*      *      *

Child Care Is a
Profession

A child care fa cil ity, whether it is a
fam ily day care home or a large cen ter,
is not sim ply a park ing lot where work -
ing par ents leave their chil dren. Rather, 
a child care fa cil ity should be a place
where chil dren learn and grow and
thrive while they are cared for by pro -
fes sion als who un der stand chil dren’s
needs and char ac ter is tics and are able
to pro vide de vel op men tally ap pro pri ate 
ex pe ri ences.

What Is Professionalism?

The word pro fes sion al ism has many
mean ings to peo ple.  Some peo ple feel
that be ing pro fes sional means “do ing it
right, over and over.” Be ing a pro fes -
sional is an in ner feel ing.  It is hard to
be a pro fes sional if you do not feel it in -
side.

Pro fes sion als also re al ize that they
don’t know ev ery thing there is to know
about child care.  New re search co mes
out reg u larly.  A pro fes sional is ded i -
cated to learn more con tin u ally.  

Family Child Care Providers

Most peo ple have never thought of peo -
ple who care for chil dren in their own
homes as pro fes sion als—even the child 
care pro vid ers them selves. In fact, most 
peo ple call these care givers “baby-sit -
ters,” in clud ing the care givers them -
selves.

Babysitting is a very hon or able oc cu pa -
tion. But a per son who cares for chil -
dren on a reg u lar ba sis does a great deal 
more than babysit. This child care pro -
vider as sumes re spon si bil ity for the
care, growth, and de vel op ment of chil -
dren in their par ents’ ab sence. This
child care pro vider is a pro fes sional and 
de serves the re spect—and self-re spect
—due a pro fes sional. The job of care -
giver is a very im por tant job. In fact,
when you re al ize that chil dren are so ci -
ety’s most im por tant re source, you be -
gin to see why this job is one of the
most im por tant jobs in the world.

The care giver's at ti tude about her pro -
fes sion will show in her home, in her
ap pear ance, and in the qual ity of care
she pro vides for the day chil dren.

Child Care Workers in Centers

Child care teach ers work ing in cen ters
have not al ways been thought of as pro -
fes sion als.  Some peo ple have the no -
tion that “any one” can do this job.
Those who have ac tu ally pro vided
child care know better.

Be a Professional

Pro fes sion al ism must start with the pro -
vider.  Do you feel like a pro fes sional? 
Do you act like a pro fes sional?  Only
af ter child care pro vid ers see them -
selves as pro fes sion als and act like pro -
fes sion als will oth ers be gin to take this
view.

VALUE your self. Take time each day
to do some thing just for you.

VALUE your own health. Take as
good care of your own health as you do
the chil dren’s.

VALUE your pro fes sion. Think and
act like a pro fes sional at all times.

Child care can bring many sat is fac -
tions.

• You of fer a valu able ser vice to
the com mu nity. You care for
so ci ety’s most valu able re source. 
You make it pos si ble for other
peo ple to do their jobs.

• You can en joy the cre ativ ity and
won der of chil dren.

• You can de velop your own
cre ativ ity ev ery day.

Join a Child Care Association

If there is a child care as so ci a tion in
your area, join it. This is es pe cially ben -
e fi cial for fam ily home child care pro -
vid ers. Child care can be iso lated and
con fin ing. An as so ci a tion of child care
pro vid ers can of fer a lot of sup port to
the in di vid ual care giver. In volve ment
in a lo cal child care as so ci a tion can
help pre vent the iso la tion many care -
givers feel. 

Talk ing with other child care pro vid ers
may help you deal with prob lems that
you face as a child care pro vider. A
child care as so ci a tion is also a good
place for fam ily home child care pro -
vid ers to meet peo ple who may be able
to sub sti tute in case of an ill ness or
emer gency.
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Qualifications for
Child Care
Professionals

Fol low ing is a list of core abil i ties and
in di ca tors for high-qual ity pro fes sional 
child care pro vid ers.

Show re spect for di ver sity

1. Re spect in di vid ual and cul tural
dif fer ences in ac tions and words.

2. Work ef fec tively with in di vid u als
and groups of di verse
back grounds.

3. Rec og nize your own prej u dices
and ste reo types.

4. Com mu ni cate in a cul tur ally
sen si tive man ner.

Think crit i cally

1. Dem on strate ob ser va tion skills.

2. Iden tify a prob lem to be solved,
task to be per formed, or de ci sion
to be made.

3. Gather in for ma tion from mul ti ple
sources to com plete a task, make a 
de ci sion, or solve a prob lem.

4. Eval u ate in for ma tion be fore
act ing on it. 

5. Make in fer ences based on
ev i dence.

6. Use rel e vant and valid cri te ria to
eval u ate a so lu tion, pro cess, or
de ci sion.

7. For mu late al ter na tive so lu tions,
pro cesses, or de ci sions and
iden tify con se quences for the
al ter na tives.

8. Se lect a so lu tion, pro cess, or
de ci sion that ad dresses the
iden ti fied need.

Act re spon si bly.

1. Set goals.

2. Per se vere to meet goals.

3. Main tain self-con trol in dif fi cult
sit u a tions.

4. Ac cu rately judge the amount of
work you can ac com plish.

5. Take care of tools, equip ment and
sup plies.

6. Show up on time and ready to
work.

7. Ap ply eth i cal work val ues: 
keep ing con fi den ti al ity, putt ing in
a full day’s work, and fol low ing
health and safety stan dards.

8. As sess your per sonal val ues and
use them to guide ac tions and
de ci sions.

9. Rec og nize your re spon si bil ity to
per sonal, so cial, pro fes sional,
ed u ca tional, and nat u ral
en vi ron ments and make in formed
de ci sions based on that
re spon si bil ity.

Ap ply learn ing

1. Trans fer ac a demic knowl edge and 
prin ci ples to life and work
sit u a tions.

2. Ask for help when you need it.

3. Use re li able and cred i ble
re sources to meet your needs and
the needs of chil dren.

Act with in teg rity

1. Main tain con fi den ti al ity.  

2. Ad here to es tab lished rules,
reg u la tions and pol i cies.

3. Take re spon si bil ity for your
ac tions and words.

4. Re solve con flict by find ing win/
win so lu tions for all par ties
in volved in the con flict.
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Touch ing the Fu ture

I don’t wear power suits.
Make speeches
Or drive a fancy sports car.

I’ve never talked on a car phone,
Made a big sale,
Or been elected to the Sen ate.

I don’t “do lunch,”
Have an im pres sive of fice ,
Or carry a beeper.

I spend my days wip ing away
tears,

Giv ing hugs,
And serv ing chicken nug gets.

A good day is when I go through 
a whole day

With out a tem per tan trum, bite
mark

Or a toi let train ing ac ci dent.

My “of fice” is a room full of
brightly col ored toys

And laugh ing chil dren.

You may not think what I do is
very im por tant,

And you may even whis per
be hind my back,

“What a waste of a good mind.”
But I know better.

I make a dif fer ence
Be cause I am chang ing the world
One child at a time.

Ev ery day I’m get ting the once in 
a life time chance

To touch the fu ture.

I’m proud to say 
“I’m a child care pro vider.”



Com mu ni cate clearly

1. Use bias-free lan guage.

2. Use lan guage that is free of
ob scen i ties.

3. Ap ply lis ten ing skills.

4. Ap ply stan dard rules of lan guage
struc ture in clud ing gram mar,
spell ing, and punc tu a tion.

5. Use tone and vol ume of voice and
non ver bal com mu ni ca tion that
matches de vel op men tal lev els of
the chil dren in your care.

Maintain Commitment to
Life-long Learning

Many op por tu ni ties ex ist for con tin u -
ing ed u ca tion for early child hood pro -
fes sion als. These in clude

• self-instruction courses;

• sem i nars and work shops
pro vided by pro fes sional
organizations or state licensing
agencies, such as a state's
TEACH Program or a state
Registry;

• articles in professional
publications such as Young
Children (published by NAEYC
800-424-2460, www.naeyc.org),
Dimensions of Early Childhood
(published by Southern Early
Childhood Association –
501-663-0353), and Child Care
Information Exchange
(800-221-2864);

• books published by NAEYC
(800-424-2460) or Child Care
Information Exchange
(800-221-2864);

• post-secondary education
programs at junior colleges,
colleges, and universities.

The more you learn about young chil -
dren and your pro fes sion as an early
child hood ed u ca tor, the hap pier you are 
likely to be in your job.

Child Care Pro vider
Traits and Char ac ter is tics

Self-As sess ment

Pro vid ing care for chil dren is a de -
mand ing yet re ward ing pro fes sion.
What qual i ties should a care giver
have? Do you have these qual i ties?
Here are some ques tions to help you de -
cide.

Do you

• en joy chil dren

• see each child as an in di vid ual
and try to un der stand and
en cour age him or her

• like to do fun things with
chil dren

• have a good sense of hu mor

• un der stand that chil dren are not
adults and must not be ex pected
to act like adults

• have knowl edge of prac ti cal care
or the willingness and ability to
ac quire that knowl edge [Prac ti cal 
care in cludes the ar eas of
nu tri tion, dis ci pline and
guidance, emer gency ac tion, etc.]

• like yourself

Are You

• happy to spend ev ery day with
chil dren

• friendly, warm, un der stand ing,
and af fec tion ate

• healthy enough to be on the job
and with chil dren

• phys i cally strong enough to keep
up with chil dren all day, five
days a week

Are you willing to

• make ev ery ef fort to un der stand
each child’s spe cial needs

• pro vide in ter est ing, challenging
things for the chil dren to do

• co op er ate with those who have
the le gal re spon si bil ity to pro tect
the chil dren in your care

• learn from oth ers

Can you

• keep your self-con trol when
things get tough

• com mu ni cate and co op er ate with
the chil dren’s par ents [It is not
the caregiver's job to replace or
compete with the child's parents.]

• keep a pos i tive at ti tude when
things go wrong

Ad di tional qual i fi ca tions for fam ily
child care pro vid ers:

Are you will ing to

• ac cept your work with chil dren
as your first and ma jor
re spon si bil ity while the chil dren
are in your home

• share your home and some of
your own things with oth ers

Can you

• or ga nize your self to meet the
chil dren’s needs, your needs, and 
your fam ily’s needs

• han dle the busi ness as pects of
fam ily day care

If you an swer yes to all the ques tions in
this self-as sess ment, you will prob a bly
make a very good care giver and be
happy in this pro fes sion.

If you an swer no to ANY of the ques -
tions, you should se ri ously re con sider
if this is the right pro fes sion for you.
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State Regulations

To pro tect the health, safety, and wel -
fare of chil dren be ing cared for in early
child hood fa cil i ties, each state has its
own reg u la tions re gard ing the qual i fi -
ca tions a per son must have to hold var i -
ous po si tions in each type of early
child hood fa cil ity. State reg u la tions
cover

• min i mum age for each level of
responsibility,

• level of ed u ca tion or train ing for
each level of responsibility,

• amount and type of ex pe ri ence
for each level of responsibility,

• health qualifications, and

• criminal background.

In ad di tion to preservice ed u ca tion or
train ing re quire ments, that is, ed u ca tion 
or train ing that a per son must have be -
fore be com ing a teacher or care giver in
an early child hood fa cil ity, most states
re quire pro vid ers to re ceive in-ser vice
train ing ev ery year, or in some states,
ev ery two or three years. In-ser vice
train ing is typ i cally mea sured in clock
hours, and the num ber of train ing hours 
that are re quired, as well as the spe cific
top ics that must be cov ered, vary from
state to state. States also spec ify what
forms of in-ser vice train ing—work -
shops, lec tures, sem i nars, con fer ences,
self-in struc tion courses, etc.—will be
rec og nized in their state.

All care givers and teach ers must know
and fol low their own state’s reg u la tions 
re gard ing qual i fi ca tions to be come a
child care pro vider and re quire ments to
re new their li cense or reg is tra tion.

As sign ment

Read through your state’s reg u la tions
for child care to find out what the re -
quire ments for child care ad min is tra -
tors and teach ers are in your state.

Con tact a rep re sen ta tive of your state’s
child care licencing agency to learn
what free train ing, if any, your state of -
fers for child care pro vid ers.

Self Check 2.1.   True/False
___ 1. A child care pro fes sional is

ded i cated to learn more con tin u -
ally.

___ 2. A child care pro fes sional is one 
who un der stands chil dren's needs
and char ac ter is tics.

___ 3. The most ac cu rate de scrip tion
for a fam ily childcare pro fes sional
is babysitter.

___ 4. In volve ment in a child care as -
so ci a tion can of fer sup port for
care givers.

___ 5. A pro fes sional child care pro -
vider eval u ates in for ma tion be fore
act ing on it.

___ 6. A pro fes sional child care pro -
vider shows re spect for in di vid ual
and cul tural dif fer ences.

___ 7. A pro fes sional child care pro -
vider sets goals and per se veres to
meet those goals.

___ 8. A pro fes sional child care pro -
vider asks for help when it is
needed.

___ 9. A pro fes sional child care pro -
vider al ways keeps self-con trol.

___10. A pro fes sional child care pro -
vider uses tone and vol ume of
voice to match the de vel op men tal
lev els of chil dren in her/his care.

___11. The NAEYC Code of Eth i cal
Con duct re quires child care pro -
vid ers to main tain high stan dards
of pro fes sional con duct.

___12. A pro fes sional child care pro -
vider sup ports fam i lies in nur tur -
ing chil dren.

___13. Most states reg u late the qual i -
fi ca tions of child care work ers in
or der to pro tect chil dren.

(1. T,  2. T,  3. F,  4. T,  5. T,  6. T,  7. T,  8. T, 
9. T,  10. T,  11. T,  12. T,  13. T)

Cor rect An swer for False Self
Check Item

3.  Fam ily child care pro vid ers are pro -
fes sion als in the in dus try who as sume
the re spon si bil ity for the care, growth,
and de vel op ment of chil dren in their
par ents’ ab sence.

Responsibilities of
Early Childhood
Professionals

Chil dren have a right to be loved and
cared for. They have a right to feel
wanted and pro tected. They have
a right to be safe, com fort able, and well
nour ished.

Chil dren have these rights just be cause
they are chil dren. And adults, be cause
they are adults, have the re spon si bil ity
to see that chil dren’s needs are met.

The most im por tant de ci sion that work -
ing par ents must make is choos ing a
per son to care for their chil dren while
they are at work. They need the ser vices 
of a well-trained, com pe tent, ma ture,
pro fes sional care giver.

It must be your goal to be the best care -
giver you pos si bly can be—to as sure
par ents that you are able and will ing to

• love and care for their chil dren;

• re spect their chil dren;

• pro vide a safe and pleas ant place
where their chil dren can play and 
learn;

• help their chil dren feel
com fort able and happy;

• help their chil dren learn self-
dis ci pline;

• strengthen their chil dren’s self-
con fi dence;

• pro vide ex pe ri ences that help
their chil dren grow and de velop;

• give their chil dren op por tu ni ties
to be cre ative;

• pro vide nu tri tious meals and
snacks for their chil dren (if meals 
are to be provided by your
facility);

• be pre pared for emer gency
sit u a tions.
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Know and Follow Safety
Policies and Procedures

All adults who work with young chil -
dren must be fa mil iar with safety pol i -
cies and pro ce dures man dated by their
state for early child hood fa cil i ties as
well as spe cific pol i cies and pro ce dures 
fol lowed by the fa cil ity at which they
work. This in cludes pol i cies and pro ce -
dures for emer gen cies such as fire, tor -
nado, hur ri cane, flood ing, elec tri cal
storms, bliz zards, wind chill, child en -
dan ger ment, in ju ries, ter ror ism, etc.
These pol i cies and pro ce dures will, of
course, be dif fer ent in dif fer ent parts of
the coun try and for dif fer ent types and
sizes of early child hood fa cil i ties.

Re cords must be kept doc u ment ing

• chil dren's where abouts within the 
early child hood fa cil ity;

• injuries received by children
while at the early childhood
facility; and

• medications administered.

Most states’ child care facility reg u la -
tions re quire that all those ad min is ter -
ing med i ca tion have Med i ca tion Ad -
min is tra tion Train ing (MAT). The log
or logs for re cord ing med i ca tions dis -
pensed to a child and in ju ries re ceived
by a child should be in a book with
stitched bind ing and pages that are
lined and num bered. The pages should
not be re moved or lines skipped. En -
tries in med i cal logs should be made in
ink on the date of the oc cur rence and
should be dated and signed or ini tialed
by the per son mak ing the en try.

Any in jury to a child or ev i dence of un -
usual bruises, con tu sions, lac er a tions
or burns re ceived by a child in or out of
the early child hood fa cil ity should be
re corded in the med i ca tions and in jury
log book and re ported im me di ately to
the ad min is tra tor or other per son in
charge of the fa cil ity. At ten dance re -
cords, logs that track chil dren's where -
abouts within the fa cil ity, and med i ca -
tion and in jury logs must be ac ces si ble
to par ents and child care li cens ing of fi -
cials at all times.

Ex am ples of pro ce dures for ad min is ter -
ing med i ca tions and re cord ing in ju ries
in an early child hood fa cil ity are
printed in the boxes on this page.

As sign ment

Re view the pol i cies and pro ce dures for
emer gen cies such as fire, tor nado, hur -
ri cane, flood ing, elec tri cal storms, bliz -
zards, wind chill, child en dan ger ment,
in ju ries, ter ror ism, etc. that are fol -
lowed by your early child hood fa cil ity.

Re quest cop ies of emer gency pol i cies
and pro ce dures from at least two ad di -
tional early child hood fa cil i ties. How
are the var i ous pol i cies and pro ce dures
the same? How are they dif fer ent?
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Pro ce dure for
Ad min is ter ing
Med i ca tions

1. Fam ily home childcare pro vid -
ers and cen ter staff may give pre -
scrip tion or non pre scrip tion med -
i ca tion, such as as pi rin or cough
med i cine, to a child or ap ply par -
ent-pro vided and la beled sun
screen or in sect re pel lant to a
child only un der the fol low ing
con di tions:

a. A writ ten au tho ri za tion dated
and signed by the par ent is
on file.

b. Prescription med i ca tion is in
the orig i nal con tainer and
la beled with the child’s name 
and the la bel in cludes the
dos age and di rec tions for
ad min is tra tion.

b. Non-prescription medication
is in the original container
and labeled with the child's
name and the label includes
the dosage and directions for 
administration.

c. A writ ten re cord, in clud ing
type of med i ca tion given,
dos age, time, date and the
name of the per son
ad min is ter ing the
med i ca tion, shall be made in
a med i ca tions and in jury log
book on the same day that
the med i ca tion is
ad min is tered. The re cord ing
of the ap pli ca tion of sun
screen or in sect re pel lant is
not re quired.

2. Med i ca tion shall be stored so
that it is not ac ces si ble to the chil -
dren.

3.  Med i ca tion re quir ing re frig er -
a tion shall be kept in the re frig er a -
tor in a sep a rate, cov ered con -
tainer clearly la beled “med i ca -
tion”.

Pro ce dure for Re cord ing
In ju ries

Use the cen ter med i ca tion and in -
jury log to re cord the fol low ing:

1. Any in jury that re quires first
aid or med i cal at ten tion with
date and time of in jury. 

2. The name of the in jured
child and part of body
in volved. 

3. Lo ca tion where in jury took
place. 

4. A de scrip tion of how the
in jury oc curred. 

5. De scrip tion of any con sumer
prod uct in volved. 

6. Name of staff per son
re spon si ble for the care of
the in jured child. 

7. Ac tions taken on be half of
the in jured child fol low ing
the in jury. 

8. Whether par ent was ad vised
of the in ci dent.

9. De scrip tion of the in jury. 

Ex am ple: 5/27/04 — Mary Jones
fell off mon key bars, face down.
Re sult ing in jury was a 2-inch
long scrape on right cheek un der
the eye. Washed scrape and ap -
plied cold cloth. Judy  Smith



“I’m Not Just a
Babysitter”

“When ever I meet new peo ple
and I am asked what I do, I tell
them that I am a day-care teacher
and work with three-year-olds. 
Peo ple of ten re spond in one of
two ways.  Ei ther a blank look co -
mes over their faces and they
change the con ver sa tion topic, or
they say some thing like ‘Work! 
All you do is play with chil dren all 
day.  How can you call that
work?’  It makes me so mad that
other peo ple don’t un der stand
that what I do is work.  It is hard
work, and I’m not just a
babysitter.”

The gen eral pub lic of ten un der es ti -
mates the im por tance of teach ers who
work with young chil dren.  Un for tu -
nately, the low sta tus as signed to child
car work ers is in dic a tive of the pub lic’s
ig no rance of the im por tant re spon si bil -
i ties as sumed by child care teach ers.
There is prob a bly even more mis un der -
stand ing if the teacher hap pens to be
male.  

Childcare pro vid ers and early child -
hood teach ers should rec og nize and ap -
pre ci ate the im por tance of the pre -
school years as well as the im por tance
of their own role in pro vid ing in tel lec -
tu ally stim u lat ing ex pe ri ences and
emo tion ally sup port ive en vi ron ments
for young chil dren. As a care giver or
teacher, your work with young chil dren 
has a sig nif i cant im pact on their daily
en joy ment of life and on their po ten tial
to grow into com pe tent adults.  Many
care givers and teach ers find it dif fi cult
to share with oth ers ex actly what they
do and why it is im por tant.  If early
child hood pro fes sion als are to raise the
sta tus of their pro fes sion, they need to
be able to ar tic u late clearly the dif fer ent 
roles re quired of child care pro vid ers
and teach ers.

The be hav ior of Debby, a fic tional
child care teacher, il lus trates the dif fer -
ent roles teach ers play in their daily in -
ter ac tions with young chil dren.

The Dif fer ent Roles of
Care givers of Young
Chil dren

Nur turer of the Chil dren

As the chil dren ar rive in the
morn ing, Debby gives each one a
hug of wel come.  She is a source
of com fort when the chil dren are
frus trated, an gry, in pain, need -
ing com fort or help.  She is a good 
friend to the chil dren, shar ing
their ex cite ment and sup port ing
them when they are scared or un -
happy.  Debby also pro motes the
growth of the chil dren’s self-help
skills by help ing them to be com -
pe tent in feed ing, dress ing, and
go ing to the bath room by them -
selves.  With love and af fec tion,
Debby nur tures the so cial and
emo tional growth of the chil dren.

De signer of the En vi ron ment

Be fore the chil dren ar rive in the
morn ing, Debby puts out a va ri ety 
of new ac tiv i ties.  She fills the wa -
ter ta ble with wa ter and as sorted
ob jects (fun nels, balls, boat, cups, 
etc.), she puts out play dough, and
she has a new board game ready
for play.  She de signs and or ga -
nizes the en vi ron ment so that it is
both safe and stim u lat ing.  She
plans the day so that the chil dren
have both ac tive and quiet play
op por tu ni ties within a smooth
run ning daily sched ule.  Through
good plan ning and a suc cess ful
de sign, she cre ates an early child -
hood pro gram that is both en joy -
able and in ter est ing to the
chil dren.

Ob server of the Chil dren

Through out the day, Debby jots
down new things that she learns
about each child.  Through ob -
serv ing the chil dren’s be hav ior
and by in ter pret ing the be hav ior
de vel op men tally, she learns
about each child’s likes, dis likes,
abil i ties, and moods.  She knows
that ob ser va tion is an es sen tial

com po nent in suc cess ful pro gram 
plan ning.  She uses her ob ser va -
tional skills to tai lor the early
child hood cur ric u lum to fit the
needs of in di vid ual chil dren.

Fa cil i ta tor of Play

Dur ing the morn ing, Debby no -
tices that Steve is hav ing trou ble
find ing some thing to do.  She
checks to make sure noth ing is
wrong, and draw ing upon her
knowl edge of his in ter ests, she
sug gests that he build a barn for
the clay an i mals he made the day
be fore.  Once Steve is set tled,
Debby checks the room.  She gives 
Jennifer and Tommy new mold ing 
ob jects to use with play dough.
She dis tracts Caitlin be fore
Caitlin grabs the only rock ing
horse in the room from John.
Debby fa cil i tates the chil dren’s
play by sug gest ing play op tions,
by set ting up new ac tiv i ties, and
by pro vid ing ma te ri als to en -
hance the play.  She knows when
to stand back and watch the chil -
dren play.  She also knows when
to pro vide adult di rec tion to avoid 
child/child con flicts and to max i -
mize the chil dren’s cre ativ ity.

Model for the Chil dren

Debby is aware of how much the
chil dren learn by watch ing her
be hav ior.  She knows that her at ti -
tude, en thu si asm, con cerns, fears, 
and moods all af fect the chil dren.  
The more lan guage she uses, the
more lan guage the chil dren are
able to un der stand and use.  She
teaches the chil dren about ap pro -
pri ate so cial in ter ac tions by the
way she treats other adults and
the chil dren.  The chil dren’s un -
der stand ing of the rules that are
im por tant to her and her method
of dis ci pline in flu ences their be -
hav ior.  She knows that she is
mod el ing for the chil dren all as -
pects of liv ing in our so ci ety.
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Pro vider of Re sources for the Chil dren

Debby makes her self avail able to
the chil dren through out the day. 
She re sponds to their ques tions,
of fers them new and in ter est ing
ideas, and helps them to learn
about the world around them.  By
ac cept ing the chil dren’s feel ings
and ideas, she builds their feel -
ings of com pe tence.  She wants
the chil dren to view adults as peo -
ple who are will ing to share in for -
ma tion, and who are ac ces si ble
and re spon sive.

En ter tainer of the Chil dren

At times dur ing the day, Debby
leads the chil dren in some group
ac tiv i ties – they sing, read sto ries, 
dance, and do fin ger plays. 
Debby re lies on her own imag i na -
tion and cre ativ ity to think up new 
ways to en ter tain the chil dren. 
She knows that when they are
bored, she is go ing to have be hav -
ior prob lems to deal with.  By in -
ter est ing them in ac tiv i ties, child/
child and child/adult con flicts are 
avoided.

Play mate of the Chil dren

At times, Debby is a play mate of
the chil dren.  She might sit on the
floor and build a block struc ture
or par tic i pate in a ring-a-round
the Rosie over and over again. 
She knows when her par tic i pa tion 
fa cil i tates play and when it is a
hin drance.

Re strainer of the Chil dren

Debby knows how im por tant it is
for her to place con sis tent and re -
al is tic lim its on the chil dren.  She
has de fined for the chil dren the
ac tions that are not ac cept able in
her room.  She avoids un nec es -
sary and ar bi trary re stric tions,
but she is very clear about the
rules that do ex ist.  

Source: Early Child hood Ex change, Sum -
mer 1983, Vol. 6, No. 2.
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ABCs of a Ca pa ble Care giver

When you work with chil dren, you of ten see your self grow as you help guide 
their growth and de vel op ment.  The role of care giver re quires a pos i tive and
thought ful way of work ing with oth ers.  Many of the per son al ity char ac ter is -
tics listed be low are ones you al ready ex hibit.  You may find that oth ers are
strength ened as you put your best foot for ward each day in a care giver role.

A. Alert to all chil dren for whom
you are re spon si ble and to the tasks
need ing to be done.  

B. Bright, be ing a fast thinker and a 
sound rea soner.  

C. Calm, not eas ily flus tered, when 
con flicts or com pet ing tasks arise.  

D. De pend able in fol low ing rules
and di rec tions.

E. En thu si as tic about work ing
with chil dren and par ents.

F. Fun-lov ing, en joy ing chil dren,
and laugh ing eas ily with them.

G. Gen er ous with your love, ideas,
and en ergy, shar ing these readily
with par ents, chil dren, and co work -
ers.

H. Healthy in both mind and body,
hav ing the en ergy to carry on the
work for the hours re quired.

I. Ini ti at ing ac tiv i ties that need to
be done, and do ing them hap pily,
with out prod ding or pres sure.

J. Just and fair to all chil dren, par -
ents, and co work ers re gard less of
sex, race, re li gion, in come level,
age, size, or dis abil ity.

K. Knowl edge able about chil dren,
fam i lies, and child care cen ters.

L. Lov ing to chil dren in your care.

M. Ma ture for your age and ex pe ri -
ence.

N. Neat and clean in ap pear ance.

O. Or ga nized on the job and at
home so needed work gets done
with a min i mum of strain and con -
fu sion.

P. Punc tual in ar riv ing for the job
and in keep ing ac tiv i ties on sched -
ule as re quired.

Q. Quick to re spond to the needs of 
chil dren, par ents, and staff.

R. Re source ful, be ing able to fig -
ure out so lu tions to new prob lems
and to find cre ative uses for ma te ri -
als.

S. Strong in body, hav ing stam ina
for the re quired work.

T. Thought ful of oth ers, see ing the
chil dren’s point of view, and re -
spond ing to their feel ings and
needs.

U. Un der stand ing with children.

V. Ven ture some in new ideas and
new ap proaches to work ing with
chil dren.

W. Witty, us ing hu mor in deal ing
with chil dren and oth ers.

X. (E)xcited about the fu ture and
op ti mis ti cally look ing ahead.

Y. Yearn ing to be help ful to oth ers.

Z. Zeal ous for chil dren’s rights
and causes.



Jobs in Early Childhood
Facilities

The ex act re spon si bil i ties of child care
pro fes sion als hold ing var i ous po si tions 
within early child hood fa cil i ties dif fer
some what based on the size of the fa cil -
ity. Typ i cal re spon si bil i ties for dif fer -
ent lev els of re spon si bil ity are set forth
in the fol low ing sam ple job de scrip -
tions 

Ad min is tra tor

Re spon si ble for plan ning, de vel op ing,
and ad min is ter ing the cen ter and its
pro gram.

Duties and Responsibilities

Re spon si ble for meet ing li cens ing
rules, es pe cially sec tions on or ga ni za -
tion and ad min is tra tion, phys i cal plan,
and per son nel ex cept ori en ta tion and
in-ser vice.

Re spon si ble for the reg is tra tion and in -
take of ev ery child en rolled and for par -
ents read ing pol i cies and hav ing a
chance to read rules.

At tend pro fes sional work shops and
meet ings when ever pos si ble.

Se lect, care, and main tain equip ment
and ma te ri als in co op er a tion with pro -
gram di rec tor.

Re cruit staff and hire or dis miss staff. 
Have weekly in di vid ual con fer ences
with pro gram di rec tor.  Del e gate ad -
min is tra tive re spon si bil ity when nec es -
sary to a spe cific per son.  Be a li ai son
be tween the staff and the Board.

Re spon si ble for ad min is tra tive as pects; 
e.g., taxes, rent, of fice sup plies, So cial
Security, sta tis ti cal re port ing, in sur -
ance, util i ties, pay roll, etc.

Keep ap pro pri ate re cords and files.

Set and col lect fees.

Do all work nec es sary for ap pli ca tion
and re newal for li cens ing.

As sist the Board with bud get de vel op -
ment.  Be fis cally re spon si ble for ex e -
cut ing the bud get.  Pres ent a monthly fi -
nan cial state ment to the Board.

Main tain close touch with the com mu -
nity to fos ter un der stand ing of the day
care pro gram and its needs.

Main tain co op er a tive and mu tu ally
help ful re la tion ship with ed u ca tional
in sti tu tions and re lated groups.

Se lec tion of staff in co op er a tion with
pro gram di rec tor and/or Board.

Re spon si ble for over all main te nance of 
phys i cal plant, ve hi cle(s), safety, up -
keep, san i ta tion, fire in spec tions.

Supervision

The pro gram ad min is tra tor will re port
to the Board of Di rec tors.

Pro gram Di rec tor

Re spon si ble for su per vi sion of the
plan ning and im ple men ta tion of the
pro gram and di rect ing the ori en ta tion
and in-ser vice train ing of staff.

Job Responsibilities

Re spon si ble for en sur ing that li cens ing
rules are met.

Work to ward the state pol i cies and
goals of the day care cen ter.

Help each mem ber of the staff de velop
as much of his/her pro fes sional ca pac i -
ties as pos si ble.

Re spon si ble for co or di na tion of ed u ca -
tional cur ric u lum of the cen ter in co op -
er a tion with the staff.

Re spon si ble for on go ing pro gram su -
per vi sion.

Sched ule staff and class rooms.

As sign work ers to spe cific groups of
chil dren.

Call in sub sti tutes, main tain ra tios.

Ar range par ent con fer ences as needed.

Con duct reg u lar staff meet ings in co op -
er a tion with the ad min is tra tor.

Help plan and at tend par ent meet ings.

Main tain in ven tory of pro gram sup -
plies and equip ment, and sub mit re -
quests to ad min is tra tor.

At tend pro fes sional work shops and
meet ings when ever pos si ble.

Plan and con duct ori en ta tion train ing of 
new staff.

Plan and de velop staff in-ser vice. 
Main tain staff de vel op ment re cords.

Re spon si ble for eval u a tion of staff and
vol un teers at in ter vals rec om mended
by Board and/or ad min is tra tor.

Help keep the en tire school at trac tive,
san i tary, and or derly to gether with the
other staff mem bers.

Plan menus with cook.

Work to gether with the en tire staff as a
mem ber of a whole team, try ing to
know all the chil dren in the school. 

Fos ter co op er a tion re la tion ships with
staff, mem bers, and other groups us ing
the build ing.

Be come aware of the wider com mu nity
with re spect to what the teacher can
con trib ute to it and with what the com -
mu nity can con trib ute to the teacher.

Work with vol un teers, stu dent teach -
ers, and stu dents on spe cial as sign -
ments.  Wel come ob serv ers as part of
cen ter's ser vice to the wider com mu -
nity.

En able par ent par tic i pa tion in all lev els
of the pro gram, fa cil i tate reg u lar par ent
meet ings, en cour age par ent par tic i pa -
tion in groups such as 4-Cs, and help
with pa ren tal coun sel ing.

Help plan and for mu late changes in
cen ter’s func tions.

Ac quaint and train all staff with child
abuse laws. 

Par tic i pate in in ter view ing new staff.

Co or di nate trans por ta tion pro gram if
ap pli ca ble.

Supervision

The pro gram di rec tor will re ceive su -
per vi sion from the ad min is tra tor.

Child Care Teacher

This po si tion re quires a per son who is
able to plan and carry out a daily pro -
gram de signed to meet the phys i cal and
de vel op men tal needs of a group of chil -
dren.  This per son must be able to ef fec -
tively su per vise other staff as sist ing in
the class room, be sen si tive to the needs
of in di vid ual chil dren, and re late well
to both chil dren and adults.

Job Responsibilities

Plan, sched ule, and im ple ment the daily 
pro gram of ap pro pri ate de vel op men tal
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ex pe ri ences for a class room group of
chil dren.

Pro vide care and pro tec tion for as -
signed chil dren.

Main tain a phys i cal en vi ron ment con -
du cive to chil dren’s growth and de vel -
op ment and ar range to pro mote op ti mal 
pro gram func tion ing.

Con sider and pro vide for the needs of
the in di vid ual child in re la tion ship to
his/her cul tural and so cio eco nomic
back ground, emo tional or phys i cal
hand i caps, and in di vid ual style and
pace of learn ing.

Re spect the dig nity and ba sic rights of
each child.

Help chil dren learn to adapt to, and
cope with, real-life sit u a tions; to de -
velop ap pro pri ate hab its in such ac tiv i -
ties as eat ing, dress ing, nap ping, and
per sonal hy giene.

Work with, and re fer to the pro gram di -
rec tor, chil dren with un met spe cial
needs, as well as fam i lies with prob -
lems that af fect the child in the cen ter.

Make daily ob ser va tions of the health
of chil dren, re port ing con di tions that
re quire at ten tion; ad min is ter first aid
treat ment.

Hold reg u lar par ent-teacher con fer -
ences and seek to in volve par ents in the
child de vel op ment pro gram by par tic i -
pat ing in par ent meet ings and dem on -
strat ing an in ter est in the child which
ex tends be yond the class room.

Main tain prog ress re cords on the emo -
tional, phys i cal, so cial, and in tel lec tual
de vel op ment of as signed chil dren.

Su per vise and en cour age the de vel op -
ment of as sis tant teach ers, aides, vol un -
teers, and other child care per son nel in
the class room.

Par tic i pate in staff meet ings, train ing
ses sions, con fer ences, work shops, and
other ca reer de vel op ment and pro fes -
sional ac tiv i ties.

En sure that equip ment and ma te ri als
are ac ces si ble, ap pro pri ate, and in good 
con di tion.

Per form class room-re lated main te -
nance du ties.

Par tic i pate  in staff meet ings and in-ser -
vice train ing.

Co op er ate with pro gram di rec tor in
eval u a tion of as sis tants.

Per form re lated du ties as as signed.

Supervision

The child care teacher shall re ceive su -
per vi sion from the pro gram di rec tor.

As sis tant Child Care Teacher

The as sis tant child care teacher as sists
the child care teacher in the class room
and car ries out a daily pro gram in pre -
scribed ar eas de signed to meet the
phys i cal and de vel op men tal needs of a
group of chil dren.

Job Responsibilities

As sist the teacher in the class room as
di rected.

Pro vide care and pro tec tion for as -
signed chil dren.

Su per vise the chil dren’s play ac tiv i ties
by:  par tic i pat ing with chil dren in group 
games; en forc ing safety rules; en cour -
ag ing chil dren to de velop pos i tive so -
cial re la tion ships with each other, with
class room staff, and with vis i tors.

Work with staff to de velop each in di -
vid ual child's po ten tial.  Bring to the at -
ten tion of the teacher spe cial prob lems
in ad just ment, learn ing, so cial in ter ac -
tion, or phys i cal func tion ing of in di vid -
ual chil dren.

Re spect the dig nity and ba sic rights of
chil dren.

Aid chil dren in eat ing, dress ing, and
other ac tiv i ties to fos ter ap pro pri ate
hab its.

Main tain as signed prog ress re cords on
the emo tional, phys i cal, so cial, and in -
tel lec tual de vel op ment of chil dren.

Par tic i pate in staff meet ings, train ing
ses sions, con fer ences, and work shops.

At tend and par tic i pate in par ent group
meet ings.

Ar range the en vi ron ment and pre pare
sup plies for ac tiv i ties.  En sure that
equip ment and sup plies are ac ces si ble
and in good con di tion.

Act as rider when chil dren are trans -
ported.

Make daily ob ser va tions of the health
of chil dren, re port ing con di tions that

re quire at ten tion; ad min is ter first aid
treat ment.

Per form re lated du ties as as signed.

Supervision

The as sis tant child care teacher is su -
per vised by the child care teacher.

Family Day Care Provider

The du ties and re spon si bil i ties of the
fam ily day care pro vider are much the
same as those of a child care teacher
work ing in a cen ter plus the rel e vant
du ties of the cen ter ad min is tra tor and
pro gram di rec tor.

Self Check 2.2.   True/False

___ 1. It is the care giver's re spon si bil -
ity to help chil dren feel com fort -
able and happy.

___ 2. It is the care giver's re spon si bil -
ity to strengthen chil dren's self-
con fi dence.

___ 3. It is the care giver's re spon si bil -
ity to pro vide ex pe ri ences that help 
chil dren grow and de velop.

___ 4. One of care givers' roles is to
de sign and or ga nize a stim u lat ing
learn ing en vi ron ment for chil dren.

___ 5. One of the care giver's roles is
to fa cil i tate chil dren's play.

___ 6. Early child hood fa cil ity ad min -
is tra tors are re spon si ble for meet -
ing their state's li cens ing rules and
reg u la tions.

___ 7. In the typ i cal early child hood
fa cil ity, the Ad min is tra tor is su per -
vised by the Pro gram Di rec tor.

___ 8. The job re spon si bil i ties of Pro -
gram Di rec tor in the typ i cal early
child hood fa cil ity in clude as sist ing 
staff mem bers' pro fes sional de vel -
op ment.

___ 9. The job re spon si bil i ties of an
As sis tant Child Care Teacher in
the typ i cal early child hood fa cil ity
in clude plan ning daily learn ing ex -
pe ri ences for the chil dren.

___10. The job re spon si bil i ties of a
Child Care Teacher in the typ i cal
early child hood fa cil ity in clude
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hold ing reg u lar par ent-teacher
con fer ences.

___11. The job re spon si bil i ties of an
As sis tant Child Care Teacher in
the typ i cal early child hood fa cil ity
in clude su per vis ing chil dren's play 
ac tiv i ties.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,  7. F,  8. T, 
9. F,  10. T,  11. T)

Cor rect An swers for False
Self Check Items

Items 7 and 9 of Self Check 2.2 are
false. Please re view the fol low ing cor -
rect state ments.

7. The pro gram Ad min is tra tor will re -
port to the Board of Di rec tors.

9.  The As sis tant Child Care Teacher in
a typ i cal early child hood fa cil ity will
as sist the Teacher in the class room as
di rected. 

*      *      *

Ethical Standards for
Child Care Providers

To fur ther their mis sion of serv ing and
act ing on be half of the needs, rights,
and well-be ing of all young chil dren,
the Na tional As so ci a tion for the Ed u ca -
tion of Young Chil dren (NAEYC)  has
pre pared a Code of Eth i cal Con duct
and State ment of Com mit ment: Guide -
lines for Re spon si ble Be hav ior in Early 
Child hood Ed u ca tion. This Code was
ini tially ap proved by NAEYC’s Gov -
ern ing Board in 1989 and re vised in
1992, 1997, and 2005. The 2005 re -
vised Code of Eth i cal Con duct is
printed in this course with the per mis -
sion of the NAEYC. 

The Pre am ble of the Code of Eth i cal
Con duct sets forth the Code’s pur pose
and fo cus. This is fol lowed by a state -
ment of the core val ues and con cep tual
frame work upon which the Code is
based.

The Code of Eth i cal Con duct is di vided 
into four sec tions:

I. Ethical responsibilities to
children

II. Ethical responsibilities to
families

III. Ethical responsibilities to
colleagues

IV. Ethical responsibilities to
community and society

Each of these four sec tions con tains
both ide als and prin ci ples.

As you read the Code of Eth i cal Con -
duct, give par tic u lar at ten tion to its
stan dards re gard ing con fi den ti al ity,
trust, and re spon si bil ity.

The Code of Eth i cal Con duct con -
cludes with a State ment of Com mit -
ment. This is a com mit ment that ev ery
early child hood pro fes sional should
make.

Code of Ethical Conduct
and Statement of
Commitment

Re vised April 2005
Re af firmed and Up dated May 2011

Preamble

NAEYC rec og nizes that those who
work with young chil dren face many
daily de ci sions that have moral and eth -
i cal im pli ca tions. The NAEYC Code
of Eth i cal Con duct of fers guide lines
for re spon si ble be hav ior and sets forth
a com mon ba sis for re solv ing the prin -
ci pal eth i cal di lem mas en coun tered in
early child hood care and ed u ca tion.
The State ment of Com mit ment is not
part of the Code but is a per sonal ac -
knowl edg ment of an in di vid ual’s will -
ing ness to em brace the dis tinc tive val -
ues and moral ob li ga tions of the field of 
early child hood care and ed u ca tion.

The pri mary fo cus is on daily prac tice
with chil dren and their fam i lies in pro -
grams for chil dren from birth through 8
years of age, such as in fant/tod dler pro -
grams, pre school and prekindergarten
pro grams, child care cen ters, hos pi tal
and child life set tings, fam ily child care
homes, kin der gar tens, and pri mary

class rooms. When the is sues in volve
young chil dren, then these pro vi sions
also ap ply to spe cial ists who do not
work di rectly with chil dren, in clud ing
pro gram ad min is tra tors, par ent ed u ca -
tors, early child hood adult ed u ca tors,
and of fi cials with re spon si bil ity for
pro gram mon i tor ing and li cens ing.

Core Values

Stan dards of eth i cal be hav ior in early
child hood care and ed u ca tion are based
on com mit ment to the fol low ing core
val ues that are deeply rooted in the his -
tory of the field of early child hood care
and ed u ca tion. We have made a com -
mit ment to

• Ap pre ci at e child hood as a unique 
and valu able stage of the hu man
life cy cle 

• Bas e our work on knowl edge of
how children de vel op  and learn

• Ap pre ci at e and sup port  the bond
be tween the child and fam ily

• Rec og niz e that chil dren are best
un der stood and sup ported in the
con text of fam ily, cul ture,*
com mu nity, and society

• Re spect  the dig nity, worth, and
unique ness of each in di vid ual
(child, fam ily mem ber, and
col league)

• Respect diversity in children,
families, and colleagues

• Recognize that children and
adults achieve their full potential
in the context of relationships
that are based on trust and
re spect

Conceptual Framework

The Code sets forth a frame work of
pro fes sional re spon si bil i ties in four
sec tions. Each sec tion ad dresses an
area of pro fes sional re la tion ships: (1)
with chil dren, (2) with fam i lies, (3)
with col leagues, and (4) with the com -
mu nity and so ci ety. Each sec tion in -
cludes an in tro duc tion to the pri mary

*The term cul ture in cludes eth nic ity, ra cial
iden tity, eco nomic level, fam ily struc ture,
lan guage, and re li gious and po lit i cal be -
liefs, which pro foundly in flu ence each
child’s de vel op ment and re la tion ship to the

world. 
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re spon si bil i ties of the early child hood
prac ti tio ner in that con text. The in tro -
duc tion is fol lowed by a set of ide als (I)
that re flect ex em plary pro fes sional
prac tice and by a set of prin ci ples (P)
de scrib ing prac tices that are re quired,
pro hib ited, or per mit ted.

The ide als re flect the as pi ra tions of
prac ti tio ners. The prin ci ples guide
con duct and as sist prac ti tio ners in re -
solv ing eth i cal di lem mas.* Both ide als
and prin ci ples are in tended to di rect
prac ti tio ners to those ques tions which,
when re spon si bly an swered, can pro -
vide for con sci en tious decisionmaking. 
While the Code pro vides spe cific di rec -
tion for ad dress ing some eth i cal di lem -
mas, many oth ers will re quire the prac -
ti tio ner to com bine the guid ance of the
Code with sound pro fes sional judg -
ment.

The ide als and prin ci ples in this Code
pres ent a shared frame work of pro fes -
sional re spon si bil ity that af firms our
com mit ment to the core val ues of our
field. The Code pub licly ac knowl edges
the re spon si bil i ties that we in the field
have as sumed and in so do ing sup ports
eth i cal be hav ior in our work. Prac ti tio -
ners who face eth i cal di lem mas are
urged to seek guid ance in the ap pli ca -
ble parts of this Code and in the spirit
that informs the whole.

Of ten, “the right an swer”—the best
eth i cal course of ac tion to take—is not
ob vi ous. There may be no readily ap -
par ent, pos i tive way to han dle a sit u a -
tion. When one im por tant value con tra -
dicts an other, we face an eth i cal
di lemma. When we face a di lemma, it is 
our pro fes sional re spon si bil ity to con -
sult the Code and all rel e vant par ties to
find the most eth i cal res o lu tion.

Section I:  Ethical
Responsibilities to Children

Child hood is a unique and valu able
stage in the life cy cle. Our par a mount
re spon si bil ity is to pro vide care and ed -
u ca tion in set tings that are safe,
healthy, nur tur ing, and re spon sive for
each child. We are com mit ted to sup -
port ing chil dren’s de vel op ment and
learn ing; re spect ing in di vid ual dif fer-

*There is not nec es sar ily a cor re spond ing
prin ci ple for each ideal.

ences; and help ing chil dren learn to
live, play, and work co op er a tively. We
are also com mit ted to pro mot ing chil -
dren's self- aware ness, com pe tence,
self-worth, re sil iency, and phys i cal
well-be ing.

Ideals

I-1.1. To be fa mil iar with the knowl -
edge base of early child hood care and
ed u ca tion and to stay in formed
through con tin u ing ed u ca tion and
train ing.

I-1.2. To base pro gram prac tices upon
cur rent knowl edge and re search in
the field of early child ed u ca tion,
child de vel op ment, and re lated dis ci -
plines, as well as on par tic u lar knowl -
edge of each child.

I-1.3. To rec og nize and re spect the
unique qual i ties, abil i ties, and po ten -
tial of each child.

I-1.4. To ap pre ci ate the vul ner a bil ity of 
chil dren and their de pend ence on
adults.

I-1.5. To cre ate and main tain safe and
healthy set tings that fos ter chil dren’s
so cial, emo tional, cog ni tive, and
phys i cal de vel op ment and that re -
spect their dig nity and their con tri bu -
tions.

I-1.6. To use as sess ment in stru ments
and strat e gies that are ap pro pri ate for
the chil dren to be as sessed, that are
used only for the pur poses for which
they were de signed, and that have the
po ten tial to ben e fit chil dren.

I-1.7. To use as sess ment in for ma tion to 
un der stand and sup port chil dren’s de -
vel op ment and learn ing, to sup port
in struc tion, and to iden tify chil dren
who may need ad di tional ser vices.

I-1.8. To sup port the right of each child
to play and learn in an in clu sive en vi -
ron ment that meets the needs of chil -
dren with and with out dis abil i ties

I-1.9. To ad vo cate for and en sure that
all chil dren, in clud ing those with spe -
cial needs, have ac cess to the sup port
ser vices needed to be suc cess ful.

I-1.10.  To en sure that each child’s cul -
ture, lan guage, eth nic ity, and fam ily
struc ture are rec og nized and val ued
in the pro gram.

I-1.11.  To pro vide all chil dren with ex -
pe ri ences in a lan guage that they
know, as well as sup port chil dren in
main tain ing the use of their home lan -
guage and in learn ing Eng lish.

I-1.12.  To work with fam i lies to pro -
vide a safe and smooth tran si tion as
chil dren and fam i lies move from one
pro gram to the next.

Principles

P-1.1. Above all, we shall not harm
chil dren. We shall not par tic i pate
in prac tices that are emo tion ally
dam ag ing, phys i cally harm ful, dis -
re spect ful, de grad ing, dan ger ous,
ex ploit ative, or in tim i dat ing to chil -
dren. This prin ci ple has pre ce dence
over all oth ers in this Code.

P-1.2.  We shall care for and ed u cate
chil dren in pos i tive emo tional and so -
cial en vi ron ments that are cognitively 
stim u lat ing and that sup port each
child’s cul ture, lan guage, eth nic ity,
and fam ily struc ture.

P-1.3. We shall not par tic i pate in prac -
tices that dis crim i nate against chil -
dren by de ny ing ben e fits, giv ing spe -
cial ad van tages, or ex clud ing them
from pro grams or ac tiv i ties on the ba -
sis of their sex, race, na tional or i gin,
re li gious be liefs, med i cal con di tion,
dis abil ity, or the mar i tal sta tus/fam ily
struc ture, sex ual ori en ta tion, or re li -
gious be liefs or other af fil i a tions of
their fam i lies. (As pects of this prin ci -
ple do not ap ply in pro grams that
have a law ful man date to pro vide ser -
vices to a par tic u lar pop u la tion of
chil dren.)

P-1.4. We shall in volve all of those
with rel e vant knowl edge (in clud ing
fam i lies and staff) in de ci sions con -
cern ing a child, as ap pro pri ate, en sur -
ing con fi den ti al ity of sen si tive in for -
ma tion.

P-1.5.  We shall use ap pro pri ate as sess -
ment sys tems, which in clude mul ti ple 
sources of in for ma tion, to pro vide in -
for ma tion on chil dren’s learn ing and
de vel op ment.

P-1.6.  We shall strive to en sure that de -
ci sions such as those re lated to en roll -
ment, re ten tion, or as sign ment to spe -
cial ed u ca tion ser vices, will be based
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on mul ti ple sources of in for ma tion
and will never be based on a sin gle as -
sess ment, such as a test score or a sin -
gle ob ser va tion.

P-1.7.  We shall strive to build in di vid -
ual re la tion ships with each child;
make in di vid u al ized ad ap ta tions in
teach ing strat e gies, learn ing en vi ron -
ments, and cur ric ula; and con sult
with the fam ily so that each child ben -
e fits from the pro gram. If af ter such
ef forts have been ex hausted, the cur -
rent place ment does not meet a
child’s needs, or the child is se ri ously
jeop ar diz ing the abil ity of other chil -
dren to ben e fit from the pro gram, we
shall col lab o rate with the child’s fam -
ily and ap pro pri ate spe cial ists to de -
ter mine the ad di tional ser vices
needed and/or the place ment op -
tion(s) most likely to en sure the
child’s suc cess. (As pects of this prin -
ci ple may not ap ply in pro grams that
have a law ful man date to pro vide ser -
vices to a par tic u lar pop u la tion of
chil dren.)

P-1.8. We shall be fa mil iar with the risk 
fac tors for and symp toms of child
abuse and ne glect, in clud ing phys i -
cal, sex ual, ver bal, and emo tional
abuse and phys i cal, emo tional, ed u -
ca tional, and med i cal ne glect. We
shall know and fol low state laws and
com mu nity pro ce dures that pro tect
chil dren against abuse and ne glect.

P-1.9. When we have rea son able cause
to sus pect child abuse or ne glect, we
shall re port it to the ap pro pri ate com -
mu nity agency and fol low up to en -
sure that ap pro pri ate ac tion has been
taken. When ap pro pri ate, par ents or
guard ians will be in formed that the
re fer ral will be or has been made.

P-1.10. When an other per son tells us of 
his or her sus pi cion that a child is be -
ing abused or ne glected, we shall as -
sist that per son in tak ing ap pro pri ate
ac tion to pro tect the child.

P-1.11. When we be come aware of a
prac tice or sit u a tion that en dan gers
the health, safety, or well-be ing of
chil dren, we have an eth i cal re spon si -
bil ity to pro tect chil dren or in form
par ents and/or oth ers who can.

Section II:  Ethical
Responsibilities to Families

Fam i lies* are of pri mary im por tance in
chil dren’s de vel op ment.  Be cause the
fam ily and the early child hood prac ti -
tio ner have a com mon in ter est in the
child’s well-be ing, we ac knowl edge a
pri mary re spon si bil ity to bring about
com mu ni ca tion, co op er a tion, and col -
lab o ra tion be tween the home and early
child hood pro gram in ways that en -
hance the child’s de vel op ment.

Ideals

I-2.1.  To be fa mil iar with the knowl -
edge base re lated to work ing ef fec -
tively with fam i lies and to stay in -
formed through con tin u ing ed u ca tion 
and train ing.

I-2.2. To de velop re la tion ships of mu -
tual trust and cre ate part ner ships with
fam i lies we serve.

I-2-3.  To wel come all fam ily mem bers
and en cour age them to par tic i pate in
the pro gram in clud ing in volve ment in 
shared de ci sion mak ing.

I-2.4.  To lis ten to fam i lies, ac knowl -
edge and build upon their strengths
and com pe ten cies, and learn from
fam i lies as we sup port them in their
task of nur tur ing chil dren.

I-2.5. To re spect the dig nity and pref er -
ences of each fam ily and to make an
ef fort to learn about its struc ture, cul -
ture, lan guage, cus toms, and be liefs
to en sure a cul tur ally con sis tent en vi -
ron ment for all chil dren and fam i lies.

I-2.6. To ac knowl edge fam i lies’
childrearing val ues and their right to
make de ci sions for their chil dren.

I-2.7. To share in for ma tion about each
child's ed u ca tion and de vel op ment
with fam i lies and to help them un der -
stand and ap pre ci ate the cur rent
knowl edge base of the early child -
hood pro fes sion.

I-2.8. To help fam ily mem bers en hance 
their un der stand ing of their chil dren,
as staff are en hanc ing their un der -
stand ing of each child through com-

*The term fam ily may in clude those adults,
be sides par ents, with the re spon si bil ity of
be ing in volved in ed u cat ing, nur tur ing, and
ad vo cat ing for the child.

  munications with fam i lies, and sup -
port fam ily mem bers in the con tin u -
ing de vel op ment of their skills as par -
ents.

I-2.9. To fos ter fam i lies’ ef forts to
build sup port net works and, when
needed, par tic i pate in build ing net -
works for fam i lies by pro vid ing them
with op por tu ni ties to in ter act with
pro gram staff, other fam i lies, com -
mu nity re sources, and pro fes sional
ser vices.

Principles

P-2.1.We shall not deny fam ily mem -
bers ac cess to their child’s class room
or pro gram set ting un less ac cess is
de nied by court or der or other le gal
re stric tion.

P-2.2. We shall in form fam i lies of pro -
gram phi los o phy, cur ric u lum, as sess -
ment sys tem, cul tural prac tices, and
per son nel qual i fi ca tions, and ex plain
why we teach as we do—which
should be in ac cor dance with our eth -
i cal re spon si bil i ties to chil dren (see
Sec tion I).

P-2.3. We shall in form fam i lies of and,
when ap pro pri ate, in volve them in
pol icy de ci sions.

P-2.4. We shall en sure that the fam ily is 
in volved in sig nif i cant de ci sions af -
fect ing their child.

P-2.5. We shall make ev ery ef fort to
com mu ni cate ef fec tively with all
fam i lies in a lan guage that they un -
der stand. We shall use com mu nity re -
sources for trans la tion and in ter pre ta -
tion when we do not have suf fi cient
re sources in our own pro grams.

P-2.6.  As fam i lies share in for ma tion
with us about their chil dren and fam i -
lies, we shall en sure that fam i lies’ in -
put is an im por tant con tri bu tion to the 
plan ning and im ple men ta tion of the
pro gram.

P-2.7.  We shall in form fam i lies about
the na ture and pur pose of the pro -
gram's child as sess ments and how
data about their child will be used.

P-2.8.  We shall treat child as sess ment
in for ma tion con fi den tially and share
this in for ma tion only when there is a
le git i mate need for it.
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P-2.9. We shall in form the fam ily of in -
ju ries and in ci dents in volv ing their
child, of risks such as ex po sures to
com mu ni ca ble dis eases that may re -
sult in in fec tion, and of oc cur rences
that might re sult in emo tional stress.

P-2-10. Fam i lies shall be fully in -
formed of any pro posed re search pro -
jects in volv ing their chil dren and
shall have the op por tu nity to give or
with hold con sent with out pen alty.
We shall not per mit or par tic i pate in
re search that could in any way hin der
the ed u ca tion, de vel op ment, or
well-be ing of chil dren.

P-2.11. We shall not en gage in or sup -
port ex ploi ta tion of fam i lies. We shall 
not use our re la tion ship with a fam ily
for pri vate ad van tage or per sonal
gain, or en ter into re la tion ships with
fam ily mem bers that might im pair
our ef fec tive ness work ing with their
chil dren.

P-2.12. We shall de velop writ ten pol i -
cies for the pro tec tion of con fi den ti al -
ity and the dis clo sure of chil dren’s re -
cords. These pol icy doc u ments shall
be made avail able to all pro gram per -
son nel and fam i lies. Dis clo sure of
chil dren’s re cords be yond fam ily
mem bers, pro gram per son nel, and
con sul tants hav ing an ob li ga tion of
con fi den ti al ity shall re quire fa mil ial
con sent (ex cept in cases of abuse or
ne glect).

P-2.13. We shall main tain con fi den ti al -
ity and shall re spect the fam ily’s right
to pri vacy, re frain ing from dis clo sure
of con fi den tial in for ma tion and in tru -
sion into fam ily life. How ever, when
we have rea son to be lieve that a
child’s wel fare is at risk, it is per mis -
si ble to share con fi den tial in for ma -
tion with agen cies, as well as with in -
di vid u als who have le gal re spon si bil -
ity for in ter ven ing in the child’s
in ter est.

P-2.14. In cases where fam ily mem bers 
are in con flict with one an other, we
shall work openly, shar ing our ob ser -
va tions of the child, to help all par ties
in volved make in formed de ci sions.
We shall re frain from be com ing an
ad vo cate for one party.

P-2.15. We shall be fa mil iar with and
ap pro pri ately re fer fam i lies to com -

mu nity re sources and pro fes sional
sup port ser vices. Af ter a re fer ral has
been made, we shall fol low up to en -
sure that ser vices have been ap pro pri -
ately pro vided.

Section III.  Ethical
Responsibilities to
Colleagues
In a car ing, co op er a tive work place, hu -
man dig nity is re spected, pro fes sional
sat is fac tion is pro moted, and pos i tive
re la tion ships are de vel oped and sus -
tained. Based upon our core val ues, our
pri mary re spon si bil ity to col leagues is
to es tab lish and main tain set tings and
re la tion ships that sup port pro duc tive
work and meet pro fes sional needs. The
same ide als that ap ply to chil dren also
ap ply as we in ter act with adults in the
work place.

A. Responsibilities to
 co-workers

Ideals

I-3A.1. To es tab lish and main tain re la -
tion ships of re spect, trust, con fi den ti -
al ity, col lab o ra tion, and co op er a tion
with co-work ers.

I-3A.2. To share re sources with
co-work ers, col lab o rat ing to en sure
that the best pos si ble early child hood
care and ed u ca tion pro gram is pro -
vided.

I-3A.3. To sup port co-work ers in meet -
ing their pro fes sional needs and in
their pro fes sional de vel op ment.

I-3A.4. To ac cord co-work ers due rec -
og ni tion of pro fes sional achieve -
ment.

Principles

P-3A.1.  We shall rec og nize the con tri -
bu tions of col leagues to our pro gram
and not par tic i pate in prac tices that
di min ish their rep u ta tions or im pair
their ef fec tive ness in work ing with
chil dren and fam i lies.

P-3A.2.  When we have con cerns about 
the pro fes sional be hav ior of a
co-worker, we shall first let that per -
son know of our con cern in a way that 
shows re spect for per sonal dig nity
and for the di ver sity to be found
among staff mem bers, and then at -

tempt to re solve the mat ter col le gially 
and in a con fi den tial man ner.

P-3A.3. We shall ex er cise care in ex -
press ing views re gard ing the per sonal 
at trib utes or pro fes sional con duct of
co-work ers. State ments should be
based on first hand knowl edge, not
hear say, and rel e vant to the in ter ests
of chil dren and pro grams.

P-3A.4.  We shall not par tic i pate in
prac tices that dis crim i nate against a
co-worker be cause of sex, race, na -
tional or i gin, re li gious be liefs or other 
af fil i a tions, age, mar i tal sta tus/fam ily 
struc ture, dis abil ity, or sex ual ori en -
ta tion.

B. Responsibilities to
 employers

Ideals

I-3B.1. To as sist the pro gram in pro vid -
ing the high est qual ity of ser vice.

I-3B.2. To do noth ing that di min ishes
the rep u ta tion of the pro gram in
which we work un less it is vi o lat ing
laws and reg u la tions de signed to pro -
tect chil dren or the pro vi sions of this
Code.

Principles

P-3B.1. We shall fol low all pro gram
pol i cies. When we do not agree with
pro gram pol i cies, we shall at tempt to
ef fect change through con struc tive
ac tion within the or ga ni za tion.

P-3B.2. We shall speak or act on be half
of an or ga ni za tion only when au tho -
rized. We shall take care to ac knowl -
edge when we are speak ing for the or -
ga ni za tion and when we are ex press -
ing a per sonal judg ment.

P-3B.3. We shall not vi o late laws or
reg u la tions de signed to pro tect chil -
dren and shall take ap pro pri ate ac tion
con sis tent with this Code when aware 
of such vi o la tions.

P-3B.4.  If we have con cerns about a
col league’s be hav ior, and chil dren’s
well-be ing is not at risk, we may ad -
dress the con cern with that in di vid -
ual. If chil dren are at risk or the sit u a -
tion does not im prove af ter it has been 
brought to the col league’s at ten tion,
we shall re port the col league’s uneth-
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    ical or in com pe tent be hav ior to an ap -
pro pri ate au thor ity.

P.3B-5.  When we have a con cern
about cir cum stances or con di tions
that im pact the qual ity of care and ed -
u ca tion within the pro gram, we shall
in form the pro gram’s ad min is tra tion
or, when nec es sary, other ap pro pri ate 
au thor i ties.

Section IV:  Ethical
Responsibilities to
Community and Society

Early child hood pro grams op er ate
within the con text of their im me di ate
com mu nity made up of fam i lies and
other in sti tu tions con cerned with chil -
dren’s wel fare. Our re spon si bil i ties to
the com mu nity are to pro vide pro grams 
that meet the di verse needs of fam i lies,
to co op er ate with agen cies and pro fes -
sions that share the re spon si bil ity for
chil dren, to as sist fam i lies in gain ing
ac cess to those agen cies and al lied pro -
fes sion als, and to as sist in the de vel op -
ment of com mu nity pro grams that are
needed but not cur rently avail able.

As in di vid u als, we ac knowl edge our
re spon si bil ity to pro vide the best pos si -
ble pro grams of care and ed u ca tion for
chil dren and to con duct our selves with
hon esty and in teg rity. Be cause of our
spe cial ized ex per tise in early child hood 
de vel op ment and ed u ca tion and be -
cause the larger so ci ety shares re spon -
si bil ity for the wel fare and pro tec tion of 
young chil dren, we ac knowl edge a col -
lec tive ob li ga tion to ad vo cate for the
best in ter ests of chil dren within early
child hood pro grams and in the larger
com mu nity and to serve as a voice for
young chil dren ev ery where.

The ide als and prin ci ples in this sec tion
are pre sented to dis tin guish be tween
those that per tain to the work of the in -
di vid ual early child hood ed u ca tor and
those that more typ i cally are en gaged in 
col lec tively on be half of the best in ter -
ests of chil dren—with the un der stand -
ing that in di vid ual early child hood ed u -
ca tors have a shared re spon si bil ity for
ad dress ing the ide als and prin ci ples
that are iden ti fied as “col lec tive.”

Ideals (Individual)

I.4.1. To pro vide the com mu nity with
high-qual ity early child hood care and 
ed u ca tion pro grams and ser vices.

Ideals (Collective)

I-4.2. To pro mote co op er a tion among
pro fes sion als and agen cies and in ter -
dis ci plin ary col lab o ra tion among
pro fes sions con cerned with ad dress -
ing is sues in the health, ed u ca tion and 
well-be ing of young chil dren, their
fam i lies, and their early child hood
ed u ca tors.

I-4.3. To work through ed u ca tion, re -
search, and ad vo cacy to ward an en vi -
ron men tally safe world in which all
chil dren re ceive health care, food,
and shel ter; are nur tured; and live free 
from vi o lence in their home and their
com mu ni ties.

I-4.4. To work through ed u ca tion, re -
search, and ad vo cacy to ward a so ci -
ety in which all young chil dren have
ac cess to high-qual ity early care and
ed u ca tion pro grams.

I-4.5.  To work to en sure that ap pro pri -
ate as sess ment sys tems, which in -
clude mul ti ple sources of in for ma -
tion, are used for pur poses that ben e -
fit chil dren.

I-4.6. To pro mote knowl edge and un -
der stand ing of young chil dren and
their needs. To work to ward greater
so ci etal ac knowl edg ment of chil -
dren’s rights and greater so cial ac cep -
tance of re spon si bil ity for the
well-be ing of all chil dren.

I-4.7. To sup port pol i cies and laws that
pro mote the well-be ing of chil dren
and fam i lies, and to work to change
those that im pair their well-be ing. To
par tic i pate in de vel op ing pol i cies and 
laws that are needed, and to co op er ate 
with fam i lies and other in di vid u als
and groups in these ef forts.

I-4.8. To fur ther the pro fes sional de vel -
op ment of the field of early child hood 
care and ed u ca tion and to strengthen
its com mit ment to re al iz ing its core
val ues as re flected in this Code.

Principles (Individual)

P-4.1. We shall com mu ni cate openly
and truth fully about the na ture and
ex tent of ser vices that we pro vide.

P-4.2. We shall ap ply for, ac cept, and
work in po si tions for which we are
per son ally well-suited and pro fes -
sion ally qual i fied. We shall not of fer
ser vices that we do not have the com -
pe tence, qual i fi ca tions, or re sources
to pro vide.

P-4.3.  We shall care fully check ref er -
ences and shall not hire or rec om -
mend for em ploy ment any per son
whose com pe tence, qual i fi ca tions, or
char ac ter makes him or her un suited
for the po si tion.

P-4.4. We shall be ob jec tive and ac cu -
rate in re port ing the knowl edge upon
which we base our pro gram prac tices.

P-4.5. We shall be knowl edge able
about the ap pro pri ate use of as sess -
ment strat e gies and in stru ments and
in ter pret re sults ac cu rately to fam i -
lies.

P-4.6. We shall be fa mil iar with laws
and reg u la tions that serve to pro tect
the chil dren in our pro grams and be
vig i lant in en sur ing that these laws
and reg u la tions are fol lowed.

P-4.7.  When we be come aware of a
prac tice or sit u a tion that en dan gers
the health, safety, or well-be ing of
chil dren, we have an eth i cal re spon si -
bil ity to pro tect chil dren or in form
par ents and/or oth ers who can.

P-4.8. We shall not par tic i pate in prac -
tices which are in vi o la tion of laws
and reg u la tions that pro tect the chil -
dren in our pro grams.

P-4.9. When we have ev i dence that an
early child hood pro gram is vi o lat ing
laws or reg u la tions pro tect ing chil -
dren, we shall re port the vi o la tion to
ap pro pri ate au thor i ties who can be
ex pected to rem edy the sit u a tion.

P-4.10.  When a pro gram vi o lates or re -
quires its em ploy ees to vi o late this
Code, it is per mis si ble, af ter fair as -
sess ment of the ev i dence, to dis close
the iden tity of that pro gram.
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Principles (Collective)

P-4.11. When pol i cies are en acted for
pur poses that do not ben e fit chil dren,
we have a col lec tive re spon si bil ity to
work to change these pol i cies.

P-4.12. When we have ev i dence that an 
agency that pro vides ser vices in -
tended to en sure chil dren’s well-be -
ing is fail ing to meet its ob li ga tions,
we ac knowl edge a col lec tive eth i cal
re spon si bil ity to re port the prob lem to 
ap pro pri ate au thor i ties or to the pub -
lic. We shall be vig i lant in our fol -
low-up un til the sit u a tion is re solved.

P-4.13.  When a child pro tec tion
agency fails to pro vide ad e quate pro -
tec tion for abused or ne glected chil -
dren, we ac knowl edge a col lec tive
eth i cal re spon si bil ity to work to ward
the im prove ment of these ser vices.

The fore go ing doc u ment is an of fi cial
po si tion state ment of the Na tional As so -
ci a tion for the Ed u ca tion of Young Chil -
dren. ©2011 Na tional As so ci a tion for the
Ed u ca tion of Young Chil dren. Re printed

here by per mis sion of the NAEYC.

*      *      *

Glossary of Terms
Related to Ethics

Code of Eth ics. De fines the core val -
ues of the field and pro vides guid ance
for what pro fes sion als should do when
they en coun ter con flict ing ob li ga tions
or re spon si bil i ties in their work.

Val ues. Qual i ties or prin ci ples that in -
di vid u als be lieve to be de sir able or
worth while and that they prize for
them selves, for oth ers, and for the
world in which they live.

Core Val ues. Com mit ments held by a
pro fes sion that are con sciously and
know ingly em braced by its prac ti tio -
ners be cause they make a con tri bu tion
to so ci ety. There is a dif fer ence be -
tween per sonal val ues and the core val -
ues of a pro fes sion.

Mo ral ity. Peo ples’ views of what is
good, right, and proper; their be liefs
about their ob li ga tions; and their ideas
about how they should be have.

Eth ics. The study of right and wrong,
or duty and ob li ga tion, that in volves
crit i cal re flec tion on mo ral ity and the
abil ity to make choices be tween val ues
and the ex am i na tion of the moral di -
men sions of re la tion ships.

Pro fes sional Eth ics. The moral com -
mit ments of a pro fes sion that in volve
moral re flec tion that ex tends and en -
hances the per sonal mo ral ity prac ti tio -
ners bring to their work, that con cern
ac tions of right and wrong in the work -
place, and that help in di vid u als re solve
moral di lem mas they en coun ter in their
work.

Eth i cal Re spon si bil i ties. Be hav iors
that one must or must not en gage in.
Eth i cal re spon si bil i ties are clear-cut
and are spelled out in the Code of Eth i -
cal Con duct (for ex am ple, early child -
hood ed u ca tors should never share con -
fi den tial in for ma tion about a child or
fam ily with a per son who has no le git i -
mate need for know ing).              

Eth i cal Di lemma. A moral con flict
that in volves de ter min ing ap pro pri ate
con duct when an in di vid ual faces con -
flict ing pro fes sional val ues and re spon -
si bil i ties.

Sources for glossary terms and
definitions

Feeney, S., & N. Free man. 1999. Eth ics and 
the early child hood ed u ca tor: Us ing the
NAEYC code. Wash ing ton, DC:
NAEYC.

Kid der, R.M. 1995. How good peo ple make
tough choices: Re solv ing the di lem mas
of eth i cal liv ing. New York: Fire side.

Kipnis, K. 1987. How to dis cuss pro fes -
sional eth ics. Young Chil dren 42 (4): 26–

30.

Statement of
Commitment*
As an in di vid ual who works with
young chil dren, I com mit my self to fur -
ther ing the val ues of early child hood
ed u ca tion as they are re flected in the
ide als and prin ci ples of the NAEYC
Code of Eth i cal Con duct. To the best of 
my abil ity I will

• Never harm children.

• Ensure that programs for young
children are based on current
knowledge and research of child
development and early childhood 
education. 

• Respect and support families in
their task of nurturing children.

• Respect colleagues in early
childhood care and education and 
support them in maintaining the
NAEYC Code of Ethical
Conduct.

• Serve as an advocate for
children, their families, and their
teachers in community and
society. 

• Stay informed of and  maintain
high standards of professional
conduct. 

• Engage in an ongoing process of
self-reflection, realizing that
personal characteristics, biases,
and beliefs have an impact on
children and families. 

• Be open to new ideas and be
willing to learn from the
suggestions of others. 

• Continue to learn, grow, and
contribute as a professional. 

• Honor the ideals and principles
of the NAEYC Code of Ethical
Conduct.

*This State ment of Com mit ment is not part
of the Code but is a per sonal ac knowl edg -
ment of the in di vid ual's will ing ness to em -
brace the dis tinc tive val ues and moral
ob li ga tions of the field of early child hood
care and ed u ca tion. It is rec og ni tion of the
moral ob li ga tions that lead to an in di vid ual
be com ing part of the pro fes sion.
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Self Check 2.3.  True/False

___ 1. A core value for early child -
hood pro fes sion als is to ap pre ci ate
child hood as a unique and valu able 
stage in the hu man life cy cle.

___ 2. Child care work ers should base 
their work on knowl edge of child
de vel op ment.

___ 3. Child care work ers should rec -
og nize and re spect the unique ness
of each child.

___ 4. The NAEYC Code of Eth i cal
Con duct stresses that de ci sions of
pro fes sional child care work ers
should over rule par ents' de ci sions
about their chil dren.

___ 5. Child care work ers should sup -
port the right of all chil dren to play
and learn in the most in clu sive en -
vi ron ment pos si ble.

___ 6. Child care work ers should de -
velop re la tion ships of mu tual trust
with the fam i lies they serve.

___ 7. Child care work ers have a re -
spon si bil ity to re port sus pected
child abuse or ne glect to the ap pro -
pri ate au thor ity in their area.

___ 8. Child care work ers must pro -
tect the con fi den ti al ity of chil -
dren's re cords.

___ 9. Child care work ers must re -
spect fam i lies' right to pri vacy.

___10. Child care work ers must re -
spect the dig nity of each fam ily
and its cul ture, lan guage, cus toms,
and be liefs.

(1. T,  2. T,  3. T,  4. F,  5. T,  6. T,  7. T,  8. T, 
9. T,  10. T)

Cor rect An swer for False Self
Check Item

Item  4 of Self Check 2.3 is false. Please
re view the fol low ing cor rect state ment.

4. The NAEYC Code of Eth i cal Con -
duct states that child care work ers shall
en sure that the fam ily is in volved in
sig nif i cant de ci sions af fect ing their
child.

*      *      *

In his ar ti cle "Pro fes sion al ism: The
Miss ing In gre di ent for Ex cel lence in
the Work place," which fol lows,

Parker An der son notes four hall marks
of pro fes sion al ism and then ex plains
sev eral ad di tional in gre di ents that fos -
ter pro fes sion al ism.  As you read this
ar ti cle, ex am ine your own level of pro -
fes sion al ism. What ac tions might you
take to in crease your level of pro fes -
sion al ism? What ben e fits do you feel
might fol low?

*      *      *

Pro fes sion al ism: The
Miss ing In gre di ent for
Ex cel lence in the
Work place

by M. Parker An der son

…As de fined by Web ster's, pro -
fes sion al ism is the con duct, aims,
or qual i ties that char ac ter ize or
mark a pro fes sion or a pro fes -
sional per son. …

When pro fes sion al ism is at work it
makes a tre men dous dif fer ence in how
you feel, or how you might act or re act
to any given sit u a tion. You can im me -
di ately feel taken care of when work ing 
or in ter act ing with a pro fes sional. A
feel ing of trust and con fi dence is con -
veyed through pro fes sional in ter ac -
tions. Pro fes sion al ism has this mag i cal
way of ex tend ing, be yond just an im -
me di ate fa vor able re turn, to cre ate
long-last ing pos i tive feel ings to ward
other staff mem bers, to the or ga ni za -
tion at large, the work en vi ron ment,
and even to the ser vices pro vided by the 
or ga ni za tion. Pro fes sion al ism in vites a
bond ing that helps ce ment re la tion ships 
among peers and cli ents alike. The im -
pact of pro fes sion al ism is truly sig nif i -
cant, and the ef fects can be highly ben -
e fi cial and long-last ing.

Serv ing up pro fes sion al ism

Pro fes sion al ism re flects an in di vid ual's
de sire to meet, at the very least, the
min i mum ex pec ta tions of ex cel lence
within his/her job or re spon si bil i ties. It
also re quires that the in di vid ual be will -
ing to go slightly above and be yond that 
min i mum. Pro fes sion al ism re quires

step ping up to do what it takes to be of
ser vice and to meet and at times ex ceed
the de mands of the du ties out lined for
the job. Pro fes sion al ism re quires
know ing your job so well that as an in -
di vid ual, with out wait ing to be told or
di rected, greater lev els of re spon si bil ity 
can be taken on in or der to be re spon -
sive to the needs of col leagues or cli -
ents be ing served.

What a joy it is to en coun ter a pro fes -
sional who ex udes pro fes sion al ism. It
of ten can feel like a long lost friend that
co mes back into our life and re kin dles a 
sense of warmth and ap pre ci a tion. Sim -
i lar to an old fam ily rec ipe that se cretly
hides its es sen tial del i cate spice, pro -
fes sion al ism can be the hid den in gre di -
ent that sep a rates an ef fi cient or ef fec -
tive of fice [or cen ter] from one that is
su pe rior. In an ef fi cient of fice [or cen -
ter], pro fes sion al ism can oc cur on a
some times ba sis, as though it were
float ing through to see where it can
land or even when it could be in vited in
to stay for awhile. Whereas in the su pe -
rior of fice [or cen ter] set ting, pro fes -
sion al ism is noted at all lev els, thus
hav ing a tre men dous im pact on the en -
tire of fice [or cen ter] en vi ron ment. At
times, pro fes sion al ism can ap pear as
miss ing in many of fices, pro grams, or
day to day work place in ter ac tions;
how ever, when it is pres ent, it makes
such a dif fer ence. What I love about
pro fes sion al ism is that, like a sweet
aroma or fla vor ful in gre di ent, it sends a 
gen tle waft of ex cel lence through out
the work place.

Pro fes sion al ism is more than just the
way you speak, act, or com port your -
self. It is some thing you strive for and
seek to achieve. Pro fes sion al ism also
re quires be ing grounded and skilled in
your area of ex per tise. Those seek ing
pro fes sion al ism must be on a con stant
search for op por tu ni ties that will pro -
vide ad di tional mas tery, growth, and
chal lenges. I re mem ber teach ers us ing
their sum mer va ca tions to travel, to
take courses, to par tic i pate in ex change
pro grams, all so they could bring back
their ex pe ri ences and new learn ing into
their class rooms in the fall, re plen ish -
ing their pro fes sional skills and abil i -
ties. Now, so many teach ers have to
work and study year round that it leaves 
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them so lit tle time to re gen er ate and/or
fill their cup with re flec tion. So pro fes -
sion al ism ap pears also linked to bal -
ance, sta bil ity, and a de lib er ate steady
pace of per sonal re flec tion. In the old
days peo ple ac tu ally seemed to stop
and think more about what pro fes sion -
al ism meant and what it should and
could be. Now a days, we hardly seem to 
have time to think about pro fes sion al -
ism or man age the en ergy to serve it up
to oth ers on a golden plat ter.

Cap tur ing the elu sive

Pro fes sion al ism is truly some thing that
has to be thought about and worked on;
it re quires a con stant, on go ing com mit -
ment to achieve.

Each of us can be re minded about be ing 
pro fes sional re gard less of our age or
our years on the job. Pro fes sion al ism is
more than some thing you get anointed
with and have for ever. Pro fes sion al ism
re quires from each of us a fo cused at -
ten tion. Each and ev ery day, and, ac tu -
ally in each in ter ac tion, we can move
to ward a new and higher level of pro -
fes sion al ism. Whether the con ver sa tion 
is with doc tors or teach ers or di rec tors
or hair dress ers, there ap pears to be a
con sen sus that pro fes sion al ism is
some thing we can each strive to
achieve and ac com plish more. On some 
oc ca sions, pro fes sion al ism is pres ent
through a per son's voice, their gen tle
words, or through their very com mand -
ing per for mance in ac tion. In other in -
stances, pro fes sion al ism is seen as im -
me di ately miss ing in their over all
at ti tude or will ing ness to be of ser vice.
This can oc cur so quickly—by the re -
cep tion ist who tells the par ent to wait
be cause she needs to fin ish a per sonal
phone call or the su per vi sor who may
want to be rate an em ployee in front of
oth ers.

There is not a par tic u lar re quire ment or
way of be ing ex hib it ing pro fes sion al -
ism. In many ways it tends to be quite
elu sive. There is not one style of dress,
at ti tude, or type of dis po si tion that
takes pre ce dence over and above an -
other for pro fes sion al ism to be pres ent,
and yet when speak ing with peo ple
from across the coun try, there is a gen -
eral con sen sus about pro fes sion al ism.

We can ex pect pro fes sion al ism in our
in ter ac tions and with our peers; how -
ever, pro fes sion al ism is not some thing
you can de mand. In the very act of de -
mand ing it, pro fes sion al ism seems to
dis ap pear. This par tic u larly struck me
be cause I of ten hear su per vi sors and
lead ers de mand ing pro fes sion al ism
from their staff. It ap pears that ex pect -
ing pro fes sion al ism helps it to man i fest
while de mand ing it ap pears to make it
as in vis i ble as a stealth bomber. Now
we see it and now we don't.

The hall marks of
pro fes sion al ism

Al though there are many dif fer ent fac -
tors that con trib ute to pro fes sion al ism,
four key hall marks will be ad dressed
be low:

• Dress and at tire, 

• At ti tude and dis po si tion,

• Knowl edge and skills, and

• Per sonal re spon si bil ity. 

It should be made clear from the out set
that none of these by them selves pro -
vide what it takes for pro fes sion al ism
to be pres ent, but they are listed here as
some of the ar eas that can bol ster the
level of pro fes sion al ism. For ex am ple,
dress ing for suc cess will not by it self
make one's pro fes sion al ism stand out,
but it does move to ward cre at ing a sem -
blance of the to tal pack age. Each of
these com po nents should be in ter con -
nected one with the other to en hance
the con cep tu al iza tion of pro fes sion al -
ism. Some peo ple may dress well but
their at ti tude or dis po si tion can be so
un ac cept able that pro fes sion al ism is
not con sid ered as pres ent. On the other
hand, some one may dress well and
have a very pleas ant dis po si tion linked
to a deep sense of per sonal re spon si bil -
ity, and in them one can be gin to see the 
man i fes ta tion of pro fes sion al ism.
These hall marks are pro vided as pre -
lim i nary guide posts when seek ing what 
is re quired for pro fes sion al ism to oc -
cur.

Dress and at tire

Now, I rec og nize that ev ery one has
their own per sonal style of dress and
per sonal at tire. Be lieve me, I do know
that I would not like to have a des ig -
nated uni form or dress stan dard. I like
to be com fort able and re laxed, and I
also like to be pulled to gether and fash -
ion able. I know that when I am wear ing 
cer tain things I feel more fo cused, or
in tense, or ready for the trenches of
hard work. …

We can look trendy and still ex hibit an
air of pro fes sion al ism through our at -
tire. We can be fash ion able, com fort -
able, and re laxed and have a pro fes -
sional de meanor and look that boldly
speaks to our un der ly ing pro fes sion al -
ism. Al though pro fes sion al ism re quires 
ap pro pri ate dress, it does not nec es sar -
ily re quire the look or the out fits to be
ex pen sive. Wear ing things that are too
tight can be just as awk ward as wear ing
things that are too baggy. Ca sual Fri -
days still re quire us to dress for work
and not for the beach. Pro fes sion al ism
speaks to more than what you are wear -
ing but to the un der stand ing re quired,
at a core level, of what to wear and what 
it com mu ni cates.

At ti tude and dis po si tion

Now a days, neg a tive at ti tudes are
some times ev i dent through out the
work place and pro vide fur ther ev i -
dence of un pro fes sional be hav ior
within the work en vi ron ment. Rude -
ness, in ap pro pri ate jokes, surly, ar ro -
gant, and snippy at ti tudes are just a few
of the ways in which peo ple in ter act
with one an other at work. The jokes are
not funny, and the at ti tudes are ac tu ally
mean-spir ited and, more of ten than not, 
ob nox ious. It just does not make you
want to be around these kinds of in di -
vid u als, and it surely does not in crease
your own level of pro duc tiv ity. …

A pos i tive work at ti tude is so im por tant 
in side the work place and fre quently
pro vides fur ther ev i dence that pro fes -
sion al ism is pres ent. Be ing cour te ous
and pleas ant are es sen tial ne ces si ties. It
is ever crit i cal to be mind ful of surly,
snippy, or ar ro gant at ti tudes that many
times creep into the work set ting.
Some times peo ple are not even aware
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of the ef fects of their dis po si tion upon
oth ers. A leave me alone look, a con -
stant frown, a dis gusted at ti tude all can
per me ate the work en vi ron ment and
bring ev ery one down. …

Be ing in the po si tion to hire staff, it was 
my be lief that if peo ple were open to
learn ing they would have fun and while 
hav ing fun would bring a good or great
dis po si tion to the work space. I sought
to sur round my self with those whose
at ti tudes were filled with a sense of joy
and were mo ti vated by a strong sense of 
in di vid ual and group pur pose. We all
did n't have to like each other but we did 
need to get along. To do that we need to
stop the back-bit ing and the ma li cious
gos sip ing that is ever so hurt ful. We
rec og nized that it did n't help us to get
our job done nor did it mo ti vate us to
move to honor our col leagues for their
many con tri bu tions. At times it is the
very in di vid ual that the group is bring -
ing down who steps up and pro vides
guid ance and lead er ship at a time when
it is most needed. Ahh! Now that is pro -
fes sion al ism. When in the face of be ing 
den i grated or abused or vic tim ized,
even by mem bers of your team, you as
an in di vid ual can rise above it all and
com mand re spect by merely ex pect ing
a stan dard of ex cel lence within your
work com mu nity.

Knowl edge and skills

An other one of the hall marks of pro fes -
sion al ism is hav ing a deep-seated
knowl edge in your skills and abil ity.
Re gard less of what your de gree or ti tle
may be, it is im por tant to know as much 
as you can about your ca reer field and
your des ig nated work. Be ing will ing to
find out and share more with oth ers is
truly ev i denced in side of pro fes sion al -
ism. There is a quest for learn ing as
much as you can from all sorts of places 
and in all sorts of ways. My gen eral
con trac tor dem on strates his on go ing
pro fes sion al ism in his search to learn
more about the new elec tri cal items on
the mar ket; the class room aide ex -
presses an in ter est in learn ing more
about read ing strat e gies and pur sues in -
creas ing her cur rent skills in that area;
the caf e te ria worker wants to know
what the lat est study says about good
nu tri tion for chil dren. There is a strong

de sire to open a book, at tend a con fer -
ence, meet new peo ple, nav i gate a
com puter pro gram—all oc cur as an ef -
fort to fur ther one's pro fes sion al ism in
all ca pac i ties.

One of the key el e ments in pro fes sion -
al ism is not just what you know, but
how will ing you are to share your
knowl edge and in for ma tion. There
seems to be a rec og ni tion that knowl -
edge is avail able and that it can be
shared and given away. Pro fes sion al -
ism is more of ten needed when shar ing
bad news than shar ing good news.
When the di rec tor keeps the staff in -
formed of pend ing lay-offs or the ex ec -
u tive com mu ni cates ef fec tively the
lack of pay raises for the year, there is
truly a need for skilled pro fes sion al ism. 
Many times it is how we nav i gate the
bad times when our style of pro fes sion -
al ism emerges. Ex am in ing your own
per sonal style of learn ing and shar ing
can be ex tremely help ful in the as sess -
ment of your per sonal lev els of pro fes -
sion al ism. … 

Per sonal re spon si bil ity

Pro fes sion al ism re quires the pres ence
of per sonal re spon si bil ity and ac count -
abil ity. Per sonal re spon si bil ity in cludes 
meet ing dead lines, hon or ing oth ers for
their dead lines, re turn ing phone calls in 
a timely fash ion, show ing up on time,
and fol low ing through on work re lated
items. When per sonal re spon si bil ity is
pres ent, the ef fi ciency and ef fec tive -
ness that oc cur within an of fice [or cen -
ter] is height ened.

Man age ment teams need to take per -
sonal re spon si bil ity very se ri ously. Too 
many em ploy ees feel slighted and dis -
res pected in both large and small ways
by their man age ment teams. Man age -
ment teams can and should ac cept the
per sonal re spon si bil ity for rem e dy ing
these sit u a tions where em ploy ees feel
dis grun tled. The im pact of own er ship
of their own per sonal lev els of re spon -
si bil ity within the work place can have a 
huge im pact on of fice ef fi ciency and
ef fec tive ness. It of ten does n't take
much to sat isfy an em ployee and po ten -
tially gain their loy alty and ad mi ra tion.
No tic ing when the em ployee no lon ger
feels as chal lenged as when they first
came to the job or look ing for op por tu -

ni ties to stretch the abil i ties of peers
and col leagues can all con trib ute to
height en ing the in ter ests and mo ti va -
tions of all.

Lack of pro fes sion al ism also oc curs be -
cause peo ple go into work feel ing un -
mo ti vated by their work, by the peo ple
they work with, or by the day to day re -
spon si bil i ties they have been as signed.
Peo ple can ar rive into a new job ex cited 
and then some how pick up all of the
bad hab its of oth ers that per me ate the
work place. They get lazy, bored, and
ir re spon si ble. This, in short, rep re sents
one of the ways that the cy cle of
unprofessionalism gets per pet u ated.
Em ploy ees no tice many of the dis crep -
an cies that oc cur within the work place
in clud ing when lead ers show fa vor it -
ism to some while pe nal iz ing oth ers for
sim i lar ac tions or if there seems to be a
greater lis ten ing ear for some ver sus
be ing more bal anced with all mem bers
of the team.

Key in gre di ents

It of ten ap pears that pro fes sion al ism is
just some thing that hap pens, that some
peo ple have and oth ers don't. This is far 
from the truth—pro fes sion al ism is
avail able to all. In ad di tion to the points 
al ready dis cussed, sev eral other key in -
gre di ents will fos ter pro fes sion al ism.

Honor pro fes sion al ism

Look for good mod els that will sup port
and model your view and ex pec ta tion
of pro fes sion al ism. Look for pro fes -
sion al ism as it shows up in your self and 
in oth ers. Rec og nize that pro fes sion al -
ism can oc cur in all sorts of peo ple re -
gard less of their rank, ti tle, or po si tion.
Look for good ex am ples, both tra di -
tional and non-tra di tional. Con sider the 
jan i tor who ar rives early day af ter day
in the win ter, to warm up the build ing
or school. Or the col league who knocks 
be fore just en ter ing un in vited into your
workspace. … Look for the places even 
in your self, where you are will ing to set 
an ex am ple of pro fes sional ex cel lence,
not be cause you have to but be cause
you choose to. The more pro fes sion al -
ism is hon ored, the more likely it will
be val ued in our own lives and in the
lives of oth ers in the work place.
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Strive for ex cel lence

Striv ing for ex cel lence helps to bring
pro fes sion al ism for ward. Many times
as a coach, I hear peo ple say ing that
once their per fect job op por tu nity oc -
curs, they will be or act in a dif fer ent
way. That de sire to wait on per fec tion
does not help it to ap pear. Now is the
time to prac tice and re hearse as though
the per fect job were al ready in ex is -
tence. Bring your best to your work.
Pro fes sion al ism re quires on go ing prac -
tice and a steady re hearsal in or der to
have it be come part of your life.

Re mem ber pro fes sion al ism is not
some thing that you get and then get to
keep for a life time. On the con trary it is
some thing that we need to work to ward
each and ev ery day. It is pos si ble to be
pro fes sional in one in stance and in the
very next mo ment lose your com po sure 
or tem per a ment in a way that is to tally
un pro fes sional. Prac tice helps to keep
an ap pro pri ate emo tional bal ance. We
should strive for pro fes sional ex cel -
lence be cause oth ers are al ways look -
ing for good, pos i tive role mod els. You
can be that role model.

Make al low ances and prac tice
for give ness

As we move to ward be ing more pro fes -
sional, it be comes equally im por tant to
con stantly make room for growth and
de vel op ment in oth ers. It is not nec es -
sary to have the last word on a topic or
is sue, or is there a need to be right at all
cost? Make an al low ance for the other
per son. Be open to be ing gen er ous and
giv ing even as you move to ward be ing
more pro fes sional. In vite oth ers to try
mak ing al low ances as well. This can
of ten feel very un fa mil iar to peo ple be -
cause we of ten don't pro mote be ing for -
giv ing.

Bring out strengths

Com pli ment, com pli ment, com pli ment
should be come the or der of the day. We 
can miss so many op por tu ni ties to let
oth ers know how well they are do ing or 
how much we ap pre ci ate their sup port
and ser vice. Let that per son on the other 
end of a phone know how much you ap -
pre ci ated their cour te sies; send a note
thank ing some one for their skills and

abil i ties in tak ing care of you; and look
for the best in what the per son is do ing
that works and help them to know that
you at least are see ing what they are do -
ing that does work.

When you work to bring out the best in
oth ers by no tic ing their skills or con tri -
bu tions then it sup ports that per son to -
ward in creas ing their pro fes sion al ism
through out the day. Com ment ing on
some one's strengths just helps them to
feel good, and that cre ates such a great
feel ing in the work place.

Main tain in teg rity

In teg rity is so very es sen tial in our
lives. It must be in cluded as it is nec es -
sary for pro fes sion al ism. In teg rity is
about our word and what our word
stands for. Of ten in teg rity is one of the
first things that goes miss ing or it gets
pretty fuzzy. We don't mean for our in -
teg rity to be weak ened, but it goes in
lit tle, sim ple, rel a tively harm less ways.
We should no tice if it is easy not to fol -
low through on our word for our selves.
How much eas ier it might be to not be
true to our word in writ ing a memo,
plan ning a cel e bra tion party for the
chil dren as prom ised, or be ing on time
for a meet ing.

Too of ten and in side of too many cir -
cles within the work place have I wit -
nessed the slip pery slope of in teg rity
and truth. The ques tion be comes,
"Where is the in teg rity when you sign
in on time when you re ally have ar rived 
late?" "Where is the in teg rity in ag gres -
sively yell ing at an em ployee, em bar -
rass ing them, hu mil i at ing them, only to
know that if the sit u a tion were re versed
you would fire them on the spot?"
"Where is the pro fes sional in teg rity in
main tain ing the sta tus-quo when sup -
pos edly each year there is a new board
ini tia tive or goals that go un met?" …

If we re ally ex am ine the is sue of pro -
fes sion al ism, we may need to con front
and ad dress some of these ar eas where
our in teg rity could be re stored. What
would re ally hap pen if we started to be
more hon est with one an other in and
out of the work place? What op por tu ni -
ties would re sult if we spoke our truth
with out it com ing from a place of de -
fend ing our selves or with out any in ten -
tion to hurt or harm? 

The miss ing in gre di ent

So whether you are the pres i dent of the
com pany, the data clerk, the ed u ca -
tional aide, or the early child hood con -
sul tant, there is a cer tain some thing
within you that dis tin guishes you as a
true pro fes sional. In gen eral, we can all
step up and do a lit tle more to per form
and meet our ba sic du ties and re spon si -
bil i ties, in clud ing be ing gra cious and
re spon sive to oth ers. Be cause when
true pro fes sion al ism is pres ent, there is
al ways that some thing ex tra that is ev i -
dent. There is the go ing be yond what is
called for, such as a will ing ness to work 
late on a pro ject, hav ing in teg rity, shar -
ing a mu tual feel ing of re spect for col -
leagues and oth ers, bring ing forth dig -
nity in day-to-day in ter ac tions. Then
when we hear com ments such as "Now
there is a pro fes sional" or "Wow, I so
ap pre ci ate your pro fes sion al ism" we
re al ize that we touched and con nected
with an other. When that hap pens, it is
pos i tively joy ous to hear some one say
that about the work that you do ev ery
day. Be ing rec og nized for your pro fes -
sion al ism is an awe some ex pe ri ence
and it will stay with you for a long time
to come.

I in vite you to ex am ine your own level
of pro fes sion al ism and de ter mine if you 
have that miss ing in gre di ent that al lows 
for ex cel lence in the work place.
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Lesson 2 Quiz

Please read Les son 2 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 3

Respecting Diversity

Learning Objectives

In Les son 3 you will learn

• anti-bias guidelines

• ways to analyze classrooms for
an anti-bias approach

• ways to show respect for family
differences

*      *      *

Anti-Bias Guide lines

Def i ni tions of Rel e vant
Vo cab u lary

Multi cul tur al ism is the prac tice of ac -
knowl edg ing and re spect ing the var i -
ous cul tures, eth nici ties, at ti tudes and
opin ions within an en vi ron ment. Multi -
cul tur al ism pro motes teach ing, learn -
ing, and un der stand ing cul tural, so cial,
po lit i cal, and hu man dif fer ences. This
in cludes dif fer ences re gard ing race,
gen der, class, sex ual iden tity, dis abil -
ity, and re li gious dif fer ence. Multi cul -
tur al ism pro motes the strength and
value of cul tural di ver sity, hu man
rights and re spect for cul tural di ver sity.

Di ver sity is the in clu sive rep re sen ta tion 
of mul ti ple (ide ally all) groups within
an en vi ron ment.

Bias is any act—ver bal, writ ten, phys i -
cal, or psy cho log i cal—that ma ligns,
threat ens, or harms a per son or group
on the ba sis of race, re li gion, color, sex, 
age, sex ual ori en ta tion, na tional or i gin,
an ces try, dis abil ity, mar i tal sta tus, or
vet eran sta tus. Acts may not al ways be
in vi o la tion of civil, crim i nal, or or ga ni -
za tional codes but may war rant in ter -
ven tion if they cause in di vid u als to lose 
con fi dence in their abil ity to par tic i pate 
in an or ga ni za tion or group. 

Bias Pre ven tion is an or ga nized sys tem 
of mon i tor ing, in ter ven ing in, and re -

stor ing an en vi ron ment in the af ter math 
of bias in ci dents.  Mon i tor ing in cludes
the re port ing of in ci dents when they oc -
cur. In ter ven tion in cludes coun sel ing
per sons vic tim ized by bias acts as well
as per sons who have wit nessed bias
acts. In ter ven tion also in cludes ad -
dress ing per sons who per pe trate bias
acts to pre vent such acts from re cur -
ring. Per sons in au thor ity and lead er -
ship usu ally com prise bias pre ven tion
teams. 

Anti-bias Stance means adopt ing strat -
e gies that en able one to in ter rupt bias
acts, for ex am ple, in ter rupt ing sex ist
jokes in a male locker-room, cor rect ing
ste reo types such as “Gays are child mo -
lest ers,” with as ser tive ness.

Cross-cul tural com mu ni ca tion im-
plies in ter ac tion with per sons of dif fer -
ent cul tural, eth nic, ra cial, gen der, sex -
ual ori en ta tion, re li gious, age, class
back grounds. Cross-cul tural com mu ni -
ca tion is a pro cess of ex chang ing, ne -
go ti at ing, and me di at ing one’s cul tural
dif fer ences through lan guage, non ver -
bal ges tures, and space re la tion ships. It
is also the pro cess by which peo ple ex -
press their open ness to an intercultural
ex pe ri ence.

Five Ways to An a lyze
Class rooms for an
Anti-Bias Ap proach

Na tional Net work for Child Care’s 
Peggy Riehl, M.Ed. Fam ily Life Ed u ca tor
Hu man De vel op ment and Fam ily Stud ies

Univ. of Il li nois Co op er a tive Ex ten sion

In creas ingly, we are be com ing aware
of bias in our so ci ety. This may be bias
based not only on cul ture or race, but
also on so cial class, re li gion, or phys i -
cal and men tal abil i ties. One of the
goals of high qual ity child care pro -
grams is to help chil dren be come sen si -
tive to is sues of bias and to de velop
anti-bias skills.

The ma te ri als and pic tures in your early 
child hood pro gram may not to tally rep -
re sent an anti-bias cur ric u lum. But pic -
tures do pro vide one way to in tro duce
anti-bias con cepts into your pro gram.
An a lyze your class room with at ten tion
to the par tic u lar chil dren, fam i lies, and
staff who are served. What is ap pro pri -
ate or in ap pro pri ate will be based partly 
on the cul ture and con text of the peo ple
in volved. Don’t re move all “bi ased”
ma te ri als, how ever. Chil dren and
adults need the op por tu nity to talk
about and think through is sues of bias.
This will help them de velop the crit i cal
think ing skills needed to iden tify bias.
It will also help them to be sen si tive to
and to better un der stand the feel ings of
peo ple who are hurt by bias. Chil dren
who are dis crim i nated against also need 
the skills and knowl edge of how to re -
spond when bias hap pens to them.
Since our world is ever chang ing, we
all must con tinue to an a lyze our work
and lei sure for bias; it is a jour ney and a
strug gle. Con sider the fol low ing ar eas
as you think about anti-bias is sues in re -
la tion to your work and lives.

One: Ev ery day and Ev ery where

You may feel over whelmed when you
first be gin to think about bias and
anti-bias. You may sud denly be gin to
see bias ev ery where—in the news pa -
per, on the tele vi sion, or on the bus on
your way to work. You may be sad -
dened by the sub tle, un spo ken mes -
sages in chil dren’s books or games.

As you strug gle with the is sues and im -
ages, you may also be come aware of
the won der of peo ple around you. You
may make new friends from di verse
cul tures. You may ex plore your own
his tory or the his tory of those around
you. You may find lead ers to day who
are like you or very un like you.

Al though you now rec og nize that both
bias and the pos si bil ity of anti-bias ex -
ists, you may not know just what to do.
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But at least you know that some thing
must be done. This is the most im por -
tant step in your jour ney; you have rec -
og nized that choices mat ter and that
you can make choices that sup port both
you and the chil dren and fam i lies you
serve.

For chil dren, re mem ber that it is what
you make avail able to them (not what is 
in the closet), that will af fect their
growth to day. We don’t know which
day is the most im por tant in a child’s
life. As a re sult, anti-bias con cepts must 
be a con tin u ous part of the cur ric u lum
rather than be ing pre sented as oc ca -
sional “sched uled” ac tiv i ties. This
does n’t mean that ev ery thing re lated to
ev ery is sue of bias is dis played ev ery -
day. Rather, mes sages about bias and
anti-bias are ev ery where, ev ery day.
One child may re mem ber only the
books you have, an other only the mu sic 
you play. Make a con scious de ci sion to
in clude some anti-bias con cept some -
where, ev ery day.

Two: Mir rors to Self-Es teem

All chil dren need pos i tive self-es teem.
Some, how ever, see pos i tive mes sages
ev ery where with out try ing. Oth ers
never see them selves pos i tively in the
world around them. Base your se lec tion 
of ma te ri als on the con text of the chil -
dren you serve. If pos i tive im ages
abound for your chil dren, be gin to
think about how to bring di ver sity and
bal ance into the class room. If so ci ety’s
im ages are not very pos i tive for your
chil dren, make your class room a safe
is land in a hos tile world.

Three: Win dows to Di ver sity And
Bal ance

All chil dren ex pe ri ence di ver sity be -
cause our world is di verse. The key
ques tion is whether this di ver sity is per -
ceived as pos i tive or neg a tive. Think
about who the “other” is as you work
to ward open ing win dows to di ver sity
and bal ance.

If your class room is nat u rally di verse
ra cially and cul tur ally, for ex am ple,
you will not have to worry about pro -
vid ing op por tu ni ties for in ter ac tions
be tween di verse groups of chil dren.

You will fo cus in stead on how to pro -
mote pos i tive in ter ac tions be tween the
chil dren.

If your class room has lit tle di ver sity,
build first on the dif fer ences that are
there. Start with boys and girls, for ex -
am ple. As you help chil dren rec og nize
and re spect the di ver sity of oth ers, pay
care ful at ten tion to how this “other” is
gen er ally per ceived by the com mu nity
you serve. The bal ance of di ver sity you
bring into this class room is what will be 
dif fer ent, based on the con text of the
chil dren who are there.

Bal ance, on the other hand, does n’t just
mean 50/50. It means eval u at ing the
con text of the chil dren in your class -
rooms and the larger so ci ety. Some
chil dren need more pos i tive im ages of
them selves in your class room be cause
such im ages can’t be found in their
com mu nity. Oth ers need pos i tive im -
ages of peo ple who are dif fer ent from
them be cause the com mu nity al ready
in cludes im ages like your chil dren, but
not of other peo ple.

Take care not to de grade some one you
think is not pres ent. We may not know
which child is adopted, or whose par ent 
is un em ployed. Lis ten to the chil dren.
An swer their spo ken ques tions. Also
try to an swer un spo ken ques tions about 
di ver sity that may not be so ob vi ous.
Help your chil dren be sen si tive to oth -
ers, and to not be afraid for them selves.

Four: Cul tur ally Ap pro pri ate,
His tor i cally Ac cu rate, and
Non-Ste reo typ i cal

It is im pos si ble for all anti-bias class -
rooms to look the same! Each class -
room serves dif fer ent chil dren with dif -
fer ent fam i lies and dif fer ent staff in
dif fer ent com mu ni ties. Pro grams and
fam i lies should take time to make con -
scious de ci sions about how they look
and act in these ac tual con texts.

If your class room or com mu nity is not
di verse, or if you don’t have per sonal
ex pe ri ence with di ver sity, make sure
any im age of di ver sity you bring is ac -
cu rate and non-ste reo typ i cal. Por tray -
ing Na tive Amer i cans in tra di tional
cos tumes tells chil dren lit tle about Na -

tive Amer i cans to day and can fos ter
ste reo types. Pro vid ing ac cu rate im ages
may mean more work for you, but it is
im por tant be cause of the sub tle mes -
sages that chil dren will re ceive.

Be open to hear ing other points of
view. Re flect ing on your own child -
hood, and on the les sons you learned,
may help you imag ine how a mes sage is 
per ceived by a child to day. Fam i lies
and staff must work to gether to sort
through these is sues.

Five: Crit i cal Think ing and
Ac tiv ism

Child care pro fes sion als can not pro tect
chil dren from the re al i ties of life. We
can, how ever, build the child’s
strengths. Chil dren can de velop skills
to eval u ate our world for re spect and di -
ver sity. Talk ing about a book that is bi -
ased can help chil dren think about why
it is bi ased, and what they might do
about it.

Car ing for oth ers and our selves re -
quires at ten tion from all of us. Help the
chil dren and fam i lies in your pro gram
de velop the skills needed to work to -
ward anti-bias. Learn ing how to do this
in the child care set ting helps the fu ture
lead ers and work ers of our world know
how to do it in their homes, work and
com mu ni ties.
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In the fol low ing ar ti cle Al ice Ster ling
Honig dis cusses ste reo typ ing and a
va ri ety of sit u a tions in which ste reo -

typ ing is ob served among young chil -
dren, par tic u larly be hav iors in volv ing
gen der role ste reo typ ing. Chil dren also
learn ste reo types re lat ing to ra cial and
eth nic groups at a very young age.  The
First R, by Deborah VanAusdale and
Joe Feagin, is an ex cel lent study of
young chil dren's aware ness of and use
of ra cial and eth nic ste reo types and
should be a must-read for all early
child hood teach ers and care givers.

Ms. Hoenig's ar ti cle will make you
more aware of be hav iors based on ste -
reo types—both your own be hav iors,
those of your fel low work ers, and those 
of chil dren. Her use ful sug ges tions will 
help you cre ate an en vi ron ment that
coun ter acts ste reo typ ing and fos ters
un der stand ing, fair ness, and ac cep -
tance.

*      *      *

How to Cre ate an
En vi ron ment that
Coun ter acts
Ste reo typ ing

by Al ice Ster ling Honig

"Ste reo typ ing" means hav ing fixed, un -
chang ing ideas about the char ac ter is tics 
of in di vid u als in dif fer ent groups. The
ideas could be about al most any thing in 
a per son's world, for ex am ple, that
"boys should never play with dolls or
they will be come sis sies," or that "girls
are too del i cate to climb a tree." Gen der 
is bi o log i cally based, but gen der roles
are con stantly con structed, and by
about age 2 or 3 chil dren's play re veals
gen der dif fer ences.

A year-old baby looks up at the smil ing, 
loom ing face of the stranger ap proach -
ing and cries might ily, be cause all faces 
dif fer ent from a par ent's face seem
alien and fright en ing. The baby's brain
tries to make sense of the world by pi -
geon hol ing ex pe ri ences as safe or un -
safe, fa mil iar or un fa mil iar. Peo ple
from some cul tures are taught, for ex -

am ple, that the right hand is to be used
for eat ing and the left hand for toi let
func tions. If they see some one from a
dif fer ent cul ture group us ing both
hands freely for eat ing, they may be -
come shocked and even re volted and
dis par age and shun that per son. Peo ple
of one par tic u lar re li gious per sua sion
may "demonize" folks who have to tally 
dif fer ent be liefs as "hea thens" or "pa -
gans" and be will ing even to tor ture and 
kill those who will not con vert to what
they con sider the "true" re li gion.

By ste reo typ ing, some folks take a lazy
way of know ing oth ers rather than
learn ing who that in di vid ual per son
"re ally" is! Per sons prone to ste reo type
are sure that they know the char ac ter is -
tics of ev ery per son in a group they ap -
prove of or in a group that they are
scared of or re pu di ate. Ste reo types
shape our thoughts and ex pec ta tions.
Re search with a baby dressed in pink
and la beled a "girl" showed that adults
char ac ter ized the baby as more del i -
cate, more scared; if the baby was
dressed in blue and la beled a boy, then
adults used words to sug gest the baby
was bolder, and more in ter ested in a toy 
foot ball.

Ste reo types start early! They in clude
ideas chil dren have learned from fam i -
lies, tele vi sion, and com mu ni ties about
what are "ap pro pri ate" and what are
"ex pected" be hav iors for per sons who
dif fer in cul ture, eth nic ity, re li gion,
dress, speech pat terns, and gen der.

Some teach ers also pro mote ste reo -
types. Re search ers note that teach ers
are more un com fort able about pre -
school boys choos ing to play with
"girl" toys than they are with girls
choos ing "boy" toys. See ing a pre -
schooler ap proach the dress-up cor ner
and take up a pock et book with a han -
dle, a care giver called out, "That is for
lit tle girls, honey!" Teach ers also give
more at ten tion to boy tod dlers, who of -
ten ex press more neediness and "row di -
ness" (8; 2).

Early in life, ste reo typ ing be comes a
"con ve nient" way for small chil dren to
make sense of the world. In deed,
Maccoby and col leagues sug gest that

the rigid sex-role ste reo typ ing that
char ac ter izes the same-sex play groups
of pre school boys and girls arises, as
young chil dren try to un der stand their
world and de ter mine who and what fits
into a cog ni tive cat e gory.

The four-year-old girls came to
com plain to Ms. Genia that the
boys were hog ging the block cor -
ner, and they did not have a
chance to play with blocks. At cir -
cle time, the teacher talked with
the chil dren about tak ing turns
and how the girls wanted a
chance to build with blocks, too.
The boys as sured her that girls do
not like blocks! When she ex -
plained that they re ally did want
to play and had come to her to
com plain about not hav ing time in 
the block cor ner, the boys seemed
gen u inely puz zled and sur prised.
Then they bright ened up and de -
cided, "OK. The girls can play
with the blocks when we have out -
side play ground time!" This so lu -
tion, alas, did not re solve the
girls' griev ances.

Ste reo typed gen der role think ing about
the ap pro pri ate ness of cer tain toys is
strongly vis i ble be gin ning in pre school. 
The ste reo typ ing of sex roles is some -
times aided by the bois ter ous ness of
boys' play as some lit tle girls see it. "I
am not in vit ing any boys to my five
year old birth day party!" an nounced the 
child of a so ci ol o gist fa mous for sen si -
tiv ity in cross-cul tural re search. "Boys
play too rough!" she added. The fa ther
con fided to me that he had al ways been
so fair about be liefs, cus toms, and pat -
terns of in ter ac tions of the peo ples he
stud ied. He was un com fort able with his 
daugh ter's de ci sion, but could not
"force" her to in vite boys. Ex am i na tion
of sex role dif fer ences across many
stud ies shows that in deed boys, as a
group, have higher ac tiv ity and ag gres -
sion lev els than girls. But the ri gid ity of 
ste reo typed play be hav iors and name
call ing in some pre school en vi ron -
ments chal lenges us to be come more
thought ful in cre at ing class room at mo -
spheres that pro mote more flex i ble
think ing and in ter act ing.
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Since cat e go ri za tions be gin very early
as a cog ni tive "short-hand" con ve nient
way of think ing early in life, how can
teach ers and par ents as sist young chil -
dren in chang ing their rigid con cepts
about groups of peo ple, whether of dif -
fer ent eth nic ity, gen der, or for ex am ple, 
those with spe cial needs? In Berenstain 
Bears, No Girls Al lowed, the boy cubs
do not want Sis ter Bear around. She al -
ways beats them at base ball and other
"boy" type games. The older boy cubs
are up set be cause she boasts about be -
ing better, and they try to ex clude her
from their club. Should Papa Bear
"force" the boy cubs to let her in their
club? Al though she is hop ping mad,
Sis ter Bear learns how im por tant it is to
be a good win ner. This book shows a
good win-win man ner to re solve this
prob lem.

Be com ing aware of our own
ste reo types

Be com ing aware of our own adult ste -
reo types is a first step in un der stand ing
how strong other peo ple's ste reo types
may be. Re search shows that teach ers
in ter rupt pre school girls more than
boys. Teach ers have been found to
praise lit tle girls far more than boys for
good looks. One study showed that
chil dren at a sum mer camp rid i culed
and re jected a fat child even more than
they acted mean to ward chil dren with
any other bodily con di tion, such as
hear ing loss or lack of mo bil ity.

Some adults also un con sciously be have 
in more neg a tive ways to ward oth ers
who look too fat or too short. Some -
times a care giver may be more im pa -
tient with a child dressed more rag ged
than other chil dren or one who speaks
with a "funny" drawl. In ter views in
high schools re veal wide spread use of
cruel jibes and bul ly ing when a peer is
timid, phys i cally weak, pim ply, or
"too" smart. Youths de scribed their an -
guish, de spair, and be lief that teach ers
do not no tice bul ly ing and ha rass ment
of those os tra cized as "dif fer ent" (3).

So our first line of de fense to help cre -
ate a class room cli mate of ac cep tance
for all the chil dren is to think deeply
about our own ste reo types and to keep

our eyes open! Do we as sume that a
child who slurs speech or still wets his
pants in pre school co mes from a "bad"
fam ily in some way or "must" be a
slower learner than other chil dren? Do
we give a lot more at ten tion (al though
of ten neg a tive!) to boys than to girls in
the class room, as many re search ers
show? As we in crease our own aware -
ness, we can be come more at tuned to
un kind cat e go ri za tions oc cur ring in the
class room and can plan out help ful ac -
tions.

Some par ents may sim ply be over -
whelmed by daily tasks and not no tice
needs that teach ers see clearly. A Head
Start teacher work ing in a state with a
warm cli mate told me qui etly about a
boy whom the chil dren would not sit
near be cause he "smelled" so bad. The
re jec tion and iso la tion so sad dened the
lit tle boy. A home visit re vealed that
mom was sin gle and al co holic. She did
not have the strength to ad dress this
prob lem. The teacher bought a bar of
soap for the boy and taught him how to
wash and clean his clothes.

A teacher needs to be clear when a
class room prob lem of aver sion or bul -
ly ing is due to a per sonal dif fi culty or to 
ste reo typ ing. It may take some sleuth -
ing to fig ure out what is ac tu ally go ing
on in the class room. Ob ser va tion is a
teacher's first tool in gain ing in sights
and in for ma tion about so cial dif fi cul -
ties any chil dren are hav ing in the class -
room. Many so cial in ter ac tions that are
neg a tive, for ex am ple, may be due to
cul tural dif fer ences or to in ter per sonal
pat terns of re lat ing learned in the first
years of life.

Work val iantly to lessen the
power of ste reo typed cul tural
be liefs and ta boos

Some cul ture groups stig ma tize women 
strongly. A child care di rec tor called
me with a prob lem. A child from a cul -
ture where males dom i nate very
strongly was at tend ing the Uni ver sity
pre school. He hit lit tle girls in the pre -
school class when ever he wanted a toy
or felt con tra dicted. The teach ers ex -
plained firmly and kindly that lit tle girls 
and boys have equal rights in the class.

He could not hit a girl, de spite the cul -
tural norm he had learned ear lier. When 
cul tural ste reo types are pow er ful yet
in im i cal to fair ness, a teacher needs to
re af firm gently and en force firmly the
idea that all per sons de serve to be
treated fairly and kindly, whether the
per son is male or fe male.

The im por tance of at tach ment 
his tory

Bowlby and Ainsworth's pi o neer work
on At tach ment The ory has re sulted in
doz ens of stud ies that con firm how im -
por tant se cure at tach ment is for cre at -
ing har mo ni ous, co op er a tive re la tion -
ships in the pre school class room.
Chil dren who are in se curely at tached to 
their pri mary care givers in the first year 
of life of ten end up ei ther as "bul lies" or 
as "vic tims" in pre school (7). If care -
givers want to cre ate less ste reo typ ing
of some kids as "bad" and oth ers as
"good" in class rooms, the chal lenge
may well be to cre ate lov ing, warm,
nur tur ing re la tion ships with all the chil -
dren. Once these in ti mate bonds have
been de vel oped, the child la beled as
"bad" by peers can use a newly de vel -
op ing se cure at tach ment to the teacher
to be have in more co op er a tive ways
that lessen the chances for stig ma ti za -
tion. The teacher will also work cre -
atively with the whole class to lessen
the ste reo type that peers have con jured. 
Cre at ing nur tur ing, in ti mate in ter ac -
tions that lure lit tle ones into se cure at -
tach ments is a tech nique to de crease
ste reo typ ing of cer tain chil dren as the
"bad kids" in the class room (5).

Mod el ing 

How we talk about oth ers im pacts
young chil dren. We need to find the
positives (and note them out loud)
about ev ery child in the class room. Us -
ing the tech nique of the "Kind ness Jar"
is one way. Talk out loud each day as
you note a kindly, thought ful, or em -
pathic re sponse; hurry to write it down
on a piece of pa per and add that pa per
to oth ers in your "Kind ness Jar." The
kids catch on quickly!
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In te grated class rooms

Chil dren who ex pe ri ence many dif fer -
ent kinds of play mates in their nurs ery
en vi ron ment will find dif fer ences in ac -
cent, eth nic ity, skin color, cloth ing, etc. 
much less im por tant than the won der ful 
ex pe ri ence of hav ing play part ners they 
en joy. An in te grated class room, where
teach ers have enough sup port staff to
help chil dren with spe cial needs, pro -
vides a nat u ral mi lieu for young sters to
be come com fort able with a va ri ety of
oth ers (6).

Bibliotherapy

Storybooks can as sist a teacher in pro -
mot ing peer ac cep tance rather than ste -
reo typ ing and re jec tion of "dif fer ent"
oth ers. The book Nick Joins In tells the
story of a wheel chair-bound child who
saves the day in the gym when the ball
gets stuck on some ceil ing bars. He
quickly wheels his chair to where the
jan i tor keeps the long pole for open ing
high gym win dows. With the pole, the
chil dren are able to get down the ball
and the play goes on, thanks to Nick.

In the story Crow Boy, a poor farmer's
child walks miles to the Jap a nese vil -
lage school, where the other chil dren
os tra cize him for his "dif fer ent" ways.
When the teacher learns that the boy
has the spe cial abil ity to use a bird call
to call down crows from the sky, the
teacher re al izes that he, too, mis judged
this child and is then able to get the
other chil dren to ad mire the boy's spe -
cial skill.

Some pic ture books in cite more com -
pas sion for those who are rid i culed for
be ing dif fer ent. Dr. Seuss's books fea -
tur ing Hor ton the El e phant are ad mi ra -
ble ex am ples. In the book Otto's Trunk,
an el e phant with a trunk much smaller
than the other pre schooler el e phants is
jeered at and called "lit tle squirt." Their
scorn turns to ad mi ra tion when Otto
dis cov ers a tal ent of his own—he can
snort in dif fer ent ways to cre ate a me -
nag erie.

The high-spir ited badger in Best
Friends for Fran ces is grumpy that Al -
bert and Har old, who are play ing ball,

say that "she is not much good" at base -
ball and "be sides this is a no-girls
game." Fran ces re al izes that ear lier in
the day she had snubbed her lit tle sis ter
Glo ria in much the same way, say ing
that she was "not much good" with a
ball. So Fran ces goes home and of fers
to play as an ac cept ing and help ful
older sis ter with lit tle Glo ria. Next day,
both sis ters go off on a pic nic. They
carry a sign that says: "Best friends out -
ing. NO BOYS." When Al bert sees the
sign AND the lus ciously filled pic nic
ham per, he be gins to re al ize there
surely is a down side to ex clud ing girls
from games! Lit tle sis ter Glo ria urges
Fran ces to ac cept him (if he prom ises to 
catch a snake for her at the pond!).
Once Al bert prom ises that there will no
lon ger be "no-girls" base ball games,
Fran ces crosses off the words "NO
BOYS" on her sign. Off the friends go
to have a splen did ad ven tur ous af ter -
noon on the hill by the pond. And Al -
bert does catch a snake for Glo ria!
Read ing pic ture books that in crease
em pa thy and de crease os tra ciz ing oth -
ers will in crease class sen si tiv ity to and
ac cep tance of dif fer ences as a nat u ral
part of our won drous hu man fam ily.

Re in force chil dren's in ter est
in a va ri ety of toys and
ac tiv i ties

Teach ers who en cour age lit tle girls
who as sert that they want to grow up to
be come doc tors or soc cer play ers are
help ing to de crease the ste reo type that
lit tle girls mostly want to be bal le ri nas.
Teach ers can be come par tic i pants in
ac tiv i ties where both boys and girls
share a va ri ety of roles. Rather than
pas sively stand ing by and watch ing
while boys play "fire chief" and girls
dress up as "brides," teach ers need ac -
tively to en ter into the spirit of a pre tend 
game. Per son ally in volve both boys
and girls to don the yel low dress-up
clothes of fire fight ers so that all the
kids can "help put out a fire" and "save
the kids in the burn ing house." Teach -
ers can cre ate group games that in volve
lots of ac tiv ity (that pre school boys of -
ten do pre fer) that re quire group help -
ful ness to keep the game go ing. Hold -
ing on the fringes of a para chute and
run ning in a great cir cle, and then run -

ning in ward to col lapse the para chute
and then out again to re-cre ate the bil -
low ing cir cle, is one such game.

On the play ground, it is help ful to have
a large group swing. There, sev eral
chil dren, boys and girls, need to pump
en er get i cally to keep the swing in mo -
tion as they all hang on firmly and work 
to gether as a "team" to keep the swing
in mo tion. These co op er a tive ac tiv i ties
are an other way to en sure that the chil -
dren will not al ways be play ing in
sex-ste reo typed ways, but can co op er -
ate in games to gether. A three-legged
race, where two chil dren side by side
have their in ner legs in one bur lap sack, 
is a good game to pair a boy and girl to -
gether. The game be comes even more
ex cit ing, and co op er a tive, when each
part ner must help steady a large spoon
with an egg on it while they hob ble
along as fast as they can in the race of
three-legged part ners. When teach ers
take pre school ers on a trip to a park or
wooded area, then boys and girls to -
gether can search for leaves of dif fer ent 
trees, catch grass hop pers gently, and
try to spy frogs in a pond. On a trip to a
su per mar ket, all the chil dren can chime
in to de cide which pep pers have the
smooth est skin and which ap ples the
teacher should buy so that they can
make applesauce to gether back at their
cen ter.

Cook ing is an other ac tiv ity, where a
boy or girl can be "chef" and help the
team get in gre di ents to gether and make
cook ies or shred let tuce leaves for a
salad or pre pare pea nut but ter sand -
wiches for snack time for all. Care -
givers can ask chil dren at cir cle time
what they want to be when they grow
up, and then of fer en cour ag ing af fir ma -
tion when chil dren men tion non-ste reo -
typ ic vo ca tions.

Visit old age homes

Some chil dren think of older women as
"witches" and ste reo type all older folks
as in com pe tent and scary. A pro gram
that builds in reg u lar vis its to old age
homes can help de crease this ste reo -
type. Plan ning helps. When the chil -
dren draw pic tures, make col lages,
learn a group song to sing for the el -
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derly, the smiles and ap pre ci a tion they
re ceive will help de crease ste reo types
about "scary old peo ple."

Cross-age tu tor ing

Some times chil dren show in tol er ance
of chil dren who are slower or youn ger
or still in di a pers in a pre school class -
room. Set up buddy sys tems that in -
volve chil dren work ing to gether or
teach ing each other some thing one
knows but the other child does not.
Work ing to gether of ten cre ates a fa mil -
iar com fort able feel ing, and the child
who ste reo typed an other as a "baby"
for still suck ing a thumb, for ex am ple,
may for get the pe jo ra tive feel ing while
work ing to gether on a group pro ject,
such as draw ing a wall mu ral with a sea
theme that in cludes fishes, boats, swim -
mers, whales, and big waves.

Use vid eos to de crease
ste reo types

Many tele vi sion pro grams re in force
sex-role and other ste reo types. Vid eos
shown to pre school ers should be cho -
sen care fully to coun ter act ste reo typ -
ing! For ex am ple, "Find ing Nemo"
shows a fa ther fish in a nur tur ing, car -
ing role with his son, rather than as a
ma cho male fig ure. If you tape tele vi -
sion shows, se lect shows such as
"Dragon Tales" which evenly treat the
girl and boy pro tag o nists as com pe tent
and friendly, rather than show ing a pre -
dom i nant male fig ure.

In vite moral men tors as
vis i tors to the class room

In vite peo ple from dif fer ent walks of
so ci ety and dif fer ent eth nic groups to
visit the class room. They may dress in
dif fer ent clothes from their own coun -
try and ex plain dif fer ent cus toms, such
as a piñata at par ties. They may play an
in stru ment, such as a sami sen, that the
chil dren have never seen. Al though
chil dren may at first seem wary of folks 
who look dif fer ent from them selves,
their fas ci na tion with the vis i tor's sto -
ries, songs, and spe cial of fer ings can
dis pel ste reo types the chil dren may
have had about an other cul ture group.
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Am I Creating an Anti-Bias Environment?

To gain a sense of whether you’re cre at ing an anti-bias en vi ron ment in your
pro gram, score your self on this check list.  Rather than re ly ing on mem ory,
have this check list with you in the class room. 

If your an swer to an item is “a lot,” give your self 2 points.

If your an swer is “a lit tle,” give your self 1 point.

If your an swer is “no,” give your self 0 points.

Do I Use Ma te ri als and Do Ac tiv i ties That Teach About:

• All the chil dren, fam i lies, and staff in my pro gram?

• Con tem po rary chil dren and adults from the ma jor ra cial/eth nic
groups in my com mu nity, my state, and Amer i can so ci ety in their
fam i lies, at work, and at play?

• Di ver sity within each ra cial/eth nic group?

• Women and men of var i ous eth nic back grounds do ing “jobs in the
home?”

• Women and men of var i ous ethnic back grounds do ing “jobs out side
the home” in clud ing blue col lar work, pink col lar work, white col lar
work, and ar tis tic work?

• El derly peo ple of var i ous back grounds do ing a va ri ety of ac tiv i ties?

• Dif fer ently-abled peo ple of var i ous back grounds work ing, be ing with 
their fam i lies and play ing?

• Di ver sity in fam ily life styles, in clud ing sin gle mom or dad; mom
works, dad’s at home; dad works, mom’s at home; mom and dad
work; two moms or two dads; ex tended fam i lies; in ter ra cial and
mul ti eth nic fam i lies; fos ter fam i lies; fam i lies by adop tion; fam i lies
with dif fer ently-abled mem bers; low-in come fam i lies; mid dle-class
fam i lies?

• In di vid u als of many dif fer ent back grounds who con trib ute to our
lives, in clud ing par tic i pants in move ments for jus tice?

Now to tal your points and ex am ine the re sults

If your score is be tween 16 and 18, you are us ing an anti-bias ap proach.

If you score is be tween 11 and 15, you are mov ing away from a tour ist
ap proach in some ar eas.

If you score is be tween 5 and 10, you are us ing a tour ist ap proach.

If your score is 4 or be low, you are us ing a dom i nant (Euro-Amer i can)
cul ture-cen tered ap proach.



In vite help ers, such as folks who fight
fires or de liver mail. Chil dren are very
cu ri ous about jobs. An older teen who
coaches hand i capped kids in swim ming 
would make a great moral men tor to in -
vite to the class room. Try to in vite per -
sons who defy or di nary ste reo types.
Some pre school ers be lieve that only
men can be doc tors and only women
can be nurses. In vite a fe male doc tor
and a male nurse to come talk about
their jobs in the class room.

Talk with the chil dren about the dif fer -
ence be tween ac tions that are "mor ally"
not okay such as de lib er ately hurt ing
an other per son, or things that are so -
cially not ap proved of, such as wear ing
socks on top of the head! Re search
shows that chil dren whose par ents hold
more rigid views in con found ing moral
and so cial "right ness" show more ste -
reo typ ing.

Lure chil dren to use a va ri ety
of toys

Ar range toys so that boys and girls find
them at trac tive. Cheer fully and cre -
atively en gage groups in play with the
toys de spite the chil dren's ste reo typ ic
be lief that cer tain toys are only for boys 
or only for girls. Dur ing on go ing
house keep ing play use in ge nu ity to
sug gest roles and re spon si bil i ties that
cut across gen der ste reo types (4).

Talk with par ents

Dur ing par ent meet ings, teach ers will
want to clar ify the goal of hav ing a
class room that ac cepts many dif fer ent
kinds of per sons and abil i ties. Some
par ents may be lieve that it is "shame -
ful" for a boy to wash dishes or clean
up. Stay calm and gen tle in de scrib ing
the ways in which your class room is
try ing to pro mote ac cep tance of oth ers
and ac cep tance of the many rich roles
we can all play to make life hap pier and
more peace ful with each other. Be sure
to ask par ents to share with you times
they have ob served their child be ing
kind and play ing well with chil dren
from dif fer ent groups and ex press your
ad mi ra tion of par ents' val ues. Share
your in sights and tech niques that have
helped the chil dren in your group to be -

come more ac cept ing and able to treat
with re spect and care peers who are dif -
fer ent from them.

Al though re search shows that young
boys do pre fer more rough and tum ble
games and games with high ac tiv ity
level, and are of ten less ver bal than lit -
tle girls, teach ers can use in ge nu ity to
cre ate many op por tu ni ties for en joy -
able group games and imag i na tive pre -
tend sce nar ios where the skills and ac -
tive par tic i pa tion of both boys and girls
en rich play for all. Sex role ste reo typ -
ing is much less likely when chil dren
have had a good time play ing to gether,
re gard less of eth nic ity, gen der, or typ i -
cal ity.
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The fol low ing in for ma tion was
adapted by the Wis con sin Cur ric u -
lum De vel op ment Team from

“Meet ing the Chal lenge of Di ver sity”
by Eliz a beth Jones and Lou ise
Derman-Sparks, Young Chil dren, Jan -
u ary 1992.

Can Any of These
In ap pro pri ate
Ap proaches Be Found in
Your Cen ter?

1. Teach ers be lieve they are not
prej u diced.

We may not hold big oted be liefs, but
we all learn prej u dices be gin ning in our 
child hood.  Of ten, we are not aware that 
our be lief is of fen sive to some one.
Have you ever said, “You are run ning
around like wild In di ans?”  This helps
per pet u ate the be lief that In di ans are
wild.  This is the idea that the chil dren
will get from the state ment.

2. Teach ers are proud of be ing
“colorblind.”

Gen er ally, the idea that “we are all the
same” be comes equated with “we are
all white.”  Be ing “colorblind” ig nores
what we know about chil dren’s de vel -
op ment of iden tity and at ti tudes. Be ing
"colorblind" also ig nores the re al i ties of 
rac ism in the daily lives of peo ple of
color.

3. Teach ers be lieve that white
chil dren are un af fected by di -
ver sity is sues.

All of the chil dren in your class may be
white.  How ever, chil dren are ex posed
to the bi ases still per va sive in our coun -
try, bi ases based on gen der, age and
dis abil ity as well as race, lan guage, and
cul ture.  Cur ric u lum that does noth ing
to coun ter the bi ases of dom i nant cul -
ture that chil dren ab sorb as they go
about their daily lives ill-equips them to 
live ef fec tively and fairly with di ver -
sity.
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4. Teach ers as sume that the chil -
dren they teach are “cul tur -
ally de prived.”

Teach ers who be lieve that chil dren
from a cul ture dif fer ent from their own
are “de prived” be lieve that they need
ex pe ri ences that fill the void left by in -
ad e quate or in fe rior parenting; there -
fore, shar ing dif fer ent fam i lies’ life -
styles, lan guage, and val ues is not part
of the cur ric u lum.  Chil dren’s be hav -
iors, in clud ing lan guage, that re flect
their home cul ture are stopped and cor -
rected.  Where chil dren are de fined as
cul tur ally de prived, cur ric u lum is of ten
de vel op men tally in ap pro pri ate.  Learn -
ing through play and spon ta ne ous lan -
guage is seen as an un af ford able lux ury
for chil dren who must work hard to
“catch up.”

5. Teach ers seek out re sources to
de velop multi cul tural cur ric -
u lum.

Many teach ers are mak ing con sci en -
tious ef forts to in tro duce multi cul tural
ac tiv i ties into their class room.  Their
in tent is pos i tive:  Let’s teach chil dren
about each other’s cul tures so they will
learn to re spect each other and not de -
velop prej u dice.  In prac tice, how ever,
ac tiv i ties fre quently de te ri o rate into a
tour ist ap proach to di ver sity: “vis it ing
other cul tures” from time to time by
way of a spe cial bul le tin board, a
“multi cul tural” cen ter, an oc ca sional
par ent visit or hol i day cel e bra tion or
even a week’s unit—and then a re turn
to “reg u lar” daily ac tiv i ties that re flect
only the dom i nant cul ture.  Tour ist cur -
ric u lum em pha sized the “ex otic” dif -
fer ences be tween cul tures by fo cus ing
on hol i days and ig nor ing the real-life
daily prob lems and ex pe ri ence of dif -
fer ent peo ples.  When ac tiv i ties about
di ver sity are only oc ca sion ally added to 
the cur ric u lum, rather than in te grated
on a daily ba sis, such lim ited ex po sure
mis rep re sents cul tural re al i ties and per -
pet u ates ste reo typ ing.

How Can You Make
Changes?

Teach ers who be gin to ques tion their
pre vi ous per cep tions and be hav iors
face sev eral po ten tial ob sta cles when
they con sider im ple ment ing an anti-
bias ap proach.  Is sues of bias stir up
pain ful feel ings, threat en ing both
self-es teem and ex ist ing re la tion ship
pat terns.  Teach ers may have feel ings
such as these:

1. “It sounds like ev ery thing I’ve
been do ing is wrong.”

Chal lenged to ex am ine our bi ases,
many of us be come de fen sive, es pe -
cially if we have al ways seen our selves
as un bi ased and fair to ev ery one.  It is
im por tant to con struct new ways of
think ing and do ing.  Col leagues need to 
nur ture each other through this pro cess, 
just as they do chil dren.  It’s OK to not
be per fect, to be a learner.

2. “But what if I say the wrong
thing?”

Prac tic ing new be hav iors, we may in -
deed say the “wrong thing.”  It is hard
to know what to say in the face of bias;
we don’t have many mod els.  It is hard
to broaden the cul tural base of our cur -
ric u lum when what we know and love
best are the sto ries and songs and cus -
toms of our own cul ture.  If we try in -
tro duc ing new ideas, we’ll be learn ing
with the chil dren in stead of teach ing
them.

3. “I want my class room to be a
happy place.”

Many women have been so cial ized to
be nice, to be nur tur ing and to keep re -
la tion ships run ning smoothly.  We are
very com fort able re mind ing chil dren
that we’re all friends here and help ing
them solve prob lems peace fully.  We
are com fort able with a multi cul tural
cur ric u lum that em pha sizes the at trac -
tive dif fer ences among cel e bra tions,
food, and mu sic.  We are not at all com -
fort able with an anti-bias cur ric u lum
that asks us to ex am ine neg a tive at ti -
tudes to ward dif fer ences, in clud ing our 

own.  We have no wish to make waves
or take risks.  If con fronted by col -
leagues or su per vi sors, we are likely to
feel both pain and an ger at the threat
this poses to pleas ant, co op er a tive re la -
tion ships among staff and with par ents.

4. “I’m ready to ad dress anti-bias 
is sues with chil dren, but I
worry about my re la tion ships 
with other staff, par ents, and
ad min is tra tion if I do.  What
will they say about me?”

A teacher who is the only adult in a
class room may have some pri vacy to
try new cur ric u lum and new di a logues.  
If she is a mem ber of a team, ne go ti a -
tion be comes nec es sary. And what
about par ents?  How will they re act if
fa mil iar hol i days aren’t ob served, if
race and dis abil ity are talked about
openly, if boys are en cour aged to play
with “girls' things”?  Un like young
chil dren, who are will ing to ex plore
dif fer ences and to think crit i cally about
bias, many adults have learned that
these are things we don’t talk about. 
Im ple men ta tion of anti-bias cur ric u lum 
some times pro duces con flict sit u a tions.  
Teach ers skilled in con flict res o lu tion
are aware of the in gre di ents nec es sary
to make it work:

• A car ing re la tion ship with the
chil dren.

• Prac tice in us ing prob lem-
solv ing strat e gies that em power
all the par ties to the con flict and
en able them to gen er ate cre ative
so lu tions.

• The abil ity to ac cept strong
feel ings, ap pro pri ately ex pressed.

Work ing in this way with young chil -
dren pro vides an ex cel lent base for un -
der tak ing en coun ters with other adults
around is sues likely to gen er ate con -
flict.  It is im por tant that adults have es -
tab lished car ing re la tion ships with each 
other that pro vide the base of safety
from which it is pos si ble to chal lenge
each other.
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5. “I’d like to de velop anti-bias
cur ric u lum, but I don’t have
the ma te ri als I’d need.”

There are more ma te ri als than you
might think.  Some ma te ri als can be im -
pro vised.  Fam i lies can be in vited to
share oth ers.  Sto ries can be col lected
from par ents, chil dren, col leagues, and
your own imag i na tion.

How Do You Find Sup port
for Mak ing Changes?

1. Buddy up with a sym pa thetic
col league or two in your
school or com mu nity.

Talk about changes you’d like to cre ate
in your class room.  Share your fears of
po ten tial ob sta cles.  Com mit to work -
ing to gether and help each other get
started.  Ob serve each other’s class -
rooms to come up with ideas for
change.

2. Be gin step by step in your 
own class room.

Get ideas from read ing and from work -
shops.  Iden tify one thing you want to
change—in the en vi ron ment, in the
chil dren’s be hav ior, or in your be hav -
ior.  De cide whether you want to ad -
dress all the ar eas of bias or just one and 
whether you want to be gin with the eas -
i est for you (for some peo ple that is
gen der eq uity).  Maybe you want to
tackle the big gest chal lenge first.

Cre ate Your Own
Multi cul tural Pro file

Com plete the Multi cul tural Pro file
printed on the fol low ing page. Re view
this pro file to see how much di ver sity
has ex isted in your life in the past and
how much di ver sity is in your life to -
day.

How has the pres ence (or ab sence) of
di ver sity af fected your life? How do
you think it af fects the way you teach
and in ter act with chil dren?

Self Check 3.1.   True/False
___ 1. Bias re fers to any act that

harms a per son or group based on
char ac ter is tics such as race, color,
sex, re li gion, or dis abil ity.

___ 2. Anti-bias stance means us ing
strat e gies to in ter rupt bias acts.

___ 3. Bias ex ists in all ar eas of our
so ci ety.

___ 4. Peggy Riehl writes that the
most im por tant step in an anti-bias
jour ney is re al iz ing that some thing
must be done to stop bias.

___ 5. Chil dren need to see pos i tive
im ages of peo ple who look like
them as well as of peo ple who are
dif fer ent from them dis played in
the class room.

___ 6. Por tray ing Na tive Amer i cans
in their tra di tional cos tumes or tell -
ing chil dren that they are "run ning
around like wild In di ans" fos ters
ste reo types of this group.

___ 7. Talk ing with chil dren about a
book or im age that is bi ased can
help them de velop skills to work
to ward anti-bias.

___ 8. Ev ery one learns prej u dices of
some kind be gin ning in their child -
hood.

___ 9. Be ing "colorblind" ig nores the
re al i ties of peo ple's in di vid u al ity
as well as the re al i ties of rac ism.

___10. White chil dren are gen er ally
un af fected by di ver sity is sues.

___11. Where chil dren are viewed as
cul tur ally de prived the cur ric u lum
is of ten de vel op men tally in ap pro -
pri ate.

___12. It is OK for teach ers to learn
along with the chil dren when im -
ple ment ing an anti-bias pro gram.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,  7. T,  8. T, 
9. T,  10. F,  11. T, 12. T)

Cor rect An swer for False Self
Check Item

10. All chil dren are ex posed to the bi -
ases still per va sive in our coun try, bi -
ases based on gen der, age, and dis abil -
ity as well as race, lan guage, and
cul ture. 

Re spect ing Fam ily
Dif fer ences

The teacher must be sen si tive to and re -
spect ful of dif fer ences in fam i lies’ cus -
toms, life styles, be liefs, and be hav iors.
At the same time, the teacher must be
care ful not to ste reo type fam i lies, that
is, not to ex pect all peo ple of a par tic u -
lar eth nic back ground to share the same 
cus toms, life styles, be liefs, and be hav -
iors. There are cul tural and in di vid ual
dif fer ences be tween peo ple of dif fer ent 
eth nic back grounds, and there are also
cul tural and in di vid ual dif fer ences
among peo ple of any one eth nic back -
ground.

Chil dren and par ents are in di vid u als,
not just mem bers of groups. Al though
peo ple tend to share be liefs and val ues
with oth ers of their eth nic back ground,
ev ery fam ily is unique.

Teach ers should learn from each fam ily 
their views and cus toms re gard ing is -
sues that af fect their child. In ad di tion
to learn ing about each fam ily’s gen eral
childrearing views and prac tices, which 
in cludes the pro ce dures that par ents use 
to re in force ac cept able be hav ior or cor -
rect un ac cept able be hav ior, it is im por -
tant for teach ers to learn the fam ily’s
views re gard ing a va ri ety of other in ter -
per sonal in ter ac tion is sues. Some ex -
am ples of ar eas in which fam ily cul ture
dif fers in clude:

• Is con for mity or in di vid u al ity
en cour aged?

• What level of re spon si bil ity is
the child ex pected to as sume at
home?

• Does the fam ily tend to value
co op er a tion and fam ily har mony
more than ma te rial pos ses sions?

• Are chil dren gen er ally in dulged
and granted early grat i fi ca tion or
are they en cour aged to post pone
im me di ate grat i fi ca tion in fa vor
of a more long-term re ward?

• Is eye con tact ex pected or
con sid ered to be im po lite?
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Multi cul tural Pro file

Com plete each sen tence by plac ing a check in the ap pro pri ate box or boxes.  If the state ment does not ap ply to you, skip it  (for
ex am ple, if you were not in the mil i tary, you should skip that cat e gory).  Add ad di tional state ments to the far left col umn for ar eas 
of your life not cov ered in the grid.

 
White of
Eu ro pean
an ces try

Af ri can
Amer i can

Latino
Asian

Amer i can
Na tive

Amer i can

Other
(Name the 
cat e gory)

I am

My spouse is

My co-work ers are

My su per vi sor at work is 

Most of the stu dents in my
el e men tary school were 

Most of the stu dents in my
high school were

My teach ers were
pre dom i nantly

Most of my close friends are 

My doc tor is 

My den tist is

Peo ple who live in my home
are 

Peo ple who visit my home
are

The peo ple in homes I visit
are

The peo ple where I shop are

My col lege teach ers are/were
pre dom i nantly

My col lege class mates are/
were pre dom i nantly

My peers in the mil i tary are/
were

Room mates I’ve had were

Peo ple where I va ca tion are
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• Is close phys i cal con tact
con sid ered to be a nat u ral part of
friendly com mu ni ca tion or is
touch ing viewed as an in tru sion
into an in di vid ual’s per sonal
space?

• What does the fam ily’s
ori en ta tion to health care
em pha size—nat u ral med i cine,
folk rem e dies, phar ma ceu ti cal
med i cine, faith heal ing, etc.?

Teach ers can pick up clues to a fam ily’s 
ori en ta tion to some of these is sues by
ob serv ing par ents care fully and lis ten -
ing to what par ents say. Ask ing open
ended ques tions on such top ics as the
par ents’ hopes and as pi ra tions for their
child and the val ues that they feel are
the most im por tant for their child to de -
velop will pro vide more in sights into
the fam ily’s point of view. To dis cover
the fam ily’s at ti tude on other is sues,
more di rect ques tions are in or der.
When a ques tion of the teacher’s ac -
tions vis-à-vis the par ents arises, it is
best to ask the par ents di rectly.

Carol was vis it ing in the home of
Kim, who had just en rolled in her
early child hood fa cil ity. In spite
of the fact that Kim’s mother, Lea, 
spoke bro ken Eng lish, Carol felt
that she and the mother had found 
com mon ground in their in ter est
in Kim, and Carol felt quite com -
fort able chat ting with her.

As she pre pared to leave, Carol
touched Lea on the arm and was
sur prised to note that Lea in stinc -
tively drew away from her touch.
Lea ob vi ously felt un com fort able,
al though she said noth ing.

“I’m sorry,” Carol said softly. “I
did n’t mean to be in tru sive. In my
cul ture we touch other peo ple of -
ten as a sign of friend ship. I did n’t 
mean to be in sen si tive to your
feel ings.”

Lea smiled. “Our ways are dif fer -
ent,” she said.

“I re spect your dif fer ent views,”
Carol told her. “I look for ward to

talk ing to you fur ther and learn -
ing more about your cul ture.”

“Thank you for com ing to our
home,” Lea said. “I hope you will
come again. I want to learn about
your cul ture, too—the Amer i can
cul ture. My chil dren are in Amer -
i can schools, now, and they are
be gin ning to think I am odd and
old fash ioned. Even lit tle Kim will 
think that soon,” she added with a 
some what ner vous laugh.

“Not odd; just dif fer ent,” Carol
said.

Carol was glad that she had spo -
ken hon estly and openly to Kim’s
mother about the in ci dent and not
just walked away as though she
had not no ticed the other
woman’s dis com fort. And she was
look ing for ward to learn ing more
about a new cul ture.

Many Amer i cans tend to ste reo type
peo ple of La tino, Asian, or Mid dle
East ern an ces try as “for eign ers.” The
teacher should be care ful not to au to -
mat i cally as sume that mem bers of these 
eth nic groups are new im mi grants. The
fam i lies of many Amer i cans whose
phys i cal ap pear ance is like that of their
La tino, Asian, or Mid dle East ern an -
ces tors have lived in the United States
for gen er a tions. Yet it is com mon for
U.S. cit i zens of La tino, Asian, and
Mid dle East ern de scent to be asked
such ques tions as, “How long have you
been in the U.S.?” or to be told “You
speak Eng lish very well.” By rec og niz -
ing peo ple as in di vid u als rather than
ste reo types, the teacher can avoid un in -
ten tional in sults and es tab lish a more
har mo ni ous re la tion ship with fam i lies
from the start.

Parents as Ambassadors
for Cultural Diversity

As our na tion be comes more and more
eth ni cally di verse, it is in creas ingly es -
sen tial for each Amer i can, both adults
and chil dren, to have knowl edge of dif -
fer ent cul tures. It is never too early for
chil dren to be gin de vel op ing an aware -
ness of and an ap pre ci a tion for cul tural
di ver sity.

Young chil dren who are for tu nate
enough to have class mates from a va ri -
ety of cul tural back grounds have the
op por tu nity to ex pe ri ence first-hand
what other chil dren must learn from
books or films or tele vi sion. If you have 
a cul tur ally di verse class room, take ad -
van tage of the op por tu ni ties that this
pro vides for de vel op ing your own and
the chil dren’s cul tural aware ness, sen -
si tiv ity, and ap pre ci a tion. The cul tural
bridges that you help chil dren and their
fam i lies build in the early child hood
years will con trib ute to a stron ger, more 
tol er ant and in clu sive Amer i can so ci ety 
in years to come.

In vite par ents whose cul tural back -
ground is dif fer ent from that of the ma -
jor ity of the chil dren in your class room
to get in volved in as many ways as pos -
si ble. They can

• tell sto ries about their na tive
coun try,

• show pho to graphs of their na tive
coun try,

• ex plain their unique cul tural
prac tices, es pe cially ones that
in volve chil dren,

• sing songs in their na tive
lan guage,

• teach the chil dren words from
their na tive lan guage,

• model cloth ing from their na tive
coun try,

• in tro duce foods from their na tive
coun try,

• show art and crafts from their
na tive coun try.

These and other in ter ac tions will help
the chil dren de velop a friendly at ti tude
to ward the new cul ture.

Of course, ev ery con tact that the chil -
dren have with par ents from other cul -
tures does not have to in volve learn ing
about that cul ture. These par ents should 
be wel come to par tic i pate in rou tine ac -
tiv i ties in the same way as all par ents
do. As the “dif fer ent” par ents be come
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in volved in ev ery day ac tiv i ties, the
chil dren will learn to ac cept them for
who they are, not just as some one who
is there to teach about dif fer ent ways of
liv ing.

Language Barriers

One of the most dif fi cult fam ily “dif fer -
ences” for many teach ers to deal with is 
lan guage. This is un der stand able, since
com mu ni ca tion is so im por tant be -
tween the teacher and the child’s par -
ents. If par ents do not speak or un der -
stand Eng lish well, it may be very
dif fi cult for the teacher to com mu ni -
cate. This can be frus trat ing to the
teacher, but it is prob a bly even more
frus trat ing to the par ents. Par ents who
can not speak or un der stand Eng lish of -
ten feel un cer tain and awk ward and
per haps even fear ful and in fe rior when
try ing to com mu ni cate with their
child’s teacher. The ef fec tive teacher
must treat these par ents with sen si tiv ity
and re spect and re as sure them that they
are wel come and im por tant re gard less
of their fa cil ity with Eng lish.

The vast ma jor ity of Amer i cans to day
are de scended from non-Eng lish-
speak ing im mi grants. Many of those
who have Eng lish an ces tors also have
some non-Eng lish an ces tors. So at
some time in the past, al most all of us
have had some an ces tors who were lan -
guage mi nor i ties. Re mem ber ing this
when you are feel ing frus trated try ing
to deal with non-Eng lish-speak ing par -
ents should help you be more un der -
stand ing and ac com mo dat ing to the
needs of these par ents while they are
ad just ing to a new lan guage and a new
cul ture.

Communicating with Parents
Who Have Limited English

Com mu ni ca tion with non-Eng lish-
pro fi cient par ents will be eas ier if you
ob serve some sim ple guide lines:

• In all face-to-face con tacts, make 
sure that your body lan guage—
your fa cial ex pres sion, tone of
voice, and man ner—is cor dial
and con veys friend li ness and
ac cep tance. Do not speak or act

in a con de scend ing or
pa tron iz ing way. (Of course, this
rule should be fol lowed at all
times with all par ents, not just
those with lim ited Eng lish!)

• Be fore any face-to-face meet ing
with par ents with lim ited
Eng lish, give par ents a writ ten
re port that they can read as many 
times as they need to—with the
help of a dic tio nary if nec es sary.
This re port should sum ma rize the 
child’s prog ress, strengths, and
weak nesses, and men tion any
prob lems that need to be
ad dressed. The re port should be
writ ten in clear, sim ple
sen tences. Ask par ents to bring
any ques tions they have to your
face-to-face con fer ence. As sure
them that no mat ter what their
ques tions are, you will be happy
to try to an swer them.

• Speak slowly.

• Use sim ple, clear Eng lish. This
in cludes clear, com plete
sen tences and sim ple sen tence
struc ture. Avoid slang, id i oms,
and fig ures of speech. These are
likely to be con fus ing to peo ple
with a lim ited knowl edge of
Eng lish. Clear Eng lish also
means us ing sim ple, com mon
words. If you need to use spe cial
terms, ex plain or de fine these
terms.

• When pos si ble, use an
in ter preter. Be sen si tive to the
in ter preter’s level of
un der stand ing of Eng lish. The
in ter preter may also be rather
new to Eng lish, so again, speak
slowly and use sim ple, clear
Eng lish. When us ing an
in ter preter, do not act or speak as 
though the par ent is not pres ent.
Speak to the par ent, not about the 
par ent. 

• Re as sure the par ents that it is OK

for them to ask any ques tions
they may have—in clud ing ask ing 
you to re peat any thing they have
not un der stood. As sure them that 
your feel ings will not be hurt if
you have not made your self clear 
the first time.

Using Limited-English
Parents in the Classroom

Note: All early child hood fa cil i ties
must fol low their own state’s

regulations re gard ing vol un teers in
the class room.

Par ents with lim ited Eng lish can be in -
volved as vol un teers in the class room
in many ways. Here are some sug ges -
tions:

• pre par ing bul le tin board or other
dis play;

• as sist ing in play ground
su per vi sion;

• play ing games with small groups
of chil dren;

• mend ing or re pair ing equip ment,
such as dress-up cloth ing;

• as sist ing in food prep a ra tion;

• in tro duc ing eth nic food;

• ac com pa ny ing the group on a
field trip;

• teach ing chil dren songs in
par ent’s lan guage.

Learn ing songs in other lan guages is a
spe cial treat for chil dren. In vit ing a par -
ent with lim ited Eng lish to teach the
chil dren a song in her/his na tive lan -
guage will not only please the chil dren
but will con vey to the par ent that she or
he is val ued and ac cepted. Chil dren
from non-Eng lish-speak ing homes will 
also en joy hear ing their peers sing
songs in their home lan guage. This is
an ex cel lent way to honor their cul tural
back ground and make them feel spe -
cial. The Eng lish-speak ing chil dren in
turn can teach their guest Eng lish
songs, thus help ing the par ent to be -
come more flu ent in Eng lish.

Copyright © 2015 Care Courses. All rights reserved.
Permission is granted to print a single copy with payment of tuition to Care Courses.  Credit is available only through Care Courses.

This document contains the same information as your online course and is provided for your convenience.
We do not require that you read both this document and the online course.

The Early Childhood Professional – Lesson 3 65



Self Check 3.2.   True/False

___ 1. All peo ple of a par tic u lar eth -
nic back ground share the same
cus toms, life styles, be liefs, and be -
hav iors.

___ 2. The best way for a teacher to
show re spect for a fam ily whose
cul tural back ground is dif fer ent
from her/his own is to qui etly as -
sume that the fam ily shares the
teacher's own val ues and be liefs.

___ 3. Un der stand ing and ac cept ing
dif fer ences in fam ily val ues, at ti -
tudes, and struc tures is just as im -
por tant for teach ers as un der stand -
ing and ac cept ing dif fer ences
among chil dren.

___ 4. As chil dren ob serve peo ple
who ap pear dif fer ent from them -
selves par tic i pat ing in ev ery day
ac tiv i ties, they learn to ac cept them 
for who they are.

___ 5. Care givers and teach ers should 
treat par ents who have lim ited
knowl edge of Eng lish with sen si -
tiv ity and re spect and re as sure
them that they are wel come and
im por tant.

___ 6. There is lit tle that non-Eng lish
speak ing par ents can do as vol un -
teers in the class room.

___ 7. When us ing an in ter preter to
com mu ni cate with par ents who
speak lim ited Eng lish the teacher
should still speak slowly and use
sim ple, clear Eng lish.

___ 8. Even when us ing an in ter preter 
the teacher should speak to the par -
ent, not about the par ent.

___ 9. Giv ing par ents who do not
speak Eng lish well a writ ten re port
about their child be fore you meet
with them face-to-face is usu ally a
waste of ef fort be cause they prob a -
bly can’t read Eng lish ei ther.

(1. F,  2. F,  3. T,  4. T,  5. T,  6. F,  7. T,
8. T,  9. F)

Cor rect An swers for False
Self Check Items

Items 1, 2, 6  and 9 of Self Check 3.2 are 
false. Please re view the fol low ing cor -
rect state ments.

1. Not all peo ple of a par tic u lar eth nic
back ground share the same cus toms,
life styles, be liefs, and be hav iors.  Chil -
dren and par ents are in di vid u als, not
just mem bers of groups.  Peo ple may
share be liefs and val ues with oth ers of
their eth nic back ground, yet ev ery fam -
ily is unique.

2. Teach ers should learn from each
fam ily their views and cus toms re gard -
ing is sues that af fect their child.  Rec -
og niz ing the fam ily’s point of view will 
help es tab lish a more har mo ni ous re la -
tion ship with fam i lies from the start.

6. Par ents with lim ited Eng lish can be
in volved in the class room in many
ways.  For ex am ple, they can help by
pre par ing a bul le tin board or other dis -
play, play ing games with small groups
of chil dren, or teach ing chil dren songs
in the par ent’s lan guage.

9. Com mu ni ca tion dur ing a
face-to-face meet ing can be made eas -
ier by pro vid ing par ents with lim ited
Eng lish a writ ten re port that they can
read as many times as they need to be -
fore the meet ing. 

Lesson 3 Quiz

Please read Les son 3 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 4

Communication with Families and Staff

Learning Objectives

In Les son 4 you will learn

• the im por tance of com mu ni ca tion 
be tween teach ers and par ents

• char ac ter is tics of a good teacher–
par ent re la tion ship

• what in for ma tion teach ers need
from par ents

• in for ma tion teach ers should
pro vide for par ents

• ways to en sure a con ge nial
re la tion ship with chil dren’s
par ents

• how to plan and con duct par ent
con fer ences

• char ac ter is tics of suc cess ful
com mu ni ca tion with parents

• the im por tance of team work
among staff mem bers

• guide lines for har mo ni ous staff
re la tion ships

• a five-step prob lem-solv ing
pro cess 

*      *      *

This les son fo cuses on the im por -
tance of good com mu ni ca tion be -
tween 

(1) teach ers and fam i lies and

(2) teach ers and other staff mem bers.

Communication with
Families

There are sev eral types of fam i lies in
mod ern so ci ety. Some chil dren are
reared by both of their bi o log i cal par -
ents. Oth ers are reared by a sin gle par -
ent, by grand par ents, step par ents, or in
a fam ily group of re lated or non-re lated
mem bers.

In this les son we will use the term par -
ent to re fer to the per son or per sons
who are le gally re spon si ble for the chil -
dren in your care.

The Early Childhood
Facility’s Responsibilities to 
Parents

Child care pro vid ers have a re spon si -
bil ity to keep in close con tact with the
par ents of chil dren in their care. This
in cludes (1) pro vid ing im por tant in for -
ma tion about the child and the fa cil ity’s 
pro gram to par ents as well as (2) ob -
tain ing in for ma tion about the child
from par ents.

Information Teachers Must
Provide to Parents

When par ents en roll their child, the
fam ily day care pro vider or cen ter di -
rec tor should give par ents

(1) A written policy statement about 
their fa cil ity’s pro gram and staff 
to help par ents un der stand and
eval u ate the child care fa cil ity.
This statement should include,
but is not limited to the
following

• the re spon si bil i ties of the
pro gram;

• the re spon si bil i ties of the par ent;

• the fa cil ity’s pol i cies re gard ing
ad mis sion;

• the dis ci plin ary and pos i tive
guid ance pol icy;

• the pro gram ac tiv i ties to be
pro vided;

• toys, play equip ment, and other
learn ing ma te ri als avail able for
the chil dren’s use;

• par ents’ ac cess to their chil dren
at the child care fa cil ity;

• par ents’ ac cess to re cords and
other in for ma tion kept by the
fa cil ity about their child;

• pol i cies re gard ing par ent
con fer ences with the child’s
teacher;

• pol i cies re gard ing pri vacy and
con fi den ti al ity;

• the food ser vice ar range ments,
menus, and eat ing sched ules;

• sleep ing ar range ments and
sched ules;

• di a per ing and toileting
pro ce dures;

• a sum mary of the pro gram’s
health care pol i cies, in clud ing the 
level of ill ness the cen ter will
ac com mo date;

• san i ta tion pro ce dures;

• safety and se cu rity pro ce dures;

• in for ma tion about the place ment
and use of video sur veil lance
cam eras, if any, at the fa cil ity;

• emer gency evac u a tion
pro ce dures;

• pol icy re gard ing the re lease of
chil dren and ac tions the fa cil ity
will take in the event the child is
not picked up as sched uled;

• tu i tion and other fee sched ules
and pay ment ar range ment plans;

• printed in for ma tion con cern ing
child abuse and mal treat ment
in clud ing the steps par ents may
take if they sus pect their child
has been abused or mal treated.

All of the fa cil ity’s pol i cies must fol low 
state reg u la tions.

(2) A copy of their state’s
reg u la tions gov ern ing ei ther
fam ily day care homes or child
care cen ters.
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Fa cil i ties should also pro vide par ents
with nu tri tional in for ma tion about re -
quire ments for food groups and quan ti -
ties spec i fied by the U.S. De part ment
of Ag ri cul ture child care food pro gram
min i mum meal re quire ments.

SIDS Risk Re duc tion
Information for Parents

The par ents of in fants in your care will
ap pre ci ate be ing in formed of the pro ce -
dures used in your fa cil ity for re duc ing
the risk of SIDS. The reg u la tions in
some states re quire that you make this
in for ma tion avail able to par ents. Here
are some ways that you can com mu ni -
cate this in for ma tion to par ents:

• Pre pare a writ ten state ment
out lin ing your pro ce dures for
re duc ing the risk of SIDS. A
sam ple state ment is printed on
this page.

• Give a copy of your SIDS Risk
Re duc tion State ment to par ents
of in fants when they in quire
about your fa cil ity.

• Ver bally call at ten tion to your
pro ce dures for re duc ing the risk
of SIDS when speak ing to
in fants’ par ents when they first
in quire about your fa cil ity.
Ex plain that these are good
pro ce dures for par ents to fol low
at home also.

• As sure par ents that all staff
mem bers who care for in fants at
your fa cil ity have com pleted
SIDS risk re duc tion train ing and
that they fol low the pro ce dures
out lined in your printed SIDS
Risk Re duc tion Statement. 

• When giv ing new or pro spec tive
cli ents a tour of your fa cil ity,
show them the sleep ing area and
point out how you place in fants
on their back in the crib for naps.

• In clude two cop ies of your SIDS
Risk Re duc tion State ment with
the ma te ri als you give to par ents
when they en roll their in fant in
your care. Un less the in fant has a 
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Sample SIDS Risk Reduction Statement
to give to parents

*      *      *

Pro ce dures Used by
(Name of Your Fa cil ity)

to
Re duce the Risk of SIDS

• We al ways put in fants to sleep on their back un less we have writ ten
in struc tions from the in fant’s doc tor di rect ing us to do oth er wise.

• We closely mon i tor sleep ing in fants to make cer tain that they are not
over heated.

• We use only firm, flat crib mat tresses for in fants.

• We make cer tain there is no loose bed ding or soft toys or pil lows
where the in fants are sleep ing.

• We make cer tain that the in fant’s head re mains un cov ered dur ing
sleep.

• In fants in our fa cil ity are su per vised by a staff mem ber at all times,
even when the in fants are sleep ing.

• All staff mem bers who care for in fants in our fa cil ity are trained in
in fant CPR and know to re sus ci tate in fants if they do stop breath ing
for any rea son.

Please sign two cop ies of this state ment in the space pro vided be low. Re turn
one copy to our fa cil ity and keep one copy for your own re cords.

We look for ward to work ing with you to keep your in fant safe, healthy, and
happy.

Sin cerely,

(Your name)

(Name of your fa cil ity)

We, the par ents of (name of in fant), have read this SIDS Risk Re duc tion
State ment and un der stand that our baby will be placed to sleep on his/her
back while in care at (name of your fa cil ity).

____________________________       ____________________________

(Print par ents’ names be low their sig na tures.)



med i cal con di tion that re quires a
dif fer ent sleep ing po si tion, have
par ents sign both cop ies, one
copy for you and one for them to
keep. 

• If an in fant re quires a dif fer ent
sleep ing po si tion, have par ents
give you writ ten, signed
in struc tions from their in fant’s
doc tor ex plain ing the
rec om mended sleep ing po si tion
for the infant.

Sit u a tions That Require
Notification of Parents

The child care pro vider or ad min is tra -
tor must no tify par ents:

• when their child has been
ex posed to a di ag nosed or
sus pected com mu ni ca ble dis ease;

• im me di ately, if the child
be comes ill or is in jured
se ri ously enough to re quire
pro fes sional med i cal treat ment;

• when a par ent picks up the child
or when the child is de liv ered, if
the child sus tains a mi nor in jury;

• of changes in staff and/or when
sub sti tutes or al ter na tive
care givers will be car ing for their 
chil dren;

• of changes in meal pol i cies or
menus;

• of the date, time, and des ti na tion
of any field trip that re quires the
use of a ve hi cle

• at least forty-eight hours prior to
the ap pli ca tion of pes ti cides at
the fa cil ity giv ing
(1)  the lo ca tion,
(2)  spe cific date of the
 ap pli ca tion, 
(3)  pes ti cide prod uct name and
 pes ti cide reg is tra tion
 num ber as signed by the
 U.S. En vi ron men tal
 Pro tec tion Agency, and 
(4)  the name of a rep re sen ta tive
 of the fa cil ity and con tact 

tele phone num ber for
 ad di tional in for ma tion

A sam ple state ment to be given
to par ents is printed be low.
Some states re quire that a
state ment of this na ture be given
to par ents. All fa cil i ties must
know and fol low their own
state’s re quire ments re gard ing
the use of pesticides or other
toxic products at their facility.

Information for the Parents’
Bulletin Board

Pro vide a bul le tin board in a con spic u -
ous place that is eas ily ac ces si ble to
par ents and use this board to post both
stan dard pol icy in for ma tion and cur -
rent pro gram in for ma tion that par ents
need to know.

Some fa cil i ties use a sin gle bul le tin
board, des ig nat ing one area for the chil -
dren’s use and re serv ing a por tion for
par ent in for ma tion. Other fa cil i ties use
a sep a rate bul le tin board just for par ent
in for ma tion. In ei ther case, the par ents’
area should be clearly de fined and kept
up to date.

In clude such items as

• In for ma tion on spe cial ac tiv i ties
that you plan for the chil dren

• Pho tos of chil dren en gaged in
ac tiv i ties at the fa cil ity

• Mes sages from the chil dren to
their par ents

• Re mind ers of up com ing events

• Spe cial re quests, such as for
chil dren’s dress-up play

Also in clude the fol low ing pol icy in -
for ma tion on the par ents’ bul le tin
board. Post ing of these items is re -
quired by many states’ reg u la tions.

• Menus

• Writ ten plan for the emer gency
evac u a tion of chil dren from the
fa cil ity (must be ap proved by
state li cens ing agency)

• Copy of the fa cil ity’s child care
pol i cies
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No tice to Parents

Date

This no tice is to in form you of a pend ing pes ti cide ap pli ca tion at this fa cil ity.

The fol low ing area(s) of the fa cil ity will be treated: __________________.

The sched uled date of ap pli ca tion is ______________________________.

The name of the pes ti cide prod uct that will be ap plied is _____________.
The prod uct’s pes ti cide reg is tra tion num ber, which is as signed by the U.S.
En vi ron men tal Pro tec tion Agency, is _____________________________.

If you wish to dis cuss with a rep re sen ta tive of the day care fa cil ity what pre -
cau tions are be ing taken to pro tect your child from ex po sure to these pes ti -
cides, you may phone _________________________________________
at the fol low ing num ber ________________________________.

Fur ther in for ma tion about the prod uct or prod ucts be ing ap plied, in clud ing
any warn ings that ap pear on the la bel of the pes ti cide or pes ti cides that are
per ti nent to the pro tec tion of hu mans, an i mals, or the en vi ron ment, can be
ob tained by call ing the Na tional Pes ti cide Tele com mu ni ca tions Net work In -
for ma tion line at 1-800-858-7378. Or you may con tact the state En vi ron -
men tal Health Info Line at _________________________.

(Signed)
Di rec tor of Fa cil ity



• Uni ver sal pre cau tions used by
staff mem bers (see sam ple
state ment be low)

Information Teachers Need
from Parents

At the time of en roll ment, ob tain the
fol low ing writ ten in for ma tion from
par ents us ing forms ap proved or ac -
cepted by your state.

En roll ment in for ma tion

• The child’s name

• The child’s date of birth

• The full names and ad dresses of
the child’s par ents

• The child’s home ad dress and
tele phone num ber

• An ad dress and tele phone
num ber where a par ent can be
reached while the child is in care

• The name, ad dress, tele phone
num ber, and re la tion ship to the

child of a per son to be no ti fied in 
an emer gency when a par ent
can not be reached im me di ately

• The name, ad dress, and
tele phone of a phy si cian or
med i cal fa cil ity car ing for child

• The names, ad dresses, and
tele phone num bers of per sons
other than a par ent who are
au tho rized to call for the child or
to ac cept the child who is
dropped off

• The child’s first day of
at ten dance

Ad di tional in for ma tion on in fants and
tod dlers:

• A cur rent sched ule of the child’s
meals and feed ing

• Types of food in tro duced and
time ta ble for new foods

• For in fants, you will need
in for ma tion about the for mula as
well as the child’s feed ing
sched ule. This in for ma tion must
be up dated as needed.

• A cur rent state ment of the child’s 
hab its of toileting or di a per ing
pro ce dures

• A cur rent state ment of the child’s 
sleep and nap sched ule

• The child’s way of
com mu ni cat ing

• Spe cific tech niques that ap pear to 
com fort the child

In for ma tion on in fants and tod dlers
must be kept on file in the room or area
to which the child is as signed and must
be known to the child care worker.
Care givers must doc u ment changes in
the child’s de vel op ment and rou tines at
least ev ery three months based on dis -
cus sions with the child’s par ent.

De vel op men tal and Health History

At the time of en roll ment you should
also ob tain a de vel op men tal and health
his tory and im mu ni za tion re cord for
each child us ing forms sup plied by or
ap proved by your state. You should

have this in for ma tion on file by the
child’s first day of at ten dance.

Par ents should keep the child’s im mu -
ni za tion re cords up to date.

Per mis sions

At the time of en roll ment, ob tain par -
ents’ writ ten and signed per mis sion for
emer gency med i cal treat ment us ing a
form sup plied by or ap proved by your
state.

You will also need writ ten and signed
au tho ri za tion from par ents for any of
the fol low ing that ap ply to the chil dren
in your care:

• Au tho ri za tion to ad min is ter
med i ca tions or top i cal oint ments
(see your state reg u la tions)

• Au tho ri za tion to trans port the
child to and from the child care
fa cil ity

• Au tho ri za tion for the child to
par tic i pate in and be trans ported
for field trips and other ac tiv i ties

• Au tho ri za tion for the child to use 
swim ming pools (as per mit ted by 
your state’s reg u la tions)

• An agree ment that spec i fies the
at ten dance sched ule to be
fol lowed for school-age
af ter-school care and au tho rizes
the child’s re lease to ac tiv i ties
away from the cen ter

• Spe cific in formed writ ten
con sent for each in ci dent of
par tic i pa tion by a child in any
re search or test ing pro ject

Ad di tional In for ma tion

Con sult your state’s reg u la tions for any 
ad di tional in for ma tion or per mis sions
you are re quired to get from par ents.

Plan toi let learn ing in co op er a tion with
the par ent so that a child’s toi let rou tine
is con sis tent be tween the cen ter and the
child’s home, ex cept that no rou tine at -
tempts may be made to toi let train a
child un der 18 months of age.
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Uni ver sal Pre cau tions

The staff at Glen Falls Child Care
uses uni ver sal pre cau tions when
ex posed to blood and blood-con -
tain ing body flu ids and in jury dis -
charges of all chil dren.

• All per sons ex posed to blood
or blood-con tain ing body flu ids
and tis sue dis charges shall wash 
their hands im me di ately with
soap and warm run ning wa ter.

• Sin gle use dis pos able gloves
shall be worn if there is con tact
with blood-con tain ing body
flu ids or tis sue dis charges.
Hands shall be washed with
soap and wa ter af ter re moval of
gloves. Gloves shall be
dis carded in plas tic bags.

• For spills of vom its, urine,
fe ces, blood or other body
flu ids, cen ter staff shall clean
and dis in fect the floors, walls,
bath rooms, tabletops, toys,
kitchen countertops and di a per
chang ing ta bles.



Good Rules for a Good
Teacher-Parent
Relationship

• Keep the teacher-par ent
re la tion ship pro fes sional.

• Don’t com pete with par ents.

• Stay out of fam ily con flicts.

• Treat all par ents equally.

• Be con fi den tial.

Re mem ber that you are a part ner with
par ents in help ing their chil dren grow
and de velop in a pos i tive man ner.

Conferences with Parents

Face-to-face meet ings be tween the
teacher and par ents can help to build a
co op er a tive in ter per sonal rap port and
pave the way for a pro duc tive part ner -
ship in which teach ers and par ents
work to gether to meet the child’s needs. 
Ide ally, con fer ences should be held at
reg u lar in ter vals with all par ents. For
young chil dren, it is best to have a con -
fer ence at least ev ery six months, pref -
er a bly more of ten.

Con fer ences al low the teacher and the
par ents to get to know each other. They
also al low the part ners in the child’s
care to learn from each other by shar ing 
in sights about the child. Con fer ences
should pro vide a re laxed time to look at
the child’s strengths and weak nesses, to 
set goals and make plans, and to as sess
pre vi ous strat e gies and plans.

Scheduling Conferences

Con fer ences should be sched uled at a
time that is con ve nient for the par ent(s). 
Some par ents can come dur ing the day;
some can come dur ing their lunch hour; 
oth ers can come only af ter work. The
con fer ence sched ule should be flex i ble
enough to ac com mo date each par ent’s
needs.

Sched ule ad e quate time to dis cuss the
is sues im por tant to par ents and teacher.
Con fer ences will prob a bly re quire less
time if the teacher meets with each

child’s par ents reg u larly ev ery six or
eight weeks.

Be ready for each con fer ence when the
par ents ar rive. If the con fer ence is held
at the par ents’ home or some other
place be sides your class room or your
home, ar rive promptly. Tell the par ents
how long the meet ing will be when you
sched ule the con fer ence, then con clude
the con fer ence at the time agreed upon.
If the time al lot ted is not suf fi cient,
sched ule a fol low-up con fer ence.

If con fer ences with more than one
child’s par ents are to be held in suc ces -
sion, it is a good idea to al low a short in -
ter val (per haps ten min utes) be tween
each one. This helps to cre ate a more re -
laxed at mo sphere and also gives the
teacher time to col lect her or his
thoughts for the next con fer ence.

Be pre pared for par ents who ar rive
early for their con fer ence. Pro vide a
com fort able place for them to wait,
some thing in ter est ing for them to read
or look at while they wait, and per haps
some re fresh ment. If sev eral con fer -
ences are held in suc ces sion, pro vide a
sched ule (on a chalk board, poster, or
sheet of pa per) in the wait ing area
show ing the time for each con fer ence,
the par ents’ name, where the con fer -
ences are be ing held, and any other per -
ti nent in for ma tion.

Preparing for a Teacher–
Parent Conference

Plan ning for teacher-par ent com mu ni -
ca tion is just as im por tant as plan ning
for the chil dren’s day. With out ad e -
quate plan ning, real com mu ni ca tion
may not hap pen even though the par ent
and teacher meet and talk. For a va ri ety
of rea sons, the teacher may fail to tell
the par ent what re ally needs to be told.

Set the Stage

Thought should be given to the phys i -
cal sur round ings for par ent–teacher
con fer ences. Suc cess ful con fer ences
can be held at the school or child care
fa cil ity, in the par ents’ home, or in the
fam ily childcare pro vider’s home. The

place that is best for you will de pend on
your own cir cum stances.

Se lect a place where you can sit com -
fort ably and have an un in ter rupted, pri -
vate con ver sa tion. If the meet ing is held 
in a class room, pro vide adult-sized
chairs for your self and the par ents.
Your seat ing ar range ment should con -
vey equal sta tus for the par ents and
your self. Avoid any seat ing ar range -
ment that places you in a dom i nant po -
si tion vis-á-vis the par ents. Sit ting be -
hind a desk or even across a ta ble from
the par ents can be in tim i dat ing to them.
If you do sit at a ta ble, sit side by side or
at an an gle to the par ents.

Plan for Good Communication

The fol low ing steps will help the
teacher en sure good com mu ni ca tion at
a par ent–teacher con fer ence:

1.  Iden tify

• what it is you want to
com mu ni cate to the par ents

• why you feel the par ents should
be told this in for ma tion

• what, if any thing, you would like 
the par ents to do with this
in for ma tion

• what in for ma tion you want to
learn from the par ents

2.  Ob serve each child daily and make
notes. Keep these notes in a sep a rate
file for each child. Read over your
notes on each par tic u lar child be fore
your con fer ence with that child’s par -
ents.

Your notes should al low you to as sess
each child’s strengths and needs. Some
points to cover in your ob ser va tions
and notes:

• What are the child’s cur rent
in ter ests? How have these
in ter ests changed over time?

• Does the child feel good about
him or her self? Does the child
ex hibit self-con fi dence?
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• What growth has oc curred in the
child’s sense of au ton omy and
ini tia tive?

• What growth has oc curred in the
child’s abil ity to per sist in
com plet ing a task?

• What emo tions does the child
ex press most fre quently? Is the
child able to ex press a range of
emo tions? Are there emo tions the 
child has dif fi culty rec og niz ing
and/or ex press ing ap pro pri ately?
What prog ress has the child
made in deal ing with fears and
frus tra tions?

• What are the child’s cur rent
abil i ties? In clude lan guage,
think ing, rea son ing, mo tor,
cre ative, and so cial abil i ties and
skills. How have the child’s
abil ity lev els changed over time?

• What new ex pe ri ences has the
child been in tro duced to? How
has the child re sponded?

• What new tasks/ex pe ri ences has
the child tried on her or his own? 
With what suc cess?

• With whom does the child play?
How does the child get along
with other chil dren in gen eral?

• What needs does the child seem
to be work ing on?

• What ac tiv i ties have you (the
teacher) pro vided to meet the
child’s cur rent needs?

3.  Gather data to share with par ents.

• Take pho tos of the child
par tic i pat ing in var i ous ac tiv i ties.

• Make an au dio tape of the child
tell ing a story.

• Keep a folder of the child’s art or 
other work. Show ing things the
child has done over a pe riod of
time is a good way for par ents to
ap pre ci ate the child’s prog ress.

4.  In clude par ents’ ideas in the con fer -
ence agenda. Send or give a let ter to
each par ent ap prox i mately two weeks
be fore the con fer ence ask ing them to

list ques tions they have and is sues they
would like to dis cuss at the con fer ence.
Ask par ents to pri or i tize their top ics in
case there is not enough time at this
con fer ence to dis cuss ev ery thing.

This let ter should also con firm the con -
fer ence place, date, and time—both the
be gin ning and end ing times. Send two
cop ies of this let ter to the par ents. Ask
them to re turn one copy of the let ter
with their list on it to you at least a week 
be fore the con fer ence so that you can
be pre pared to an swer their ques tions.

One early child hood fa cil ity gives each
child’s par ents a note book at the be gin -
ning of the school year and asks the
par ents to write down any ques tions
they have or is sues they want to dis cuss
with the child’s teacher as the ques tions 
or top ics come to mind. The par ents are
also asked to bring this note book to ev -
ery par ent–teacher con fer ence. This
sys tem makes it easy for the par ents to
have a part in for mu lat ing the con fer -
ence agenda and as sures the par ents
that their child’s teacher takes their
con cerns se ri ously. At the con fer ence
par ents are en cour aged to use their
note book to re cord goals that are set,
pro posed so lu tions to prob lems that are
dis cussed, and any other in for ma tion
from the con fer ence that they might
find help ful later on.

Be fore the con fer ence, gather data to
an swer the par ents’ ques tions. Be ing
thor ough and hon est will help gain the
par ents’ trust and fu ture co op er a tion.

At the Conference

The mood of the en tire con fer ence will
be in flu enced by what oc curs in the first 
few mo ments af ter par ents ar rive. Your
warm smile and friendly greet ing at the
door will help ease any ten sions or mis -
giv ings par ents may bring with them. If
you are not al ready ac quainted with
them, in tro duce your self. Us ing your
first name will help put par ents at ease.

To help en sure a pro duc tive con fer -
ence, clearly de fine your own con fer -
ence goals in ad vance. In ad di tion to
spe cific goals for each in di vid ual con -
fer ence, some im por tant gen eral goals
for all con fer ences are listed be low.

• Rec og ni tion of the child’s
pos i tive ac com plish ments

• Re in force ment of par ents’
pos i tive con tri bu tions to their
child’s de vel op ment and learn ing

• Iden ti fi ca tion of child’s cur rent
needs and ways that you and the
par ents can work to gether to
meet these needs

Be gin the con fer ence with a pos i tive
state ment about the child. This must be
an hon est state ment. Never ex ag ger ate.
Par ents know their child better than you 
do. They will know when you are say -
ing some thing just to im press them.

Here are some ex am ples of con fer ence
open ers that other teach ers have used:

“I re ally en joy Manuel’s sunny
dis po si tion.”

“Su san’s smile al ways makes me
feel happy.”

“Bobby is so ea ger to learn new
things these days.”

“Ruby likes to help the other chil -
dren. She was es pe cially help ful
when we had a new child last
week.”

It is a good idea to make the par ents’
high est pri or ity topic your first topic of
dis cus sion. You will know what this
topic is from the con fer ence plan ning
let ter–ques tion naire you asked the par -
ents to com plete. Par ents may be un -
able to give their full at ten tion to the is -
sues on your agenda if is sues of ma jor
con cern to them are oc cu py ing their
minds. If par ents listed more top ics on
the ques tion naire than can be dealt with 
at one con fer ence, sched ule an other
con fer ence.

As sure par ents that it is OK for them to
ask you ques tions and of fer their opin -
ions and sug ges tions. Some par ents
will have no trou ble shar ing their
thoughts with you as an equal sta tus
part ner. Oth ers will need your re as sur -
ance that such be hav ior on their part is
ac cept able.
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Never min i mize or dis miss an is sue that 
par ents see as a prob lem. An in ci dent
that may seem in sig nif i cant to you may
be quite trou ble some for the par ents. If
they view the is sue as a prob lem, it is a
prob lem to them.

Be aware of who is “in con trol” of the
con fer ence. In gen eral, the teacher is—
and should re main—in con trol. This is
true partly be cause the teacher is the
pro fes sional and partly be cause con fer -
ences are gen er ally held in the teacher’s 
ter ri tory.

What does be ing “in con trol” of the
con fer ence mean? First let us be very
clear about what it does not mean. The
teacher’s con trol of the con fer ence
does not mean that the teacher should
dom i nate the con ver sa tion or the
agenda or be have in an au thor i tar ian,
con trol ling man ner. Rather, it means
that the teacher has the pro fes sional re -
spon si bil ity to guide the con fer ence to -
ward the goal of pro mot ing the child’s
growth and de vel op ment and build ing a 
pos i tive part ner ship with the par ent that 
will help achieve this goal.

Keep the fo cus on the child as the con -
fer ence con tin ues. Re late spe cific an ec -
dotes of the child’s ex pe ri ences and be -
hav ior. Here is where the notes you
have kept on the child will come in
handy. Show the par ents sam ples of
their child’s work. Ask par ents to talk
about the child’s ac tiv i ties and be hav -
ior at home. Lis ten at ten tively and
make notes of things you need to re -
mem ber. Par ents’ ob ser va tions will
give you valu able in sights about the
child. In ad di tion, your at ten tion to par -
ents’ con tri bu tion to the con fer ence
will help put you and the par ents on a
more equal ba sis.

Write down any sug ges tions that par -
ents make. They will be pleased to see
you tak ing their ideas and sug ges tions
se ri ously. Use the par ents’ sug ges tions
when pos si ble and ap pro pri ate and re -
port back to the par ents how well their
ideas worked.

If a child has mul ti ple prob lems, it is
best to pri or i tize and deal with only one
prob lem area at any one con fer ence.
Try ing to deal with too much at one

con fer ence can over whelm par ents.
Also, the so lu tions you and the par ents
agree to try will likely be more suc cess -
ful if you and they keep a nar rower fo -
cus.

Avoid us ing jar gon. If you must use
terms that may not be fa mil iar to par -
ents, ex plain each term as you use it.

Never make prom ises to par ents that
you can not keep.

Never lec ture par ents. Avoid state -
ments like “You should,” “You should -
n’t,” or “I think you’re wrong.”

If you feel that a par ent’s point of view
or pro posed ac tions are harm ful to the
child, try ex am in ing the is sue with the
par ents us ing open-ended, ex plor atory
ques tions: “I won der how that will af -
fect Sue’s feel ings about her self?” “Do 
you feel that Jim is ready for…?” Gen -
eral state ments re gard ing chil dren’s
needs and abil i ties at var i ous de vel op -
men tal stages may also be help ful: “In
gen eral, two-year olds…,” “Af ter ba -
bies are about seven months old….” By 
us ing ex plor atory ques tions and gen -
eral state ments about child de vel op -
ment you can move the con ver sa tion in
the de sired di rec tion, in clude the par ent 
in the quest for the ap pro pri ate ac tion or 
so lu tion, and (ex tremely im por tant)
avoid a di rect chal lenge to the par ent.

Never raise your voice. If par ents be gin 
rais ing their voices, speak more softly
your self. Al ways re main calm and ob -
jec tive.

Clear up any mis un der stand ings. Par -
ents some times be come up set be cause
they do not have all the facts or have in -
ac cu rate in for ma tion. Ask ques tions to
de ter mine the par ent’s un der stand ing
of the in ci dent in ques tion: “What did
your child say hap pened?”

Keep track of the time as the con fer -
ence pro gresses. Dis cuss the most im -
por tant top ics first. Try to guide the
con ver sa tion so that all im por tant is -
sues are cov ered. If time runs out,
sched ule a fol low-up con fer ence to
cover the left-over is sues.

Ba sic Ground Rules:

• Show re spect for the par ents. No
ex cep tions.

In most cases, show ing re spect for par -
ents will prob a bly be easy. Some times,
how ever, it will not be. But re gard less
of your per sonal feel ings to ward any
par tic u lar par ents, treat them with re -
spect. You are a pro fes sional. Your re -
la tion ship with par ents is a pro fes sional 
re la tion ship. There is ab so lutely no
place for per sonal hos til i ties or pet ti -
ness in a pro fes sional re la tion ship. You 
are also likely to find that dif fi cult par -
ents are less dif fi cult when they are
treated with re spect.

Par ents’ at ti tudes to ward their child’s
teacher have a di rect in flu ence on the
child. Chil dren can sense their par ents’
at ti tudes to ward their teacher even if
they do not dis cuss the sub ject di rectly
with their child. Par ents’ neg a tive at ti -
tudes to ward you will jeop ar dize your
ef fec tive ness in work ing with their
child. There fore, if you sense a neg a -
tive or hos tile at ti tude in a par ent, it is in 
ev ery one’s best in ter est for you, the
teacher, to make ev ery ef fort to bring
har mony to your re la tion ship. Your
face-to-face con fer ence with par ents
gives you an ex cel lent op por tu nity to
im prove a strained re la tion ship. Treat -
ing par ents with re spect is the cor ner -
stone of a har mo ni ous par ent–teacher
re la tion ship.

• Be hon est. No ex cep tions.

Even if you must tell par ents things that 
you feel they will not want to hear, you
must be hon est. Think how you would
feel in a sim i lar sit u a tion, and think of
the im pli ca tions for the child’s wel fare.
Un less both you and the par ents face
any prob lems openly and hon estly, you
are un likely to be able to help the child.

If a par ent brings up an is sue that is dif -
fi cult for you to talk about, tell the par -
ent that you feel un easy. Your hon esty
about how you feel will show your will -
ing ness to en ter into a di a logue with the 
par ents and lead to better com mu ni ca -
tion be tween you and the par ents. If a
par ent asks a ques tion that you can not
an swer, ad mit that you don’t know.
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Then de cide with the par ents the best
way to find the an swer.

• Re spect each fam ily’s pri vacy.
Talk with par ents about their
own child, not about any other
child. No ex cep tions.

Par ents must be able to trust that you
will not talk about their prob lems or
their child’s prob lems with other peo -
ple. What ever is said in con fer ences be -
tween par ents and the teacher must re -
main strictly con fi den tial. If you be tray
an other child’s pri vacy when talk ing
with one set of par ents, they will prob a -
bly as sume that you will be tray their
pri vacy when talk ing with other par -
ents. This will not con trib ute to a sense
of trust be tween you and the par ents.

• Lis ten to what par ents have to
say.

The teacher should lis ten to the par ents
more than half of the con fer ence time.
This is ex tremely im por tant. What you
learn from the par ents is ev ery bit as
im por tant as what you want them to
learn from you.

Keep in mind that par ents view their
child from a dif fer ent per spec tive than
you do. What you see and what the par -
ents see may not be the same. How ever, 
both the par ents’ per spec tive and the
teacher’s per spec tive are valid points
of view. Each party sees the child at a
dif fer ent time and in a dif fer ent set of
cir cum stances. You may feel that the
par ents’ views re gard ing the child are
un re al is tic. Some times you may be cor -
rect, or par tially cor rect, in this as sump -
tion. But chil dren—and fam i lies—can
be com pli cated. Don’t be quick to dis -
count the par ents’ as sess ment of their
child. By lis ten ing care fully to what
par ents have to say, you will most
likely gain im por tant in sights re gard ing 
their child’s in ter ests, abil i ties, and
needs.

Discussing Children with
Difficult Behaviors

Care givers and teach ers are of ten es pe -
cially ap pre hen sive when they must

dis cuss chil dren’s dif fi cult be hav iors
with par ents.

A good way to be gin a dis cus sion of
dif fi cult be hav ior is to pres ent your ob -
ser va tion or opin ion of the need the
child seems to be try ing to meet with
the in ap pro pri ate be hav ior.

“It seems that Ray is …”
“I won der if Ray is …”

This ap proach in di cates to par ents that
you see their child as an in di vid ual with 
le git i mate needs who needs guid ance in 
learn ing ac cept able ways to suc cess -
fully meet those needs.

• Dis cuss pos si ble causes for the
child’s in ap pro pri ate be hav iors.
Try to de ter mine what needs the
child is try ing to meet.

• Ask if the par ents have ob served
sim i lar be hav ior at home.

• Talk about the child’s dif fi cult or 
in ap pro pri ate be hav iors, not
about a dif fi cult child. One of the
tasks of early child hood is to
learn ap pro pri ate ways to meet
one’s needs. While chil dren are
learn ing, the man ner in which
they go about meet ing their
needs may be to tally
in ap pro pri ate. It may be
dis rup tive or harm ful to other
chil dren. It may be dis tress ing or
even in fu ri at ing to adults. It may
even cause harm to the child.
Cat e go riz ing a child with
dif fi cult be hav iors as a “bad
child” or a “dif fi cult child” is
coun ter pro duc tive. It low ers the
child’s self-es teem, and it is very
likely to alien ate the child’s
par ents. How ever much trou ble
chil dren may give their par ents at 
home, few par ents are able to
hear oth ers neg a tively
char ac ter iz ing their child with out 
be ing of fended.

• Be spe cific. Give ex am ples. If an 
in ap pro pri ate be hav ior seems to
be trig gered by a par tic u lar event, 
note that.

• Re late to the par ents any pos i tive 
guid ance strat e gies you have

found that seem to help their
child.

• Ask par ents to sug gest so lu tions
to child’s be hav ior prob lems. If
the par ents have no sug ges tions,
of fer al ter na tives your self,
dis cuss the con se quences of each 
pos si ble so lu tion, and let the
par ents help se lect the most
ap pro pri ate strat egy.

• Dis cuss ways in which home and 
day care/school prac tices can
be come con sis tent with each
other.

Talk ing with par ents about their child’s 
dif fi cult be hav ior or other prob lems is
sel dom easy for the teacher. Such con -
ver sa tions are equally stress ful for par -
ents. Per haps it is the an tic i pa tion of
par ents’ stress that makes the pro cess
dif fi cult for the teacher.

When you have in for ma tion that you
need to com mu ni cate to par ents, it is
im por tant that you make sure they have
heard and un der stood what you said.
This is true in any sit u a tion, of course,
but it may be a more dif fi cult task to ac -
com plish when what you are tell ing
par ents is some thing they do not want
to hear. In her book Par ents and Teach -
ers To gether Mary Stacey writes: “You 
may need to check that the par ent has
un der stood what is said by re peat ing it.
This is not doubt ing a per son’s in tel li -
gence. But some one who is anx ious or
an noyed does not al ways find it easy to
lis ten. We all block out what we do not
want to hear. Peo ple need time to think,
to di gest facts. Even if it is straight for -
ward in for ma tion that you are giv ing,
you need to be sure that there are no
mis un der stand ings.”

Al ways spell ev ery thing out in so many 
words. Don’t use vague lan guage and
as sume that par ents will “get what you
mean” or “read be tween the lines.”

Be spe cific. The phrase “We need to
talk about Bill’s prob lem” could mean
some thing en tirely dif fer ent to Bill’s
par ents than it means to you.

It is also ex tremely im por tant that you
make sure you un der stand what the par -
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ents are try ing to com mu ni cate to you.
When lis ten ing to par ents, don’t jump
to con clu sions. Never as sume that you
un der stand what a per son is go ing to
say or in tends to say. Don’t hes i tate to
ask par ents to clar ify what they are tell -
ing you. You won’t ap pear dumb. In -
stead, you will in di cate to par ents that
you are truly in ter ested in what they
have to tell you.

If you have even the slight est doubt that 
you have un der stood par ents ac cu -
rately, check your un der stand ing of
what they have said by re stat ing what
you have heard and ask ing if you have
un der stood them cor rectly. Make sure,
of course, that your tone of voice
clearly con veys that this is not a hos tile
query. Add ing some thing like “What
you are tell ing me is so im por tant that I
want to be ab so lutely sure we’re on the
same wavelength” will help as sure par -
ents of your friendly, sup port ive in tent.

What you learn from par ents is an ex -
tremely im por tant part of the con fer -
ence. Here are some sug ges tions for
learn ing from par ents:

• Give par ents time to talk about
what ever child-re lated is sues
they wish to dis cuss. Since
con fer ence time is lim ited, and
since your fo cus is on the child,
steer con ver sa tion away from
ir rel e vant is sues and avoid
dis cus sions of fam ily prob lems
that do not re late di rectly to the
child in your care.

• In vite par ents to share their
ob ser va tions of their child, their
ex pe ri ences with their child, their 
con cerns and sug ges tions.

• En cour age open dis cus sion in
which par ents feel free to dis cuss 
what is im por tant to them.

• Ask par ents ques tions.
Some times you will need to ask
rather di rect ques tions to learn
per ti nent facts. Open-ended
ques tions and an a lyt i cal
ques tions that re quire re flec tion
and con sid er ation of un der ly ing
causes of be hav ior can be
par tic u larly il lu mi nat ing.
Ques tions that can be an swered

by a sim ple yes or no do noth ing
to ad vance the dis cus sion or
en hance good com mu ni ca tion.
Some times yes or no ques tions
can ef fec tively stop the
con ver sa tion. Keep in mind that
ask ing ques tions is a very
teacher-like thing to do. It is
im por tant to re mem ber that your
role with par ents is not that of
teacher but of part ner.

Of ten the child’s be hav ior prob lems are 
the di rect re sult of fam ily prob lems.
The child may be suf fer ing from a lack
of at ten tion at home. The fam ily may be 
ex pe ri enc ing changes that are un set -
tling to the child but which the child
does not un der stand. The par ents may
be ex pe ri enc ing eco nomic hard ships
(pov erty, un em ploy ment). One or both
par ents may have a prob lem with sub -
stance abuse. The child may be the vic -
tim of phys i cal or emo tional abuse at
home. It is un der stand able that the
teacher may feel un cer tain about how
to de ter mine just what prob lems the
child’s fam ily is ex pe ri enc ing with out
pry ing or ap pear ing judg men tal. The
teacher’s best strat egy is to keep the
con ver sa tion cen tered on the child’s
needs and show a will ing ness to be un -
der stand ing and sup port ive of the fam -
ily’s spe cial needs.

It is of ten very dif fi cult for teach ers not
to blame par ents for chil dren’s dif fi cult
be hav iors. But blame is an ex tremely
de struc tive at ti tude. Rec og niz ing that
par ents’ in ap pro pri ate be hav iors or
mis guided parenting prac tices are the
sources of chil dren’s dif fi cult be hav -
iors is not the same as blam ing par ents.
Par ents who do hurt ful things to their
chil dren are un doubt edly hurt ing very
badly them selves. Both chil dren and
par ents need help and sup port.

Your pro fes sional ob li ga tion to par ents
is to as sist them in so far as you are able
to de velop pos i tive parenting prac tices
and to en cour age them to get the pro -
fes sional help they need. Your pro fes -
sional ob li ga tion to dif fi cult chil dren is
to pro vide a bal ance of love, con sis -
tency, op por tu ni ties for in de pend ence,
and fair bound aries. You must also re -
port child abuse or ne glect to the proper 

so cial ser vice or law en force ment
agency in your area. It is also your pro -
fes sional re spon si bil ity to rec og nize
when a child’s prob lems are be yond
your ex per tise and to en cour age par ents 
to seek ap pro pri ate pro fes sional help
for their child.

Teacher Attitudes and Good
Communication

Cer tain teacher at ti tudes pre vent har -
mony be tween teacher and par ents.

Harm ful teacher at ti tudes in clude:

• be ing crit i cal or judg men tal of
par ents

• see ing par ents as ad ver sar ies

• be ing ag gres sive

• be ing dog matic or
au thor i tar ian—a “know-it-all”

• feel ing that your ob jec tive is to
show par ents that they are wrong

• be ing neg a tive to ward or crit i cal
of their child

• not lis ten ing to par ents’ con cerns 
and sug ges tions

• talk ing down to par ents—be ing
con de scend ing or pa tron iz ing

The at ti tudes listed above pre vent good
com mu ni ca tion be cause they un der -
mine par ents’ con fi dence in their abil -
ity to con trib ute to their child’s de vel -
op ment and ed u ca tion. Par ents who
come to a con fer ence feel ing in ad e -
quate or with a pre con ceived idea that
par ents should as sume a sub or di nate
role vis-à-vis teach ers will re quire ex tra 
ef fort on your part in or der to ac cept the 
role of equal-sta tus part ner in their
child’s ed u ca tion. You can as sist these
par ents through your

• rec og ni tion and ap pre ci a tion of
their ef forts to help their child,

• at ten tive lis ten ing to their
con cerns, and

• ac cep tance and ac knowl edg ment
of their point of view and their
emo tional re ac tions to their
child’s sit u a tion.
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Ac cept ing and ac knowl edg ing par ents’ 
point of view does not mean that you
have to agree with them. The par ents’
opin ions and re ac tions may in deed be
un founded or in er ror. But un til these
opin ions and feel ings are ex pressed,
ex pe ri enced, and ac knowl edged, the
par ents will not be open to an ob jec tive
ex am i na tion or re eval u a tion. Your goal 
is to have par ents leave the con fer ence
feel ing con firmed as ca pa ble adults.
Your re ac tions to par ents can ei ther
achieve this goal and build their sense
of com pe tence or you can make them
feel put down and di min ished.

A quick re ply dis miss ing or con tra dict -
ing a par ent’s er ro ne ous opin ion or un -
founded emo tional re ac tion sends the
mes sage, “I can han dle things better
than you,” plac ing the par ent in a sub -
or di nate role. Hear ing, ac cept ing, and
ac knowl edg ing what par ents say main -
tains their sta tus as adults con fer ring
with an other adult as equal part ners.

Avoid lec tur ing par ents. In stead, so licit 
their help in prob lem-solv ing. If you
are dis cuss ing a prob lem area, share
strat e gies you have tried. Ask par ents
such ques tions as What strat e gies have
you tried? How has this worked? What
other so lu tions have you con sid ered?
How do you think these might work?
Which seems the best to you? How do
you plan to put this plan into op er a -
tion? How can I help?

Help ful teacher at ti tudes that pro mote
har mony with par ents in clude:

• em pa thy—see ing things from the 
par ents’ point of view. Par ents
need to feel that you “know
where they are com ing from.”

• gen u ine con cern for the par ents’
in ter ests

• gen u ine con cern for their child’s
well-be ing

• hon esty about your own feel ings. 
What you say should be a true
re flec tion of what you feel.

• flex i bil ity

• open-mind ed ness

• pro fes sional self-con fi dence

End the con fer ence by sum ma riz ing
what has been dis cussed. This gives
both you and the par ents a sense of clo -
sure as well as an op por tu nity to clear
up any mis un der stand ings that might
have oc curred. Go over any plans you
have made dur ing the con fer ence to ad -
dress prob lems that were dis cussed.
Make sure your notes on these plans are 
clear. Agree on ap pro pri ate fol low-up
pro ce dures—an other con fer ence, tele -
phone con sul ta tions, writ ten com mu ni -
ca tions, etc.

Al ways end a con fer ence on a pos i tive
note. This may be dif fi cult if a con fer -
ence has been tense or stress ful, but in
such a case it is es pe cially im por tant
that teacher and par ents part in a
friendly man ner.

If con ver sa tion has been strained, ac -
knowl edge this by can didly stat ing
some thing like, “We’ve worked on
some tough prob lems to day. It has n’t
been easy, but I ap pre ci ate your time
and your can did ness and will ing ness to 
help. I’m sure I can do a much better
job for your child be cause of your in ter -
est and in put.” Such a state ment helps
both you and the par ents re turn to a
more har mo ni ous frame of mind.

You may find it help ful to pre pare for a
dif fi cult con fer ence by role play ing in
ad vance with a col league. You can pre -
serve the fam ily’s pri vacy by not us ing
their real names. First have your col -
league take the role of the par ent as you
pres ent the prob lem sit u a tion. Be aware 
of your feel ings dur ing this pre tend
con fer ence. How do your feel ings af -
fect the way you pres ent the is sue to the
par ents? Ask your col league how she
(or he) felt about the con fer ence. Also
ask her to be can did about whether she
felt that you pre sented the is sue in a
help ful way, what she no ticed about
how you ex pressed your feel ings dur -
ing the con fer ence, and what your tone
of voice, fa cial ex pres sions, or other
body lan guage com mu ni cated.

Some emo tions that teach ers some -
times feel dur ing con fer ences that deal
with prob lems in clude an noy ance, an -
ger, fear, ner vous ness, anx i ety, loss of
con fi dence, in tim i da tion, or de fen sive -

ness. Work through any neg a tive feel -
ings you may have be fore con fer ence
time to en sure the best pos si ble com -
mu ni ca tion be tween you and the par -
ents. This is a sit u a tion in which pro fes -
sional be hav ior on your part is
ex tremely im por tant.

Next, have your col league as sume your
role as teacher and you as sume the par -
ents’ role. Have your col league pres ent
the prob lem sit u a tion to you as though
the child in ques tion were your own. Be 
aware of your feel ings as the pre tend
par ent. Make a note of the con cerns and 
ques tions that come to your mind. Use
what you ex pe ri ence and learn from
your role play ing to guide your con ver -
sa tion with par ents in the real con fer -
ence.

Note the dif fer ences be tween how you
felt in your role as teacher and in the pa -
ren tal role. There are many valid rea -
sons for the dif fer ences in the two sets
of emo tions.

• Par ents have a close, per sonal,
emo tional re la tion ship with their
child. Teach ers must take a
broader and more de tached
pro fes sional per spec tive.

• Par ents see their child as an
in di vid ual. Teach ers see each
child as an in di vid ual and also as 
a mem ber of a group.

• Par ents’ fo cus is on their own
child’s needs. Teach ers must
fo cus on both in di vid ual and
group needs.

• Par ents know and un der stand
their own child. Teach ers have
knowl edge and un der stand ing of
chil dren in gen eral as well as
spe cific knowl edge about
in di vid ual chil dren.

Re mem ber that both points of view are
valid. Con sid er ing the dif fer ences in
par ents’ and teach ers’ re la tion ship to
the child will help you em pa thize better 
with par ents and com mu ni cate more
suc cess fully.
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Self Check 4.1.  True/False

___ 1. Teach ers have a re spon si bil ity
to keep in close con tact with par -
ents of chil dren in their care.

___ 2. Since teach ers of young chil -
dren usu ally see the child’s par ents 
daily when the par ents bring and
pick up the child, for mal par ent–
teacher con fer ences are not nec es -
sary.

___ 3. If the time al lot ted for a con fer -
ence is n't enough to dis cuss ev ery -
thing the teacher wants to talk
about, she should in sist that the
con fer ence con tinue as long as
needed.

___ 4. The best seat ing ar range ment
at a par ent–teacher con fer ence is
for the teacher and the par ent to sit
across a desk from each other.

___ 5. Clearly de fined goals help en -
sure a pro duc tive par ent–teacher
con fer ence.

___ 6. Since the teacher sees chil dren
daily, keep ing writ ten notes on the
child’s ex pe ri ences, prog ress, and
prob lems is un nec es sary.

___ 7. A teacher’s know-it-all at ti tude 
can pre vent a har mo ni ous par ent–
teacher re la tion ship.

___ 8. Teach ers should be gin con fer -
ences with a pos i tive state ment
about the child.

___ 9. It is the duty of teach ers and
par ents to help young chil dren
learn ap pro pri ate ways to meet
their needs.

___10. Teach ers should never ad mit
that they don’t know the an swer to
a ques tion par ents ask.

(1. T,  2. F,  3. F,  4. F,  5. T,  6. F,  7. T,  8. T, 
9. T,  10. F)

Cor rect An swers for False
Self Check Items

Items 2, 3, 4, 6  and 10 of Self Check 4.1
are false. Please re view the fol low ing
cor rect state ments.

2. Con fer ences al low the teacher and
the par ents to get to know each other.
They also al low the part ners in the
child’s care to learn from each other by
shar ing in sights about the child typ i -
cally not shared dur ing drop off and
pick up times.

3.  If the time al lot ted for the con fer ence 
is not suf fi cient, sched ule a fol low-up
con fer ence.

4. Your seat ing ar range ment should
con vey equal sta tus for the par ents and
your self.  If you do sit at a ta ble, sit side
by side or at an an gle to the par ents.

6. Mak ing daily ob ser va tions al lows
you to con tin u ally as sess each child’s
strengths and needs and pro vides you
with points to cover dur ing con fer ences 
with par ents.

10.  If a par ent asks a ques tion that you
can not an swer, ad mit that you don’t
know and then de cide with the par ents
the best way to find the an swer.

*      *      *

Com mu ni ca tion with Staff

Good staff re la tions be gin with you and 
with how you work as a team mem ber.

Team work

Peo ple work as part of a team in a
childcare set ting. Ev ery one plays an
im por tant role in chil dren’s de vel op -
ment.

To par tic i pate ef fec tively as a mem ber
of a childcare team, you should:

1. Honor the ob jec tives of the early
childhood facility and fol low its
rules while try ing to achieve the
facility’s ob jec tives.

2. Know your own du ties and
dis tin guish them from those of
other staff mem bers. Un der stand 
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Suc cess ful Par ent
Com mu ni ca tion

1. Have a clear purpose for
communication.

2. Put parents at ease right away.

3. Be prepared.

4. ASK – don’t tell.

5. Learn how to listen.

6. Avoid blaming parents.

7. Positive comments about the
parents’ children give children 
a chance to shine.

8. Accept and encourage parental 
involvement.

9. Keep parents continually
informed.

10. Make certain that your child
guidance techniques are
appropriate with consistent
consequences for
inappropriate behavior.

11. Realize there are different
attitudes and techniques for
discipline.

12. Recognize that parents come
from varied backgrounds with
different values, traditions, etc.

13. Parents need praise and
recognition for their efforts.

14. Be consistent and follow up.

15. Be supportive.

16. Keep accurate anecdotal notes.

17. Communication should be
open.

18. Be positive.

19. Be objective about the
children.

20. Be a resource.



in di vid ual roles, and co op er ate
with other staff members.

3. Ac cept re spon si bil ity and be
will ing to fol low di rec tions.
Show ini tia tive and vol un teer to
help others.

4. Com mu ni cate ef fec tively, us ing
ver bal and non ver bal
com mu ni ca tion skills.
Empathize and be will ing to
ac cept oth ers as they are. Have a 
sense of hu mor and be able to
laugh at your self. Learn the
names of chil dren, par ents, and
staff so that you can call them
by name. Listen carefully.

5. Use good work hab its. Complete
as signed tasks. Be on time.
Show a sense of team work such
as be ing de pend able, flex i ble,
and will ing to help others.

6. Dem on strate pro fes sional eth ics. 
Do not talk about the chil dren
and other staff mem bers away
from the cen ter. Look at
sit u a tions with out fa vor it ism and 
re spond in a way that is in the
best in ter est of the chil dren and
the early childhood facility.

Guide lines for Re lat ing to
Oth ers

1. Speak first to ev ery per son you
meet. There is noth ing better
than a cheer ful word or greet ing.

2. Smile as you greet peo ple. It only
takes 14 mus cles to smile, but
72 to frown.
Make this your policy: If you
see someone without a smile,
give them one of yours.

3. Call peo ple by their names. It
shows that you think them
im por tant enough to re mem ber
their names.

4. Be cor dial. Act as though
ev ery thing you do is a plea sure.

5. Be friendly and help ful. There is
no better way to build a

friend ship than to give your own 
first.

6. Show a true in ter est in peo ple. If
you try, you’ll like most peo ple.

7. Be gen er ous with praise and stingy 
with crit i cism.

8. Be con sid er ate of the rights of
oth ers.

9. Be quick to give ser vice. Peo ple
will re mem ber and tell oth ers
how you helped.

10. Take the nine suggestions above,
add a sense of humor, and mix
with understanding and
humility.

How do you rate your hu man re la tions? 
How many of the 10 guide lines above
are part of your daily prac tice? Early
child hood pro fes sion als should work
con stantly to im prove their re la tion -
ships with oth ers on the child care team.

Con sider your job as a great and con tin -
u ous ad ven ture in the art of hu man re la -
tions.

Prob lem-Solv ing Pro cess

In any hu man re la tion ships, in clud ing
on the job in ter ac tions, prob lems are
bound to arise. One way of solv ing
prob lems is to go through the five-step
prob lem-solv ing pro cess. These steps
are:

1. Prob lem Iden ti fi ca tion

A per son iden ti fies a prob lem when he
ac knowl edges that a sit u a tion is af fect -
ing him, says that he wants/needs to
change a sit u a tion or find out more
about it, and is will ing to as sume some
re spon si bil ity for tak ing steps to ward
solv ing the prob lem.

I need to find a way to in volve the
chil dren in clean ing up the room.

I want to help the chil dren learn to
play soc cer with out fight ing.

I need to find more plan ning time.

2. Prob lem Clar i fi ca tion

The prob lem clar i fi ca tion stage in -
volves an a lyz ing why the sit u a tion is a
prob lem, what you have al ready tried or 
thought about, and your goals for
chang ing the sit u a tion—for find ing
some an swers.

Char lotte’s prob lem is not lik ing
a messy room at the end of the
day. Her goal is to get the room
cleaned up so she does not have to 
do it all her self.

Char lotte re calls that she has al -
ready talked to the class as a
whole about her dis plea sure with
a messy room at 3 p.m. each day.
Two chil dren had vol un teered to
be “mess mon i tors” each af ter -
noon, but had been ne glect ing the
re spon si bil ity.

Char lotte felt a need for a new ap -
proach, new ideas, and better
plans for solv ing her prob lem.
She has ob served that it is pri mar -
ily the sci ence and art ar eas that
are mess i est each day—that Sam,
Ray, Riha, and Cecelia have been
leav ing pa pers, bug col lect ing
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Characteristics of a Good
Lis tener

1. Look di rectly at the per son
who is talk ing.

2. Lis ten care fully to what is
be ing said.

3. Be in ter ested in the topic and
in the per son speak ing.

4. Re phrase what has been said
to see whether you
un der stand what you have
been told.



boxes, and mount ing boards in
dis ar ray.

Char lotte has also ob served that
when chil dren use chalk and
char coal for their col lage pro ject, 
they have been cre at ing havoc in
the art area. Af ter care ful
thought, Char lotte’s re de fined
goal is to get these two cen ters
cleaned up with out teacher help
or nag ging.

3. Cre ation of Ideas

It is of ten help ful to gather ideas from
as many sources as pos si ble or for a
small group to build an idea to gether.
In di vid ual and group cre ativ ity in com -
ing up with new ideas needs to be en -
cour aged and sup ported. There are
many times, es pe cially at first, when
chil dren or adults who are not used to
hav ing their ideas val ued may be hes i -
tant to vol un teer them. Of ten, peo ple do 
not even re al ize that they have good
ideas. Af ter some ex pe ri ence with gen -
er at ing ideas, peo ple can be come more
trust ing of the en vi ron ment and more
will ing/able to gen er ate cre ative ideas.
As new ideas are de vel oped, it is also
im por tant to an tic i pate the out comes of
their im ple men ta tion.

To achieve her goal of pre vent ing
a messy class room, Char lotte de -
cided to talk to the chil dren who
had been us ing the sci ence and
art cen ters the most, to do this
while they are work ing in the cen -
ter the next day, to ask for their
ideas, and to build on their ideas
un til one idea emerged that sat is -
fied both the chil dren and the
teacher.

4. Im ple men ta tion

The im ple men ta tion stage in volves de -
cid ing on and de vel op ing a plan that is
based on the best idea that has been
gen er ated and to use what ever re -
sources are nec es sary to carry out the
plan.

Char lotte talked to the two groups 
of chil dren the next day. She ex -
plained the prob lem to them and
drew out their per spec tive.

“I am think ing you have some
ideas to solve the prob lem.”

The group then de cided who was
to im ple ment the best clean ing
idea for each group. They shared
their plans with the class so that
all knew the plans for clean ing the 
two cen ters.

5. Eval u a tion

The eval u a tion stage in volves com par -
ing the re sults of car ry ing out the plan
with the goals that were iden ti fied.
Does the so lu tion sat isfy the goals? If
not, why?

If the goal has not been met, re trace the
prob lem-solv ing stages. Of ten if the so -
lu tion is not sat is fac tory, an other ques -
tion or prob lem has sur faced, or there is 
an other piece of the orig i nal prob lem
that still must be solved.

Each day Char lotte will check the
cen ters. Was the plan work ing? If
so, she will tell the chil dren and
give them credit. If not, she will
meet the chil dren again to ne go ti -
ate a new plan. Char lotte and the
chil dren in volved will share the
re sults of their new plan with the
en tire class.

If this prob lem-solv ing pro cess is fol -
lowed, and if ev ery one can feel a part of 
this pro cess, many miscommunications 
can be cor rected.

Prob lem-Solv ing Sit u a tions

Read the fol low ing sam ple prob lem sit -
u a tions. Think about so lu tions us ing
the five-step prob lem-solv ing pro cess.

1. Your di rec tor has sched uled you to 
close the child care cen ter. You
know that be ing left alone in
charge of a group of chil dren of
this size is in vi o la tion of state
li cens ing reg u la tions.

2. You have heard your coworker
sound ing harsh when deal ing
with the chil dren. At break time, 
the coworker says to you,
“These chil dren are all brats."

3. You are an assistant teacher in an
early childhood facility. The
lead teacher is al ways step ping
in and tak ing over in guid ance
sit u a tions. You are feel ing very
frus trated about this.

4. The lead teacher is an gry and yells, 
“Ashley wet her pants again. I
don’t think any of you
re mem bered to re mind her.”

5. You over head a coworker
gos sip ing to a par ent about
an other child en rolled in the
childcare cen ter.

Pos i tive vs. Neg a tive
In ter ac tion

Ev ery ac tiv ity can in volve ei ther pos i -
tive or neg a tive in ter ac tion. Let’s con -
sider a teacher’s body lan guage, for ex -
am ple. A pat on the shoul der and a
wave of greet ing are pos i tive body lan -
guage. Tensed up, tight pos ture is an
ex am ple of neg a tive body lan guage.

For each ac tiv ity listed be low, think of
at least one pos i tive form and one neg a -
tive form the ac tiv ity can take in in ter -
ac tion with other staff mem bers.

Fa cial Ex pres sion

Plan ning

At mo sphere

Responses

Self Check 4.2.   True/False

___ 1. Good team mem bers know
their own du ties and dis tin guish
them from the du ties of other staff
mem bers.

___ 2. Good team mem bers ac cept re -
spon si bil ity, show ini tia tive, and
vol un teer to help oth ers.

___ 3. A good team mem ber is de -
pend able, flex i ble, and com pletes
as signed tasks.

___ 4. Call ing peo ple by name con -
trib utes to good hu man re la tions.

___ 5. Of fer ing your own friend ship
is a good way to build a friend ship.
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___ 6. Be ing con sid er ate of the rights
of oth ers con trib utes to good hu -
man re la tions.

___ 7. The first step in the prob lem-
solv ing pro cess is to gather ideas
from as many sources as pos si ble.

___ 8. Clar i fy ing a prob lem in volves
iden ti fy ing your goals for chang -
ing the sit u a tion.

___ 9. A good lis tener looks di rectly
at the per son who is talk ing.

___10. Re phras ing what has been said
to see whether you have un der -
stood what you have been told is a
mark of a good lis tener.

___11. As new prob lem-solv ing ideas
are de vel oped, it is help ful to think
about the out comes of these ideas.

___12. The eval u a tion stage of the
prob lem-solv ing pro cess in volves
de cid ing on and de vel op ing a plan
to solve the prob lem

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,  7. F,  8. T, 
9. T,  10. T,  11. T,  12. F)

Cor rect An swers for False
Self Check Items

Items 7 and 12 of Self Check 4.2 are
false. Please re view the fol low ing cor -
rect state ments.

7.   The first step in the prob lem-solv ing 
pro cess is Prob lem Iden ti fi ca tion.  A
per son iden ti fies a prob lem when he ac -
knowl edges that a sit u a tion is af fect ing
him and says that he wants/needs to
change a sit u a tion or find out more
about it.

12.  The eval u a tion stage in volves com -
par ing the re sults of car ry ing out the
plan with the goals that were iden ti fied. 

Lesson 4 Quiz

Please read Les son 4 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son.
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Lesson 5

Stress Management Strategies

Learning Objectives

In Les son 5 you will learn

• sources of stress

• signs of stress

• effects of stress

• ways to cope with stress

• sources of stress for children

• ways to avoid stress in the child
care fa cil ity

• ways to help children cope with
stress

• stress management resources for
families

*      *      *

Those who have stud ied stress ob -
serve that:

• Some forms of stress are
common to all, some are peculiar 
to certain cultures or
socioeconomic groups, and some 
are unique to certain people.

• Each of us perceives and deals
with stress differently, depending 
on our personalities,
environments, and backgrounds.

• Mild stress can result in
improved performance, but
intense stress or long periods of
mild stress can result in poor
performance.

• Long-term stress generally
causes frustration, confusion, and 
despair.

• Some stress, however, is
necessary to our well-being.

Sources of Stress
The causes of stress are many and var -
ied. They range from sim ple ev ery day
oc cur rences to com plex, life-chang ing
events. Even joy ful events, such as the
birth of a child, a wed ding, an an ni ver -
sary, go ing to a party, or work ing hard
to ac com plish an en joy able task pro -

duce stress. It is nei ther pos si ble nor de -
sir able to avoid stress.

Rec og niz ing the sources of stress is a
first step in learn ing to cope. In ad di tion 
to stresses that are part of ev ery day life,
teach ers and other child care pro vid ers
face many stress ful sit u a tions in the
course of a typ i cal day at work. In ter ac -
tions with the chil dren in your care can
be a source of stress. Re la tion ships and
in ter ac tions with par ents, an em ployer
or su per vi sor, and/or other staff mem -
bers can cause stress. Your feel ings,
both those you ac knowl edge and those
that re main un ac knowl edged, can be
sources of stress.

Job-Related Stress

Many job-re lated fac tors con trib ute to
stress in child care pro vid ers. Re search -
ers C. Maslach and A. Pines have iden -
ti fied the fol low ing stress fac tors
among child care staff:

• high staff:child ratios

• long working hours

• little vacation time

• few breaks

• lack of space

• little input in designing policies
and structure of the program

Other re search ers who sur veyed teach -
ers in two dozen New Eng land child
care pro grams iden ti fied the fol low ing
ma jor sources of job-re lated frus tra -
tion: The six most fre quently named
sources of frus tra tion are listed be low
in the or der of how fre quently each
source was named.

Sources of Frus tra tion among 
Child Care Teachers

1. Rate of pay

2. Pros pects for ad vance ment

3. Phys i cal work en vi ron ment

*C. Maslach and A. Pines, “The Burn-Out
Syn drome in the Daycare Set ting,” Child
Care Quar terly, 6(2) (1977), 100-113.

4. Style of su per vi sion

5. Num ber of hours worked

6. In flex i ble per son nel pol i cies

You will no tice that the sources of frus -
tra tion and stress named by these teach -
ers are all things that are largely out of
the teacher’s con trol.

Stress Test

The Stress Test on the fol low ing page
lists 43 ma jor stress-caus ing events.
Each event has a nu meric value (col -
umn 2) rep re sent ing the rel a tive
amount of stress it causes. For ex am ple, 
ac cord ing to this scale, death of a
spouse pro duces ap prox i mately twice
the amount of stress as would a per -
sonal in jury or ill ness, mar riage, or be -
ing fired from work, and al most 10
times as much stress as com mit ting a
mi nor vi o la tion of the law.

Com plete the Stress Test by check ing
each event which has hap pened in your
life dur ing the past 12 months; then cal -
cu late your to tal score. You will read a
dis cus sion of the prob a ble sig nif i cance
of scores on this test later in this les son.

Signs of Stress
Peo ple un der stress send out cer tain
pre dict able sig nals that can be phys i o -
log i cal, be hav ioral, emo tional, or cog -
ni tive.

Phys i o log i cal sig nals

• Skin temperature changes
(sweaty palms and cool, clammy
skin)

• Heartbeat increases

• Muscles tense and hands tremble

• Stomach becomes upset (appetite 
fades, diarrhea may develop)

• Head feels light, faint

Be hav ioral sig nals

• Performance changes positively
or negatively
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Stress Test

Event Value Your Score

Death of spouse 100 ____
Divorce 73 ____
Marital Separation 65 ____
Jail term 63 ____
Death of close family member 63 ____
Personal injury or illness 53 ____
Marriage 50 ____
Fired from work 47 ____
Marital reconciliation 45 ____
Retirement 45 ____
Change in family member’s health 44 ____
Pregnancy 40 ____
Sex difficulties 39 ____
Addition to family 39 ____
Business readjustment 39 ____
Change in financial status 38 ____
Death of close friend 37 ____
Change to different line of work 36 ____
Change in number of marital arguments 35 ____
Mortgage or loan over $10,000 31 ____
Foreclosure of mortgage or loan 30 ____
Change in work responsibilities 29 ____
Son or daughter leaving home 29 ____
Trouble with in-laws 29 ____
Outstanding personal achievement 28 ____
Spouse begins or stops work 26 ____
Starting or finishing school 26 ____
Change in living conditions 25 ____
Revision of personal habits 24 ____
Trouble with boss 23 ____
Change in work hours, conditions 20 ____
Change in residence 20 ____
Change in schools 20 ____
Change in recreational habits 19 ____
Change in church activities 19 ____
Change in social activities 18 ____
Mortgage or loan under $10,000 17 ____
Change in sleeping habits 16 ____
Change in number of family gatherings 15 ____
Change in eating habits 15 ____
Vacation 13 ____
Christmas season 12 ____
Minor violation of the law 11 ____

Total _____

Smolensky, Jack. A Guide to Child Growth and De vel op ment, Dubuque, Iowa: Kend all/Hunt Pub lish ing Com pany, 1977.
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• Personality changes (may
become more aggressive, more
withdrawn, or confused)

Emo tional sig nals

• Emotional reactions, positive or
negative, intensify

• Emo tions swing rap idly

Cog ni tive sig nals

• Judg ment, per cep tion, mem ory,
and prob lem-solv ing abil ity may
change—pos i tively or neg a tively

Phys i o log i cal, be hav ioral, emo tional,
and cog ni tive stress sig nals of ten in flu -
ence each other. Symp toms can quickly 
snow ball from mild sig nals to all-out
alarms. For ex am ple, a child ex pe ri enc -
ing the stress of a new sib ling may not
send out ob vi ous phys i cal sig nals ex -
cept for a tense, strained look or a
clenched fist, but he may show strong
emo tional and be hav ioral changes such 
as jeal ousy or an in abil ity to lis ten to di -
rec tions. He may rage when an other
child in ter rupts his play or he may be -
come with drawn, eat less, and want to
be ba bied.

Symp toms of Job Burnout

Some stress ful events pro duce fairly
im me di ate re ac tions. In other in stances, 
an in di vid ual’s level of stress may build 
grad u ally over a pe riod of time. This is
of ten the case for teach ers and other
child care pro vid ers. Rec og ni tion that
job dis sat is fac tions are cre at ing a de bil -
i tat ing level of stress is a pos i tive sign.
If child care work ers who are stressed
can find work able so lu tions they may
not be come vic tims of burn out.

Kay Albrecht, a se nior part ner in Child
Care Man age ment As so ci ates who
helped cre ate HeartsHome Early
Learn ing Cen ter, Inc., in Hous ton,
Texas, com piled the fol low ing list of
be hav iors that are clear sig nals of job
dis sat is fac tion among child care work -
ers.

• In creases in tar di ness or
ab sen tee ism with out prior
no ti fi ca tion

• Lack of at ten tion to de tails such
as where chil dren’s shoes and
socks are lo cated or what

hap pened to the new
ma nip u la tive toy

• Room ar range ments that look
just like they did last month or
last year

• De fen sive re sponses to feed back
from peers, par ents, 
or su per vi sors

• Changes in pro duc tiv ity lev els as 
in di cated by out-of-date
cur ric u lum plans or in com plete
ma te ri als requests

• Lack of fol low through in usual
rou tines such as play ground
pickup, re turn ing toys to cen tral
stor age, etc.

• Cab i nets whose con tents fall on
your head when the doors are
opened

If you are a teacher or child care pro -
vider, be on the look out for any signs of 
these be hav iors in your self. Take steps
to elim i nate stress ful sit u a tions and
learn ef fec tive stress man age ment tech -
niques be fore you be come a vic tim of
burn out.

Ef fects of Stress
Stress has a va ri ety of side ef fects, both
pos i tive and neg a tive. In gen eral, a
greater amount of stress will pro duce
more in tense side ef fects.

On the pos i tive side, stress causes us to
change—fre quently for the better. And
stress is built into im por tant growth
pro cesses.

On the neg a tive side, stress can be a
source of con flict and pain. Chronic
emo tional stress can re sult in burn out.
Burn out is most com mon in those pro -
fes sions that in volve a great deal of
con tact with peo ple. Burn out re sults in
emo tional and/or phys i cal ex haus tion
as well as low ered job pro duc tiv ity.

The stress test printed ear lier in this les -
son has been used to pre dict the oc cur -
rence of phys i cal and men tal ill ness. As 
your score in creases, so does your
chance of be com ing phys i cally or men -
tally ill within the next two years.

Re search ers have found that a low
score on this stress test (less than 150)
in di cates a 37% chance of ill ness
within the next two years. A me -

dium-range score (150–300) in creases
the chance of ill ness to 50%, and a high
score (over 300) in creases the chance to 
80%. These sta tis tics do not mean that
ev ery one who ex pe ri ences stress will
be come ill. But the chance of ill ness in -
creases as the level of stress in creases.

Im prov ing your skills for cop ing with
stress can help to de crease your chance
of ill ef fects.

Coping with Stress
Peo ple han dle stress in dif fer ent ways.
Each in di vid ual’s abil ity to cope with
stress de pends a lot on var i ous per sonal
char ac ter is tics, in clud ing 

• how the individual feels about
her self or himself;

• the level of stress;

• the individual’s un der stand ing of 
the sources of the stress; and

• the individual’s understanding of 
her or his own re ac tions to stress.

Most peo ple fol low cer tain pat terns in
their be hav ior, in clud ing their re -
sponses to stress. For ex am ple, peo ple
who tend to be with drawn will fol low a
with drawal pat tern in stress ful sit u a -
tions. Peo ple tend to do what ever is
most com fort able for them, but the
most com fort able re sponse is not al -
ways the best so lu tion.

How in di vid u als han dle stress de pends
on their cus tom ary be hav ior pat terns
and on how they per ceive the im me di -
ate stress. Be cause of in di vid ual dif fer -
ences in pat terns and per cep tions, a
given prob lem may be im pos si ble for
one per son to re solve but easy for an -
other. Even those who re solve prob -
lems fairly quickly have a break ing
point. Too many stresses, a se ri ous cri -
sis, or too much anx i ety can cause one
to act in an ir ra tio nal way.

In di vid u als’ abil ity to solve stress ful
prob lems also de pends on the re sources 
avail able to them. For ex am ple, a
young mother who is de serted by her
hus band may not be able to find em -
ploy ment un til she gets job train ing.

If stress is too in tense, or too long last -
ing, harm ful con se quences may oc cur.
When mul ti ple stresses build up or
when a per son has de vel oped a neg a -
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tive pat tern in deal ing with stress, the
chances of last ing harm to the per son or 
the per son’s fam ily in crease.

Some Common Reactions to
Stress

Some re ac tions to stress are good.
Some are good for a while, al though if
used too long can be come harm ful.
These lat ter re ac tions, or ad ap ta tions,
are called de fense mech a nisms. They
de fend against threat en ing feel ings,
and they can be ef fec tive for a while.
Pro longed or ex treme neg a tive re ac -
tions to stress may in di cate the need for
pro fes sional help.

The fol low ing are some of the more
com mon re sponses to stress (in al pha -
bet i cal or der):

Com pen sa tion: Cir cum stances or dis -
abil i ties pre vent a per son from do ing
some thing, so other ac tiv i ties or ideas
are sub sti tuted.

Day dream ing: The mind wan ders
freely from one thing to an other in an
ef fort to es cape from un pleas ant sit u a -
tions.

Dis place ment: When faced with prob -
lems or frus tra tions and un able to find
so lu tions, the frus tra tions are trans -
ferred to some one or some thing else.

Fix a tion: A per son al ity de vel ops to a
cer tain point and then stops or “fixes”
there.

Iden ti fi ca tion: A per son as so ci ates his
or her own iden tity with that of an other
per son who is greatly ad mired.

Pro jec tion: Some one else is blamed for 
one’s own mis takes or short com ings.
Pro jec tion is a de nial of re al ity and a
dis own ing of cer tain be hav iors or char -
ac ter is tics.

Ra tio nal iza tion: A per son makes up ac -
cept able rea sons to jus tify be hav ior.

Re ac tion For ma tion: A per son does the 
op po site of what he or she re ally feels
like do ing, and does it to the ex treme.

Re gres sion: A per son tem po rarily re -
turns to an ear lier form of be hav ior,
such as the be hav ior of child hood.

Re pres sion: A per son pushes back or
bur ies un ac cept able thoughts or feel -
ings in the sub con scious.

Scapegoating: A per son blames some -
one or a group for an un fa vor able sit u a -
tion.

Sup pres sion: A per son con sciously
con trols be hav ior by hold ing back
thoughts or feel ings.

When an in di vid ual or fam ily can not
re solve nor mal, daily stresses or more
se ri ous con flicts in their lives, they be -
gin to de velop mul ti ple prob lems. As
these prob lems be come more nu mer -
ous, the de gree and amount of stress in -
crease.

Suc cess ful stress man age ment re quires

• identifying the problem,

• developing a plan of action, and

• working to resolve the problem
in the best interests of all
concerned.

Coping Strategies

Cop ing strat e gies can be di vided into
four ba sic cat e go ries:

• Immediate and Personal

• Long-Term and Personal

• Immediate and Environmental/
Societal

• Long-Term and Environmental/
Societal

Immediate–Personal Strategies

The goal of im me di ate and per sonal
stress man age ment strat e gies is to
main tain or re gain con trol over the in -
di vid ual’s phys i cal and psy cho log i cal
well-be ing in the im me di ate cir cum -
stances by uti liz ing the in di vid ual’s in -
ner re sources. Ef fec tive im me di ate–
per sonal strat e gies to over come ten sion 
and stress in clude

• correct breathing;

• deep muscle relaxation;

• utilizing the imagination;

• utilizing cognitive powers.

In di vid u als may have other ac tiv i ties
that they per son ally find re lax ing, such
as par tic i pa tion in a sport, eat ing, al co -
hol, to bacco, or drugs. While phys i cal
ex er cise has many pos i tive ben e fits,
eat ing to re lieve stress as well as the use 
of al co hol, to bacco, or drugs are harm -
ful prac tices that cre ate their own ad di -
tional prob lems.

Long-Term–Personal Strategies

The goal of long-term–per sonal stress
man age ment strat e gies is to pre vent
stress and burn out by de vel op ing per -
sonal re sources that can func tion as
buff ers to shield the in di vid ual from the 
neg a tive ef fects of stress.

Ef fec tive long-term–per sonal strat e -
gies in clude

• Maintaining a healthy body
through a sensible diet, adequate
sleep, and regular exercise.

• Developing a high sense of
awareness of your own thoughts,
feelings, attitudes, and values.

• Developing a variety of interests, 
activities, and personal
relationships.

• Finding a balance between work, 
leisure, and personal
relationships.

• Developing a religious or
philosophical outlook that gives
perspective and purpose to the
fundamental dimensions of your
life.

• Developing a sense of humor
about life and the ability to laugh 
at yourself and with others.

Immediate–Environmental/Societal
Strategies

The goal of im me di ate–en vi ron men tal/
so ci etal stress man age ment strat e gies is 
to re move the source of stress. To do
this, the source of stress must first be
iden ti fied. Many times, this ac tion
alone can re move the feel ing of stress
and al low the in di vid ual to set about
solv ing the prob lem.

An ex am ple of this strat egy is when a
teacher takes a child who is de mand ing
spe cial at ten tion and does an ac tiv ity
with the child. In this case, the teacher
has iden ti fied the source of stress and is
thus able to solve the prob lem. Spe cif i -
cally, a child is be com ing dis rup tive be -
cause a le git i mate need is not be ing
met. Left un met, the child’s need for at -
ten tion could re sult in more ex treme
mis be hav ior and ex ces sive stress for
the teacher, the child, and the rest of the
group.
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Long-Term–Environmental/Societal
Strategies

The goal of long-term–en vi ron men tal/
so ci etal stress man age ment strat e gies is 
also to pre vent or man age stress. This
goal may be achieved by elim i nat ing
the source of the stress or cre at ing a
new en vi ron ment that is free of the el e -
ments that pro duce stress.

As with im me di ate–en vi ron men tal/so -
ci etal stress man age ment strat e gies, the
source of the stress must first be iden ti -
fied be fore pre ven tive ac tion can be
taken.

Ex am ples of long-term–en vi ron men -
tal/so ci etal stress man age ment strat e -
gies in clude the fol low ing:

• Mrs. A starts her day in a state of 
stress because she arrives at her
classroom only moments before
the parents begin dropping off
the children.
Mrs. A can prevent this stressful
situation by organizing her
morning so that she arrives at
work a little earlier.

• The toddlers in Jennifer’s group
love to push wheeled toys, but
there are more children than

wheeled push toys. The teachers
spend much of their time trying
to redirect frustrated, unhappy
children to other activities, but
this is producing an increasingly
unpleasant level of stress.
The solution here is easy.
Provide enough wheeled push
toys (or whatever toy is
appropriate for a particular
group’s developmental needs) so
that all children who want to use
this equipment can do so without
a stressful wait.

• Child care workers provide one
of society’s most valuable
services, yet their rate of pay
does not reflect either the value
or the difficulty of their job.
The solution to this very real
source of stress is not at all easy.
It involves making changes in the 
attitudes and values of our
society as a whole.

Pre vent Stress and Burnout

Most teach ers and other child care
work ers are ini tially drawn to this work
be cause of their love for chil dren. And,
as we noted ear lier in this les son, much
of teach ers’ job-re lated frus tra tion
arises from sit u a tions that are be yond
the teacher’s con trol. Stress is bound to
oc cur, but there are things teach ers can
do. This sec tion pres ents some sug ges -
tions to help teach ers work through the
stresses and main tain joy in their work.

Communicate with Supervisors and
Co-Workers

Some job-re lated stress is the re sult of
mis un der stand ings be tween staff and
ad min is tra tors. Staff mem bers op er ate
from a dif fer ent point of view than ad -
min is tra tors. The teacher’s re spon si bil -
ity is to fo cus on the in di vid ual class -
room. Teach ers must be sen si tive to
what is go ing on with each child in their 
care, the wishes and con cerns voiced
by the par ents who they see daily, and
the other staff mem bers with whom
they work.

Di rec tors and other ad min is tra tors, on
the other hand, are re spon si ble for the
pro gram as a whole. They must fo cus
on the big pic ture—the pol i cies and
pro ce dures that de fine the cen ter and

keep it in busi ness and the ways in
which the cen ter’s pol i cies and pro ce -
dures af fect all of the chil dren, fam i lies, 
and teach ers in the en tire cen ter.

Many po ten tial prob lems may be
avoided if staff mem bers and ad min is -
tra tors com mu ni cate openly, hon estly,
and in a spirit of good will about cen ter
pol i cies and pro ce dures.

Be en thu si as tic about your work with 
chil dren.

Ear lier in this les son we cited a sur vey
of New Eng land child care work ers that 
iden ti fied ma jor sources of frus tra tion
in the teach ers’ work. The same study
also iden ti fied ma jor sources of sat is -
fac tion among these teach ers. These are 
listed be low in the or der of how fre -
quently the var i ous sources were
named. 

Sources of Sat is fac tion

1. Ob serv ing prog ress in chil dren

2. Re la tion ships with chil dren

3. Chal lenge of the work

4. Pride in per form ing a ser vice

5. Re la tion ships with par ents

6. Rec og ni tion shown by staff

Fo cus your at ten tion on the value and
joy of work ing with chil dren. Where
else can a per son de velop their own cre -
ativ ity while en joy ing the cre ativ ity and 
won der of chil dren? By con cen trat ing
on the pos i tive as pects of your work
and on things over which you do have
some con trol, you can max i mize your
job sat is fac tion and main tain your en -
thu si asm.

Plan new ac tiv i ties for the chil dren. In -
tro duce new pro jects. Fol low chil -
dren’s nat u ral in ter ests and cu ri os ity.
Make your days with chil dren ex cit ing
both for them and for your self.

Be sup port ive of your co-work ers and
you will likely be re warded with
friendly rec og ni tion in re turn.

Don’t be afraid of fail ure. 

Fear of mak ing a mis take or not do ing a
pro ject cor rectly keeps many teach ers
from try ing new and in no va tive things
in their early child hood pro grams—
pro grams that can help main tain the
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Rec ipe for
Deal ing with Stress

• Respond to it. The amount and 
degree of anxiety experienced
will depend upon the situation.

• Pin-point the cause of the
stress and the effect the stress
has on all concerned.

• Develop solutions for
resolving the stressful
situation.

• Select the best solution to
relieve the stress.

• Carry out the chosen solution.
It may be necessary to select
another solution if the first is
not effective.

• Master the stress in a
reasonable way, which
involves taking into account
the needs of all concerned.



teach ers’ en thu si asm and make the
days more fun for the chil dren as well.

Mar jo rie loved work ing with
young chil dren, but lately she had
be come rather bored, and the
chil dren also seemed more rest -
less than usual.

When it was time for her an nual
train ing, Mar jo rie took a course
on or ga niz ing her early child -
hood class room around learn ing
cen ters. All of the ideas sounded
ex cit ing to her, and she felt cer -
tain that the chil dren would find
them ex cit ing, also. But Mar jo rie
had never used learn ing cen ters
be fore, and she was n’t sure she
could “do it right.”

Weeks went by, and day by day
Mar jo rie be came more and more
aware of the chil dren’s lack of in -
ter est in the pre pared cur ric u lum
ma te ri als that she had been us ing. 
“I should n’t be sur prised,” she
thought to her self. She did n’t find
the ma te ri als ex cit ing, so why
should the chil dren?

So one week end, Mar jo rie en -
listed the help of her sis ter and
her cousin and to gether they did a 
com plete over haul of Mar jo rie’s
room. By the end of the week end
all three were ex hausted, and
Mar jo rie’s ex cite ment was at an
all-time high. She could scarcely
wait un til Mon day morn ing to see
the chil dren’s re ac tion to the new
ar range ment.

The chil dren’s re ac tion did not
dis ap point Mar jo rie. “And to
think,” she said to her self at the
end of the day, “fear of fail ure al -
most stopped me from even try ing
this.”

Don’t be threat ened by what you
might not know.

Pride in one’s abil ity to do a job well is
a pos i tive thing. Pride that causes a per -
son to feel threat ened that they may not
know ev ery thing they are sup posed to
know is harm ful and can be a cause of
stress. Pride that says, “If I’m good, I
don’t need train ing. So, even if I ad mit
to my self that there might be some thing 
I need to learn, I cer tainly could never

ad mit that to any one else” or “I’d surely 
like to know how Sa rah keeps the chil -
dren in her group so happy and co op er -
a tive. I could n’t pos si bly ask her,
though. How would that look? I’ve
been teach ing lon ger than she has” can
pre vent teach ers from learn ing and
grow ing. Such a sense of pride can
keep teach ers from seek ing help when
help is needed. And it can con trib ute to
frus tra tion and burn out.

Don’t let pride pre vent you from seek -
ing help when you need it. 

Ac knowl edge Your Feelings

Re la tion ships with dif fi cult chil dren
(or par ents) can be a ma jor source of
stress. You can be gin to dis arm this
stress by fac ing your feel ings openly
and hon estly.

When you are un aware of your feel ings
to ward a child (or par ent), these feel -
ings gov ern your ac tions, and you will
not be able to work as well with the
child. Your re la tion ship with the child
(or par ent) is likely to de te ri o rate fur -
ther, and your stress level is likely to
soar.

Ac knowl edg ing your feel ings and de -
cid ing what to do about them will free
you to help the child and also al le vi ate
much of the stress as so ci ated with those 
feel ings.

• Ex am ine your feel ings.

• Rec og nize how you feel.

• Se lect an hon est and pos i tive
course of ac tion rather than
sim ply re act ing.

Don’t feel dis ap pointed or frus trated
with your self when you don’t al ways
do what’s right. Most peo ple learn from 
their mis takes. 

What is im por tant is to learn to lis ten to
your self as well as to the chil dren and
par ents. Lis ten to what you say and ob -
serve what you do. Ask your self how
you would feel if you were the par ent.
How would you feel if you were the
child? How would you feel if a par ent
or child said or did that to you? What do 
your ac tions re ally say?

Chil dren can’t un der stand mixed mes -
sages, such as hear ing a calm voice but
feel ing a squeezed arm. It is better to
tell a child when you are up set. By say -

ing, “I’m re ally up set with what you are 
do ing. I will not let any one tear up your
pa per, and I can not let you tear up
theirs,” you con vey a more ac cu rate
and ef fec tive mes sage.

With ex pe ri ence and prac tice you can
learn to deal with dif fi cult times ef fec -
tively.

Self Check 5.1.   True/False

___ 1. Ev ery one ex pe ri ences stress.

___ 2. Stress has both pos i tive and
neg a tive ef fects.

___ 3. Some forms of stress are
unique to cer tain peo ple.

___ 4. Ev ery one re acts to stress in
about the same way.

___ 5. Long-term stress al most al -
ways re sults in im proved per for -
mance.

___ 6. Un der stress, a per son’s emo -
tions fre quently in ten sify.

___ 7. A per son un der stress may ex -
hibit a mix ture of phys i o log i cal,
emo tional, be hav ioral, and/or cog -
ni tive stress sig nals.

___ 8. Changes in skin tem per a ture
and heart beat rate are phys i o log i -
cal sig nals of stress.

___ 9. A neg a tive change in per for -
mance is a cog ni tive sig nal of
stress.

___10. Changes in judg ment, per cep -
tion, and prob lem-solv ing abil ity
are emo tional sig nals of stress.

___11. A per son who has good prob -
lem-solv ing abil i ties usu ally does
not ex pe ri ence stress.

___12. Peo ple with few re sources
avail able to them have more trou -
ble deal ing with stress.

___13. The pri mary sources of both
sat is fac tion and job-re lated stress
among child care work ers are
things that are largely be yond the
per son's con trol.

(1. T,  2. T,  3. T,  4. F,  5. F,  6. T,  7. T,  8. T,
9. F, 10. F, 11. F, 12. T,  13.T)
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Cor rect An swers for False
Self Check Items

Items 4, 5, 9, 10 and 11 of Self Check
5.1 are false. Please re view the fol low -
ing cor rect state ments.

4.  Each of us per ceives and deals with
stress dif fer ently, de pend ing on our
per son al i ties, en vi ron ments, and back -
grounds.

5. Long-term stress gen er ally causes
frus tra tion, con fu sion, and de spair.

9.  A neg a tive change in per for mance is 
a Be hav ioral sig nal of stress.

10.  Changes in judg ment, per cep tion,
and prob lem-solv ing abil ity are Cog ni -
tive sig nals of stress.

11.  Even those who re solve prob lems
fairly quickly can suf fer the con se -
quences of hav ing too many stresses
and ex hibit ir ra tio nal be hav ior.

*      *      *

Children and Stress

Sources of Stress for Children

Chil dren also ex pe ri ence stress from a
va ri ety of sources. Some times sources
of chil dren’s stress are ob vi ous to
adults and some times they are not so
ob vi ous. Adults who are ex pe ri enc ing
their own stress may be too over loaded
to take no tice of events and sit u a tions
that cause stress in chil dren. Among the 
sources of stress in chil dren are

• nat u ral and nor mal changes that
chil dren ex pe ri ence or per ceive
within them selves as they grow
and de velop;

• new sit u a tions;

• in ap pro pri ate ex pec ta tions from
adults;

• un cer tainty that co mes from
adults’ mixed mes sages;

• re la tion ships with other chil dren;

• changes in rou tines in the child
care fa cil ity;

• chaos in the child care fa cil ity;

• re la tion ships with care givers;

• neg a tive dis ci plin ary mea sures;

• lone li ness;

• overstimulation;

• bore dom;

• fear;

• frus tra tion;

• change within the child’s fam ily;

• re la tion ships with par ents and/or
other fam ily mem bers;

• con flict be tween adults in the
child’s life;

• adults’ re ac tions to stress;

• events that the child does n’t
ac cu rately or fully un der stand;

• death of a fam ily mem ber or
some one else to whom the child
is close;

• di sas ters and trau mas.

Signs of Stress in Children

Rec og niz ing chil dren’s symp toms of
stress is not al ways easy. Chil dren’s re -
ac tions to stress may in clude the fol -
low ing:

Conduct disturbances

Hyperalertness

Dependent behaviors

Regression, such as thumb sucking

Excessive attachment behaviors—
clinging to parents or teachers and 
worrying about their parents’
whereabouts

Sudden and extreme mood changes

Sleep disorders

Feeling vulnerable

Obsession about the source of the
stress

Persistent thoughts of trauma

Avoidance of whatever caused the
stress (or situations or events
similar to the cause of the stress)

Belief that something else bad will
happen 

Time distortion

To help de ter mine whether a child has a 
prob lem, ask the fol low ing four ques -
tions:

1. Is the child’s growth and be hav ior
ap pro pri ate for him?

To an swer this ques tion, you must have 
a good un der stand ing of the in di vid ual

child since each child grows and de vel -
ops at his own rate. Un der stand ing an
in di vid ual child means ob serv ing and
know ing his de vel op ment, back -
ground, and per son al ity.

2. Does the child’s growth and be hav -
ior match those of most of the other
chil dren her age?

Use your knowl edge of chil dren’s nor -
mal de vel op ment, in clud ing ranges of
be hav ior and phys i cal char ac ter is tics
for dif fer ent ages, to help you know
when to be come con cerned. For ex am -
ple, be tween 8 and 9 months of age and
again dur ing the tod dler pe riod, chil -
dren typ i cally ex pe ri ence anx i ety when
they are sep a rated from their par ents.
By know ing the stages of child hood de -
vel op ment, you iden tify and pre vent
stress.

3. Has there been a ma jor change in
the child’s be hav ior?

If so, how long have you no ticed a dif -
fer ence in the child? A ma jor change in
a child’s be hav ior is a sig nal of pos si ble 
stress. A happy, co op er a tive child who
be gins to cry eas ily and re fuses to play
co op er a tively is a pos si ble stress sig nal.

4. Does the child’s be hav ior fit the cir -
cum stances?

Does the child over re act, un der re act,
or be have in a strange way? When chil -
dren are un der ex treme stress, they are
likely to be have pe cu liarly.

These four ques tions can help teach ers
and other child care pro vid ers rec og -
nize some of the pat terns of stress in
young chil dren. No sin gle pat tern
means a child needs spe cial help, but a
change in pat tern should alert the
teacher to ob serve a child more closely.
Keep notes on a child to have ob jec tive
and de tailed in for ma tion on his or her
be hav ior or phys i cal con di tion. In ob -
serv ing, think about chil dren’s

• re la tion ship to their en vi ron ment
and their other life ex pe ri ences;

• age (stage of de vel op ment);

• re la tion ship with adults;

• abil ity to un der stand what is
hap pen ing to them.

Tack ling the un known al ways in volves
anx i ety, even when the fi nal out come is 
plea sur able. A child learn ing to walk
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of ten is frus trated and anx ious, but
when he takes that first step, he is joy -
ful. A school-age girl feels the pres sure
to ex cel on her base ball team, but when
she fi nally smacks a long base hit, she
feels proud of her ac com plish ment and
builds her self-es teem.

Helping Children Cope with
Stress

As with adults, chil dren’s re ac tions to
stress fol low cer tain pat terns. Chil dren
tend to do what ever is most com fort -
able for them. Chil dren who oc ca sion -
ally suck their thumbs will suck their
thumbs more when un der stress, and
ac tive chil dren gen er ally be come more
ac tive when un der stress. Of course, the 
re sponse that the in di vid ual child finds
most com fort able is not al ways the
most ben e fi cial way for the child to
cope with stress.

Fol low ing are some sug ges tions for
help ing chil dren cope with stress:

• Lis ten at ten tively when chil dren
want to talk about what is
trou bling them.

• Be sen si tive to chil dren’s
in di vid ual re ac tions to stress.

• Be tol er ant of chil dren’s strong
emo tions and be hav ior
dis tur bances.

• Ac knowl edge your own feel ings
about the stress ful event.

• Model ap pro pri ate cop ing
strat e gies. Chil dren learn stress
man age ment skills best from
ob serv ing role mod els.

• Talk with chil dren about the
stress ful event in terms that the
child can un der stand.

Parents and Stress

Sources of Parents’ Stress

Par ents are sub ject to the same stresses
of ev ery day life as ev ery one else. Some 
of the most com mon sources of stress
that par ents face in clude

• worries about money,

• problems with their job,

• personal or family problems,

• time pressures,

• feelings of inadequacy,

• loss of hope,

• loss of self-confidence,

• guilt about the amount of time
they can spend with their child.

Any one of these prob lems can pro duce 
se ri ous stress and anx i ety. Par ents who
are ex pe ri enc ing more than one prob -
lem may find their level of stress over -
whelm ing. Peo ple ex pe ri enc ing ex ces -
sive stress and anx i ety of ten feel a loss
of power or con trol over their lives, and 
this feel ing adds to their level of stress.

In ad di tion, the stresses of car ing for
young chil dren can cause par ents (as
well as other care givers) to be come up -
set, an gry, or frus trated. Car ing for
young chil dren is hard, tir ing work.
Some times, es pe cially when the adult is 
overly tired or frus trated, car ing for
young chil dren may feel like very un re -
ward ing work. The frus trated adult may 
think, “No mat ter what I do, no mat ter
how hard I try, I can’t calm this child.”

For many and var ied rea sons, some par -
ents are not able to give their chil dren
the care they need. This pro duces ad di -
tional stresses for par ents. Care givers
should be as sen si tive to the needs of
the par ents as they are to the chil dren’s
needs. Re mem ber that a child’s par ents
are the most sig nif i cant peo ple in the
child’s world.

Signs of Stress in Parents

Care givers are better able to of fer sup -
port to fam i lies if they can rec og nize
the par ents’ stress.

Fol low ing are some in di ca tions of ex -
ces sive stress in par ents.

Dis or ga nized Be hav ior

Dis or ga nized be hav ior on the part of
par ents can sig nal ex ces sive stress. For
ex am ple, the par ents may

• fre quently for get im por tant
things;

• repeatedly ar rive late;

• bring the child to the child care
facility improperly clothed or
unfed.

Frus tra tion

Signs of frus tra tion in par ents’ be hav -
ior can in di cate ex ces sive stress. 

• Par ents come and go with a
wor ried ex pres sion on their
faces.

• Parents scold and rush a child
who is slow or threaten
pun ish ment. 

• Parents may ex press a lack of
con fi dence about how to han dle
sim ple child-rear ing prob lems.

• Parents may seem con fused
about their child’s be hav ior and
what to do about it.

In abil ity to Ac cept Help

Par ents who are ex pe ri enc ing ex ces -
sive stress may be un able to ac cept
help. Par ents may be dis turbed by a
sense of fail ure or guilt be cause they
can’t cope with the source of their
stress. Hear ing their child’s care giver
tell them how their child is feel ing or
be hav ing could cause a dis tressed par -
ent to be ver bally ag gres sive or to walk
away and re fuse to lis ten.

Concerned More about Self than
Child

Par ents who are ex pe ri enc ing ex ces -
sive stress may ap pear con cerned more
for them selves than for their child.
When the care giver talks with par ents
about their child’s be hav ior, the par ents 
may be gin talk ing about their prob lems
and re fuse to talk about the child. When 
they do talk about the child, they of ten
show lit tle un der stand ing of the child’s
needs.

Par ents who dem on strate one or more
of the above char ac ter is tics may be ex -
pe ri enc ing ex ces sive stress and are
likely to need help. Sym pa thetic un der -
stand ing and a place for their chil dren
to be while the par ents work out their
stress are im por tant in help ing them re -
gain their bal ance. 

When par ents have an over load of
stress in their lives and are un able to
han dle their prob lems, they may take
their stress out on their chil dren. These
par ents may lash out at their chil dren in
times of ex treme frus tra tion or rage and 
then feel guilty and re morse ful af ter -
wards. 
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It is quite nat u ral for teach ers and other
child care pro vid ers to feel hos til ity to -
ward par ents who abuse their chil dren.
An un der stand ing of the con nec tion be -
tween ex ces sive stress and child abuse
may help teach ers be more sup port ive
of par ents who are strug gling to over -
come their prob lems and learn new
ways to in ter act with their chil dren. It is 
also im por tant to re mem ber that not all
par ents who ex pe ri ence ex treme stress
be come abu sive.

Teach ers and other child care pro vid ers 
can help par ents first by not be ing judg -
men tal and sec ond by re fer ring them to
ap pro pri ate com mu nity re sources.
Your sup port ive at ti tude and be hav ior
is help ful to the child as well as the par -
ents.

Help Parents Cop e with Stress

Par ents of ten look to their child’s pro -
fes sional care giver for ideas when deal -
ing with prob lems re lat ing to their
child. While care givers can not solve
par ents’ stress, they can of ten of fer in -
for ma tion to help par ents cope more ef -
fec tively.

Caring for a Fussy Child

When car ing for an un happy or dif fi cult 
child, the first thing that the par ent or
other care giver must re mem ber is that
the fussy baby or young child is not de -
lib er ately try ing to cause pain for the
adult. Don’t take the baby’s cry ing per -
son ally. The child is a per son who has a
prob lem but no so lu tion. If the adult
feels frus trated, just think how much
more frus tra tion the child must be feel -
ing! Cry ing is the only thing the child
can do. (Some times a good cry can also
help adults through their own dif fi cult
times!)

Adults must al ways con trol their tem -
per when car ing for chil dren. Los ing
your tem per for an in stant is all it takes
to do last ing dam age.

Here are some sug ges tions to help
adults take charge of their feel ings.
Share these ideas with the par ents of in -
fants and young chil dren in your care.
If you start to feel an gry be cause of a
child’s cry ing or dif fi cult be hav ior:

• Take some slow, deep breaths
and count to 10 (or higher if
nec es sary).

• Place the child in a crib on his
back for a few min utes while you 
calm down and re gain your
self-con trol.

• Un der stand that the child is not
try ing to ruin your day. You are
not a tar get.

• Un der stand that your job is to
keep your cool and pro vide
com fort and sup port for the
child.

• Un der stand that you are not a
fail ure if you are un able to
im me di ately fix the child’s
prob lem. There may be noth ing
that any one can do to stop a
child’s cry ing. In some cases, the 
best that any one can do is to
pro vide com fort and
un der stand ing.

• Talk with another adult about
how you feel.

• Ask for help. Call another adult
to assist you. Or call the Parents
Anonymous 24-hour toll-free
number — 1-855-427-2736.

Re fer rals to Com mu nity
Re sources

Fam i lies may come to your cen ter with
var i ous stresses and con cerns. It some -
times takes an ob jec tive per son to help
guide them in the right di rec tion for
help or as sis tance.

Most com mu ni ties have agen cies that
can help pro vide ser vices to chil dren,
par ents, and child care pro vid ers. Some 
sup port or ga ni za tions are lo cal and oth -
ers may be branches of state agen cies or 
na tional or ga ni za tions.

Even small com mu ni ties have agen cies
or pro grams in place. Some sup port ser -
vices are of ten or ga nized by lo cal
churches, such as food pan tries. Small
com mu ni ties some times work with
other area com mu ni ties and pool their
re sources to pro vide for cer tain needs.

Most state uni ver si ties have ex ten sion
of fices in each county. Smaller coun -
ties some times share with neigh bor ing
coun ties. Ex ten sion of fices may be lo -
cated at the county court house, but this
is not al ways the case.

Your lo cal court house may have a bro -
chure on avail able agen cies in your
com mu nity. In most states, the lo cal
child care li cens ing of fice or the re -
gional of fice of the state De part ment of
So cial/Hu man Ser vices has re source
bro chures list ing agen cies by county.
(The name of this agency var ies from
one state to an other.) Get cop ies of
what ever bro chures are avail able for
your area and keep these on hand at
your child care fa cil ity.

You may also con sult your lo cal tele -
phone di rec tory for in for ma tion on sup -
port agen cies in your area. Look un der 

(1) the name of your county or state
in the business pages or
government section (examples:
“Jackson, county of …” or
“Wisconsin, state of …”)

(2) the head ing “So cial Ser vice
Organization” in the yellow pages

As sign ment

Com pile a Di rec tory of Lo cal Ser vices
in which you list the sup port agen cies
in your area that pro vide help for fam i -
lies that are ex pe ri enc ing stress. In -
clude the spe cific name, ad dress, and
tele phone num ber of each agency along 
with a state ment of the ser vices pro -
vided by the agency. Keep your Di rec -
tory of Lo cal Ser vices up dated and
handy so that you can ac cess it when
needed.

Ex am ples of Re source Ser vices and
Agen cies

In clude the fol low ing re sources in your
Di rec tory of Lo cal Ser vices plus any
oth ers that are avail able in your area.

Li brary

County Health De part ments (WIC,
im mu ni za tion clin ics, com mu nity
ac tion agency)
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Lo cal Or ga ni za tions (such as
Sal va tion Army, food pan tries,
Kin ship/Big Brother-Big Sis ter,
etc.)

Your county Social Services/Human 
Services office

Birth to 3 Early In ter ven tion
Pro gram (inquire at your county
Department of So cial/Hu man
Ser vices)

Healthy Start Program (inquire at
your county Department of
Health)

Head Start

Extension office of your state 

As sign ment

In each of the fol low ing sit u a tions, list
the agency or agen cies to which you
would re fer the fam ily. For most sit u a -
tions, there will be more than one
agency that might be help ful to the fam -
ily.

1. A child has been ar riv ing with out a
warm coat. You dis cuss it with the
par ent. The rea son the child does n’t
have a warm coat is they don’t have
enough money to buy a new one.

2. A par ent is con cerned be cause her
18-month-old child is not walk ing
yet. To whom can you re fer the par -
ent so the child can be eval u ated? 

3. A child is be hind on his im mu ni za -
tions. The par ent is a sin gle fa ther
with no health in sur ance. He has
told you he can not af ford the shots.
What agency can help him with free 
shots?

4. A par ent co mes to you ex press ing
con cerns about her parenting abil i -
ties. Her 3-year-old child is very ac -
tive. The child is up of ten dur ing the 
night, so the par ent is not get ting
much sleep. The child throws many
tem per tan trums be cause this be -
hav ior ob tains his par ent’s at ten -
tion. The child does not lis ten to the
par ent. The par ent wants to be a
good par ent and do what is right,
but she does n’t know what to do
and is be com ing frus trated. To what 
agency or agen cies can you re fer
her?

Self Check 5.2.   True/False

___ 1. Changes and un cer tain ties are
sources of stress for young chil -
dren.

___ 2. Con flict be tween adults in a
child's life is a source of stress for
chil dren.

___ 3. Chaos in the child care fa cil ity
is a source of stress in chil dren.

___ 4. A sud den or ex treme change in
be hav ior or mood is a sign of stress 
in chil dren.

___ 5. Sleep dis tur bances and de -
pend ent be hav iors are signs of
stress in young chil dren.

___ 6. Chil dren learn stress man age -
ment skills best from ob serv ing
adult role mod els.

___ 7. Care givers should dis cour age
chil dren from talk ing about what
stresses them.

___ 8. Care givers should be sen si tive
to chil dren's in di vid ual re ac tions to 
stress.

___ 9. A child's par ents are the most
sig nif i cant peo ple in the child's
world.

___10. Some times par ents' ex treme
stress can lead to child abuse or ne -
glect.

___11. To best help the chil dren in
their care, care givers must be as
sen si tive to the needs of par ents as
they are to the chil dren's needs.

___12. Par ents who are ex pe ri enc ing
ex ces sive stress are al most al ways
will ing to ac cept help.

(1. T,  2. T,  3. T,  4. T,  5. T,  6. T,  7. F,  8. T, 
9. T,  10. T.  11. T,  12. F)

Cor rect An swers for False
Self Check Items

7.  When chil dren want to talk about
what is trou bling them, care givers
should lis ten at ten tively  and en cour age 
chil dren to ac knowl edge their feel ings
about the stress ful event.

12. Par ents who are ex pe ri enc ing ex -
ces sive stress may be un able to ac cept

help. Par ents may be dis turbed by a
sense of fail ure or guilt be cause they
can not cope with the source of their
stress. 

Lesson 5 Quiz

Please read Les son 5 two times be fore
at tempt ing its quiz. When you have fin -
ished read ing this les son, re turn to My
Courses within your Ac count at
www.CareCourses.com and open your
course file to ac cess the On line Quiz for 
this les son and in struc tions for sub mit -
ting your an swers for grad ing.
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